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ABSTRACT

Jamie Lyn Horton
USING DIALOGUE JOURNALS TO FOSTER A STUDENT-TEACHER
RELATIONSHIP IN THE ELEMENTARY CLASSROOM
2010/2011
Susan Browne, Ed.D.
Master of Science in Teaching

The purpose of this study was to implement diadoguirnals into a fourth
grade classroom to find out if they fostered atr@fship between the teacher and
students. Over the course of five weeks, studeats wach given a journal in which
he/she would correspond with me. As a class, tdpiegite about were
brainstormed. However, students were welcomed ti@ &@bout any topic of their
choice. Students were asked to write one journay grer week. Journals were
returned the following Monday morning with my regsge. Data collection consisted
of pre-dialogue journal survey, anecdotal teaclo¢es) the dialogue journals and the
post-journal survey. Data was analyzed by compasindents’ pre-journal survey
responses with actual journal entries and postsurvey. The surveys offered
students’ impressions on writing pre-and post jaling as well as whether they felt
our relationship had strengthened through the tifeegournals. The dialogue
journals were an asset to the process of datasiealy this is where the rapport was
established and noted. The study showed that dialfmgirnals can help foster a
relationship between the students and teachersilitly also revealed that writing in
dialogue journals can portray much more authentitng than traditional classroom

writing assignments.
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Chapter One

Introduction

Throughout my college career, | was always toldacher must be able to
connect with their students, as they need to fealraof a learning community. Prior to
my pre-service teaching experience, | began tktbfrways in which | could connect to
my students. | wanted my students to feel a sehsecarity and rapport with me. Thus
began the journey using dialogue journals-an atithand purposeful way to connect

with my students.

When | collected student journals that Wednesdsgrradon, | did not know what
to expect. | had been exchanging dialogue jourfoalenly a few weeks and | already
knew a variety of things about each student. Satenhe their hobbies, while others
told me about their family or favorite projects qaleted in class. | was excited to read all
the journals. | had developed and enriched myioglahips with every student in the
class. These journals exposed hurt, excitementparsbnal memories. These journals
were a communication line. When | finished collegtall 26 student journals, they lined
up and then single filed their way out of the alaesn and onto the bus. | rushed back to
my classroom, eager to see my student responsea’sgournal was on top. | pulled it

from the pile and began to read her entry.

“Dear Miss. H, Thank you for using my name in thatmproblem yesterday. It
was really cool to see my name in it. | also likeav | got to come up and solve it. |
don’t really like math. | always do bad on the $e$thope | do better on my tests this
year. “



Such a short amount of writing went a long wayathgred much about the type
of learner Erica is. It also connected me to Einca way that never would have
happened under regular classroom circumstanceh. ditlent-teacher ratios and
curriculum demands on the rise, there is less tanauthentic verbal communication

with students. | put my pencil to the notebook bedan to write back.

“Dear Erica,

| am so happy you enjoyed seeing your name ipitblelem! | hope to do
more of them so keep your eyes open as your namgiet mop up again. When | was your
age, math was my weakness. It wasn't that | wagyod at it; | just needed extra help
sometimes. Anytime you need help, you can alwaysecand ask me. Maybe we could
meet a day before a math test and review togethbifk it would be fun! Let me know
what you think. If you did better on your tests,yaw think you might like math better?
Enjoy the rest of your week!”

This journal spoke so much more than just an eftteyas Erica letting me know
her struggles and it allowed me to individualizstinction to her needs. | had 25 more
journals to read and respond to by Friday. Wami¢ tonsuming? Yes. Was it worth it?

Absolutely.

Purpose Statement

Schultz’s (2003) book on listening explains tHa&tying to teach without that
knowledge (of each student), treating the class\akole batch, only works a little” (p.
ix). What does it mean to know the content but ekknowledge of who the students
really are? Erickson describes that “a really gteather knows subject mattard her
students” (Schultz, 2003, p.x). The emphasisandher students” shows that in order
for subject matter to resonate, one must first tstdad the learners. When Salcedo
(2009) began searching for authentic ways for sttedand teachers to connect, she knew

dialogue journals would be a way to understanddseners. (p. 440). While there is “a



narrowing of the curriculum and the imposition akatricted, often official view of what
constitutes knowledge”, dialogue journals are ausse which step out of that strict
curriculum and allow student voices to be heardicgio, 2009, p. 440). Preddy and
Moore (2005) agree that dialogue journals are gaaliable use of instructional time by
allowing students to personally reflect and selidgpe what has just been done, what
needs to be done, personal thoughts, and feelm¢gl]. What makes dialogue journals
so individual is their goal to encourage writinglahinking, not the acquisition of a
grade (Burnsike, p.85). Students are less likekake risks if a grade hands over them
(Burnsike, p. 85). Dialogue journals allow studemwtshare thoughts that otherwise may
not have been revealed during class time. If thelter makes writing in the journal a
safe environment, students will write “without fedrfailure, without the terror of
grades” (Burnsike, 1994, p. 85). Dialogue jourradlsw for a real, authentic and positive
interaction between a student and teacher (Sal@&d®, p. 443). The most important
aspect of dialogue journals becomes that the wgrgegrves as a greater purpose than
standardized test preparation ever could (Salcele®, p. 445). Writing and responding
as a teacher helps positions oneself as a leafdlpa writer and a partner sharing one’s

own experiences, thoughts and feelings (Salcedd5p.

Statement of Research Problem and Question

The high-demands of state testing have left litttee in the curriculum for
students and teachers to interact on a persoral Mthen grading, most teachers are
focusing on a specific skill or answer. Unfortugtéhis leaves little thought to the
individual student who actually completed that gissient. The phrase “listening to

teach”, presented by Schultz (2003) inspires tka ithat in order for a teacher to be
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successful, she must first listen to her studértis.teacher must find authentic ways to
connect with the lives of his/her students. Redeppints to dialogue journals
as a vehicle that allows for meaningful connectmtake place. Thus, the research
guestion came about:

What happens when | implement dialogue journals amt elementary school

classroom to foster a student-teacher relationship?

Story of the Question

Although I have come a long way in writing, as dd;H dreaded it. | knew no
matter my effort, it would not pay off when it waassed back with a grade on the top.
The topic could’ve been on rabbits, an animal | wastically a master of knowledge of,
and still barely get a B. As my years in school gade by, essay upon essay, | would put
forth my best work and still not receive that alwalesired A at the top. When | began
college, I still wrote papers that received an agergrade. When | reflected upon my
college career, | realized there was a categotjaskes where my writing did not receive
a grade with comments such as “awkward sentengetste” and “needs more detail”.

All the education classes | ever had, allowed metiect and write about my classroom
experiences without ever critiquing my writing. teésd of returning with a grade at the

top of my education papers, they were returned wothes. Voices of actual professors
caring about what | wrote. They asked questionscangmented on how | felt as well as

on topics that may have confused me.

As a pre-service teacher, | had the opportunigse® classrooms filled with

students eager to write but then disappointed wihey saw their grade. There was no



relationship being established between the stualahthe teacher. Rather, it shied the
students away from being creative as if it wasnitten how the teacher wanted it; it
wasn’t “A” material. This is deflating to studentgealized the importance of making
students feel appreciated and having a desireite.wfter looking back on my
educational career, | felt there had to be a wagesits could write their thoughts,
guestions and feelings without there being a spetcpic that needed to be addressed.
After countless hours of research, | came acradsglie journals. Dialogue journals
would allow the teacher to communicate with studemt a one-on-one level without
judgment of the writing. It was a way for studetadeel free to express themselves and
establish a more concrete rapport with the teaghéivice versa. It gives teachers the
opportunity to personally respond to students’ifem, reactions or questions. Dialogue
journals allow both students and teacher to hax@ae through writing-something often

pushed aside in the educational curriculum today.

Organization of Thesis

The chapters of this thesis are outlined in anmegal fashion as so the reader
can begin by reading the summarized literature s my topic and finish with an
understanding of my individual research and dallecmon. Chapter two will engage the
reader in a literature review which will explain attother researchers have concluded on
dialogue journals. Chapter three is divided into parts: the context of my study and the
research design. The context of the study willodtrce the reader to the Lake Tract
School in Deptford, NJ in which my research hagmaglace in. The research design will
give an in-depth look as to how | implemented dja journals as well as collected the

data to explain my qualitative research findingsafter 4 will discuss the actual



implementation of the dialogue journals. Chaptes the final chapter, analyzing and

interpreting my data on dialogue journals in tressfoom.



Chapter Two
Review of the Literature

“l see writing as a way to catch a moment, holdptto the light, marvel in it, and then,
using words, further explore and share the wonast

(Salcedo, 2009, p. 441)

A dialogue journal helps create a safe and invifilage for students to express
what they are thinking, and allow teachers to radpd his chapter is a review of the
literature that examines the use of dialogue josrimdegrated across various classroom
settings. The research shows the beneficial outsahienplementing dialogue journals

and the impact it has on building relationships agit@achers and students.

An Invitation for Communication

According to Peyton and Staton (1989), dialoguenals are seen as written
conversation in which a student and teacher comeatenregularly over a school year. In
a dialogue journal, students write as much as thepse, and the teacher writes back
regularly. In responding to students, the teachewars questions or comments,
introduces new topics, or asks questions. “Thehigais a participant in an ongoing
written conversation with the student, rather ttr@nevaluator who corrects or comments
on the student’s writing” (Regan, 2003, p. 37). RBMrnsike explains that rather than
writing “awkward” in the margins or commenting quefling, she lets students hear her
voice in writing and encourage them to find theimo(85, 1994). Instead of every
assignment becoming “just another grade”, dialgguenals allow students to become
less concerned with the grade and more sensititleetteachers’ written response

(Burniske, p. 86, 1994). Dialogue journals are § weengage students and teachers in a



conversation. According to Peyton and Staton (1L9&®)er writer (student or teacher)

can initiate a conversation on a topic of inte(&trmon, p.38, 2001).

Social Context of Learning Vygotsky

The idea of promoting a continuing exchange of sdestween teacher and student is
congruent with Vygotsky’s view on the role of lamage and social interaction in learning
(Garmon, p. 38, 2001). The work of Vygotsky (1988ygests that a learner gains more
knowledge by learning from a more knowledgeabls@er The more knowledgeable
person can help the learner by assisting and guitiem to help move to a higher level
of understanding. Thus, based on Vygotsky’s thigkthalogue journals are a way for
teachers to push their students to higher levet®ghitive development through the use
of teachers written comments (Garmon, 2001, p.39dtLaughlin (1993) explains that
because dialogue journals “are interactive and exsational in tone”; they provide the

opportunity for “real student-teacher communicatigrmp.3).

Roe and Stallman (2001) conducted a comparatiastigation of dialogue and
response journals in a graduate-level reading ndstbhourse. The research found that
students felt both journal types were beneficialybver, there was “a significantly
stronger preference for dialogue journals on sigight points of comparison” (Garmon,

2001, p. 38). Students preferred dialogue jourfuals

» understanding difficult material
» clarifying their role as teacher
* increasing their development as a teacher

» understanding the social context of teaching



» extending time spent with course ideas
* doing a journal in another class

(Garmon, 2001, p. 38)

The data collected in Garmon’s study showed thatesits preferred dialogue journals
because students valued the feedback that thelyeede the journal as well as the
opportunity the journal gave to exchange ideas thdr instructors. While this study
was completed on graduate students, the use aofgdi@ljournals is not limited to
university students. Even students on the elemgidgael are able to communicate
through written expression. Regan (2003), a teashemotionally disturbed children,
began using dialogue journals in her sixth gradescht the start of a school year. She
explained that she enjoyed writing to the studeantd, was eager to read responses and
answers to her questions. Regan knew that usimggdia@ journals allowed her students
to express themselves and have a voice. Reganisrgtiwere given guidelines as to
what consisted of an acceptable dialogue journbeimclassroom. The following

characteristics help define a dialogue journal @g&h’s classroom (p. 38, 2003):

teacher and student write back and forth regularly

journals take 10-15 minutes to read and respond

entries include date, greeting, body of the ledted closing

entries are not graded

Often, teachers become caught up in grading atdioisg a classroom designed
solely by curriculum standards. Dialogue journalsresent perspectives that knowledge

is not always shown with a letter grade. Rathethis era of standardized testing,



students and their teacher can use dialogue jaiasdlan authentic way to connect”

(Salcedo, 2009, p. 440).
Benefits of Communicating Through a Dialogue Journa

Cathryn Krebs explains that “a dialogue journad ba used in a small group
setting, by students of any age, with or withodisability; it can be general or geared to
an area of need” (2006 p. 176,). While Krebs sunmesa the usefulness of dialogue
journals in all grade levels, it is important tafze and understand the benefits
associated along with them. Krebs conducted a sisohg dialogue journals with a
student in her I0grade basic skills class. She decided to geatigiegue journal on
specific needs which included poor self-reliance kack of responsibility for his work
(2006). The student did have serious impendingtihésdues including being legally
blind, and having ADHD (Krebs, 2006, p.174). Onegibning the dialogue journal,
Krebs began using this interactive writing as a ¥ealge “nonthreatening and provide a
bridge to discussion” (2006, p.174). Krebs wiot¢he student in a way that encouraged
him to express his feelings about issues regastindent responsibility and self-reliance
(2006, p.174,). Using the dialogue journal allovleel teacher and student to focus on
and discuss, responsibility and self reliance daify basis. By the end of the second
semester, the student demonstrated improved sitizgproblem solving and an increase
in responsibility for schoolwork. Krebs’ study shethat with modifications, the teacher

can gear a dialogue journal towards the specifetlaef students at any grade level.

Similar to Krebs, Jeffrey McLaughlin (1993) dedlde focus on the benefits of

using a dialogue journal. McLaughlin looked to hrlergraduate language arts methods

10



class of eighteen students (pre-service teacharshé study. McLaughlin, however, did
not use himself as the facilitator. Rather, he elfos his students to correspond with
twenty-eight fifth grade students at a local eletagnschool. After a semester of
communicating, McLaughlin concluded some major fienef the journaling. Dialogue

journals helped:

» provide concrete encouragement for children

* recognize the natural curiosity, openness and typieast
characterize most children

» identify specific areas in which students needrutdion and
guidance

» talk “authentically” with children and listen “awghtically” with
children

» respond to children’s concerns, both personal ahdlastic

» model the writing process for children

= enter the personal lives of children

(McLaughlin, 1993, p. 11)

McLaughlin’s benefits focus on the teacher’s pecsige and what they gained from the
journaling. Both McLaughlin’s benefits and Kreb®siic needs-directed journal helps

outline the usefulness of using dialogue journalhe classroom.

Garmon (2001) produced a combination of both Mgldin’s and Kreb’s
studies. Garmon decided to implement dialogue glgrim his undergraduate course as a

way to understand if they would a useful tool foltdwing semesters. The journals were

11



used for reflection of course material as well@sstudents to express personal reactions.
In this instance, Garmon used the journals fomaester and then wrote on the benefits
of using them. Students perceived a wide varietyaofefits associated with writing the
dialogue journals. One of the benefits identifigdntost of the students was the way in
which their learning or personal growth had bedmaeced by the journal (2001,).

Garmon (2001) separated the major benefits intacaieggories:

» facilitating learning of course material

» promoting self-reflection and self-understanding
» procedural conveniences and benefits

* opportunity to express ideas

» getting feedback on ideas and questions

* improving student-teacher relationship

(p-41)

In Garmon'’s study, he focused on giving the stuslpetspective on the benefits
of dialogue journals. Garmon also provided documgn of why students felt that these
characteristics were benefits. Students felt thiéitng in the journals helped them
remember course material. It also caused thenhtoK'imore deeply about the course
material” than they otherwise would have (2001).idwportant aspect to this benefit
includes students who felt that “the journals fiéaikd learning because they represented
an accommodation for individuals who learn diffelgn(2001, p.41). A student
explained that if someone does not test well; thay get more out of the dialogue

journal than they would out of an exam. Studerds agreed that being required to think
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more deeply about the material led them to betteletstanding and often new insights.
Without journaling, students would not have timeedflect on their learning. One benefit

was explained by a student, Mary:

“This journal is also good for people who are shg don’t speak up in
class. The journal is a way to say how you feehuauitt stuttering or
feeling embarrassed. | know that sometimes | wasty something in
class and | either can’t think of the right waysty it or there isn’t enough
time, so this journal helps me say what’'s on myd{2001, p. 44).”

Another student, Ericka, explained that expreshergdeas in the journal allowed her

more time to think of what she wanted to say.

“A lot of times in class, I'm focusing so hard omat other people are
saying that | don’t have the opportunity to saythmg. With the journals
| can respond to what my classmates have saidgs dlecause by then
I've had the opportunity to think about it (Garm@001, p. 44).”

Students enjoy the benefit of being able to expilesselves, whether they are
able to verbalize in class or not (Garmon, 2001hilgthis study was using students who
were not at the elementary level, it shows angbleespective of how powerful dialogue
journals can be. Also, the study gives the persgeof the students, which, regardless of
age, showed success when dialogue journals wedeiugleeir class. Journals give
regular opportunity for students to reflect and cmmicate which in turn provides both

students and teachers with a chance to better stadiereach other.

Schultz (2003) refers to Dewey'’s idea that bothdhiéd and the content of the
curriculum should define instruction (p. 36-37). bt teachers simply do not have the
time to gain intimate knowledge of all the childiartheir classrooms” (Schultz, 2003, p.
37). However, teachers rarely reconfigure the otesa dynamics to create more

“opportunities for talk and interactions” (Schulif3, 2003). Bloem explains how
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classrooms lack the time needed for personal ictiera “Time is precious. So for
example, there may be time for the teacher tonligteeach child read aloud for a
moment-after all, that is a measureable skill-butime to discuss students’ meaty
guestions that follow the reading of a good teifbem, 2004, p.55). Regan discusses
her implementation of dialogue journals in her stasm and the impact it had both on
her and the students. She “used the responses $ttafents] as a tool to make sense of
students’ behavior or to figure out problems thasted for students during the
day”’(Regan, 2003, 37). Regan was able to followuzls recommendations to “create
an environment that supports listening... rather gr@oming students to fit classroom
expectations” (Schultz, 2003, p. 13). By “listeniiogknow particular students”, Regan
was able to “draw attention to the relationshig 8fepes students positions in
classrooms” (Schultz, 2003, p. 35). When Reganemphted dialogue journals, she
realized “the students’ eagerness to read theings, their willingness to respond, and
their discouragement on a few occasions when kd@dovide them with a journal topic
because | was unable to respond the day befor@3(2037). Schultz (2003) describes
this eagerness as students’ urgency to deliverssage (p.29). Schultz argues that letter
writing allows students to feel like they are wardsitogether with the teacher, which in

turn created the positive relationships that weneetbped in Regan’s classroom.

Benefits of Writing in a Dialogue Journal

Hillocks (2005) recalls Applebee’s (1981) study @fhrecognizes that most
frequent comments from teachers on student wrrehefed to “errors in mechanics”
while “comments concerned with the ideas the studes expressing were the least

frequently reported” (p. 240). These results deteenthat a dialogue journal is a
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beneficial style of writing. When writing in a daue journal, the focus is on the content
and not mechanics. Hillocks (1987) continues thasitexplaining the benefits of free
writing. He explains that “free writing is more ettive than teaching grammar in raising
the quality of student writing” (1987, p.74.) Diglee journals allow students to write
freely which in turn shows to be educational thetually teaching grammar. Hillocks
(1987) highlights that along with free writing, “go pieces of writing as models is
significantly more useful than the study of gramitr{pr74). A dialogue journal allows
the teacher to foster modeling each time they vinatek to the student. It also allows the
teacher to model proper spelling. Salcedo (200@yethe suggestion of correcting
students misspelled words in the teacher’s resgaieseodel the correct form (p.446).
One of Salcedo’s (2009) English Language Learngukaeed that the dialogue journal
helped him “gain confidence as a speller, writeader, and learner of English” (p. 446).
The teaching of writing does not need to be focwesexusively on the forms of writing;
rather, students can learn through the creativeara$snquiry of a dialogue journal

(Hillocks, 2005, p. 238).

The Implementation of a Dialogue Journal

Young and Crow (1992) suggest that when implemgrdialogue journals,
students need to see “writing as a purposeful iagtifp.2). With this understanding, it is
important that teachers establish an introductbomsing dialogue journals which allow
students to understand the meaningfulness of tihatgacAs stated by Burnsike, most
students view writing as an evaluation which imtumpedes experimentation (1994,
p.85). She explains that they need to be giverogpdrtunity to write without

inhabitation, without fear of failure, without therror of grades” (1994, p. 85). Students
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need to feel excited about dialogue journals, astdear that it's simply just another

writing assignment.

To introduce the idea of dialogue journals, itngortant for students to feel
involved. In this case, a teacher might talk witldents about how they feel when they
get a letter in the mail (Young & Crow, 1992, p.d)he teacher can then describe how
the students and teacher will exchange letters tddeher could say “you’ll write a letter
to me, and then I'll respond to you”, or “I'm going read what you wrote to me, and I'll
write back with comments and questions”. Next,tdseher should discuss the privacy of
the journal. She should explain that “the jourrmdkng to only the two people writing in
them” (Preddy & Moore, 2005, p. 32). Journal estsaould never be shared with
anyone else unless both writers agree. “Theremestwhen a teacher may be legally
bound to report information; but otherwise, jousna@main between the teacher and

student” (Young and Crow, 1992, p.2).

Choosing topics for journals is not an easy tas&hdould be suggested to write
about what they personally want to write about, aodjust follow the given examples.
However, with that said, the teacher can brainstertn the students to show them the
range of topics and purposes. Young and Crow peotagdics such as books,
relationships, school activities, family, games, .e®nce brainstorming has occurred, the
teacher can then show students samples of jountrd® (no more than about 4
examples). According to Young and Crow (1992),dtuglents should discuss the entries
in terms of interest, appeal, enjoyment, and readase. This will give students a visual
of what is expected from them in an entry as wehealp them conjure ideas for writing.

The teacher should mention the length of the sasnpbelaining that they should write

16



as much as they can without actually establishilgi& of sentences. The teacher should
emphasize that it may take time to get comfortabte writing in journals, and that is
okay. The teacher should speak of the journals iereouraging manner to allow
students to see the journals as a positive anddtivity. The next step is to provide
students with a feeling of “journal ownership” (Yau& Crow, 1992, p. 3). “Each

student should be given a journal to write in, erably one that students can decorate the
cover” (Preddy & Moore, 2005, p. 32). “It's impontao engage the students into the
assignment and make them feel as though they kanitks with their thoughts and

express personal opinions” (Preddy & Moore, 20032).

Gambrell's (1985) study on dialogue journals alldvirer to understand that for
best results, “one must set aside time for dadylireg and writing” (p. 514). Once
dialogue journals are implemented in the classrdbey must be managed. Also, the
teacher needs to be aware that they need “to prdiite for students to write back in
their journals” (Young & Crow, 1992,p. 3). Gambneltommends that depending upon
grade level, journaling time should differ. For exae, grades one and two should get
about 10 minutes per day, while upper elementaitgdreim could easily spend 20 minutes
reading and writing in their journals (1985, p. h13tudents should be provided with this
time to read and write in their journals eithethat beginning or end of the day. “As
students become more comfortable with the dialgguenal process, writing can begin
to take place at unset times throughout the daly asavhen work is finished early”
(Peyton & Seyoum, 1989, p.315). However, while etid can be given other times to
write, it's important that every student is givarieast a minimum allotted time to work

on their journal.
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Through dialogue journals, “the teacher shares,gents, reacts, provides a
model, answers questions, asks questions and mpsttant of all, encourages students
to express themselves in writing” (Gambrell, 198514). Gambrell feels that journal
writing encourages written expression and therefiwefocus should be on
communication with the student and not the studeméshanics. The teacher should
never correct a student’s spelling in journals.rBike (1994) explains she’s never had a
student say, “Gee, you did a great job correctiygessay. Thanks!” However, Burnsike
has had students step forward to say things likeahks for the letter. That was nice.”
Grades and spelling corrections do not touch stisdée way a written response can.
Unfortunately, “many students are conditioned ® &eery bit of writing corrected and
graded, so adjusting to the personal journal respomay take time” (Burnsike, 1994, p
86). Teacher responses should encourage and stnaudmntinued dialogue when
important topics arise. Gambrell explains that lheas responses motivate the child to
respond and should encourage written expressidb(32 514). Teacher’s report that
children almost always respond to a request forenmdformation. Comments such as
“Tell me more about...,” “Describe...,” and “I'd like@tknow more about...” result in
increased length and detail (Gambrell, 1985, p) T2ialogue journals need to be a place
where students are gaining encouragement andymostinforcement. “Teachers should
express interest in what the students are telhegitand focus on the ability to deepen

and enrich the relationship with the student” (8dtg, 2009, p.442).

“A writing exchange with caring adults is an antielto the forces that push
teaching to be curriculum centered, that push taciway from the children

themselves” (Bloem, 2004, p. 60). While the excleamgy take time, it's time that
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children enjoy. “In some cases, the culture of stihg has dissolved into a focus on
facts and isolated, lower-order thinking skillstthall help students do well on the test
instead of a focus on meaningful instruction thadports deep understanding” (Salcedo,
2009, p. 440). It's the role of the teacher todféective and understand that introducing
journaling may take time. However, dialogue jousralow students and teachers to step
outside of the mandated curriculum and focus otimgeto know the student, not a

student grade.

Listening

“When a positive relationship is developed, thebea can then act as a model
for values and behavior” (Regan, p. 37, 2003). Regmducted a study using dialogue
journals in her sixth grade class of eight studeitis emotional disturbance. Regan’s
class was not a class filled with eager students labeled themselves as good writers. In
fact, all her students disliked writing. Howevdmde days a week, her students would
receive their journals and be given 15 minutegespond to Regan with a letter. Over
time, “the exchange of letters became a way fatesits to make connections with
others, which in turn, built a sense of belongiigegan, p. 39, 2003). Students
expressed that they felt this way because “thedis journals were individualized and,
therefore, meaningful only to them, the recipigi®egan, p. 40, 2003).This gave
students a sense of connection with their teaam@gave them an opportunity to
communicate on a personable level. By the end o$tuely, which was conducted from
September through March, students were expredsamks$ towards Regan for the
dialogue journals. Some students also expressemhsaif good luck, encouragement

and compliments. Comments such as “l hope you bayeod day” and “Try to get first
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place in the MS walk-a-thon” portrayed the relasioip established between the student
and teacher (2003, p. 39). Regan was able to hetpre the children’s desire to have a

positive relationship with adults, regardless @itltlassification.

“While | started with the intention of connectirgtheir writing, | ended by
connecting to their lives” (Salcedo, 2009, p. 483)lcedo’s quote shapes the meaning of
how a dialogue journal can unintentionally fosteraaithentic relationship between the
student and teacher. Julie Salcedo is an Englisguage Learner (ELL) teacher at two
elementary schools. Her journey to dialogue jowh@gan when teachers asked her to
assist the ELL students (8 students) with theitimgiin an attempt to help prepare them
for the state standardized test. She agreed, buatfaged problems implementing any
additional help. Unfortunately, not all of the stmdls qualified for the pull out instruction,
and others exited the ELL program in prior yearseré&fore, these students could not
participate in any extra out of classroom helpc&ab then decided to use dialogue
journals as a way to invite students to learn tibevwithout barriers. She was able to use
the journals as a way to communicate, even thobghi&l not have direct hours to meet
with the students. She admitted prior to usingdlenals, her relationship with the
students consisted of “a brief greeting in the”’H@0D09, p. 442). As she began using the
journals, she explains, “it allowed us to enricln encounters by giving us space on the
page to share and learn about each other” (208B13). The results of journaling were
incredible on the student-teacher relationshipkesla (2009) was able to connect to her
students by sharing similar experiences. In the enen those students who she rarely

had personal time with, wrote to her:

20



“Her phrase, “I missed you the most,” spoke volutoesie. Here is a student
with whom | have no scheduled direct contact hoams, she wrote that she
missed me the most. Our interaction through thimgiee journal was real and
authentic and had a positive impact on our relatigyi (Salcedo,2009, p. 443).

Salcedo felt that although there were not set timiesre she was able to meet with the
students, she was able to “co-construct a commurglcedo, 2009, p. 443). Those
students wrote for purposes greater than any stdizéd test could measure. The results
showed that the journal were time well spent, ay tielped create a deep connection

with the learners that would have otherwise beanaastent.

Conclusion

As this review of literature suggests, dialogugrjals can be an effective method
in building academic skills, better understanding®learners, expressing feelings and
enriching relationships between students and teschethis era of standardized testing,
there needs to be a way for teachers and studestsp back from rudimentary tasks,
and learn about each other. Dialogue journals gdeaimeans for teachers to stop
labeling students purely on their performance edaeic subjects, and focus on the
students as individuals. This relationship, in f@fows the teachers to understand their
strengths, weaknesses and personal feelings stuldents. The curriculum demands can
no longer override our student’s desires to bechegtudents want to have a “sense of
connection, a feeling of freedom, and an opporyuiitcommunicate”, so it's up to
teachers to promote this kind of discussion thaftisn squeezed out of the curriculum

(Regan, 2003, p. 40).
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Chapter Three

Context and Methodology

Introduction

Chapter three is divided into two sections: thetext and the research design.
The first section of this chapter provides the lgmoknd of where the study took place
through a description of the community, school, Hredfourth grade classroom in which
my research was conducted. The second part othiaigter examines the research design
and provides a description of the qualitative teaglksearch which took place. It also
discusses the types of data collection used toyaa@nd inform my research on using

dialogue journals in the classroom.

Context of the Study

Community

Lake Tract Elementary school is located in theusib outside of Philadelphia in
Deptford Township, New Jersey. As of 2006, the patan was about 30,000. The
racial makeup of the population in Deptford is 8®&ite, 12% African American, .21%
Native American, 1.53% Asian, .03% Pacific Islanded .99% other races. The makeup
of the households includes 53.9% married couple$2% female households with no
husband, and 29% non-families. The average housaix# is 2.62 and the average
family size is 3.12. The median income for a hootdin Deptford is $50,147, and the
median income for a family was $56,642. Currentl3% of families were below the

poverty line.
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Deptford Township consists of six early childhagdmentary schools, a middle
school, a high school, and a special needs schanket the needs of over 4,400
students. It's the third largest educational syste@loucester County. The curriculum is
based on providing all students with the learnipgartunities they need, ranging from
special services for special needs children tediéind talented courses for those
students who need enrichment. The township alsy# variety of supplemental
courses such as art, music, physical educationntéagy and other rich elective
programs. Deptford Township prides themselves eir #iudents scoring above the state

and national norms on state standardized testing.

Deptford Township School District understandsithportance of parent
involvement in students’ education. Therefore, thaye established a “Parents
Anonymous Support Group” every®2and 4' Wednesday of the month. Parents
Anonymous provides parents with a safe, accepéind,non-judgmental place to talk
freely about being a parent. It also teaches paténbugh peer education more effective

ways of providing safe and caring homes for thkildcen.

The District also offers online resources on stkabjects such as Math and
Reading. The Deptford Township School District weheffers links to videos that
provide parents with ways to complete math problasisg the new “Everyday Math”
technique that many parents are unfamiliar withheDtinks include reading resources
which provides reading tips and recommended btk that parents can read with their
child. Another link allows students who have add@ieptford Township library card to

get free, live homework help from 2pm-10pm every.diéney provide help with basic
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subject matter for elementary students as welllaB @rep, SAT prep, career help, and

resume writing for teens, college students, andtgdu

Other programs offered through Gloucester Coumtiude a support group for
parents of children with Autism. Also offered thgbuthe county are ESL classes at
Gloucester County College. There is a $10 registidee but the class is free. They hold
classes daytime and evening classes, Monday thrblugisday to provide convenience

for parents.
School

Lake Tract Elementary school is a comprehensiemehtary school designed to
meet the needs of the diverse student body of 4@@istudents. Lake Tract Elementary
teaches students grades 2 throufjhTere are over 30 professional educators anfi staf
at the school. The curriculum is designed based ijyew Jersey’s Core Content
Curriculum Standards. They use programs in cootidinavith meeting those standards

including Everyday Mathematics and a Trophies Rea&ieries.

Lake Tract Elementary offers a 3-tier tutoring peoyg for students who struggle
using the main curriculum sources. Tier 3 is tlasiesevere of the tutoring programs.
This involves using a computer-based program knasvG@ompass Learning which
provides individualized instruction based upon sestires (for math or literacy). This
type of tutoring instruction occurs once a weeler™ is used for students who are still
struggling after being exposed to Tier 3. This tises small group instruction, two times

a week. Tier 2 allows only a maximum of 10 studgmisteacher for this type of tutoring
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session. Tier 1 is the most intensive interventasrstudents. This type of tutoring allows

for 1 on 1 tutoring, 3 times a week, if they ai# filing after tier's 3 and 2.

The administration and staff at Lake Tract Elemgntaund it important to set
educational goals for the school. There are foatgthe school looks to achieve, each
one with its own timeline. The first goal looksitwrease the proficient and advanced
proficient levels of student’s ASK tests scoreserEhare four activities provided to help
accomplish this goal. The second goal relatesda@thivities provided to the community.
This goal is to significantly increase meaningfatgnt and community involvement
within the school and to use them as resourceslfgrepare students for college and a
career. The third goal is to demonstrate to payshislents, and staff that collaboration
with everyone enhances the educational procesdlfarhe school plans to accomplish
this goal through the use of birthday celebratidasily fun nights, talent shows and
providing a welcoming environment for all studeaisl parents. The final goal of Lake
Tract Elementary is to increase and maintain tieeafisechnology in order to best create
a 2T century classroom. The hope is for all parentssandents to produce various types

of technology products as well as use the SMARTi®aruipped in each classroom.

Along with providing educational services for dlltbeir students, Lake Tract
Elementary also offers many additional programéushiog Student of the Month,
Character Education, Caught You Being Good, Spaiys. Peer Mediation, and Student

Council.
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Classroom

The study was conducted in a fourth grade classrddne class was taught by
one general education teacher, Mrs.Posey. In #sscthere are 25 students. The class is
split with 15 girls and 10 boys. Racially, there aineteen white students, one black

student, two Indian students, and three studemsiain descent.

There are three students who patrticipate in tfiedgprogram, LEAP. They attend
the program once a week for an hour. There aretais@ther students who require

speech once a week for 30 minutes.

There is only one student with an Individualizedi€ation Plan. He is classified
as a student with emotional disturbance. He haskaen diagnosed with Asperger’s and
also has severe anxiety. . He is a part of theR[pPogram at Lake Tract and does not

suffer academically. Therefore, he is in the genetacation classroom setting all day.

Methodology

Research Design
Teacher research is regarded as “inquiry as stg@mhran-Smith and Lytle, 2009, p.
141). It's considered a “theory of action” that piosis the role of practitioners and
practitioner knowledge “as central to the goalrahsforming, teaching, learning, leading
and schooling” (p.141). This allows teachers toneixe their own practices and use them
as a tool to help make the learning environmentenwvatuable. This research is of a
gualitative nature as the dynamics of the studyg$amn active participation of both the
teacher and student. As a teacher-researchesttitlg is being constructed in a way that

provides room to examine the developmental growtherelationship between a
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student and teacher. The use of qualitative resemitthelp further understand how
dialogue journals affect the relationship betwessathers and students. There is a move
toward “deprivatizing” teaching practice and dey#hy a sense of shared responsibility
for students’ learning (Cochran-Smith and LytleQ20p.49). Therefore, this research

will be an effective tool in engaging the learners.

Although during this time | will be fulfilling mgtudent teacher obligations, | will
also act as the practitioner in order to take @rthe of researcher. Cochran-Smith and
Lytle (2009) explain that the practitioner hersalist take on the role of researcher
because they are examining their own assumpticthgathering data based upon it (p.
40-41). Cochran-Smith and Lytle (2009) describehearesearchers as those who “work
together to uncover, articulate, and question thwin assumptions about teaching,
learning, and schooling” (p. 141). Through thislgatve research design, | will be
examining the students’ class discussions, wrigind responses to determine how
dialogue journals can be an integral aspect obéshang a rapport. This inquiry and the
findings may be applied to other classrooms who @aiant to implement using dialogue

journals who have their own questions or concerns.

Research Plan

For this research study, | begin by studying theents in the classroom
environment and noting the relationship betweersthdents and myself. Observations
will be collected in a notebook where | write dothlimgs students discuss with me as

well as topics they talk about within the classrodmitially, | do not introduce the
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dialogue journals to the class because | wantki® tate of how they interact with me

prior to having the written exchange.

After this initial collection of data, | begin guide the students through a lesson
on writing letters. This lesson will introduce tidkea of writing a letter to the teacher. The
class will brainstorm possible topics they can aéscwith me. The students will also be
introduced to the format of a letter including atieg, date, indented first line and a
closing signature. This introduction on letter wgt allows for a class discussion and
generates topics for students to write on. | usk the topics discussed as well as the
letter format in order to create a bulletin boardhv&ng in the classroom. This is used
when students have difficulty thinking of a topicreed guidance when using the written

format.

Once the initial concept of writing a letter igaddished, | will give each student
an individual journal. The journal will be blanks the student is the first one to
correspond. The students are required to writeast|3 sentences per entry. Students are
required to hand in their journals every Fridaye¥lare required to write one entry per
week. The students are to write in their journaisrdy their free time, once work is
completed. By providing students with various tirh@svrite, it allows them to write

when they generate an idea they would like to diseuth me.

Data Collection

During this study, there are several data cotbecthethods used in order to
analyze how dialogue journals are used to fosteretationship between the students

and myself. The data sources include: pre-dialgguenal survey on writing, sample
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student journal entries, my anecdotal teacher notesy research notebook throughout

the implementation of the journals, and a postedjaé journal survey.

The first source of data will be my pre-dialogaarpal survey. This survey will
focus on students’ feelings on writing. This widlp guide my understanding of how
students perceive writing assignments. | will uss survey to help correlate whether

students’ journal entries correlate with their gyranswers.

The next source of data will be anecdotal teacbtgsduring the implementation
of dialogue journals. | document the types of cosatons and topics students engage in
with me. This helps gain an understanding on whatents feel comfortable talking
about in the journal. | also observe and write whHaarn about each student and the
manner in which | learned it. Was it with the gunda of the bulletin board? Did they
tell me something new about themselves? Did ouveaation continue throughout
multiple entries? This data will help guide thedyg information and how much of it

each student likes to share.

After this data is collected, | begin to implemémg dialogue journals. The
students dialogue journals then become the thindcgoof data. While reading the
dialogue journals, | take notes on the topics shadents write about in my research
notebook. | also encourage them to write more ngsguestions such as “Why” Or
“How”. | also track if students gradually beginuoite more as the semester continues.
These journals are collected weekly and are the sigisificant source of data because

they provide me with a personalized look at eaobestt.
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At the conclusion of this study, | give the stutdes post-journal survey. This
survey focuses on how students feel about theglialgournals. It will look at whether
students felt they learned anything about me akasaf they think | learned anything
about them. This final data source allowed me &ifsstudents felt the dialogue journals

were an effective way to foster a relationship lestwthe student and teacher.

Data Analysis

The data collected throughout the duration of stigly including the pre-
dialogue journal survey, anecdotal teacher notesdialogue journals, and the post-
journal survey, were used to determine the impadhe relationship between the
students and myself. In order to analyze this tptale data, | examined the journals and
looked for the quality and topics of informatiorven, the length of the entry, and
compared those qualities as the semester progrdssed used my survey results before
and after the implementation of the dialogue jolgt@inform my analysis of whether

dialogue journals helped foster the relationshipvben the student and teacher.

What's Next?

Chapter four discusses the results from the dathads used in this study. It will
contain qualitative data primarily from the dialegournals as well as my teacher
research notes. Chapter five presents the conolusind recommendations for further

study.
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Chapter Four
Data Analysis

Chapter four is an analysis of the data colleataésponse to the research
question that asked, What happens when | impledtiatigue journals into agrade
classroom? Dialogue journals became a powerfultova@yeate a positive relationship
between the students and teacher. Students usgulithals as a tool for us to learn
about each other, ask questions, and find a sérsmpection. Every student had a
different approach to fostering our relationshighi some students focused on only
asking questions about me, others discussed titenests throughout multiple entries.
Dialogue journals allowed each student to indivichestheir writing and in turn, made it
more meaningful. This chapter examines how dialggumals helped students
communicate stories, questions and opinions tieratise would have not be offered in
the classroom. The data reveals how students felhgallowed them to not only learn
more about me as a teacher, but in turn, feltabengals allowed me to learn more about

them.

Over the course of five weeks, dialogue journasenmplemented into Mrs.
Posey’s # grade. Each student was given their own personahgl to write in. The first
week, it was the students’ job to begin the comeasience. The journals were due every
Friday afternoon and told to only hand them in o&y. However, after week 1,
students were allowed to hand them in once theg wene responding, rather than
Friday. The journals were put on students’ desks po arrival on Monday morning

with my letter response. Students were not alloteag@ceive their journal back earlier
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than Monday. They also had to write a minimum oééhsentences per entry. After five
weeks of data collection, | made the dialogue jalsoptional for those who became
uninterested in writing. The students who wantedaietinue them were given the option

to do so. Out of 25 students in the class, 21 @elcid continue the journals.

The Findings of a Pre-Journal Survey

The initial source of data in the study was a wholass discussion about
students’ feelings towards writing assignments.iumy instruction, | took anecdotal
notes on students’ comments in class. The most aymanswers when asked “why don’t

you enjoy writing” were:

e “Too much writing”
e “Stressful”
 “RACIEER responses”

* “Restrictions on what you are allowed to write”

Students’ answers were directly recorded duringrucion as to provide accurate

and direct quotes from students.

Once it was understood the reasoning behind soyns&ndents dislike for
writing, | began to question “why” a step furth&Vhy is writing stressful?” Student

responses included the following:

*  “You have to write a lot”
*  “You have to find a lot of information”

* “Timed writing is stressful”
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» “Stressed about the grade I will get”

These responses were noted during the discussidrhese responses directly
correlate with the RACIEER writing guideline thatudents are to follow when
writing. Therefore, the next question to studentsWWould you enjoy a writing
assignment if it didn’t have to be a RACIEER resgEs#fi Out of the 25 students, 23
said yes. This pre-journal lesson allowed stud#r@opportunity to express what it is

about writing that makes it such a daunting task.

Based upon my anecdotal notes taken during thgppreal lesson, | constructed
a survey that would help give concrete data on baeh individual student felt about
writing as opposed to a whole group lesson. Theesuwas six questions, with the
first question trying to connect where writing rank favoritism of subjects for
students. Out of 25 students, 9 students ranketingrriheir least favorite subject

while only 1 student ranked it their favorite.

Given that most students during the open classugison expressed a dislike of
writing, the next survey question asked students $©u like writing?” There were
13 students who responded with “No” to this questiBhe majority of students

answered either that it is “too long and boring”“BYACIEER responses have too
many steps”. The reasoning given from most studesms anticipated as students

show signs of frustration when asked to complet€ AR responses.

While most students expressed a dislike of writlngng the class discussion, the
next survey question was to have students explaist theydo like to write about.

While there are many attributes of writing thatd&ts do not enjoy, they did express
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some forms of writing they do take pleasure in. Tagority of students (both those
who responded yes or no to “do you like writing88id they enjoyed writing about
themselves, or personal narratives. They exprefssdwriting about their culture,
adventures, or vacations they have taken were @ ¢ypwriting they enjoy. This

guestion shows that students do find specific tygegriting to be fun.

The next two questions focused closely on differsgects of writing. Question
four asked students if they have ever had troutalgiisg a writing assignment? The
majority of the class explained that yes, they ttaggle with the opening when
writing. | included this question as | wonderedsifidents would also struggle with
beginning a letter to me. The following questiokeaswhat students felt they could
improve on in writing. The majority of students pesded with “RACIEER” or
“write longer stories”. This response was antiagoland shows that most students do
not see writing as a way of expression. Writingtfese students is seen as following
the RACIEER format emphasized in the district. Tdesnonstrates the need to show

students that writing can be used for reasons oltfaer for a fixed, restricted prompt.

The final question led students into the conceptialiogue journals. The question
asked students if they have ever written to tregicher before. Out of 25 students, 24
of them responded no to this question. The oneestugho explained she did write to
her teacher said she had to respond to questioterwon an online blog. This
guestion allowed me to see how many students haeriexce writing to their teacher

prior to my research study.
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| chose to focus my data on a group of 9 studenta the class who | felt rapport
manifested the most. The students | chose were EimGianna, Sydney, Eion, Sam,

Hailey, Keith, and Shikha.

Fostering the student and teacher relationship

Focus on the teacher

During the course of the 5 week journatigfumany students had questions about
me. As a pre-service teacher, | was a sudden chartge classroom dynamic. |
purposely began the journals as soon as possibieler for students to have a place to
ask me questions. There was a sense of curiosity fine majority of the class about my
personal life. Many questions were reoccurring fiodents in the first few weeks of
implementing the journals. The most common questasked were my favorite color,
food, subject, and/or animal. These questions weng straight-forward. However, as
the journals continued, students began asking mtwrguing and short answer type of
guestions. It was obvious that students becameartebie asking more personal

guestions as time went on.

Gianna

In her first journal; Gianna asked, “Why did younv# become a teacher? What grade
do you want to teach?” As a new teacher in thesobesn, Gianna wanted to better
understand who | was and my reasoning behind bexpeteacher. She also asked this
guestion during Career Week at Lake Tract which alay have attributed to her
guestions. However, Gianna also shared her caheeras with me, possibly trying to
find a common conversation topic to discuss further

35



Hailey

A quiet yet academically gifted student, Hailegée her first entry asking the general
“favorite” questions of my favorite food and colétfowever, she also concluded the
entry asking a deeper question, “Why did you warlig a teacher?” This question did
not have the same type of concrete answer as nthay questions had. Hailey
understood my role as a teacher and took the ajpmtytto find out why | decided to
pursue a teaching career. It was clear she haofaymd interest in understanding more

about me.

Eion and Keith

Another student, Eion, questioned my worléa student teaching. In his first
entry, he asked “what school do you go to?” | resjgal explaining that | am in college
at Rowan University. For the following week, Eionote, “I was wondering do you have
break time? Because with all those book reportgepts and so on you must be really
tired!” Eion was obviously interested in learnimgre about my academics as in both
weeks he continued to ask school related questidrane point, | did not answer one of
his questions. Eion underlined the question anddgl could answer it in my next
journal response. There was a dedicated interestkimg questions about me and better
understanding my role as a teacher and collegestud hile Eion asked questions
throughout every entry, Keith only began his fjatrnal entry asking several questions.
Keith questions were generated about my interespamts and from those questions,
created the basis for all of our following conveimas. Although the students generated

different topics of discussion, they both wereliested in knowing more about me. It
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was clear they wanted to find a connection andéstaa more concrete rapport. The
student interest showed that they did find meamngriting and used it as a tool to learn

more about me.

Using the Bulletin Board as a Tool to Write

The bulletin board was a tool to help students stheggled with beginning a letter to
me. For many, questions emerged through the ugedfulletin board. There were
multiple topics that had been previously brainsedmith the class that were posted

onto the board. Most students used this as a tggaro help them start an entry.

Keith

Keith wrote his first entry using the bulletindsd topics. He asked multiple questions in
regards to the topic of sports. “What is your fasosport? Why do you like the sport?
Do you play this sport?” As a sports orientatedistu, Keith was looking to find a
common interest in sports. Unfortunately, | do mot have | ever played a sport.
Therefore, | explained my love for the PhiladelpRtllies and expressed that | do not
play a sport myself. | responded asking what hisriite sport. His response indicated he
too loved the Philadelphia Phillies. Therefore, entries continued based upon his use of
the bulletin board topics. Keith was able to findrampt that was relatable to him and

use it in hopes to find a common interest with me.
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Hailey

Another topic placed on the bulletin board wastspeHailey discussed her pets in her
second entry telling me about her two great DaBhs.follows up her pets descriptions
by asking “if | like dogs?” | was able to respontlave were able to find a commonality
of liking dogs. She also asked “Do you have dog##th allowed us to elaborate on the
topic and discuss our pets breeds, size and agleyhpaoceeded to use the bulletin board
again for the same entry, asking what my favopiarisis. The topic on the bulletin board
listed “sports”. Hailey answers the question forsed, letting me know she loves the
Philadelphia Phillies. | was able to respond agéth a commonality of enjoying

baseball and the Philadelphia Phillies as well.

Sydney

Another student, Sydney, began her firityeasking what my favorite subject is.
The bulletin board had “favorite subject” listedaasategory. While other students
usually gave their own personal response to a quettey asked me, Sydney did not.
Most students would have told me what their faeosiibject is as well. However,
Sydney did not share this information for that duoes She did; however, make use of

the bulletin board to help form her letter response

Continuing Conversation throughout multiple entries

One way of establishing a rapport is to t@akepic and discuss it in detail. Therefore,
| looked at conversations that continued througltipia entries as a way to collect and
analyze my data. Often, students discussed topg®at length in which | would
respond with questions. Students, in turn, woukiream my questions and add additional
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information on a specific topic. Looking at my exted conversations with students

allowed me to better understand a student’s stan@particular topic.

Mia

Mia wrote extensively of becoming an aunt. Thraugimultiple entries she described
her excitement and all the help she has been ghengister. | asked Mia in an entry to
bring in pictures if she would like to show thesdaMia was thrilled to bring her pictures
in and share them with the class. Mia and | dissdi$®r new niece, Riley every week of
the entries. This allowed me to understand how maod becoming an aunt was to Mia

and allowed her to share her excitement with me.

Keith

Many other students also maintained a topaonversation throughout multiple
entries. Keith had used the bulletin board to lgelperate the topic of “sports”. From this
topic, Keith and | continued through multiple eegrito discuss baseball. For Keith, this
became a commonality that he felt he could diseutsme. Once it was established that
my favorite sport was baseball and my favorite te@am the Phillies, it led Keith to ask
guestions based on this information in followindgrexs. In one entry, Keith and I learned
that we have both been to Phillies games beforerefbre, Keith continued his next
entry explaining, “I agree it is fun, if people aret booing at the Phillies.” As the entries
continued, we were able to learn more about edur'stknowledge of the sport as well

as our feelings towards it.
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Sydney

As a pre-service teacher, many studentséehbihat I, too, was a student at Rowan
University. Once Sydney had learned this inforntatghe spent several entries
discussing her time at Rowan’s summer camp. “ltoanit to go to Kid’s Rule again this
year at Rowan! Have you ever seen me there? Anyddd&now any other kids’ there or
counselors, or C.I.T.?” Unfortunately, | had neseen her at Rowan and responded to
her explaining that | am not at Rowan often inghexmer. Sydney followed up her next
entry asking “I know | had Mr. John as a counseélar|l don’t know who else. Do you
know anyone that is a counselor?” Again, | did raiognize the name, nor did |
remember knowing a counselor. However, Sydney dithtain the subject across
multiple entries in hopes that she would find a oamality through Rowan’s summer

camp.

CJ

CJ is a student who is part of the gifted tatented program known as LEAP. One
of the requirements of leap was a field trip to Badtimore Aquarium. Throughout
several entries, CJ wrote about how much he enjbigettip. “I am a little annoyed that |
missed career day, but | had fun at the Baltimagaakium.” | responded to this entry
asking how the trip was and what he had done adharium. CJ responded in great
detail of all the things he got to experience. jdenals allowed me to learn about CJ’s
trip and ask questions through multiple entriescAit allowed CJ to reflect on his time

at the aquarium and let me how he felt about missareer day.
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Gianna

In several entes, Gianr and | discussed her health issues. Unfortry, Gianne

suffered from a leg injw which left her on crutches. Often, she had:ave school earl

for doctor’s appointmels or came to school late. Therefore, the joubecame an ope
converstion to discusser injuries. AlImost every week there was arlate on her leg
This health issue was <h a prominent part of her life at the time, ane journal was

helpful way to allow heto update me each week on her injt

The dialogue urnas as an opportunity for me to learn abctudent

The next way | deded to analyze how rapport developed was (g if | learned
something new about gudent from the journal that | otherwise wouot have known

This in turn would reprsent ho\ the journals manifested rapport.

Her phrase "I missd you the most,
spoke volumes to m Here is a stude
with whom | have n scheduled dires

contact hours, andhe wrote that st

missed me 1e most

Salcedo, 209, p.44

"Writing in a dialogue jurnal helpec

bridge the verbal comnnication gay

between Shawn and med stimulate:
conversation at a deer level.'

Krebs, 2006, p17

\
Authentic
Conversation
/
Kim used our dialogugournal as
Shikha was a stu:nt who alway place to express feelingd nervousnes
wanted to personly hand me he when making mistakes.is gave me a
journal when she ws finished writing opportunity to underand Kim’s
Although a quiet stdent in class, sk feelings, acknowledge em and write
always wrote exterive entries abol encouraging words baco her. Ther
things she did ovr the weeken was also more sensitiv when Kim

would ask a qustion

41



Kim

The student | learned the most from happénde one of the quietest students in
the classroom. Kim was very critical of her worldaways questioned her answers.
Rarely did she speak about something unless iawademically related. However,
during the second week of dialogue journals, IHedrsomething new about her. Kim
used our dialogue journal as a place to expre$isdseof nervousness when making

mistakes.

“Anyway, let me tell you another thing about myseHATE to make mistakes. Like if
| get one wrong and still get a good great my hisasimping real fast and my stomach

goes in a know and | get super dizzy.”

This entry spoke deeper than any verbal exsation | have ever engaged in with
Kim. This was a comfortable place for Kim to exméer feelings without having to
directly confront me about them. Prior to this gnthere was no conversation of this.
Rather, Kim would constantly come up and ask ifwhs correct, without my knowledge
of how she was actually feeling. This gave me gooopinity to understand Kim’s
feelings, acknowledge them and write encouragingle/back to her. There was also
more sensitivity when Kim would ask a question.sTjournal entry allowed me to not

only learn more about Kim but gave her a placexiwress herself.

There were many other instances in whigaiied more about Kim. As a shy
student, the journal provided an outlet for hetalk to me in a private manner. Kim
discussed the activities she participates in aftbool in one of her journal entries. She

explained that she loves to swim and has “swimrpiragtice almost every day after
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school”. She continues to say her parents wantdheractice less days but she loves it
too much. This shows Kim'’s dedication to not ongr hcademics but her extra-curricular
activities as well. During my pre-service time e t4" grade class, Kim came to school
sick several times. | did not understand why sklendit stay home and rest rather than
coming to school. In a later journal entry, Kim &ped “My dad is a nurse. It is like
when | am sick | don’t have to go to the doctosurch a hurry.” | was able to learn that

although Kim was sick, her father had medical kremge to help treat her at home.
CJ

Another student, CJ, was able to providewitle much insight to his likes and
dislikes in my class. He was also able to recoghigestruggles and ask for help with
them. This allowed me to learn a lot about theetgplearner CJ was as well as his
personal feelings on tests and quizzes. CJ’sdirsly was full of what he thought about
different activities. “I liked doing the legends$!as fun! Can we do more work on
division and multiplication? | need to work on thae was able to acknowledge his
weaknesses and strengths and discuss them. Ademstn the gifted program, | was
shocked to find out he felt he needed additionid ba multiplication and division.
Without the journals, CJ would not have expressleaf shese thoughts to me. Also,
during writing instruction, CJ often times writesry short responses. He does not like to
elaborate in his writing. However, within the joals, CJ wrote entries that were length
compared to the whole class consensus. This showdatiat CJ can enjoy writing, but he

may only enjoy certain styles.
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Sydney

Sydney was a student who showed much ictierathrough the journal. At the time
of the journals, Sydney was dealing with family ltie@éssues (some of her own too) and
would share them with me through writing. Every We®ydney would give me an
update on the various health conditions. Withoatjtlurnals, Sydney would not have the
privacy to discuss her family matters with me. Wkhe first began writing to me, she
wrote about each family member that she lived wiihe even included her two pet birds
and bunny in her family description. | was abléetarn and relate to Sydney as | always
had rabbits growing up. Also, | was able to retatenany of the health issues described
in her journal. | explained to her my own strugggth my family’s health when | was
in fourth grade. Prior to the journals, | was uneavaf the health issues that she had been
dealing with at home. After she wrote of theseeasstihe following entry explained, “My
week has been very tiring with my sister in thefitad, seeing my aunt and having a
cold.” Once | read this entry, | was able to untierd not only what was going on at
home but | was able to reason why she was havifigudiy paying attention in school.
Therefore, her entries about her family manifeststronger rapport between us as | was

able to learn more about what was happening witlhbme life.

Gianna

Another student dealing with her own he&tues at the time was Gianna. Every
week, Gianna would write to update me on her candifThe journal was an especially
helpful tool as Gianna was frequently absent. Tioeee on the days she was in school,

she was busy completing make up work leaving litttes to verbally update me on her
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condition. The journal gave us the time neededrferto learn more about her situation.
When Gianna did attend school, she rarely showeztfart in wanting to learn.

However, during career week, Gianna wrote to mieeofaspirations. “When | grow up |
either want to be a fashion designer or a persamstidies the stars.” The type of
student Gianna portrayed in school did not reflieetgoals of her career. | was pleasantly
surprised and extremely delighted by this entrysBmtry proved that although Gianna
does not always portray her desire to learn, sles dofact see herself becoming
successful in the future. This entry also allowesltmlearn more about her and use that

information to encourage her to pursue her goals.

Sam

Sam was a quiet and reserved student is elas used the journal to inform me of
the knowledge he knew of particular subjects. Kangple, | learned through the journal
that Sam felt his best subject was science. Thaneseiunit that was being taught at the
time was Land and Water. Sam continued to exptaneally like the ice-pack on the
plastic wrapper on the water table. We drink 3,000,000,000 bottles of water every 4
years.”This entry allowed me to learn that not adgs Sam feel science is his best
subject, but he displays great knowledge of itrote back to Sam asking if he knew
more facts about land and water, and if so, woeltlke to share them with the class.
Sam wrote back to me, “Yes it would be nice to slthem with the class one day.” The

journal allowed Sam to share knowledge that herafise would not have.
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Shikha

After the journals were introduced, Shikhasva student who always wanted to
personally hand me her journal when she was fidistr@ing. Although a quiet student
in class, she always wrote extensive entries ahings she did over the weekend.
However, her last entry allowed me to learn abawt Shikha viewed me and the impact

| had on her. Shikha wrote:

“For crazy hair day, you were so creative and i wee first time you celebrated a spirit
day in our classroom. P.S. | wasn’t coming to sthaday but | did cause | knew you
were leaving.” This entry was written my last ddyny pre-service teaching in the class
which also happened to be crazy hair day. | redlihe impact | had on Shikha as she
was able to notice it was the first time | had jegoaited for a Spirit Day. Also, the fact
that Shikha attended school that day just becdwsasi my last day showed the
dedication and appreciation she had for me. Howe&takha communicated all of this

through writing rather than verbally showing thepswt of the journals.

Did students overlap into more than ontheée categories?

The data presented has been divided intstiured categories to help readers
understand the various ways in which rapport wasifested. After categorizing
students’ journal entries, it is important to lcatkwhich student journals were able to
relate to more than one category. The strongeporagas often developed when a
student used multiple methods to create a convens&y doing so, their conversational

topics often varied allowing us to learn more abmng another. Out of the nine students
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the study focused on, five students’ journal estviere recognized under more than one

specific category. The categories of focus included

* Did the students ask the teacher questions?

» Did they use the bulletin board as a tool to write?

» Did conversation continue throughout multiple exgfl

* Did I learn something new about the students tioéthérwise wouldn’t have
known?

» Did the students’ journal writing match their poesgnal survey answers?

There were three students whose journalemastablished rapport through three of
the questioned categories. Keith was a studentevlogies overlapped into three of the
categories. While his entries overlapped, his suiljeatter stayed the same throughout.
Keith was able to establish a rapport through thétiple categories by focusing on a
particular topic. The journals became a way fortliKé» learn more about me and my
enjoyment of baseball. Therefore, while my rappoth Keith developed, our connection
was a focus on baseball. While Keith’s entries &datear conversational focus, Gianna’s
dialogue journal exhibited a variety of topics. @a’s entries overlapped into three
categories. While most of Gianna’s entries focusetier health issues, she often asked
guestions about me or allowed me to learn moretaieu Sydney also overlapped into
three categories. Throughout Sydney’s entries,d alde to learn a lot about her family
life. It also gave me the opportunity to learn mab®ut her as we kept conversations

continuing throughout multiple entries about heperkence at summer camp.
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Hailey and CJ journal entries also overlapp¢o multiple categories. Hailey was
able to use the bulletin board to help her createes on her pets. She also showed
curiosity in knowing more about me by asking seguastions. While the main focus of
Hailey's entries was about her dogs, we were abtiscuss multiple conversations to
make several connections to one another. CJ ealt@sed me to learn something new
about him as well as create conversation acrosspieuéntries. CJ’s entries usually told
him about his likes and dislikes of school relaasdignments which really allowed me to
get to know him as a student and learner. We weceable to take his likes and discuss

through several entries what was so enjoyable abeut.

Did their writing match their description from tpee-journal survey?

A source of data that is important to comrepaould be to look at the pre-journal
survey and compare it to the students’ journaliesitiThis would show whether their
beliefs on writing prior to the journals was retied in their writing. Sydney completed
the survey with writing being her least favoritdmct. However, Sydney wrote some of
the longest entries out of anyone in the class.dihetate that no, she did not enjoy
writing because she does not like RACIEER and siseahdifficult time thinking of
stories. She did explain that she enjoyed writingud adventures; however, none of her
entries wrote of adventures. Sydney wrote a |la@mafies about herself and personal
events happening in her life. After reviewing heg-ppurnal survey and comparing it
with the results of her journal, Sydney did notwlsigns of writing being a challenging

or unlikeable subject.
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Shikha

Shikha’s pre-journal survey was very intérgsas her feelings towards writing
directly correlated with her entries. Shikha didkavriting as her least favorite subject
stating that it hurts her arms and “it’'s hard tmkhwhat to write”. However, Shikha did
say that she did enjoy writing letters. Theref@kbikha’'s entries were always very

personable and she wrote extensive letters to me.

CJ

CJ’s survey also had writing as his leagbfiie subject. He wrote that he disliked
writing because “it takes long and your wrist ggamped”. CJ then wrote that he does
enjoy writing about himself. All of CJ’s entriessdussed his dislikes, likes and own
personal stories which show that his pre-journalesyigive much truth in what he wrote.

The journals allowed CJ to write about himself vihweas reflected in his survey.

Eion

When looking at Eion’s pre-journal surveaygppeared as though writing was a
subject Eion did not enjoy at all. He ranked wgten 5 which was one of his most
disliked subject areas. He explained that he dtdike writing and there was absolutely
nothing he enjoyed about it. However, Eion alwayste insightful entries and showed
true curiosity about me. Eion would often timestesmore than one entry a week and
include several questions to me. Eion’s post-jousnasey showed that he greatly

enjoyed writing in the journals and his outlookwriting had changed.
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Kim

As the pre-journal survey was analyzed, Kisurvey showed a direct correlation
with her journal writing. Kim rated writing her Isfavorite subject because “it has
RACIEEER and has a lot of steps”. However, shdikato write about informational
topics and her culture. Even from Kim’s first gntl was born in Pennsylvania in fall
2000. Most of my family members are from Vietnaram very proud of my culture”.
Kim clearly portrays her pre-survey feelings as diseusses the importance of her
culture as well as informed me of her childhoo®éennsylvania. Being that the journals
did not require a RACIEER response, she was alppeadide me with cultural and

informational letters.

Sam

Sam’s pre-journal survey ranked writing avBh 7 being the least favorite subject.
Therefore, writing did not rank high on his listfakorite subjects. He explained that he
did not like writing because it is very long. Hoveeyhe did like to write about his life.
Sam’s journals did reflect the pre-journal surveyhe entries were very short. It was
clear that he did not enjoy writing long entriesthdugh his entries were not long, Sam
was still able to share a great deal of informatibout himself. Sam did write about his
strengths with the fraction unit as well as hisogment of science. Sam also wrote about

his personal life, telling me about a dentist gtrecently had.

50



Mia

Mia’s survey ranked writing a 1. She wasdahéy student in the class to rank writing
her favorite subject. She wrote that she enjoyetingrbecause she likes “to write big
long paragraphs”. She continued on to say thatikée to write about animals. After
reviewing her journal entries, while she did wigagthy entries, none of them discussed
the topic of animals. Therefore, her survey digneisle her likes of long paragraphs;

however, she failed to write anything about animals

Gianna

Of all the students, Gianna was one of tilg ones who indicated she enjoyed
writing in journals in her pre-journal survey. Stamked writing a 3 out of 7, making it a
fairly enjoyable subject for her. Along with enjagi journal writing, she wrote that she
also enjoyed writing about her family tree. Whilene of Gianna’s entries focused on her
family tree, she did hand in her journal on time aften early. Most of her entries did

focus on her health issues, in which she wroteumrjal format.

Hailey

Hailey’s pre-journal survey explained that of the 7 subjects listed, writing was a
4. She explained she did like to write scary storidthough Hailey’s survey expressed
her like of story-writing, Hailey did not write arsgories. All of Hailey’s entries focused
on her family pets and the Philadelphia Phillieswidver, journal writing did not lend an
easy opening for writing scary stories. Overalljlélgs journal entries did not reflect her

pre-survey answers.
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Keith

Keith’s pre-journal survey described writiag his least favorite subject. He
explained that he did not like writing becausedkes forever to think what to write”.
Keith’s journal clearly represented his difficultycoming up with what to write as he
frequently used the bulletin board for topic idg&sith’s pre-journal survey directly

correlated with the writing in the journal.

Concluding Survey

The concluding survey conducted allowed asea researcher, to understand if
students felt they developed a better rapport disasdnad an enjoyment in the letter style
of writing. All nine students included in my focgsoup said they enjoyed the journals.
Keith wrote, “yes because | got to learn more alyoutand | also liked the journals
because | was excited when you wrote back!” Giamresponse incorporated
information she learned about me in her responfieetguestion. She wrote, “Yes, | liked
writing in the journals because it was nice tonealbout Miss Horton and what she was
like and why she wanted to become a teacher.”a#t interesting to see that students did
in fact enjoy writing in a journal and felt theyddiearn more about me. All students apart
of the focus group, with the exception of Sydneyd shey would like to continue writing
to me. They also concluded that they enjoyed tpe bf writing more than a RACIEER
response. Shikha not only circled yes to that goiestut drew a smiley face next to it to
emphasis her point. CJ circled and drew arrowsratges, also emphasizing his point

that he enjoyed writing in the journals more thadRACIEER response.
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Other pertinent data {lected from the survey was student opinionout what the»
had learned from writin in the journals. Students were asked, do yel like your
teacher got to know yobetter because of the journals? Why or why This questiol
allowed students to telhe what they feel | learned about them throthe use of th:
journal.Eion wrote, “Yes, well she knows what’s my favorite pets, ¢ and so on.
Eion did in fact state thse facts about himself in his journal which ss he useche
journalin hopes | woulcbetter know him. Kim wrote, “Yes. Becausaen you write tc
them they could underind more about you.” For Kim, the journal bme a place ¢
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confiding. She was able to express her feelingsimdirect way through the use of the
journal. Kim saw the journal as a way for me tadretinderstand her. Keith and |
engaged in a conversation about sports acrosspteudtintries. For his post-journal
survey, Keith recognized that our conversationsided on sports. He wrote “Yes,
because you got to learn I like sports and thdiBil It is clear that Keith was able to

realize that our rapport was based on our discnssibsports.

The next question on the concluding sunayetated with the previous question.
The question asked students, did you feel likelgatned more about your teacher from
writing in the journals? All of the students excéptone responded “yes” and continued
to explain what they learned about me. Shikha hattlerw “not really because all the
things | wrote was about me and my answers to Wiigt for trips and she wrote back
about that too by saying it was fun or how was$tiikha’'s answer, although different
from others, was accurate. Shikha'’s entries did lgay for me to ask further questions
about the topic she had written on. Shikha didquastion me at all which in turn did not
allow her to learn anything about me. While she wasudent | learned a lot about, | did
not offer information about myself to her. The cloigiing surveys provided very accurate
descriptions for the impact of dialogue journalsaglents’ answers were honest and

correlated with their entries.
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Summary of Findings

“I see writing as a way to catch a moment, holdptto the light, marvel in it, and then,
using words, further explore and share the wonmbst.”

(Salcedo, 2009, p. 441)

When I first introduced this quote in Chay&eit did not hold the same meaning it
did at the end of this study. After months of reskand weeks of implementing
dialogue journals, this quote ended up having pelemeaning thanit originaaly held. .
The dialogue journals helped to develop understanand create authentic conversation.
Together, the students and | were able to learntagmrh other and the letters showed
personal growth and feelings. Often, there wasnry for a student to deliver a
message as they knew | would read, react and rdgpdrmow they were feeling or a
thought they had. Students felt a sense of wortoggther on the journals as we both

used the journal as a place to express ourselves.
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As the data anazed throughout this chapter concludes, dialc journals are a
effective tool for studers and teachers to develop authentic conver:s and rappori
Students did not see trournals as “just another writing assignmentther, they sw it
as a purposeful activitythey asked questions, told stories and allowmotions to sho\
through.Being that eac journal was individualized, it became a megful activity for
each studen€&very stueenthad their own ways to connect with me, wing the
uniqueness of each of r studentsStudents want to have a sense ofnection with thei

teacher and an opportty to communicate, so implementing dialogvurnals is a wa
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to promote this type of discussion that is oftenesxed out of the curriculum (Regan,
2003, p.40). The effectiveness of dialogue jowgshlowed that amongst curriculum

demands, an authentic student-teacher relatiosinpe established.
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Chapter Five

Reuvisiting the Study

A dialogue journal is a way to create a safe anding place for students to
communicate with their teacher. As Bloem stategstamotes the kind of discussion that
often gets squeezed out of the curriculum (p. B842. It asks both teachers and students
to engage in a deeper meaning of conversations Sthdy looks to further investigate if

dialogue journals truly foster a more enriched mppetween the students and teacher.

If I corresponded with students in journals, wotlldy tell me things that
otherwise would have been left unsaid in the ctassf? The goal of my study was to
have each of my 25 students’ write letters withemy type of writing prompt. In turn, |
would read, reflect, respond and learn about eaaividual student. In turn, | hoped to
learn something about each student | had not krizefore. | wanted to connect to each

student just as Salcedo had done with her student!t3, 2009).

Prior to introducing the dialogue journals to tberth grade class at Lake Tract, |
began with a lesson on writing. This lesson wasoééach student’s mechanics or
format, rather it allowed them to express and ot their true feelings about writing.

A class consensus was made that they did not evwrjting because of “RACIEER”.
RACIEER is an acronym used for Lake Tract’s Writfgrriculum. Each letter
corresponds with an objective they are to medtéir twriting. It serves as a guideline for
students to enhance their writing. A teacher-gdedraurvey was then presented to the
students. The objective of the survey was for sitgl® feel comfortable expressing their

feelings on writing. This survey focused on wuggiprimarily to understand what
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students focused on about writing-whether it's eatitgrammar, spelling, organization,
etc. The survey also asked them to rank subjeats favorite to least favorite. The
lesson concluded with a brief review of instructhrgv to write a letter. As a class, they

brainstormed the main concepts that make up a lettkiding name, date, and closing.

Following the lesson about writing instructiorhdgan to explain the idea of
writing in a journal. It was explained to studetitat they would be writing a letter to me
and | would be responding weekly to them. As as;la® brainstormed topics that could
be discussed in the journals. The students anchéag with a list of appropriate topics
including: struggle in a subject area, a funnyystpets, family, culture, sports, activity in

class you enjoyed, activity in class you did ngognThese topics were then used to
create a bulletin board in the classroom. This fmecaupport for those students who felt
stuck beginning a letter. They were able to gdwlulletin board and choose one of the
topics listed if they felt necessary. This wasaotbric they had to follow but simply a
reference point if needed. They were able to vaitether topics they were not listed as

well.

Research Study Findings and Implications
Throughout this research study, | have come t thvat dialogue journals can in
fact establish and strengthen a rapport betweesttitents’ and teacher. Although
student attitudes towards writing reflected a negatutlook, the journals proved
otherwise. After analyzing the pre and post jousualeys, anecdotal teacher notes and
the journals themselves, | found that studentshdicenjoy constrained writing but
enjoyed the free write of the journals. The dasa @loncluded that students did feel our

relationship manifested through the use of theodia¢ journals. This chapter will
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provide a brief summary of the study, the conclasidrawn from my data analysis, and

implications for further research of using dialogornals in the elementary classroom.

Summary of the Study and Conclusions

The study conducted looked to examine if usingpdiaze journals with fourth
grade students would help establish a rapport estwee students and myself. Katherine

Schultz, author of “Listening”, explained:

“Most teachers simply do not have the time to gaiimate knowledge of all the
children in their classrooms” (Schultz, 2003, p). However, teachers rarely reconfigure
the classroom dynamics to create more “opportunfoetalk and interactions” (Schultz,
13, 2003).

Schultz’s explanation sparked interest in creaéingppportunity for authentic
conversation in the classroom setting. This study$ed on breaking down the
traditional classroom dynamic and making time tadsnts and teachers to interact
through dialogue journals. The 25 students involvetthe study were each given an
individual journal and | had five weeks to gain mantimate knowledge of my students

and vice versa. After an introduction on letterting and a brainstorm of topics to write

on, students dived into writing.

After only one week of implementing dialogue joals) students expressed their
enjoyment in writing to me. The journals alloweddsnts to ask questions and embrace
their curiosity about me. It allowed them to aslespions that did not pertain to
curriculum demands; rather, they focused on telivegabout their lives or asking about
mine. During those five weeks, | had the opporgutotlearn about my students as

individuals and not just their math or reading ities.
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At the conclusion of the five weeks, every studenk a survey about their
thoughts on writing in the dialogue journals. | fiouthat the majority of the class enjoyed
writing and wanted to continue, even though thetuas over. Dialogue journals
allowed them to feel a connection with me and hat;t| continued to implement them
after the study. After completing the study, it vexplained that the journals would be
optional to continue. Out of 25 students, 21 cargtohto write up until my last day as a
pre-service teacher. The journals became someth@yghad to complete on their own
time, yet they still wrote. | was no longer a pezwsce teacher in their class, yet they still
wrote. The impact of this study was still emerdiogg after the 5 weeks of data were
collected. Dialogue journals allowed me to followatKerine Schultz idea of listening to
my students. It changed the classroom dynamic boded the opportunity for talk that

otherwise is pushed aside due to time constramdarriculum demands.

Implications for Further Study

While many of the students in the study were &blerite journal entries that
contained valuable information in regards to eithemselves, school or other relative
subjects, some students lacked interest in writiegarly all of the students were able to
write at least one entry with some form of engagnigrmation. However, very few
students were consistently able to do this. Ifdtuely had been conducted for a period
longer than 5 weeks, it is possible that studemislavhave written more in-depth

responses throughout.

For this study, data was not collected on whethadents writing skills improved.
Although this was not the goal of the study, haake#n conducted for a longer time,

writing may have showed signs of improvement. Stiglenay have felt more
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comfortable taking risks in their writing as timem on which in turn could have

produced longer, more in-depth responses.

This study was initially designed for implementatin the general education
classroom. However, | question had this been cdedun a special education classroom
or even for specific students struggling with vasaituations such as behavior issues.
Perhaps these students have more frustrationsoents that they wish to express. This
would give the teacher and student the opportuaitgteract and communicate about
specific problems. While the goal of the study vabrdmain the same, this could help

deter behavior problems or help a student dealitiy avspecific home or school issue.

This study had allowed students to write aboutlaing that interested them.
Although the goal of the study was to establisketdn rapport, it would have been
interesting to look at focusing entries on reflees or questions relating to school
subjects. This would allow students to reflect dratthey learned. This may show
academic improvements while allowing the teachdyetiber understand what each
student was thinking during a lesson. While theaifoof the study may shift, this may
focus on each student’s perception of learnings Would still be a tool to establish a

rapport, just in a slightly different context.

If further study was completed on dialogue joushalwould be interesting to see
the results if journals were implemented for thegth of the entire school year. If
students had more opportunities to write, they tmagble to promote a deeper level of

stimulated conversation. Had the dialogue jourbakn implemented since the first day
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of school, it could have shown more growth in resss and more knowledge about each

student.

Although the study was only conducted for 5 wedékshowed that elementary
students do enjoy writing to their teacher and#siprovide information that would
otherwise go unknown in the classroom. For mangesits, it provided an outlet to feel a
part of a positive relationship. It also allowed tnenake sense of certain students
behavior at times, based on things they expressttkijournals. Dialogue journals
became a way to create a comfortable place for aomoation and offered insight to

students’ thoughts and feelings.
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