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ABSTRACT

Maryellen Lomurno
ROLES ANDEXPECTATIONS IN INCLSUSION
2004/05
Dr. Ronald Capasso
Master of Arts in School Administration

The purpose of this study is to increase middle school teachers awareness and knowledge
of the inclusion model. This study will include research, professional development
workshops on inélusion, and eva}}lation surveys. Through the research and teacher input,
further workshops will be designed o help ﬁoth general and special education teachers
involved in team-teaching. The subject sample used in this study was 80 middle
schoolteachers from Evesham Township wh(; were involved in inclusion. The procedures
used were .informal interviews fn August 2004, stéff ‘deveiopment workshops based on
the teachers needs, and evaluations and data from workshops. This study concluded that
teacher communication, administrativé support, and professional development

opportunities are the keys to success for both teachers and students in inclusion.
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CHAPTER 1
Introduction
Focus of the Study

This study was gearéd towards any middle school teacher who is involved in the
inclusion model and was never properly in-serviced on what it actually is. With the
number of students being classified each year and having classified students put into the
Least Restrictive Environment, inclusion is a movement that will continue to grow. This
study helped those who are reluctant to team-reach or who have had a bad experience
find out exactly what inclusion is and how to make it work. They also leamed some of
the benefits of inclusion when it is properly implemented.

Purpose of the Study

The purpose of this study was to evaluate how inclusion is working in Evesham
Township’s two middle schools and then to educate the teachers on how to make
inclusion work better using an action research desjgn. The intc_arn researched the roles and
responsibilities Qf middle school iﬁclusion teachers and the general education teachers
that teach with them. Through research and s@eys, the intern held a variety of |
workshops for teachers that team-teach together. The workshops focused on various
topics such as team building, modeling how inclusion should look, the roles and
responsibilities of each teacher, planning, and grading. These workshops were offered to
middle school teéchers in Evesham Township School District who are involved in
inclusion, which is defined as an approach whereby students with disabilities or at risk
receive all instruction in a general education setting with special education support

services.



Definitions

Accommodations supports or services provided to help a student aﬁcess the
general curriculum and validly demonstrate learning.

Adaptations any procedure intended to meet an educational situation with respect
to individual differences in ability or purpose.

General Curriculum the standards and benchmarks adopted by a Local Education
Agency or schools within the LEA that applies to all children. It is applicable to children
with disabilities as well as non-disabled children and related to the content of the
curriculum and not in the setting in which it is used. It is the basis of planning instruction
for all students.

Inclusion an approach whereby students with disabilities or at risk receive all
instruction in a general education setting with special education support servicés.

Individualized Education Plan (IEP) a written statement for a child with a
disability that is developed, reviewed, and revised. The law requires that a program be
developed and implemented that takes into account the student’s present levels of
performance; énnual goals, short-term instructional objectives; related services; percent
of time in general education; timeline for special education services; and an annual
evaluation.

Least Restrictive Environment to the maximum extent appropriate, children with
disabilities are educated with their non-disabled peers.

Modifications changes made to the content and performance expectations for

students.



Limitations of the Study

The limitations of this study are that it took place in one k-8 school district and
only focused von inclusion in the middle schools. There are only two middle schools in
Evesham Township and this study did not focus on the seven elementary schoo}s in the
district. Time is also a factor due to the fact that it takes longer than one year to establish
a really good co-teaching relationship. Another problem was the fact that inclusion teams
are constantly changing for a variety of reasons but the relationship must start from the
beginning each time two new teachers must work together.
Setting of the Study

This study was conducted in Evesham Township School District, a K-8 district in
Evesham, New Jersey. There are seven elementary schools and two middle schools in the
district. This study focused on the two middle schools only. At Marlton Middle School
alone, there are over I»IOC students an‘d 100 staff members. Marlton Middle is a large
school where a bulk of the study will be taking place. Both middle schools are divided up
into houées. Each house has its own vice-principal, éuidance counselor, and secretary.
Each house consists of a sixth, sevehtﬁ, and eighth grades.

The average ‘years of teaching experience in the districf as 2003, was 23 years.
45.5 % of the faculty has at least a BA/BS and 54.5% have a MA/MS. The average
student/faculty ratio as of 2003-04 was 12.1. Only 9.3% of the students were suspended
in 2003 and 0 were expuled. The percentage of students with IEP’S is 16.2% in Marlton
Middle School alone. 98.1% of the students speak English in Evesham School District.
95% of the classrooms have Internet access and the average class size is around 26

students.



Evesham’s middle schools have very detailed curriculum. They use Reader’s and
Writer’s Workshop to make reading and writing meaningful while providing lifetime
skills. Base& upon the GEPA séores, 10.4% of the students are advanced proficient, 80%
are proficient, and only 9.6% are partially proficient. The scores in math showed that
28.3% were advanced proficient, 52.2% were proficient, and 19.5 were partially
proficient. According to the GEPA science scores, 35.3 were advanced pfoﬁcient, 55.9
were proficient, and 8.9 were partially proficient.

Technology is another vital aspecf to the district, Marlton Middle School alone
has three computer labs, and a library media center. The middle schools offer many
electives such as Family and Consumer Science, Technology, Transportation, Art, and a
Graphic Design course. Also, they offer high school programs such as Algebra and
Geometry. 90% of Marlton Middle School’s students are involved in an extra-curricular
activity. Many sports are offered as well as competitive clubs such as Battle of the Books,
Stock Market Club, Chess Club, Logica, and Cognetics.

The Community of Evesham is located in Burlington County. As of the 2000
census, the total population was 42,275 .‘91<26% of the population are white, 3.11% are
African American, 4.07% Asian, 0.07% Native American, 1.96% Hispanic, and 0.48%
from other races. There are 15,712 households out of which 38.2% have children under
the age of 18 living with them. The average family size is 3.21. The median income in the
township is $67, 010. The township has a total area of 76.9 km squared or 29.7 miles

squared. From 1987 to 2004, 10 budgets were approved and 8 were rejected.



Significance of Study

This project made a huge impact on the teachers and students in the inclusion
classes. This has become the large majority at the middle schools in Evesham Township
School District. This study clearly defined what inclusion is, how it works, why it is
beneficial, and defined the roles of each teacher. Also it educated the general education
teachers on special education laws that must be adhered to. There was a large amount of
research on inclusion that was significant to this study. This research was analyzed and
passed on to the staff.

Interstate School Leaders Licensure Consortium (ISLLC)

The practice of inclusion related primarily to two of the ISLLC Standards.
Standard One states that” A school administrator is an education leader who promotes the
success of all students by fécilitating the development, articulation, implementation, and
stewardship of a vision of ieaming that is shared and supported by the school
community.” If a school administrator has a vision of inclusion and how it should look, it
needs to be conveyed to the community so that everyone is on board. This standard also
addresses the need for effective communicgtion, which is crucial fof the co-teaching
model to work.

Standard Two states that “ A school a&ministrator is an educational leader who promotes
fhe success of all students by advocating, nurturing, and sustaining a school culture and
instructional progrz{m conducive to student learning and stéff professional growth.” The
two key points in this standard are advocating student learning for all children and staff
professional growth. The staff must be edﬁcated and have opportunities to improve in

order for inclusion to work. This standard really sets the tone for the basis of this study.



Organization of Study
“The rest of this study was organized in the following way, cha;;ter 2 the review
of the literature, chapter 3 the design of the study, chapter 4 the presentation of data,

chapter 5 conclusions, implications, and further study.”



CHAPTER 2
Review of the Literature

“Inclusion is based on the belief that people/adults work in inclusive
communities, work with people of different races, religions, aspirations, and disabilities.
In the same vein, children of all ages should learn and grow in environments that
resemble the environments that they will eventually work in.”’(Etscheidt, 1999) This is
just one of the philosophies behind the movement in special education known as
inclusion. Inclusion can be easily defined as, meeting the needs of students with
disabilities within the confines of general educqtion. These students who are disabled or
at risk receive all of their instruction in a general education setting with support services
that come to them. This practice of inclusion was adopted because of the Individuals with
Disabilities Education Act (IDEA) in which the idea of putting students in the Least
Restrictive Environment (LRE) came about. Without a solid understanding of IDEA,
principals cannot administrate special education programs effectively.” “Special
Education presents one of the.major challenges facing school leaders” and “Research
suggests that the principal’s role is pivotal in the special education process; however, few
school leaders are prepared for this responsibility.”(DiPaola, 2003)

Before a school district implements inclusion, it is important for everyone in the
school community to understand the legal aspects of it. Inclusion and any other special
education program simply will not work without a clear. understanding of the legal
requirements and court cases involved. IDEA was once referred to as the Education for
All Handicapped Children Act but since then many amendments have been made to. It
states that “Each state must establish procedures to assure that, to the maximum extent

appropriate, children with disabilities are educated with children who are not disabled,



and that special education, separate schooling, or other removal of children with
disabilities from the regular education environment occurs only when the nature or
severity of the disability is such that education in regular classes with the use of
supplementary aids and services cannot be achieved satisfactorily.”(Etscheidt, 1999)
Anotiier amendment to this case is that general education teachers are now involved the
development of a child’s Individualized Education Plan or IEP. This is another major
reason why everyone in the school community needs to understand the legal issues
surrounding special education because the responsibility is not just with the ;pecial
education teacher‘anymore.

“Least Restrictive Environment has been the term most often used in the United
States to describe a process by which students with disabilities are to be placed in
educational settings that are consistent with their individual educational needs. The intent
of LRE is to éducate.studerits_ with disabilities with their non-disabled peers to the
maximum extent appropriate.”(Hardman, 1996) The idea of inclusion is the practice most
commonly used today as a result of placing children in the LRE. The beliefs of inclusion
are based on the fact that “all children can ]éarn, all children attend age-appropriate
classrooms in their local schools, all students participate in co-curricular and extra-
curricular activities, ali students receive a curriculum related to their needs, and most
importantly that all children benefit from cooperation and collaboration among home,
school, and community.”(Department of Education, 1994) With fhese beliefs in mind,
administrators must find ways to make inclusion work within their school. It is a big task
and they must hold high expectations for educational personnel and promote innovative

inclusionary practices.



Inclusion is now more important than ever not just because of the legal
requirements of IDEA but atso with the No Child Left Behind Act or NCLB. One aspect
of this act “réduires testing of students with needed modifications so that few are
excluded. The results are to be made public as part of the school district’s report to
parenfs and community.”(Lipsky, 2003) This statement worries school districts because
now those special education students are not exempt from the statewide tests, they could
be considered a failing district since all the scores are reported. Whether the district
agrees with it or not, it is a legal requirement and inclusion is one of the greatest ways to
have higher test scores and to help prepare all student for the testing. “The basic redesign
of special education is ayservice, not a place or program to v;hich students are sent. The
‘systematic goal is to transform the district into a unified educational system.”(2003)

In order to have success in implementing inclusion, the district must make some
major changes. Such changes include organization, budgeting, staffing, and classroom
practices. Programs, procedures, and services must be adapted to fit the new school
philosophy. “For many school princ‘;ipals, the logistics of setting up inclusive classrooms
1s the biggest obstacle to success. The number of special education teachers often is the
determining factor in school’s approach to inclusion. The small number of specially
qualified teachers and the fact that they-must work their schedules around literacy blocks,
lunchtimes, and other set schedules forces many schools to group special needs students
rather than to spread them out evenly among all the classrooms.”(Hopkins, 2004)

One of the first steps a principal will need to undergo in this process is to fully
understand the_ problems and concerns of inclusion in research and among their staff. It is

very likely that the concerns will be the same. Some of the major questions and concerns



of inclusion are grading, role of teachers and paraprofessionals, addressing emotional and
behavioral needs, physical education classes, class size, schedules, non-willing teachers,
and funding. Since inclusion is a fairly new concept and the movement towards it
continues to grow, it is only natural that many problems and concerns exist. It becomes
the job of the school administrators and building principals to address these concerns
before or as they happen. If these concerns are addressed before implementation, fewer
problems will exist and the staff will know how to handle them if they do arise.

The main question remains, how does a principal successfully implement
inclusion in their school and gét their staff on board? Before this question is addressed it
is crucial for a principal to understand that it is their role to create a positive school
culture that will meet the needs of all students and promote success for them as well as
the staff. It is up to the principal to ensure that the school and community have a shared
vision on special education and work together to improve it.

The goal of inclusion and education in general is to help students to succeed in the
real world. For this goal is to be achieved, especially for special education students, the
principal must develop a school culture conducive to learning and making inclusion
work. “A strong leadership role musf be played by the principal. Providing adequate
resources, opportunities for collaboration, staff development, planning time, appropriate
supplies, and information are all avenues whereby the principal can help inclusion
work.”(Rodriguez, 2002)

In one study, middle school teachers and principals were interviewed on their
views and concerns of inclusion. The research was carefully gathered and focused on four

separate questions dealing with inclusion. The questions focused on the degree of change
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needed for this movement to work and the helpful and harmful affects of inclusion. The
authors concluded that there was a lot of support for the inclusion movement and need for
“collaborative strategies, provisions for staff training, and shared planning time.” A huge
concern shared by all was the behavioral expectations in a regular education classroom
that included special education students. After the conclusions were made, some
questions still existed. For'examf;le, “how to implement inclusive education in ways that
are both feasible and effective in ensuring school success for all students, especially those
with special needs.” (Tanner, 1996) The literature reviews done by the authors of this
survey emphasized the principal as the “pivotal change agent in school reform. One
author stated that effective principals make no distinction between the expectations set
for special and general education students, staff, and programs.” (1996)

In order to get everyone on board with inclusion, staff training is key. This is the
basis of this research study. “Staff training, continuing education, and ongoing
professional development opportunities will be necessary. Administrators can support
teachers in inclusive settings by providing inservice training that addresses teacher-
identified needs; employing competent personnel to deliver the training, offering
incentives to educators to participate, using a variety of methods, and coordinating the
training with other districts or institutions.”( Idol & West, 1987) If the staff members are
educated on inclusion and are able to voice their concerns in a constructive way, then
teaching in an inclusive setting has a better chance at success. |

In another article, elementary school principals and teachers were interviewed and
came to the same conclusions that “elementary school principals were responsibie for

getting access to resources, in-service training, new information, and for handling
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logistics and setting a positive tone in the building.” (Brotherson, 2001) Teachers in the
survey reported that they were frustrated with inclusion due to the perceived lack of
administrative support. If the staff feels that the administration is not behind a certain
practice, especially inclusion, it can never fully work. Administrators are the key players
in educational change within their schools. Some of the research done examined
administrative support more specifically related to inclusion. The research concluded,
“administrative support contributed to positive relationships among adults who were
implementing inclusion. Administrative support included listening to the concerns of
staff members, showing confidence in their abilities, and allocating resources for teaching
planning time and training.”(ZOO 1) Each article on administrative practices and inclusion
all come to the same conclusions, most importantly a shared vision and a positive school
culture.

Research suggests a number of ways to help inclusion run smoothly. The first
pitfall addressed was grading and planning. Most importantly, it is crucial for a principal
to give their teacher’s common planning time. This way common practice can be formed.
Through this team-planning time, a grading system that meets each student’s needs could
be formed. This will make sure thé.t students are more likely to meet the expectations. “A
prinéipal who efficiently creates a master schedule to include time for collaboration
among staff members maximizes communication and provides a higher level of service to
special education students. If staff members don’t have time to share information about
student’s special needs, they will quickly become disenchanted with “inclusion” and will

see it as “dumping.” (Rodriguez, 2002)
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Another important way for school leaders to address and implement inclusion in
their schools is to involve parents, the community, and utilize the resources available.
Staff and parents must be educated on special education topics, law, and implementation
into a regular education classroom. Teachers and parents must be on board to make it a
successful program. Principals need to provide teachers with training, in-services, and
opportunities to observe an inclusion setting. If these opportunities are given, inclusion
has a much better chance for success. However, surveys of school principals found that
this becomes a problem due to the lack of funding and time. “Oxie principal summed this
up when she said, ‘bne of the best things I think ybu can do is have teachers go to other
school districts and take a look at their programs!” A barrier that several principals
discussed was the need for money to hire substitutes and then find good substitutes so
those teachers could get out of their buildings.” (Brotherson, 2001)

Support from parents and the community play important parts in the successful
irnplementétion of inclusion. Administrators need to provide opportunities for family
members to help plan programs and services and to offer input into decisions and
implementation procedures. It is also important to involve them to evaluate if new needs
have emerged, whether priorities need to be altered, and whether equity is pursued. One
school in New Brunswick school is a great example of how successful inclusion can be.
The major reason for this was the collaboration of administrators, staff, parents, and the
community. The parents and communities concerns were taken into consideration along
with the needs of the staff. “The majority of parents in our area are supportive of the
inclusive education program. Parents of students previously separated from their peers,

tell of their children being happier, talking more, being interested in activity and
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interaction, and in general loving school. They tell stories of the impact of inclusion on
their total family, and the motivation provided by their children having relationships with
their peers.”(Porter, 1996)

An additional reason that this school made such an exemplary transition to
inclusion was due to the fact that the school leaders had an understanding of the
principles of inclusion and how it should work. Teachers and administrators have the
capacity to make it work or see it fail, depending on their attitude and understanding
toward inclusion. This school for the first time had to include a hearing impaired student.
The teachers and administrators responded well to the challenge and were called upon to
maximize their knowledge experience énd personal beliefs abouf education. They had the
vision that inclusion could benefit the entire community and generat education
population, not just disabled students. The end result was that “the students who were
included developed a broader range of socially appropriate behavior, they have increased
their language skills, and they have met and surpassed academic goals.” “The benefits of
inclusion for non-disabled students have been seen as well. As learners they now have
access to services and supports that were previously exclusive to segregated schools and
special education classes that resulted. Individual needs are now receiving more attention
by teachers and .administrators. Multi-level instruction is providing them with benefits
just as it is the students with learning problems.”(Porter, 1996) The fact that the
educational leaders of this school had a po;itive attitude towards inclusion and took the
time to research it is the main reason it was so successful. Without the hard work they did

to implement the program, it would have failed miserably. It is important for
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administrators to know that to put a program into place like inclusion, a cooperative
effort between the teachers, parents, and community must take place.

in an interview with a Kansas school principal, she explained her vision of
inclusion and the benefits of moving {oWard inclusive services. One of her reasons was
that special needs children feel part of a class and do not miss class time being pulled out
for éervices. She said that “special needs children have the opportunity to see other
children with skills they can mode! as well as share their own positive skills with others.
Regular educatién éhildren’ learn that everyone has strengfhs of some type and everyone
has challenges. Patience and tolerance are more likely to be learned at this early age when
all children are treated fairly and with care and compassion.”(University of Kansas, 2002) She
explained that her job as principal was to support inclusion in any way. In an article from
Education World, five principals explain that they have “found that kids will ﬁse to the
level of expectations placed on them, and that behavior is often better when special ed.
kids are included rather than isolated in a resource room where a collection of poor
behaviors tend to surface.”

As described in the literature, there are mény benefits to inclusion and with proper
support from administrators, it can be an incredible experience for everyone involved.
One of the key things about inclusion was best stated by Dr. Melissa Heston, she said that
“when good inclusion is in place, the child who needs inclusion does not stand out. The
inclusive curriculum includes strong paréntal involvement, students making choices, and

a lot of hands-on and heads-on involvement.”
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Chapter 3
The Design of the Study

Description of Researcﬁ Design‘

The intern did a study on how inclusion is working in the middle schools of
Evesham Township and held various workshops to make it run more smoothly. The first
step was doing informal interviews with the staff on their concerns about inclusion and
then to hold a workshop during September orientation where everyone could voice their
concerns. The intern, along with various administrators in Evesham Township gathered
data from the workshop and e\}aluation forms in order to get an idea of how inclusion wﬁs
working. From the data, future workshops were planned and offered to the staff. These
‘workshops were designed to address the problems that were brought up and then to come
up with solutions for them. Evaluation forms were given to see the effectiveness of the
workshops and if improvement was made throughout the year.

Focus on Research Instruments

The intern used three different instruments to gather and evaluate the inclusion
program and its effectiveness. The first was informally interviewing both regular and
special education teachers at Marlton Middle School who were currently involved in an
inclusion class. Through these discussions, the intern-decided that inclusion was a
problem in Evehsam and it had to be addressed before the new school year began. The
second was using a PMI, plus, minus, and interesting, chart during the orientation
workshop. This PMI chart organized positive, negative, and interesting points about
inclusion that the staff had. This information was analyzed and used to plan future

workshops. This chart was a way to let the teachers know that everyone had similar
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concerns and that everyone was on the same page. Finally, after each workshop the
Evesham Township Workshop Evaluation Form was given to the participants at each
workshpp. This information tested the effectiveness of the workshops and what future
workshops needed to address. They also showed what progress was being made within

inclusion classes.

Sample and Sampling Technique

This study involved middle school teachers from two middle schools in Evesham
Township who taught in an inclusion setting. Both regular and sp_eéial education teachers
were involved so different perspectives could be heard. It was crucial for the teams to
work together for suécess and for both teachers to understand how the other felt about
inclusion. The sampling was chosen because the study only involved two middle schools
and therefore the number of participants was not that large. The intern was only able to
conduct the workshops~ after school so participation wouid be Volunt"ary: This would
affect the sampling number. The sampling could be as many as ninety regular and special
education teachers. It was crucial for the study that everyone participated because the
teams have to work together to solve issues with team;teaching.
Data Collection Approach

Data Collection was done in July and August of 2004, at the September
Orientation Workshop, and aﬁer each inclusion workshop that was given throughout the
year. The informal interviews were just discussions that were done with various staff
members on how things were going and what concerns they had. During the workghop,

discussions and activities were done that allowed the intern to evaluate what
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improvements were being made. The evaluation forms were given after each workshop
and then read over to see how effective the workshop was and what else needed to be
addressed.
Data Analysis Plan

The intern and various administrators from Evehsam Township analyzed the data.
The comments from the participants allowed the administrators to discuss what needed to
be done. We analyzed the data to see where the problem existed and what we were going
to do to help them. The purpése of the data was to address the staff’s needs and to
improve inclusion at the middle schools in Evesham Township.

What Type of Evidence Can Be Gathered To Prove that The Project Will Have an
Impact?

The evidence that tested the validity and effectiveness of this project were the
evaluation forms that were given to the participants. Their comments let the intern know
‘ that team teaching was running more smoothly and was continually getting better. Also,
the participants recommended topics to address at future workshops. These workshops
were then planned in order to address their needs. This assured the project’s effectiveness

and the success of inclusion in the middle schools.
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Chapter 4
Presentation of Research Findings

Is Inclusion working at the middle schools in Evesham Township School District?
What information was found?

Based upon informal interviews and the September 2004 Orientation Inclusion
Workshop, the inclusion model is not going very smoothly.v During orientation, Ninety
staff members filled out a chart about the positive and negative aspects of inclusion. They
came up with some. great positive comments, however; the negatives far outweighed
them. It was very interesting to see that a maj 6rity vof; the positive comments were about
how great it was for the students and most of the negatives was how it affected the staff.
Based on the chart below, it is evident that teachers feel that inclusion will increase
classified students confidence and raise the bar for them. Also, having two teachers can
lead to a variety of teaching strategies that will benefit all studenté. When looking at the
negative implications, it focuses on teacher planning time and power struggles. Based on
the chart below, it is apparent that the positive aspects for children are more important
than the teachers’ complaints about not liking to share a classroom. The discussions that
followed at the workshop just reiterated the p_roblems from the negative column of the
chart. The teachers expressed a real need for workshops in this area and 50 teachers gave
it the highes rating of five on the Evehsam Township evaluation form. 28 people gave ita
four and only two people rated it a three.

What this means?
-Base upon the data found, this proved the point that teachers in the district need to

be educated on inclusion and have administrative help to change the negative opinions
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that they have on inclusion. It also showed the need for many future workshops on

various topics of inclusion, especially peer relationships and communication.

Positive/Negative Inclusion Chart
September 2004 Orientation

Positive
Two heads are better than one
Meets the needs of different students
More tolerance
. Varied ways to present material
Mixes top students with inclusion students
Two points of view
Special needs students have exposure to regular expectations
Peer modeling
Increase self-confidence in students
Social interaction
Reguiar education modifications
Pace of class
Interaction with regular education peers
Positive role-models
Student/Teacher ratio lowered
Increase classroom management
Simplifies information
Individual attention
Encourages self-monitoring
Able to meet IEP's and 504's better
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Negative
Distraction-too many adults
Planning time
Special education teacher needs knowledge on all topic:
Power struggle
Student's unclear who to ask for help
Hinders progress for advanced students
Depends on teacher relationships
Grading
Discipline
Role confusion
Teacher responsibifities unclear
Good guy vs. bad guy
Seen as aide and not a real teacher
Lack of sensitiveness
Modifications enable
Lack of control in classroom decisions
Different teaching styles
Assessments
Personality conflicts
Different expectations



Do regular education teachers involved in inclusion need more training on special
education laws, classifications, and modifications?
What information was found?

Mostly from informal interviews with general education staff members, the intern
found that they many of the teachers did not feel educated enough to be involved in an
inclusion class. They did not have much knowledge about IEP’s and their legal
implications. They expressed concerned in this area and felt like that is a big reason for
their reluctance to have an inclusion class. They felt as if they were thrown into it with no
background information and were left to deal with it with their special education partner.

From this information, a workshop was held on inclusion. It was here that general
education teachers had a chance to voice their concerns and learn strategies to help all
students in their class. Based on the feedback after the workshop, they were pleased to
finally have some practical information to implement in their classrooms.

What did it mean?

This informaﬁon showed a huge reason for why inclusion is not working
smoothly at the middle school level. It let the intern know that there is a need for future
workshop and staff training in special education and a definite need for more help from
school and building level administrators. If the staff were properly trained when this
inclusion movement was put into place then many of these problems could have been

prevented.
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What are the roles and responsibilities in an inclusion setting for both the general and
special education teacher?
What information was found?

Through research and an inclusion workshop entitled, “Working Through It
Together,” the intern derived clear roles and responsibilities for each teacher. The main
aspect of making inclusion work is communication. Without proper communication,
inclusion has no chance of being successful. The workshop explored this through
different scenarios and allowed the teams to work together. Inclusion requires extensive
planning on both teachers parts. They must consider before ever teaching together their
teaching styles, classroom management, grading procedures, and common planning time.
* Each teach in inclusion should take an active role in teaching and working for all
children, not just the “general” education students or the classified students.

Through common planning time, it is the responsibility of the special education
teacher to make the necessary modifications for the lessons, assignments, and tests. These
modifications can be used for the entire class or just for the students with specific
modifications in their IEP’s. The special education teacher must also ﬁndl ways to very
the instruction which can benefit all of the children. Inclusion can work for every student
and will be successful if implemented correctly.

What did it mean? |

This information was crucial to the intern’s study. The research and teacher input
proved that there must be clear roles and responsibilities outlined in the job description.
Along with writing down the roles in the teacher handbook, the teachers must be properly
trained on how to implement those roles in a classroom with their partner. Teachers can

not just be thrown into inclusion with no training. This is the problem that was found
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little training and no clear job description for teachers involved in inclusion. Ad the intern
expressed before, it is up to the administrators to put these roles in the job desription and

get them across to the teachers.
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Chapter 5
Conclusions, Implications, And Further Study

Is inclusion working at the middle schools in Evesham Township School District?

The intern found that it was not working well at all due to the fact that teachers
were not properly in-serviced on how to implement it and what was expected of them.
This was shown through staff evaluations and input during the workshops. They were
expressing true concern and really wanted to learn how to make it better.

The implications of this are that Evesham needs to have more teachers training on
inclusion for the staff. Research showed that without administrative support, inclusion
would not work. This research was proven in Evesham because there has not been any
support from the administrators until this year. The more training that is available, the
better it will work and benefit the students.

Do regular education teachers involved in inclusion need more training on special
education laws, classifications, and modifications?

Based on teacher feedback on the Evesham Township Workshop Evaluation
Form, regular education teachers expréssed a need for more workshops on the legal
implications in special education and strﬁtegies for helping those students in their
classrooms. The workshop given in February, gave a list of strategies for particular
- situations such as modifying class assignments, helping behavior problems, class
participation, grades, and homework. The general education teachers were pleased to
finally have some useful information to help those students in their class.

The implications of these conclusions are that teachers need to be given
workshops or instructional information with a list of strategies and legalities in special

education. This must come from administrators in the district. Also, the teachers must
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~ also take responsibility and research or ask their colleagues about what strategies to use
and information on special education laws and classifications.

What are the roles and responsibilities in an inclusion setting for both the general and
special education teacher?

The major conclusion and implication for this question was communication
between the teachers. Inclusion is a collaborative effort between teachers for the benefit
of all the students. In order to make this work, the teacher’s schedule needs to allow
common planning time for the partners to plan, grade, and discuss any issue that may
come up. This common time together is crucial, it will only strengthen the relationship
between the two teachers. Once the planning time is given, the teachers should have
clearly outlined roles that were given tot hem from administration. With clear roles and
responsibilities, -there can be no questioning of what is expected of them.

How did this study effect your leadership growth per the dictums of the ISSLC
Standards?

This study helped the intern’s growth in the area of student learning and staff
professional growth. This intern has learned that without opportunities for staff growth,
the students’ leamning will suffer. It is so important for administrators to educate their
staff on curriculum and the constantly changing education system. Staff members need to
be reminded of the principles of effective teaching, curriculum design, development, and
assessment. The teachers need to have continuous professional development and must be

| lifelong learners. That is the biggest lesson that this intern has leamed, learning does not
stop once you get hired, i-t is ﬁp to the administrators to keep the staff up to date and fresh
for the students. Also, standard two states that teachers have high expectations for all

students. This goes hand in hand with inclusion, because it is based on the fact that all
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students can learn and grow together. Evesham’s schools are aligned for student success |
and can only gét better with more staff development.
How did it change the organization?

The intern feels that the middle schools are on the road to improvement. The
admini.strators are all aware of the need for more inclusion training_and a clearer job
description. The intern’s workshops have opened the door for more areas of professional
development and teacher communication. More teachers are creating the time to sit
together and plan and discuss how their shared class is running. This communication will
help teachers have a more positive attitude on inclusion and the students will observe this
in their classes. Eveham’s middles schools have a long way tb go in making inclusion -
work how it should, but they are on their way to improving it.

What further study is needed?

Further study is needed on what key points to include in the new teacher job
description. This could be done through further research or observing what other districts
do to make inclusion successful at their schools. Also, further research is needed to find
out what specific topics the teachers’ would like professional development on. This is the
job of the administrators to find out. They could bring in outside agencies or educators to
help better implement inclusion at the two middle schools in Evehsam Township. All of

these studies will keep the inclusion model a successv for both the teachers and students.
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Evesham Township Schools
Inclusion Workshop -

- Wed’nesday, .SAept'em'b‘er 8 2004

- Agehda "

115pm = Welcome
' ~ Set Purpose - '
Complete Group PMI Charts

1:30 . 'Share PMI Charts

- Discuss
. 2:00 | " Distribute Handout

D\scuss Connectlons' fo PMI vChart

245  Nextsteps: Addressung Unresolved Concerns
S Future Professional Development Opportunmes

3:(50‘ S Reflection 7
- Complete Evaluation Forms



Presenters{
1:15-1:30
1:30-2:00
2:00-2:45.
| 2:45-3:00
3:00-3:15

* SEPTEMBER 8 INCLUSION WORKSHOP 1:15 - 3:15

:'Frank Sama/ 5eff Palmer, .

. Tina Briscione/ Ann Britt,

' Robm Johnston/ Maryéllen Lomumo

: Welcome and Purpose Setting - - Lead: Tina/-Ann
‘Divide into 5.groups of approximately 8 teachers each
( 1 group of ICE-%eaehers 1 group of guest ad mmlstrators :

4 groups of regular ed teachers)

(Hand out ards%@teachers with numbers 1 2; 3 or 4
- use numbers'ff) form groups) - _
Each group uses chart paper to record plus, mmus and interesting

' 1deas about ICS (allow 710 mmutes)

Each group presents toall,inturn 1) pluses : Lead: .Tin'a, Amn
' - - . 2) minuses ’
3) interestings

Individually teachers record on their own PMI handouts
Clarify points throughout the discussion

- 2-page Inclusion Model handout distributed V Lead: Frank, Jeff
Discuss rationale, roles and grading models

"~ (Ann and Tina jump in to model conversation about assessment

modifications with their lead presenters) ,
* - Make connections to issues on the P/M/I charts.

Identify unresolved concerns to be addressed Lead: Robin, Mary Ellen
through professmnal development follow-up sessmns
’»Remmder - ICS must attend together ,
- explore convenient times/days

Teachers are asked to reflect on roles of the three presenters:
How was the JCS model demonstrated today?
Teachers complete Workshop Evaluation Form



Inclusion Model for Instruction -
P.MI
(Plus, Minus, Interesting)

+ - T

Example | Two heads are better | Someone else is puttiﬁg * Possible less

 thanone ' _in their 2¢ " preparation of some
- : : : - content




AYCOLLABORATIVE TEACHING MODEL
- FOR IN-CLASS SUPPORT -

W

provides mstmctronal support for students in a regular educatron settmg as mandated by state :

.and federal law

increases the self-esteem of students

provides opportunities for students and teachers to understand and accept therr individual -

differences, strengths and approaches to leammg

_ provides on-gomg opportumtles for special education teachers to coordlnate lndtvrdual

student needs with district instructional program

- _capitalizes on the strengths, resources and expertrse of both teachers

reduces the stigmatization of individual students

INSTRUCTIONAL RESPONSIBILI . KOF TEACHERS ’

1

Classroom teacher and specral education teachers mutually plan and develop lessons related to .

L]

~curriculum objectrves for students in the followrng ways: ——  —————

teachers meet durmg a regularly scheduled shared planmng time to provrde on-gomg
commumcatron of objectives and to develop lessons
resources and expertise of both teachers are utilized to develop and support teaching

objectives

 roles of teachers for implementing specific lessons are delineated and mutually agreed upon

lessons and instructional environment are designed to provide multiple-approaches to
understanding concepts and content, including use of problem-solving tasks, cooperative

groupings, manipulatives and other physical models, as well as individual, small group, and

. peer conferencmg

. rules of conduct, procedures etc. for students during lessons are mutually established

mo_drﬁcattons of task-performance and evaluatrons/assessments are rdentlﬁed and developed



CLASSROOM ROLES FOR CO-TEACHING MODEL -

- *Both teachers should be taking on the role of Lead and Support at varymg times
: throughout the year. ' S

LEAD TEACHER*
= has primary respon51b111ty for dlrect teachmg and 1ntroduct10n of planned 1nstruct10nal
- activities :
= provides individual or small group -assistance dunng lesson s mtroductmn and subsequent »
planned activity : S
=> monitors, documents and evaluates progress of students

' '*Note: Either teacher may take on the role as Lead Teacher.

' SUPPORT TEACHER* e

= collahoratlvely plaus lesson with partner
=> clarifies and supports lead teacher’s lesson/introduction

=> provides individual and/or small group assistance during the lesson s mtroductwn and
subsequent planned activity -

= momtors documents and evaluates progress of students

*Note: Erther teacher may take on the role as Support Teacher

lCOLLABORATIVE TEAM TEACHER

= mutually coordmate and co~teach lessons to be implemented
=> act as resource to one another during the introduction and subsequent act1v1ty/task
:> monitors, documents and evaIuates progress of students = -

’ GRA-D]NG/REPORT CARDS

- Assessing progress of all students should be a collaborative process between classroom and in-
class support teachers. However, it is the primary responsibility of the CLASSROOM

" TEACHER to assess the progress and assign grades to the REGULAR EDUCATION
' STUDENTS assxgned to his/her roster.

It is the primary responsrblhty of the SPECIAL EDUCATION TEACHER to make

-modifications, as appropriate, assess progress, and ass1gn grades to the SPECIAL EDUCATION
STUDENTS assigned to hxs/her roster.

Mod1ﬁcat10n code should be noted on the report cards of special education students for whom
modifications were made.



Date:,

Evesham Township Public Schools
- Workshop Evaluation Form
Combined Survey

Workshop Tltle. ____Inclusion Workshop — PM Session

September 8, 2004 In-Service:

Presenterls:, o /Ann.Britt, Jeff'PaImer, Marvéllen Lomurno

" 1.The mformatlon and strategies from thls workshop I found the

-most helpful were:

Seeing you present cooperatlve|y i '
Sharing ideas and the handout. -

‘The charts of Positive, Minus and Interestmg The sharmg and

discussion that followed was enlightening.

. That | am doing what others are doing.

-Learning the differences in approach between collaboratlve

teacher roles and lead/support roles. Inclusion chart.

- A better understandmg of the roles and feelmgs of cooperatlng

teachers.

"~ 'The open d:écusston and multlfaceted vnewpomts A real

expenence

1liked the PMI chart and dlscussmn that followed It’s reassuring

to know others have the same positive/negative experiences.

- The list of collaborative and individual responsibilities.
- In.a lot of ways it reaffirmed alot of what is already happening in
“our classroom and provided me with more information.

Interactive forum setting; learning similar thoughts from both
special and regular education teachers.

~ The sharing of ideas from different perspectlves - regular and

special education.
Shared viewpoints from regular educatlon teachers.

~ Sharing PMI chart information to gain regular education teacher

insight and to express ICS teacher concerns.

- Building on the positives — interaction among presenters and

participants ~ this kept ideas flowing. :

Discussing the pro/con parts of inclusion teaching. Also
reviewing the roles of lead/support teachers and that both
teachers should be doing this. '

The sharing of common experiences/concerns.

Follow up workshops on inclusion will be offered.

The sharing of + and — of ICS.. ‘

-The rationale and instructional sections of the handouts ;I had
.never road there before.



3. Iwould like follow-up staff development in the areas of
' ¢ Sharing ideas. '
'« Those covered in workshop
e Planning. :
¢ Finding solutions to problems faced by regular education
teachers in an inclusion setting. '

"~ Problem solving and group shanng meetlngs

o Grading options and the new report card specifics.

» Grading, what to do when. you don’t get-along W|th ateam
‘teacher. ,

o | feel that my mclusmn teacher and I collaborate very

successfully. .
" Problem solving/sharing.
Classification process.

- Assessment options.

‘Grievances/challenges in classroom that can be
discussed...share solutions with other teams.

. e Learning styles - multiple mtelhgence to accommodate

;- differentiated instruction. ‘

e Assessments/grading options. .

More discussion at pro/con and how to solve these problems,

- share solutions. : \ S

Sharing ideas. :

* The current issues of special educatlon today.
Inclusion strategies for classroom aides. -
Good idea sharing. o -
Models, setting up strategies.

- Sharing ideas and materials. - , -

Need workshop defining modifications vs.-accommodations.
Different methods of assessing and grading. -

“Special education instructional strategies. .

» Asindicated by comment of regular education math teacher and
many silent assents by special education teachers, an open
discussion and clear defmmon of “modiflcatlons” as lndlcated on
report card.

e llike the |dea of ldea sharmg

4. Add|t|onal Comments :
o ltis great to sit in such a positive envuronment in regards to.
inclusion.
¢ One idea that has come up — some mclusmn teachers give study
guides that are basically the test. What if other students want the
study guide? How do you mix students up in group work and
make sure other students understand about different



Appendix B

Agenda, Handouts, and Evaluations from February 2005 Inclusion Workshop
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' Viewing Guld

1. What do you notice about the mclusnon teacher”s behavior? :

Y

V4

PSS

£5

A

g
4 f

3

70
V4

2. What do you not|ce about the regular educat:on teacher’s
behaV|or7 g

V4

f/%%/%/%/%%/////a

3. What are the problems that arose from this scenano7 From whose
perspectlve were/are these problems7 o

4. How are the problems dealt with?

5 What are some altematwe ways that could be used to work
through these same problems? :

K\&K\R\%K\K\K\&%\?\&R\%%



Scenario: Two friends team-teach together. It is the middle of the day and the
inclusion teacher walks into the social studies classroom. The Inclusion teacher is
prepared to begin the lesson when the social studies teacher explains to her that she
changed the plan first period. The students are walking into the class and the ICS

- teacher feels very unprepared and tells the social studies teacher to go ahead with-
the new lesson while she helps out where needed

: Scene Inclusion teacher walks into Soclal Studles class for tlnrd perlod
ICS: Hey, how are you? I am so tlred from, bemg out last night at Champps!
$S: Me too, but it was a blast. |

ICS: (walking to the front of the room w1th an overhead) All right boys and glrls lets all .
. take out our notebooks.

~ SS: Wait, T forgot to tell you, I changed the plan thlS morning because I remembered this
great lesson on Ancient Egypt that I did last year. The students really enjoy it, so if you -
- 'want to just help out that would be great. :

*"ICS: Okay, but what about thls lesson?
SS: We can do it some other time. All nght class, today we are gomg to be leammg about '
~ Ancient Egypt.

The SS teacher teaches the entire lesson The ICS teacher walks around the room
~ quietly helping the students who have questions.
Later that day, the ICS teacher is at lunch wnth another frlend

ICS I can’t believe she did it again. We planned our lessons for the week on Frlday
afternoon and she changed it as I walked into the room. I didn’t know what was going on -
so I walked around helping out with what I could but I barely even spoke This is the
third time this month that this has happened

»Frlend ‘Did you tell her you feel and that she needs to let you know if she is changmg the -
lesson so you can be prepared and make the necessary modlﬁcatlons for your students.

ICS: No, because I don’t want to confront her and she is always excited about the new
lessons that she comes up with. I don’t want to make the situation weird since we have to
teach together and I don t want it to ruin our ﬁ'lendshlp



“ Inclusion Workshop — Scene 2

Background Information: The class is reVieWing»for an upcomihg (content area)
test. There is a considerable amount of material being covered on this assessment.

‘Scene to act out: The special education teacher recommends to the regular
education teacher that the students be provided with a study guide. The regular
education teacher adamantly opposes that the students receive the extra help claiming
that it would be unfair to give away the answers. She requests that if the special
education teacher insists on giving the special education students a guide, that it rot be -
done publicly and that her students (the regular education students) absolutely not =~ -
receive one. The special education teacher, knowing the needs of her students, slips a
study guide to each of her students. A regular education student sees the study guide

‘and requests one from the special education teacher. The special education teacher

" knows this particular student would benefit from having one, but not wantlng to upset

her team teacher turns down the student’s request

The special educatlon teacher feels that providing the study guide would be one
accommodation (along with several others) that would benefit the regular education
students as well. The study guides would provide additional support and accurate
study material. She feels it is simply doing what is best for children. She feels many of
the strategies she employs are just “good teaching” not just reserved for special )
“education students. In addition, she feels that the self-esteem of the special education
~_students is being damaged by “sneaking” them the study guides, thereby making them
feel different. After reflecting on this situation and knowing it will come up again, the
- special education teacher feels she needs to dlrectly address the issue with the regular
educatlon teacher. ,

The next part of the scene is the conversation between the special education teacher
and the regular educatron teacher. Act out this scene in the manner you feel it
'deserves :



" Inclusion Workshop — Sceﬁe 3 -

Background Information: The regular education and inclusion. teachers in this
scenario are having trouble getting along. The regular education teacher is a veteran
teacher who has been teaching science for ten years. The inclusion teacher is faily
new, having only taught for two years. The regular education teacher has been the
lead teacher during virtually all periods, except when she has been absent. The
~inclusion teacher generally functions as the support person, rephrasing and reteaching -

- her four students after the lesson, as needed. During the lesson, the inclusion teacher

sits in close prox1mety to her students ready to redirect as necessary. '

Scene to act out' The |nclu5|on teacher comes into the staff room where she fi nds a

" friend/colleague eating lunch. She vents to her about her frustration of never being the
lead teacher. The inclusion teacher mentxons that she feels like an aide and is sick of
not being respected for her expertise. It should be apparent that the venting is a
regular occurrence, not just somethlng that happens once in a while.

The fnend sympathlzes for a whlle, but ultimately encourages the mclusnon teacherto
~ speak to the regular education teacher. Although the mclusnon teacher i is reluctant and -
. nervous to do so, she ﬁnally agrees. ‘ : :

" The next part of the scene is the converSat:on between the specnal educatlon teacher
and the regular education teacher. The regular education teacher is surprised to hear
this perspective, and is defensive in response to being approached. She thought that
the special education teacher would be appreciative of her being the lead, as she has so
~ much content knowledge in her area. She is also somewhat reluctant to give up the _

- teaching of the content information, as the special education teacher is so new.



Evesham Township Public Schools
Workshop Evaluation Form

Workshop Title  Inclusion - Working Through It Together

Date = WednesdavLFebruary 23, 2005

Presenters . Robm Colllns Mindy Kaufer & Mamellen Lomurno

Name (optional)

o 1 The lnformatlon and strategles from thlS workshop | found the most

helpfulwere  _ ;@m) e v A S S 2l it

f _ Ve ‘ , . :
/l(_,f.g“ L gl A Wﬂ\;a\ ALt )C_}"L/T ) M,«@/ na {;@/’/LLL 1 <
_ A o v

2. Recommendatlons for |mprovement of thls workshop are:

{ﬁ :‘

N 3. 1 would like follow-ufp,staff‘dEVeiopment,in the':areas of .

4, Additional Comments: }/,z»m. *‘ﬂ—-:;a'-s.w&m 4 1”97 Ad?l-ﬁw |
’ S ERY; 7 .
¢y *u:i/p.,agf f{;;i,x'—vm g, ;d//' e T K

MMQ

5. Overall rating of workshop (5-highest)
5 4 3 2 1



' Evesham Township Public Schools
Workshop Evaluation Form

‘Workshop Title - Inclusion — Workmq Throuqh It Toqether |

Date " Wednesday. February 23, 2005

Presenters - - Robin Collins, Mindy Kaufer & Maryellen Lomurno

Name (optional) __  ~— | N

- 1. The ihfqrmation and strategies from this workshop | found the most

helpfui'weré e hevest U/ L uwns \JJO%C
o Cool like 1 could enuy cowsdi i ohad
1 oo Q(f‘*eii AlGW - v G | .

- 2. Recommendations for improvement of this 'w'ork_‘s.hop are:

: 3. I would like folldw-up staff deVéIopment in the areas of

4. Additional Comments:_

Verall rating of.wc').rksh»o'p-.(5-highest) )




Evesham Township Public Schools
- Workshop Evaluation Form

. Workshop Title  Inclusion — Working Through It Together _

Date Wednesday, February 23, 2005 _

- Presenters = Robin Collins, Mindy Kaufer & Maryellen Lomurno
Name (optional) | ‘ | I

1. The mformatlon and strategles from thlS workshop I found the most
helpful were /PDf&\ r\i)jfc( 28NMAYE) ‘H‘x, VAl Q—J'u \f

j"f&Jf&C«lef ‘H)ﬂJf mr\ / Wjﬁcd Vf@ 6// ///\SIS S$Ue,g_;

2, _Recomme_ndations for~improve’me‘nt of this WQrk_'shop are:

3. l would like follow-up staff development in the areas of
The dunamies of Fhe | | o

| t&oﬂﬁ/«fr [ tencher’ S Al (JC (e latienship - expectadions
antl_roles ' | I

. 4. Additional Cpmmenté:

5, Overall rating of WOrkshep (5-highest)



E__’viesham Township Public Schools
‘Workshop Evaluation Form

‘Workshop Title Inclusion — Working Through It Together
Date - ‘Wednesday, February 23, 2005

Presenters - Robin Collms Mmdy Kaufer & Marvellen Lomurno
Name (optional) | :

1. The mformatlon and strateg|es from thls workshop I found the most
helpful were H IL |

2 Recommendatlons for |mprovement of this workshop are:
/VMM&Q, oo LHLZ Sma//e»/“ GKCNP F)f Mm CQUO{ b& ﬁ/dYLQ/
Oft)ﬂ% G N =Sorvice d’w uof\a/w Sm O[LLS’ -'
ae_oo Ll moce _alect

- 3. fwould like follow up staﬂf cjevel_opme_nt in th'e areas of

4, Addltlonal Comments f\J;CL Joé/ 6’000{ C,Q Oﬁ@/fw[j(ﬂ\ OV‘/JO/M |
CD -‘\'GC&OL&/ﬁ J

all rating of workshop (5-highest)



Evesham Township Public Schools
- Workshop Evaluation Form

W_o‘rkshop' Title  Inclusion — Working Through It Together _
‘Date | Wednesday, February 23, 2005

Presenters - | Robin Collins, Mindy Kaufer & Marvelleh Lomurno

Name (optional)

1. The mformatlon and strategles from this workshop | found the most

helpful were AL | -/ Jox.,(/ e //ec./:/:./7 /ZZ/)
\;ch,@{. «e;('écew/un/p ¢-1444(/O/' ' =

2. Recommendatlons for |mprovement of thIS workshop are:

, 3. 1 would Ilke follow-up staff development in the areas of

I/7/lf /‘/J f"‘"’

4. Additional \(;orﬁnments»:'

N /.’;(—Qverell rating of workshop (5-highest).  *

(;. 4 -3 2 1



- - Evesham Township Public Schools
‘Workshop Evaluation Form

Workshop Title - Inclusion — Working Through It Together

Date - Wednesday, February 23, 2005 :
Presenters ~ = Robin Collms Mindy Kaufer & Marvellen Lomurno
Name (optional) ,
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