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ABSTRACT

Susanne R. Wooton
A Study of Relational Aggression among Middle School Girls

2003-04
Dr. Ronald Capasso

School Administration

This study was designed to evaluate the degree of bullying in the middle grades and

to design an effective anti-bullying program using the input of the female students. The

participants were selected on a volunteer basis from a pool of 7th and 8th grade female

students. In addition to two surveys, that were designed to evaluate the extent of bullying in

the school and the knowledge that the students gained from the study, the students

participated in several small group meetings where they discussed the topic of bullying and

ways to eliminate it. Students demonstrated an increased knowledge on the topic of bullying

by adding the term relational or covert aggression to their understanding. A program that

continues a small group discussion to remove the problem of bullying among this age group

was formulated. A discussion on how to proceed with this program and its lasting effects is

discussed.



MINI-ABSTRACT

Susanne R. Wooton
A Study of Relational Aggression among Middle School Girls

2003-04
Dr. Ronald Capasso

School Administration

This is a study of middle school females on the issue of bullying that is designed to

evaluate the extent of bullying and create an effective anti-bullying program. Volunteers

were surveyed .on their knowledge and participated in small group discussions. This study

increased the knowledge of the participants and created the framework for an effective

program that allows girls to discuss the issue.
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Chapter 1

Introduction

Focus of the study

The focus of this study is to address the concerns of bullying among the seventh and

eighth grade girls at Alloway Township School by developing an anti-bullying program.

This program will create study groups where the female students and female teachers will

discuss the issue of bullying and ways to overcome this problem.

Purpose of the study

The purpose of this study is to develop a program that addresses the problem of

bullying among girls in the seventh and eighth grades. This study will result in an on-going

forum for girls and teachers to discuss the causes and effects of bullying and to develop

strategies to resolve conflicts. Such a program that provides a controlled environment that is

free from anger and conflict in the seventh and eighth grade where girls and teachers to

articulate their concerns with bullying.

Definitions:

Bullying: Physical and/or psychological abuse on an individual by another individual

or group of individuals.

Bully: Perpetrator of action (student who initiates the acts of aggression)

Target: Recipient of action (student who is on the receiving end of the acts of

aggression)

Exclusion: The act of prohibiting an individual from his/her peers' activities
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Overt aggression: Physical acts of hostility

Covert aggression: Nonphysical acts of hostility such as name calling, exclusion,

teasing.

Social or relational aggression: Another name for covert aggression used by some

researchers.

School violence: Acts of hostility that occur within the school building.

Limitations of the study:

This program cannot be replicated elsewhere because it was specifically designed to

meet the needs of the seventh and eighth grade female population at Alloway Township

School. While other schools may face similar types of bullying, each situation is still unique

to the school community of which it is a part. The findings may not be able to be used with

any group other than the group for which it was designed, because the study was created to

address the problems of this specific site.

Setting of the study:

Alloway Township School District is a small rural district set in the heart of Salem

County, NJ. The school district has a population of 490 students and serves students in

grades pre-kindergarten through eighth grade. The district consists of one school building

that houses the administration offices and all of the students. Because there are not enough

students at Alloway to warrant a high school at the conclusion of eighth grade, the students

attend high school at Woodstown/Pilesgrove Regional High School in Woodstown, NJ, a

town about three miles from Alloway.

Alloway is an elementary school district that offers a variety of programs to all of its

students. Some programs of note are the enriched learning program (ELP); advanced math
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courses in the seventh and eighth grades; music program that consists of concert band,

marching band, and chorus; art programs; and a Spanish program that offers an advanced

course for seventh and eighth grade students. Qualified eighth grade students are also able to

attend an Introductory to Physical Science class at Woodstown High School.

In addition to offering many academic opportunities to the students, technology in

Alloway School is kept current. The school has a full computer lab that is connected to the

Internet. In addition, every classroom has at least two computers connected to the Internet.

The school also offers a distance learning program where classes are able to connect via the

television to other schools or to take a field trip without leaving the school. Last year,

students visited such places as the Cincinnati Zoo and a Holocaust museum in California.

Alloway has a staff of thirty-one teachers, one guidance counselor, and two

administrators, which are all female with the exception of the Superintendent of Schools.

Since the district is small, the business and child study team staff is shared among three

districts. Thirty-eight percent of the faculty has a master's degree and one faculty member is

in the final stages of completing her doctorate.

The township of Alloway is a small close-knit community that does not have the large

housing developments, strip malls, and fast food stores that are commonplace in many New

Jersey towns. Alloway's downtown area consists of two small local convenience stores, a

hairdresser, a deli, a gas station, and a bank. The nearest restaurants, fast food

establishments, and grocery store are located in Woodstown, New Jersey.

Politically, the township is run by a township committee that elects a mayor from

among their elected body. The school district is governed by a nine member school board
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that is elected by the community. While Alloway has a local ambulance and fire company all

police matters are under the jurisdiction of the NJ State Police.

There is generally a very low crime rate in Alloway; however, the community was the

site of a brutal murder which still affects the community. Six years ago a fourth grade

student was murdered by her neighbor on her way home from school. This is an incident that

was very difficult for the community to discuss and it has only been recently that people have

begun to address this event.

The district has a very active PTA, made up of many involved parents and every

faculty member. They have raised money to improve the playground equipment and to

purchase classroom supplies. Despite this large interactive PTA, there has also been some

discord between the community and the school. In the past, there have been problems during

teacher contract negotiations that have resulted in some very negative feelings. However,

while the 2000-2003 teacher contract almost resulted in a strike, the new 2003-2006 contract

was settled peacefully before June, 2003. Thus the Alloway Education Association and the

school board have hope that some of the nasty interactions of the past are over. Nonetheless,

the community has failed to pass the school budget for the last two years, due in part to a

high tax increase. The school has attempted to inform the public why the increase is needed

and where the money is going by sending out pamphlets about the budget prior to the vote

(see Appendix A).

The community is proud of their school and involved in what is happening there.

Although there have been problems among the community, school board, education

association, and school leaders, these are no different from those found in any other
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community. Despite these problems, the public sees their school as an integral part of their

community.

Organization of the study:

The remainder of the study will be organized in the following chapters: chapter two

will review the current literature on bullying and schools; chapter three will address the

design of this study; chapter four will present the research findings of the study; and chapter

five will offer the conclusion and implications of this study.

5



Chapter 2

Literature Review

In July of 2003, the headlines were unnerving, "No Doubt Massacre was in the

Making" (Arrington, 2003). Three adolescent boys were stopped before they began a

shooting spree with their arsenal of weapons. Why would three seemingly stable boys decide

to attack members of their community? One suspected reason is that they wanted revenge

for teasing to which they were subjected in school (Arrington, 2003). This story and the

many school shootings that have occurred over the last few years have propelled the issue of

bullying as a major concern in America's schools (Heinrichs, 2003).

Bullying is an issue that should be studied in schools because bullying has an effect

on the children and the safety of the school community. The massacre in the making story,

the 1999 Columbine shootings, and the other school shootings that have occurred over the

last few years, cause one to ask what reasons have been cited as a cause for these children to

become so violent. When teachers and administrators were interviewed in 2002 on the topic

of school violence, they said that the primary cause of the violence was the students' home

life and events in their community. However, when students were asked the same question,

they stated that the primary cause of school violence was "being picked on." This cause

rated very low in the survey done by the teachers and administrators (Thornton, 2002).

Over the last two years, the faculty and administration of Alloway School has seen a

rise of bullying among the female populations in the seventh and eighth grade classes. The
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staff would like to create an effective program that addresses this issue with the students and

creates solutions that will help eliminate the bullying behaviors that put the students at risk.

This study hopes to design a program that meets the needs of the school and will be

continued after the study ends.

Prior to the 1990s, there were very few researchers who addressed this topic. One

person was Dr. Olweus from Norway who started his research in the late 1970s and is still

conducting research today (Heinrichs, 2003). However, since Columbine, the literature on

bullying has grown from a near non-existence of information to large numbers of articles and

books written over the last few years. This increase of research on bullying has produced

some major advances in understanding. Among these are:

* Better definitions of the bully and the target;

* Reasons why bullying is a serious issue in schools;

* Gender differences in relation to bullying;

* Covert verses overt acts of aggression;

* Methods to address the issue of bullying with students; and

* Ways to create an effective anti-bullying program.

Bullying can be defined as an "unprovoked physical or psychological abuse of an

individual by one or a group of students over time to create an ongoing pattern of harassment

and abuse" (Dapper & Meyer-Adams, 2002). Batsche and Knoff's study has shown that this

abuse tends to peak in the middle grades (as cited in Dapper & Meyer-Adams, 2002).

Children are bullied for many reasons which can include physical features, clothes, religion,

any type of weakness, or learning disabilities (Dapper & Meyer-Adams, 2003; Heinrichs,

2003).
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In order to understand bullying there must be an understanding of the characteristics

of both the targets and the bully. Research has been conducted in an attempt to determine the

characteristics of the victims and the bullies in order to better understand the motivations

behind these children (Heinrichs, 2003; Schwartz, 2000). Heinrichs divided the targets or

victims into two subgroups: the passive target and the provocative target. The passive targets

are the quiet students in class, the ones who can relate better to the teacher than to their

classmates. These children will be very insecure, emotional and non aggressive; have poor

self-esteem; and show difficulty in asserting themselves with their peers. Physically these

are the students who may seem weaker than their classmates, a little more cautious, and

demonstrate an inability to be effective in games, sports, and fights. These children tend to

be viewed as easy targets by their bullies (2003).

Schwartz focused his study on the second subgroup that Heinrichs identified.

Schwartz's work looked at the aggressive victims which Heinrichs calls the "provocative

target." These are the students that stand out as aggressive but, in the end, are dominated by

more powerful aggressors. These are students who are disliked by their peers; display highly

disruptive and rude behaviors; and are hyperactive, irritating, and immature. They may

attempt to fight back when bullied, but ineffectively, and may be disliked by adults,

including teachers. Provocative targets may even bully children who are weaker than

themselves (Heinrichs, 2003; Schwartz, 2000). In his research Schwartz determined that the

provocative target is a very important subgroup of victimized children that should be studied

to determine ways of identifying these children in the early stages of their development

(2000).
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Bullying is about power, the bully's goal is "to dominate others and assert themselves

through aggression or threats of aggression" (Heinrichs, 2003). Research has found that there

are a lot of myths surrounding the term "bully." Thompson and Grace in their work, Best

Friends, Worst Enemies Understanding the Social Lives of Children (2001), took apart this

myth by first looking at the stereotypical picture of the bully, the person who has no real

friends and who wields his power to make other people do his bidding. This myth is evident

in many television shows and movies. For example, the very popular Bart Simpson of The

Simpson 's is plagued by the bigger student Nelson in many episodes of this popular cartoon.

The town bully, Nelson, who is portrayed as a large student with a dysfunctional family and

poor social skills, will often convince Bart to take part in activities that he doesn't want to in

order to be popular or to avoid being beat up. Thompson and Grace found that these types of

bullies do exist, but not in every classroom or in every school. Rather these researchers see

the bullies as leaders of the group who are doing work that the majority supports. The bullies

are only in power because the majority wants them to be in power and bullies are abusing the

victims that the majority wants them to abuse. It is also important to realize that these bullies

are not victims of low self esteem, as some research have suggested, nor do they experience

guilt over their actions. Dr. Olweus concluded that bullies feel good about their actions

because they could justify in their actions as fulfilling the desires of the group (as cited in

Thompson & Grace, 2001).

When defining the roles and characteristics of bullies and their targets, there is one

other subgroup that must be pointed out: "the bystanders," students who do not participate in

bullying but silently allow the bullying to go on. These bystanders may be afraid to stop the

bullying because it may mean that they lose their social status or become victims themselves.
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They may feel powerless to do anything about the bullying and may even feel guilty about

allowing it to continue (Heinrichs, 2003). Other bystanders may encourage the bullying

because they feel that it is acceptable to target that particular student for some reason

(Thompson & Grace, 2001).

The rise of school violence is a major reason why schools need to focus on bullying

issues and ways to deal with these issues. Researchers have found that many students are

wasting their energy on concerns about bullying instead of focusing on their learning and that

some have turned to violent avenues to deal with their feelings of persecution (Dapper,

2002).

While the immediate reaction to the term "school violence" is school shootings and

Columbine. School violence is more than just school shootings and physical violence; it also

includes acts of nonphysical aggression such as peer pressure, harassment, and teasing

(Lienhardt & Willert, 2002).The metal detectors can go up to keep out the guns and other

weapons, the zero tolerance laws can be created to punish people who bring weapons to

schools, and the schools can write policies that address physical violence,.all in an effort to

end school violence. But students often do not feel safe in their schools; many find schools

a hostile world where they face some form of bullying (Heinrichs, 2003; Thornton, 2002).

Some students can't walk down the hall without being called a name; some children on the

playground are excluded from the other children's activities. It is time to rewrite the term

"school violence" to include these and other nonphysical acts of aggression (Leinhardt &

Willet, 2002).

While nonphysical acts of aggression may not seem as dangerous as a weapon in the

school, they do have a major effect on the students and the school community. Research has
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shown that children and adolescents that are targets of bullying will "frequently experience

adjustment problems such as low self-esteem, loneliness, social anxiety, and depression"

(Graham, 2002). These children suffer from more than just the acts of aggression from their

peers; they also suffer from rejection by their peers. Such rejection may cause the child to

develop behavioral and work ethics problems in school. They may also suffer from

psychological problems such as depression (Paquette & Underwood, 1999). Dr. Stephen

Joseph, a psychologist from the University of Warwick, has even linked bullying with

posttraumatic stress disorder. His research concluded that it is possible for bullying to

become such a debilitating experience for an adolescent that she could experience this

posttraumatic anxiety ("New Research Dispels," 2003).

Although bullying is often perceived to be a male problem researchers have recently

begun studying among the female population of the school. One question is whether there a

gender difference in bullying. Researchers have found a pattern of covert aggression

occurring in the female population of today's schools. Some researchers also called this form

of aggression "social" or "relational" aggression (Simmons, 2002; Vail, 2002; Casey-

Cannon, Hayward & Gowen, 2001; Paquette & Underwood, 1999). Covert aggression is the

opposite of the common view of bullying, overt aggression, where the acts of aggression can

be seen. Covert aggression is hidden and its purpose it to control the social lives of the

victim. This can be done by threatening to end a friendship, excluding the victim from

activities, and gossiping. One reason for this type of bullying to be more frequent among

females is because of the importance they give to social relationships. Therefore, a female
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victim of relational aggression may face serious issues of self-worth and may fall into

feelings of depression (Simmons, 2002; Vail, 2002; Casey-Cannon, Hayward & Gowen,

2001; Paquette & Underwood, 1999).

The victims of covert or relational aggressions may feel alone in this world, believing

that they are the only victims of such cruelty. This is understandable since the anti-bullying

work being done in schools focuses on the overt acts of aggression and ignores the covert

acts of aggression. In 2002, Rachel Simmons concluded her research in this topic by

publishing, Odd Girl Out: The Hidden Culture ofAggression in Girls. This work brought the

topic of aggression in girls to the attention of researchers and school officials and ended the

silence on the topic. Prior to her work, most research done on bullying focused on physical

acts which were more common with boys. But covert aggression is not new: most women

have a story about being the victim of a malicious act whose purpose was to undermine their

self worth and social acceptance. Simmons and other researchers are looking for more studies

on covert or relational aggression so that it will addressed on the same level as overt acts of

bullying (Simmons, 2002; Vail, 2002; Casey-Cannon, Hayward & Gowen, 2001; Paquette &

Underwood, 1999).

Society is raising a generation of girls that believe their only self-worth lies in how

this society accepts them. Covert acts of aggression may not give "girls black eyes or bloody

lips" (Vail, 2002) but it does leave a mark; it just isn't seen as easily as the black eye. In

1994, Dr. Mary Piper, a psychologist from the Midwest, published a book entitled Reviving

Ophelia which addresses a growing concern she had when counseling adolescent girls. In

her practice she was seeing a growing number of eating disorders, suicide attempts,

depression, and problems in school among her adolescent female patients. She found that the
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covert pressures these teens were facing in their daily lives were destroying their persona.

They were finding acceptance in their attractiveness, clothes, and even sexual behavior rather

than in their intelligence, athletic or artistic talent. To emphasize her point, Dr. Pipher took

the name of a character from Hamlet to grace the title of her work. Ophelia was a happy and

well adjusted girl who reached adolescence and fell in love with Hamlet. Instead of being

free thinking about her destiny, she now only lived for his approval and in the end committed

suicide because she did not gain approval from him. At the end of Ophelia's life she

drowned in the weight of her own clothes a symbol of the problems that were weighing her

down in life. Adolescent girls are at risk of becoming Ophelia because rather than looking

within to judge their worth as human beings, they are looking at society -which includes

their schools- for approval (Pipher, 1994). Too often, that acceptance is lacking, often

complicated by purposeful negative acts of bullying.

Most research shows that schools have been addressing bullying but with the focus on

the overt acts of aggression. The focus must change to include covert acts of aggression

which can be just as damaging as overt acts of aggression. In order to address this issue,

schools must focus on changing what is and isn't acceptable behavior. Students cannot

continue believing social aggressive behavior is permissible. This change must be school

wide so that the changes will become part of the whole school culture. One way to change

this behavior is to teach girls how to be a friend and to use the power they have by becoming

positive leaders. They should be taught not to hide anger but rather learn how to express it.

Most importantly, students must be taught that mistreating friends is not part of friendship

(Vail, 2002). This is not an easy task because the girls have to be ready to embrace the idea
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of changing their behavior. It is important to remember that while adults hate what the girls

are doing to each other, the girls do not always see their behavior as wrong (Simmons, 2002).

Bullying is a behavior that has ramifications for both the individual and the

community. The individual faces a spiraling self worth and possible psychological disorders

while the school community faces a rise in violence among their students. Schools must

address the rise of bullying among their school population by creating an effective anti-

bullying program that includes all of the stakeholders and addresses both types of aggression,

covert and overt. Utilizing all of the stakeholders in the decision- making process will

create a program that addresses the needs of the whole school community (Migliore, 2003;

Leinhardt & Willert, 2002). There are many ways to create an environment of anti-bullying.

To start, students need to be taught about bullying and what to do if they are a victim.

Schools should have a clear anti-bullying policy that includes a reporting process. Students

should feel comfortable reporting bullying activities knowing they will receive support from

the adults. Finally, adults that work with the children should be in-serviced about bullying,

ways to address it, and methods to create a positive environment (Migliore, 2003).

Bullying has become an important issue for schools and their stakeholders because it

affects everyone. There are children who refuse to go to school because they do not want to

face their tormentors; there are parents who do not know what to do or how to handle a

depressed child; there is a community fearful of where the next incident of school violence

will be; and there is the school trying to figure out what to do next. Bullying is not a new

story and it is not about to disappear because of a discipline policy. There must be a

concentrated effort to address the physical and nonphysical acts that are incorporated in the
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term "bullying." Finally, schools need to design a program that teaches the different kinds of

bullying and explains why these behaviors are wrong.
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Chapter 3

Design of the Study

Introduction

Participation in this study was made available to the entire seventh and eighth grade

female population at Alloway School. Once students volunteered they were placed in small

study groups (4-6 students) with other girls in the same grade level. Prior to the start of the

study, students completed two surveys on bullying. The students spent the next two months

attending weekly meetings, run by prepared leaders, where they discussed the problem of

bullying, defined key terms, and created ways to eliminate it in their schools. The leaders

recorded their observations at each meeting. At the conclusion of the study groups, the

students were administered another survey about bullying.

Development and design of the research instrumentation

This study requires a way to determine if a behavior change has occurred with the

students involved in the program. Therefore, three different research instruments were used

that will aid in collecting data that shows if any behavior change had occurred. The first

instrument was the Social Behavior Questionnaire (SBQ) (see Appendix B). This

questionnaire was designed by Galen and Underwood (1997) and was discussed in their

article "A Developmental Investigation of Social Aggression Among Children." The

researcher selected this survey because it helped to establish the level of bullying the students

were already experiencing and their feelings. This then created a benchmark of student

experiences against which was later judged the data collected during the actual study.
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At the first meeting, the students were presented with a second questionnaire: "Myths

and Facts about Bullying" (see Appendix C). This survey was published in Bully-Proofing

Your School: A Comprehensive Approach for Elementary Schools in 2000. This

questionnaire was used to gauge the level of understanding the students had about the topic

of bullying. At the conclusion of the study, the students were re-administered this

questionnaire to determine any change in their level of understanding on bullying during the

program.

The final instrument used was the "Observation Checklist" (see Appendix D). This

checklist was designed by the researcher, in order to record the observations of the leaders of

the individual groups. The checklist was created to allow the leaders to record the

discussions of the groups, to note if they were observing any signs of bullying/victimization,

and to determine if the bullying situations discussed were covert or overt acts of aggression.

Description of the sampling and sampling techniques

The study was open to all seventh/eighth grade female students at Alloway School.

Interested students were placed in groups according to their grade level and the day that they

were able to stay after school. The leaders were placed with groups according to their

availability after school.

Description of the data collection approach

The students were introduced to this study during their social studies class; interested

female students were given a study overview letter, parent permission letter, and a participant

permission letter to review and sign (see Appendix E). The overview letter gave information

about the study and telephone numbers for parents to use if they required more information

or wanted to review the research instruments.
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The Alloway Township School Board was given a copy of the permission letters and

research instruments for approval prior to the start of the study. All were approved by the

board. The Institutional Review Board of Rowan University was given copies of the

instruments and they approved the study in the fall of 2003.

Before the study began, students were given the Social Behavior Questionnaire

(SBQ) to complete. The students completed this survey on their own during their social

studies class. Two of the students were classified students with limited reading ability; a

special education teacher read their questionnaire aloud to them so they were able to

complete it with the same level of efficiency as the other participants. These two students

were in the same room while the other participants were taking their survey; however, the

special needs teacher had them at a separate table and read in a very quiet voice so they

would not disturb the other students.

The groups were organized to meet six times over a two month period. The groups

were run by a seventh/eighth grade teacher or the guidance counselor. Each teacher had read

Odd Girl Out by Rachel Carson (2000) and was given a copy of the research study to prepare

for her role in the study groups. At the first meeting, the girls completed the "Myths and

Facts about Bullying" questionnaire. This survey was also re-administered at the final

meeting. Throughout the meetings, the teachers completed the "Observation Checklist"

which gave an overview of what was discussed at each meeting.

Description of the data analysis plan

The data was analyzed on an on-going basis. The results of the SBQ indicated the

level of bullying experiences the participants were involved in prior to the start of the study.

Week one of the study groups was used to determine the level of understanding the students

18



had about bullying by evaluating the results of the "Myths and Facts about Bullying"

questionnaire. The survey was re-administrated at the conclusion of the study. These results

were then evaluated to determine if the student's level of understanding about bullying

increased during the study.

The "Observation Checklist" was analyzed throughout the study. The checklist was

divided into several parts. The first section analyzed was the level of participation of the

students, which determined the level of student involvement. The second section determined

if there were students that were showing signs of being a victim or a bully. The third section

noted if the bullying experiences discussed were covert or overt acts of aggression. The

fourth section recorded the results of the leader's observations about the students' willingness

to report bullying experiences. The final section of the checklist included the observations

and comments of the leader. This checklist was the most important piece of data collection

because it provided a weekly view of the study group meetings. The data received from the

checklist was evaluated to show how the girls were changing and growing in their knowledge

and perceptions of bullying.

At the conclusion of the study, the data was used to determine the success of the

program. To determine success, the data must show that the participants have an increased

knowledge and awareness of bullying and have designed ways to eliminate it in their school.
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Chapter 4

Presentation of Research Findings

The purpose of this study was to create an effective anti-bullying program that

addresses the concerns of both the teachers and the students and creates a behavioral change

in the students. During the study students were given two different surveys and their

behaviors were recorded. Two different student surveys and teachers' checklist of students'

behaviors were recorded during the program. These diagnostic tools provided data used to

determine the effectiveness of the prdgram and the degree of change in students' behavior.

Results from the seventh and eighth grade students were analyzed separately and than

compared.

To show that this program was effective in both the seventh/eighth grade the data

must answer the following questions:

* Did students experience behavioral changes during this program?

* Has the students' definition of "bully" changed to include covert as well as

overt aggression?

* Did the participants deem the program a success?

The first survey (see Appendix B) was designed to measure the level of bullying

experiences the students had been facing before this study began and their feelings about

bullying issues. This questionnaire contained 12 bullying situations and the girls were asked

to rate these situations on a scale of 1 (not at all) to 5 (very much) based on two questions:

Question A: "How hurt would you be if this happened to you?" and Question B: "How often
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does something like this happen in the group of friends you hang around with?" The

second survey (see Appendix C) was used to identify and differentiate between the myths

and facts that surround bullying and to evaluate if the students still identified myths as facts

at the end of the study. The third survey (see Appendix D) was a checklist that the leaders of

the groups used to record their observations during the study. Of the three instruments used,

this questionnaire provided the most data because it provided a record of the students'

reactions to bullying and tracked their behavioral changes throughout the study.

Students were asked to complete the SBQ survey (see Appendix B) during their

social studies class. All of the students who participated (and one student who began but did

not complete the study) completed a survey. The only personal information that the students

were asked to provide was their age and grade level. This enabled the researcher to

categorize the data as either seventh or eighth grade.

In the eighth grade, students gave high ratings to both the covert and overt situations

when responding to Question A, "How hurt would you be if this situation had happened to

you". The following chart shows the breakdown of the ratings given by students for this

question in relation to each of the twelve situations.
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Table 1: Eighth grade ratings to Question A (How hurt would you be if this happened to

you?) in the SBQ survey

# that # that # that # that # that
Situation Rated 5 Rated 4 Rated 3 Rated 2 Rated 1
#1 5 4 2 5 1
#2 3 7 3 4 0

#3 8 5 3 1 0

#4 3 8 4 2 0

#5 0 2 3 6 6

#6 6 7 2 1 1

#7 2 4 7 3 1

#8 1 6 5 4 1

#9 0 6 5 3 3

#10 5 2 5 2 3

#11 6 4 4 2 1

#12 6 3 4 2 2

Totals 45 58 47 35 20

The first six items presented covert aggressive situations and the last six showed overt

aggressive situations. While the students gave generally high ratings (three or better) that

they would be hurt if this happened to them, there was one situation to which the majority of

the students gave a low rating (2 or lower). This situation focused on a bully informing a

student when she was allowed to play a game. These entire results from this tables show that

the students are responsive to the hurt felt by a bullying situation whether that situation was a

covert or overt aggressive act.

The ratings to the bullying situations that the students in the eighth grade gave to

Question B were very different from their responses to Question B. Question B asked the

students to rate the situations again on a scale of 1 (not at all) to 5 (very much) based on how

22



often each bullying situation occurred in their group of friends. The following chart outlines

the ratings the students gave for Question B in each situation.

Table 2: Eighth grade ratings for Question B (How often does something like this happen in

the group of friends you hang around with?) in the SBQ survey

# That rated # that rated # that rated # that rated # that rated
Situation 5 4 3 2 1
#1 0 0 1 3 3
#2 0 0 2 9 6

#3 0 0 2 5 10

#4 2 2 2 6 5

#5 1 0 2 2 12

#6 0 2 2 5 8

#7 0 0 1 4 12

#8 0 2 2 2 11

#9 0 0 0 9 8

#10 0 1 1 3 12

#11 0 1 1 4 11

#12. 0 0 0 3 14

Totals 3 8 16 58 112

These data show that, at the beginning of the study, the eighth grade students believed

that neither covert nor overt bullying situations were occurring within their groups of friends.

However, the leaders' observational checklists painted a much different story. The eighth

grade students provided stories and demonstrated emotions which indicated situations of

bullying within their groups of friends: students who had excluded other students, students

that they perceived as "bullies," and students who had been labeled by the others with names

that negatively described their physical features.

The seventh grade ratings for this survey were very similar to the eighth grade results.

A majority of the seventh graders gave high ratings (3 or higher) on most of the situations
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when asked to rate Question A and low ratings (2 or lower) on all of the situations when

asked to rate Question B. The following table outlines their results on Question A.

Table 3: Seventh grade ratings to Question A (How hurt would you be if this happened to

you?) in the SBQ survey

# that rated 5 # that rated 4 # that rated 3 # that rated 2 # that rated 1
Situation
#1 3 2 1 1 1
#2 2 2 3 0 1
#3 5 1 2 0 0
#4 2 0 1 3 2
#5 0 1 2 3 2
#6 3 2 2 1 0
#7 3 2 1 1 1
#8 2 2 0 3 1
#9 2 1 1 1 3
#10 1 1 3 1 2
#11 4 2 0 2 0
#12 4 3 0 1 0
Totals 31 19 16 17 13

While a majority of the students said they would be very much to somewhat hurt in

most situations, there were two situations that received low ratings. These were covert acts

and one was the same incident that the eighth grade students rated low. The second situation

low-rated situation was an act of exclusion where a student made a face and a comment when

told whom she had to partner with in a class project. Situation eight and nine received equal

numbers of high and low ratings. Both situations were examples of overt aggression,

involving one student shoving another after making an unkind remark. These data show that

the seventh grade students are confused as to what is bullying.

When asked to rate question B, seventh graders had results similar to°those of eighth

graders. The following table outlines their results.
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Table 4: Seventh grade ratings for Question B (How often does something like this happen in

the group friends of you hang around with?) in the SBQ survey

# That rated # that rated 4 # that rated 3 # that rated 2 # that rated 1
Situation 5
#1 1 1 0 1 5

#2 0 0 1 2 5

#3 0 0 1 1 6

#4 0 1 0 1 6

#5 0 0 0 1 7

#6 0 0 0 1 7

#7 0 0 0 1 7

#8 0 0 0 3 6

#9 0 0 1 2 6

#10 0 0 0 1 7

#11 0 0 0 1 7

#12 0 0 1 1 6

Totals 1 2 4 16 75

The seventh graders reported in the same manner as the eighth graders; they did not

perceive that their friends were bullying them. Yet, the leaders of the study groups reported

in their observational checklists situations which the students related were bullying, even

though they didn't see them that way. One leader clearly stated, "I don't think they feel they

have been bullied." However, using the results of the observational checklists, it could be

interpreted that incidents of bullying in the seventh grade is worse than that in the eighth

grade.

At the start of the group meetings, students' behaviors and thoughts indicated that

they would be hurt if they were bullied, but perceptions were that they were not actually

being bullied by their friends. The next task was to create a way of changing their behaviors

and thoughts and to find a way of recording this change. The data collection instrument used
25



to record this change was the observational checklist. This was the most important

instrument because it gave an anecdotal report of the individual group meetings. With this

checklist the leaders were able to report their reflections of the group and some of the

discussion that arose during the group meetings. This provided excellent feedback on the

successfulness of the group meetings because the checklist showed the weekly change in

students' behavior and their growing understanding of covert bullying.

The checklist had seven items and included spaces for the leader to provide

comments. The first two items reported the number of students participating in or listening

to the group discussion. Items three and four were designed for the leaders to report any

victim or bullying tendencies in their students. Item five allowed the leaders to share some

of the bullying experiences discussed in their group and report whether each incident was a

covert or overt act of aggression. Item six looked at the bystander, and asked the leaders to

document if their students felt comfortable reporting incidents of bullying to teachers and

administrators. The last item provided leaders a place to report any other information they

would like to share about the meeting.

The researcher wanted the girls to be comfortable sharing and decided that placing

older girls with younger ones might create awkward situations which would impede open

communication. Thus, groups were divided into three groups of eighth graders and two

groups of seventh graders.

The data collected from the leaders' checklists were first analyzed separately by grade

and then the two grades were compared. The following paragraphs are a breakdown of the

data collected from leaders' checklists.
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The eighth grade results showed that the students were actively engaged in the

meetings and more than willing to share. There were meetings where a few students did not

talk much, but they were reported as still being engaged in the discussion as active listeners.

One study group leader reported that during the first meeting of her group there was one

student who was listening while very quietly doodling on her paper, as if she were afraid to

speak up to her peers. This was noteworthy because this particular student is very active and

talkative in the classroom and it surprised the leader that the student's behavior during the

meeting was so different. By the conclusion of all of the meetings, all students were actively

involved in the discussions. This shows that while some students were afraid to share their

thoughts and feelings about bullying in the beginning, as they meet they became more

relaxed with the small group, they opened up and shared.

All of the eighth grade group leaders reported that they had students who had been or

were currently a victim of bullying. The students were filled with stories of situations that

had occurred to themselves or their friends. One report contained a story about an eighth

grade girl who was experiencing a bullying situation in her class. What made this story

notable was the fact that not only did she feel comfortable enough in her group to share a

distressing situation but the other group members rallied around her and gave her advice.

Only one eighth grade leader reported that she had a student who exhibited bullying

tendencies. She saw the student as extremely aggressive and felt this student could become a

bully in certain situations. While none of the other leaders reported seeing a bully in their

group, one leader reported that she saw a lot of situations where her girls were bystanders to

a bullying act.
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When it came to a discussion of the actual bullying acts, the eighth grade girls shared

mostly incidences of covert acts that included exclusions, teasing, rumors, and name calling.

However, there were some discussions of overt acts of aggression. Students in one group

talked about a boy who frightened them and told how he would pick on students who were

weaker than he was. Another group discussed sexual harassment and the possibility of this

occurring in their class. It is interesting to note that some of the situations discussed

included bullying acts with boys and girls. In addition, the situations shared were not always

overt acts. One group shared a story about a nickname that class members had given one of

the boys in their made him very uncomfortable. This situation moved the group into a

discussion about bystanders and whether they would report such bullying behavior.

At first the eighth graders said that they are not comfortable with reporting bullying

situations. Since they attend a very small school they were afraid that other students would

find out that they had reported the situation and they would be labeled a tattle-tale. They also

feared they would not be taken seriously by the teacher/administrator. As the meetings

progressed, the students did begin to change their feelings and identified specific teachers

that they could confide in. These teachers were the guidance counselor and the math teacher.

They said that they would choose the math teacher because she is easy to talk to and they

could use getting extra math help as an excuse for a private discussion with her.

This discussion of reported bullying did open the discussion of the bystander with the

groups. While some girls discussed situations that must be reported, there were other girls

who were insulted with the term "bystander." The latter group said that people (adults) do

not understand that sometimes they can't get involved with a bullying situation because it
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would only make matters worse. However, by the conclusion of the study, these same girls

were ready to battle bullying situations and stand up for classmates who they felt were being

mistreated.

The last question of the checklist was the place for the leaders to expound on any

discussions or share additional comments from their meetings. The leaders remarked that

their girls were responding in a positive manner towards the meetings and taking the

discussions seriously. They noted that the groups were changing their definition of bullying

from fighting to include the covert acts of aggression. There were also discussions on how to

stop bullying which included signing an anti-bully pledge. Other discussions in the groups

focused on peer pressure and the society's view of women as objects and how these items are

part of bullying. Finally the leaders reported that the girls were actively involved, enjoying

the experience, and wanted the study groups to last all year instead of six weeks.

While some of the data collected on the seventh grade observational checklists were

similar to the eighth grade, the seventh grade students were not as prolific or as prepared to

discuss bullying. As with the eighth grade, the seventh grade students were reluctant at first

to open up but began to share and discuss as the study progressed. However, the seventh

grade students did not experience the same type of behavioral changes as the eighth grade

girls did. Seventh grade students were very reluctant to admit that the situations they were

sharing were bullying. Even after forming definitions on bullying and admitting that they

could relate to the character Stargirl in the novel they had read, they still were not ready to

admit that they were bullied or bullies themselves.

One seventh grade group included a special needs student who is a constant victim

and who shared her stories in the group meetings. The leader reported that the other group
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members would get impatient and talk down to her. This leader discussed the role of being a

friend and supporting each other in bullying situations. But this did not work because the

student reported that her own group members were excluding her at lunch.

The data from the seventh grade show that the girls were not ready to discuss the

topic of bullying with their peers. This proves that the study was more successful with eighth

grade students who are older and more mature than the seventh graders. The eighth graders

were more engaged in the groups because they are a maturity level where they able to deal

with bullying. Dr. Pipher in her novel, Reviving Ophelia, reflected on her clients and how

they were not ready to discuss the bullying that they experienced until they were in high

school and the situations were slowing down. They were now able to look at bullying,

analyze it, and reflect on their emotions (1994). This could be what is happening in the

seventh and eighth grade.

The final survey instrument that used was the Myths and Facts about Bullying survey.

This survey was a list of eighteen statements about bullying that the students had to identify

as either a myth or a fact. Both the seventh and eighth grade students did very well on this

survey. The following table outlines their results
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Table 5: Seventh and eighth grade results of the Myths and Facts about Bullying survey

Statement # of 7th # of 8th # of 7 h # of 8th #of7 th # of 8 Correct
graders graders graders graders graders graders Answer
that Chose that Chose that chose that chose that chose that chose
Myth (M) MYth (M) Fact (F) Fact (F) both M/f both M/F

1 5 15 0 1 0 1 M
2 1 6 4 8 0 3 MA*
3 4 14 1 1 0 2 M
4 3 15 2 1 0 1 M
5 3 10 1 5 1 2 F^*

6 3 15 .2 2 0 0 M
7 2 12 2 4 1 1 M
8 3 3 2 10 0 4 F
9 5 11 0 2 0 4 M
10 3 10 2 5 0 11 M
11 3 13 2 3 0 1 M
12 2 7 2 9 0 1 F
13 3 14 1 2 1 1 M
14 1 9 4 7 0 1 F*
15 4 4 3 9 0 4 M*
16 4 16 1 1 0 0 M
17 4 13 0 2 1 1 M
18 0 4 5 10 0 3 F

A^= question that a majority of the 7t graders selected the wrong answer
*= question that a majority of the 8 h graders selected the wrong answer

A majority of the seventh graders answered only two of the eighteen statements

incorrectly. However, these two statements might have been ambiguous to the students. The

first statement was: Bullies are insecure and have low self-esteem. The second statement

was: Bullies are physically larger than their victims. Both statements confused some students

because, depending on their own experiences, students could correctly answer either as a

myth or fact. For instance, a bully's physical size might be a factor in overt aggression but

not important in covert aggressive situations where popularity, not physical strength, is the

weapon.

A majority of the eighth grade students gave incorrect answers for four of the

eighteen statements. Two of the statements were the same ones that the seventh graders
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missed. The other missed statements were about therapy for bullies and bringing parents of

the bully and victim together. It was surprising that a majority of the students answered these

questions incorrectly. It may have been because these topics were not discussed in the

groups and the students had no basis for answering. The Myths and Facts about Bullying

survey showed that both the seventh and eighth grade students gained a lot of new

knowledge about bullying and were able to Use this knowledge to debunk myths about

bullying.

At the conclusion of the study, the eighth grade students demonstrated that they had

redefined the term "bully" and changed their behaviors in relation to bullying. For them, this

study was successful because they were willing to address bullying in their school, discuss

ways to end it, create ways to share what they had learned with other students, and change

their own behaviors. The seventh graders learned a definition of the term "bully" and were

able to debunk myths on the topic but they did not demonstrate that they were ready to deal

with bullying and how to stop it in their school.

32



Chapter 5

Conclusions, Implications, and Further Study

Introduction

This study was designed to address the concerns that the teachers and students at

Alloway School had about bullying among seventh and eighth grade girls and to create a

program that would address these concerns. For this program to be successful it had to create

a behavior change in the students, redefine the term "bully" to include covert acts of

aggression, and be viewed as successful by the students. The data that was collected during

the study showed that the eighth grade girls met the requirements that deemed this program

successful and the seventh grade girls did not show success in this program.

Conclusions and Implications

At the conclusion of the study, the eighth grade girls were ready to work at ending

bullying in their school. One group of girls discussed a student who had been called a

negative name based on his physical appearance and questioned whether this student liked

this nickname. They believed that he didn't because he wouldn't always answer to the name.

After that meeting, one of the girls approached him and discussed the situation with him.

She found that he hated the name. The next day on the bus, two of the girls stood up to a

very popular student and told him to stop calling their fellow student a name that he did not

like. That particular student has never been called that name again. This may seem like a

small battle and a minor victory but is in fact a major triumph. At the beginning of the study,

these two girls did not think that calling a nickname was bullying; by the end of the study,
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they were ready to stand up to their classmates. That demonstrates a behavior change in the

girls.

The eighth grade students further demonstrated that this program was successful by

their willingness to continue it. They wanted to have more meetings throughout the year so

they could work on other situations they were facing in school. They also discussed ways to

broaden this study by designing ways to share what they had learned with other students.

One suggestion was to act out skits and discuss bullying with younger students. They

embraced the study and were ready to take it to the next level.

The seventh graders demonstrated that they gained new knowledge on types of

bullying and were willing to share this new information. However, they showed that they

are not willing to change their own behaviors and work at eliminating bullying in their

school. Despite listening to a fellow group member share her stories of being a victim, they

still continued to treat her differently and to exclude her from activities. It also took longer

for the seventh graders to share bullying experiences and they still had trouble admitting that

these incidents were bullying.

Implication of Study on Leadership Skills

Bullying is a problem in every school in every state. Because no school is excluded

from this problem, leaders need to find a program that will assist in creating a bully-free

school. This program proves that the problem exists and gives the students a forum to

discuss the problem and develop ways to address it.

This study required a lot of planning on the part of the coordinator. The coordinator

had to introduce the study, solicit volunteers among both the staff and student body, prepare

the leaders, form the groups, and monitor the groups. The coordinator also had to create the
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necessary forms that would evaluate the successfulness of the program. Furthermore, the

coordinator needed to provide the group leaders with information about running the groups

properly and addressing the concerns outlined in the study.

Implications of the Study on Organizational Change

It is hoped that this study has helped change behaviors among seventh and eighth

grade female students in Alloway Township School and has begun to create an environment

that is bully-free. It is also hoped that the teachers have gained a realistic view of the

bullying problem in their building through the use of small discussion groups conducted in a

setting where the students are comfortable with sharing their problems.

Further Study

This study was highly successful in the eighth grade and needs to be replicated with

future eighth grade students. However, the program needs to be redesigned for the seventh

grade because the students were not ready to share their experiences. One idea to change the

program for this grade is to have the eighth graders teach the seventh graders about bullying

through peer coaching and role-playing. This might be more effective in helping seventh

graders to define the term and share ways to eliminate it.

Finally, this study should be piloted with eighth grade boys. The situations that the

girls discussed in the groups included both genders. This validates the fact that the boys are

also dealing with covert and overt acts of aggression in the school. However, there are no

male teachers in the school to act as group leaders. This problem might be overcome by

tapping into community resources for locating effective male leaders.

Due to the success that was experienced in this study it should become a fixture in the

school community pf Alloway Township School.
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WE ARE RIGI
MIDDLE OF7THI

,Mak.i-ExpenditL
' , $8 72

'Aldway; to
Smool Di

$8,29

Minimum Expend
$7,89

We are $430!
under the"'maxim
ivr^Cninr/ittrt lwh irfl

S263,573 below maximum
allowed spending.
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* Improve Literacy Achievement on Terra Nova

improve Mathematics Achievement on GEPA

NEW JERSEY COMPARATIVE SPENDING REPORT
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: AL ;it, " ,;!iowa ,j ; j ^ :;''_. -,2.- $7,038
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What Is A
District's Budget?

Financial plan' to. meet
-district's mission & goals and~
statc-mandated -Core Curriculum
Contlent StnarlDnds.

; ProVides'itc fiianciai'resources
nefedd to achieve. them;i i -,

Bielow is tlhe school tax ilcPvy
,question that 'w.ill :appear .on
yoiur ballot:'

RESOLVEIi, 'that there
should be raised for the
kGeneral Fund. $2,712,470'
for the ensuing, school year
2003 - 2004.

WHERE DOES IT ALL COME FROM?

Funding Sources:
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52,712.470

A YES approves the school
;budget as, presented.
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fsZ304

Fundinig Sotirees

A No dves not approve the .. i.; .
budget as -presented,.

ALLO WAVY INSTITUTES COST
,SAVINGS EFFORTS

Allowiayrecognizes ittniust tightei .its belt-in order'
to lessen tiburden ,on the taxphycr. The following
stoeps hiave'beenutaken:

* Bulk.Purchasing i; -;

* iercd "rransportatjio

* Quad-listrict In -Serviee ^ -f
S* Stite.d S.ervi'c.' orthe. CST
.and in the Business Officc

Percentage

Alloway State ,
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ti , c school 'budgedt.T:he' current fiscal cnsis'i in New/Jersey.has impacted schools throughout-the statel
1' '.. 'While'our costs have gone up, andjourenrollment has increased thestate has notcreased ti
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Grade: Age:
Vignettes from the Social Behavior Questionnaire

Directions: Read each situation and imagine that these situations happened to you. Answer the
following two questions for each situation using a 5 point scale (1-not at all to 5-very much): a) How
hurt would you be if this happened to you? b) How often does something like this happen in the
group of people you hang around with?

1. During class, a girl passes you a note that says: "No one wants to be your friend."
a) How hurt would you be if this happened to you?
b) How often does something like this happen in the group of people you hang around
with?

2. Four girls in your grade are talking about a movie they have just seen when you walk up
to the group. The group sees you, stops talking, and turns away from you with their
noses turned upward.

a) How hurt would you be if this happened to you?
b) How often does something like this happen in the group of people you hang around
with?

3. You hear two girls talking and they don't see you. One girl says: "I heard that she's
going to the party with Alex-but I wanted to go with him. Let's tell everyone that she did
something awful-then maybe he'll go with me instead." Then they see you and say: "Be
quiet! Here she is now."

a) How hurt would you be if this happened to you?
b) How often does something like this happen in the group of people you hang around
with?

4. Your teacher says that she will be assigning partners for a class project. She tells you and
another girl that you will be working together. The other girl looks at you, says "HER?",
then rolls her eyes and makes a face.

a) How hurt would you be if this happened to you?
b) How often does something like this happen in the group of people you hang around
with?

5. You are playing with a hand-held video game when a girl comes over to you, stands with
her arms crossed and says "I think your game is over now," and then glares at you.

a) How hurt would you be if this happened to you?
b) How often does something like this happen in the group of people you hang around
with? ·



6. During lunch, a group of girls are talking about the big party this Saturday. When you
ask them if you're invited, they say: "You?! I don't think so." Then they start laughing
and walk away.

a) How hurt would you be if this happened to you?
b) How often does something like this happen in the group of people you hang around
with?

7. You are bouncing a ball when a girl comes over and hits you hard, then grabs the ball,
saying: "I'm going to play with this now."

a) How hurt would you be if this happened to you?
b) How often does something like this happen in the group of people you hang around
with?

8. Your teacher says that it's time to line up for lunch. As everyone is lining up, another girl
says "I don't want to stand next to you!" and shoves you out of line.

a) How hurt would you be if this happened to you?
b) How often does something like this happen in the group of people you hang around
with?

9. Two girls come over to you during lunch and one says: "I heard that you like Alex. Well,
I like him, so you'd better not." Then they shove you backward.

a) How hurt would you be if this happened to you?
b) How often does something like this happen in the group of people you hang around
with?

10. During lunch, a girl says "You stink!" and punches you in the arm.

a) How hurt would you be if this happened to you?
b) How often does something like this happen in the group of people you hang around
with?

11. Four girls are talking in a group in the hallway. As you walk by them, they push and trip
you.

a) How hurt would you be if this happened to you?
b) How often does something like this happen in the group of people you hang around
with?

12. As you're leaving school one day, a group of girls gather around you, push you around,
and say: "We're gonna beat you up!"

a) How hurt would you be if this happened to you?
b) How often does something like this happen in the group of people you hang around
with?

Reprinted with permission from author. Reference: Galen B.R., & Underwood, M.K. (1997). A developmental investigation of social
aggression among children. Developmental Psychology, 33 (4), 589-600
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Myths and Facts about Bullying

Directions: Determine whether each of the following statements is a "Myth" (M) or a
"Fact" (F).

1. Bullies are boys.

2. Bullies are insecure and have low self-esteem.

3. Bullies don't have friends.

4. Bullies are usually failing in school.

5. Bullies are physically larger than their victims.

6. Bullies don't really mean to hurt their victims.

7. Bullies usually feel bad about their actions, but they
just can't help themselves.

8. Looking different is the main reason children get bullied.

9. If the victim fights back, the bully will back down.

10. Telling on a bully will only make the situation worse
for the victim.

11. Other children should stay away from the bully-victim
situations or they'll get bullied as well.

12. All teachers can learn to handle a bully.

13. Unless you change a bully's home life, nothing will stop.

14. Bullies need therapy to stop bullying.

15. Bringing the parents of the victim and of the bully
together for discussion will help.

16. Once a victim, always a victim.

17. Victims have usually brought the trouble upon themselves.

18. Learning disabled students are at higher risk of being
victimized.

Adapted with permission from the authors. Bully-Proofingyour School: A Comprehensive Approach for
Elementary Schools (Second Edition) Copyrighted, 2000.

Grade: Age:
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Observation Checklist for "Girl's Group" Study

Directions: Please fill out this form each time that you meet with your group. If you feel that
a question was not discussed in your meeting please note that in the comment section and
skip the question. Please feel free to discuss stories and issues that came out of your
group's discussion but refrain from using any student names on any part of this
checklist. Thank you!

Teacher:

Session Number:

Number of students in group:

Number of 7th grade students:

Number of 8th grade students:

Number of students participating in discussion:
Comments:

Number of students listening but not volunteering to participate in discussion:
Comments:

Do you have a student who is exhibiting victim tendencies?: yes no
Comments:

Do you have a student who is exhibiting bullying tendencies?:
Comments:

yes _no

When students discuss bullying concerns are their situations examples of covert aggression or overt
aggression (see list of definitions)?
Comments:

Do the students feel that they can report situations of bullying to teachers/administrators?
yes no

Comments:

Information that you would like to share about your meeting:
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October 20, 2003

Dear Parents/Guardians,

Hello! I hope that your daughter had a wonderful start to the 2003-2004 school year
and is looking forward to a great school year.

This school year the 7th and 8th grade teachers would like to pilot a study group called
"Girls Group." The purpose of this study is to address the topic of "bullying and adolescent
girls" by forming small groups of 7th and 8t grade female students led by a teacher that will
discuss the issue, increase their awareness of the problem, and dialogue ways to eliminate
bullying in adolescent girls. A further intent of this project is for the development of new
relationships between the participants of the study. Some of the activities that we plan to do
during our meetings are: role-playing situations, creating an anti-bully pledge, and read and
discuss the novel Star Girl by Jerry Spinelli.

The study will begin the week of October 20th and last 6 weeks. The students will
meet once a week with their group after school for a 30 minute meeting. We will be
providing snacks for our meetings. Since there will be more than one group meeting, we are
available to have group meetings after school on Monday-Thursday. When you fill out the
consent form please indicate your top two choices of meeting days so that your daughter may
be placed in a group that meets on one of those days.

In addition to running this program, I will also be using the results of the surveys and
meetings in my master's thesis. Your child's name will not be mentioned in my study but
any information that I gather during the study will be part of my thesis paper.

If you would like your child to be part of this pilot program and approve the use of
data collected during the study in my paper, then please sign and return the attached consent
form.

The topic of bullying is sensitive and might introduce feelings that your daughter may
want to discuss with a counselor. Should this occur please feel free to contact Mrs. Meggin
Wentzell, the school guidance counselor at 856-935-1622. She is part of the study and will
be more than willing to discuss bullying issues with your daughter on a one to one basis. If
you have any questions about this study or would like to review data collection instruments
please contact me at 856-935-1622 x121. Thank you.

Sincerely,

Susanne R. Wooton
Administrative Intern



Consent to Participate in "Girl's Group" Study

The purpose of this study is for students and teachers to formulate ways to deal with bullying
between adolescent girls. Data for this study will be collected through surveys and
observations. All data are confidential, unless required otherwise by law, and all
personal identifying information will be withheld. No risks are involved for participants
and participation is voluntary. Participants may withdraw at any time during the study. Any
questions regarding this study may be directed to Miss Wooton at (856)-935-1622 x 121.

After reading the above statement, I do consent to allow my daughter to participate in this
study.

Student's Name

Signature of Parent/Guardian

Date

Please indicate the 2 days that would be best for you child to stay after school. Your
daughter will be placed in a study group that meets on one of the two days.
Note: You are responsible for providing transportation foryour child.

_ Monday

_Tuesday

_ Wednesday

_ Thursday

Please sign both copies of this form. Keep one for your records and return the other to Miss
Wooton. Thank you.

._



Consent to Participate in "Girl's Group" Study

The purpose of this study is for students and teachers to formulate ways to deal with bullying
between adolescent girls. Data for this study will be collected through surveys and
observations. All data are confidential, unless required otherwise by law, and all
personal identifying information will be withheld. No risks are involved for participants
and participation is voluntary. Participants may withdraw at any time during the study. Any
questions regarding this study may be directed to Miss Wooton at (856)-935-1622 x 121.

After reading the above statement, I do consent to participate in this study.

Signature of the Participant (student)

Date

Signature of the investigator (Miss Wooton)

Date (Miss Wooton)
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