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ABSTRACT

Wendy S. Nardi. Effect of Hands-on Instruction on the Science Achievement of Second
Grade Students. 1998. Dr. Randall S. Robinson. Master of Science in Teaching.

The purpose of this study was to examine the effect of hands-on methods of
science instruction on low-level second grade students from a low-income community.
Hands-on instruction actively engages students in exploratory activities using cognitive,
manipulative and operational skills. According to a nonequivalent control group design,
the nonstratified sample of 39 students was pretested and presented with either hands-on
science instruction or more traditional strategies. Following posttest administration, a t
test for nonindependent samples indicated a significant difference between the pretest and
the posttest scores of both groups. However, a t test for independent samples revealed no
significant difference between the science achievement of students instructed using
hands-on learning strategies and the science achievement of those students exposed to

more traditional methods.



MINI-ABSTRACT

Wendy S. Nardi. Effect of Hands-on Instruction on the Science Achievement of Second
Grade Students. 1998. Dr. Randall S. Robinson. Master of Science in Teaching.

What effect do hands-on methods of instruction have on the science achievement
of elementary school students? A t test for independent samples revealed no significant
difference between the science achievement of students instructed using hands-on
learning strategies and the science achievement of those students exposed to more

traditional methods of instruction.
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Chapter 1

The Scope of the Study

Introduction

Students across the country demonstrate low levels of interest in science
education and display a poor attitude toward the subject of science in general. Students
believe that science is a study reserved for the academically elite. Both parents and
teachers support student beliefs that science is a challenging content area that may be
mastered by few, while politicians of the past have viewed science as a study that is not
essential to a thorough academic program (Collins, 1997).

As a result, American students are failing to achieve in the area of science. The
1990 National Assessment of Educational Progress Science Report Card revealed that
only a third of fourth grade students displayed science knowledge beyond elementary
facts, and that less than half of the high school seniors in this country were able to
perform tasks requiring higher order thinking and scientific reasoning (Arambula-
Greenfield & Feldman, 1997).

American politicians, educators and parents are becoming increasingly concerned
about the scientific capabilities of future generations (Mergendoller, 1997). The recent
reform of national science standards reflects a lack of confidence, among educators and

legislators, in the traditional instruction of science education. Those who teach and



develop standards for science education are no longer satisfied with an educational
system that allows students to succeed through rote memorization and graduate high
school with a less than functional knowledge of content material (Anderson, Holland, &
Palincsar, 1997).

The National Science Education Standards were developed in response to the
national goals proposed at the 1989 education summit. Science education was challenged
in two of the six goals outlined by the summit, which was conducted by President George
Bush and the National Governors Association. The fourth goal, regarding science and
mathematics, reads, “By the year 2000, U.S. students will be first in the world in science
and mathematics achievement” (Collins, 1997, p. 300).

Following the successful development of mathematical standards by the National
Council of Teachers of Mathematics, national education standards were seen as the
answer to achieving the goals designed by the summit. In the fall of 1991 the National
Research Council initiated the development of voluntary national standards for science
education. The National Science Education Standards was released in December of 1995
(Collins, 1997).

The national standards portray a “scientific literacy,” in which students actively
participate in scientific inquiry resulting in a functional understanding of science that
extends to a world beyond the classroom. Research suggests that in order to meet the
goals set by the standards, science education must become less centered on the coverage
of a specified amount of content and focus more energy on students achieving an
understanding of what is taught (Collins, 1997). The National Science Education

Standards calls for a change in the traditional methods used to educate students, but it



does not specify the means by which educators are to enhance student understanding and
increase student achievement.
Purpose of the Study

A shift in methods of elementary science instruction has positively affected
student interest levels, attitudes and student on-task behavior (Arambula-Greenfield &
Feldman, 1997). Although these elements are likely to produce increased achievement,
the research does not directly link achievement with hands-on methods of teaching.
Hands-on instruction has been shown to be effective through actively engaging students
in tasks that apply to their lives and the world around them (Zahorik, 1996). However,
many students who lack structure in the home may not be able to function in an
unstructured classroom, making the transition to hands-on methods a difficult one. In a
school that serves a low-income housing community where the majority of students are
below grade level, the concepts of science education may not be the subject of student
curiosity or provide any significant connection to student life experiences. If the effects
of hands-on instruction are not investigated in communities of varying socioeconomic
levels with students of both high and low-level academic capabilities, educators will be
unable to address the individual needs of young minds. As the academic community sets
forth national standards of education, there is an increased need for the discovery of the
most effective means of delivering curriculum content to students of differing
backgrounds and capabilities. This study examined the effects of hands-on methods of
science instruction on low-level second grade students from a low-income community.

Statement of the Problem



How does hands-on instruction affect the science achievement of elementary
school students?

Statement of the Hypothesis

There is no significant difference between the science achievement of second
grade students who were instructed using hands-on learning strategies and the science
achievement of those second grade students who received traditional methods of science
instruction.

Limitations

The design of this study contained limitations that affected the reliability and
validity of test results.

The sample posed limitations to the generalization of test results in that the size
was limited to 39 students from two intact classrooms, where the regular classroom
teachers practiced varying degrees of hands-on science instruction. The nonstratified
sample was composed of students from a low socioeconomic background, who had been
characterized as low achievers.

The students were presented with a pretest, followed one week later by a lesson
on the function of magnets and a posttest. The pretest-treatment interaction may also have
been a threat to external validity.

Definition of Terms

The following terms were used in the development and analysis of this study:

Hands-on instruction - Hands-on instruction is instruction that actively engages
students in inquiry and exploratory activities using cognitive, manipulative and

operational skills. The hands-on instruction discussed in this study differs from other
models of activity-based instruction that focus on abstract ideas, teacher-controlled




procedures and anticipated results. This model was based on student discovery and
centered around questions and answers relevant to life outside the classroom.

Traditional instruction - Traditional instruction is instruction that delivers content
through lecture, worksheets and other means of passive student participation.

Science achievement - Science achievement is defined as the difference between
students scores on a posttest following treatment and a pretest administered prior to the
treatment.




Chapter 11

Review of Related Literature

Introduction

This study investigated the effects of hands-on methods of science instruction on
low-level second grade students from a low-income community. As the academic
community increases its efforts to develop national and state standards of education, there
is a growing need for effective methods of communicating curriculum content to students
of differing backgrounds and capabilities. The hands-on instruction utilized for the
purposes of this study actively engages students in inquiry and exploratory activities
using cognitive, manipulative and operational skills. Research suggests that in order to
meet the goals outlined in the National Science Education Standards, educators must
focus more energy on students achieving an understanding of what is taught (Collins,
1997). The National Science Education Standards calls for a change in the traditional
methods used to educate students, but it does not specify the means by which educators

are to enhance student understanding and increase student achievement.

National Standards for “Scientific Literacy”
The National Science Education Standards emphasizes the importance of the

development of a “scientific literacy,” which involves active participation in scientific



inquiry relevant to the lives of students. The goal of such activities is to encourage a
functional understanding of science that can be applied to life experiences beyond the
walls of the classroom (Collins, 1997). Leaders in science education reform believe that
in “a post-industrial, information economy,” future politicians, lawyers, laborers,
builders, mothers and fathers will rely on core scientific concepts, problem solving and
critical thinking to resolve the conflicts of everyday life (Marx, Blumenfeld, Krajcik &
Soloway, 1997).

Collins (1997) points to an increase in the number of science classrooms where
students are active participants in their own learning as a sign of progress toward the
national goals for science achievement set at the education summit in 1989. The National
Science Education Standards suggests that students work as individuals or in groups to
complete at least one inquiry each year about a topic or question of student interest
(Collins, 1997). Project-based science, an approach to science education similar to the
hands-on method discussed in this study, is also defined as a method of instruction based
on the concept that understanding is a result of active learner participation. Supporters of
project-based science contend that learning is a “social enterprise,” in which students

draw on others in order to expand their knowledge and creativity (Marx et al., 1997).

The Effect of Reality-Based Learning Experiences
Hands-on instruction engages students by surrounding them with learning
experiences that are connected to their lives and have meaning in their world. Research
examining the eftect of social context on the storage of information in memory reveals

that when content is acquired through the memorization of unrelated facts, it will remain



isolated and inactive in the memory. Students who receive content as an array of facts,
unrelated to any social context or life experience, will have more difficulty recalling
information and applying it to new learning situations (Marx et al., 1997).

The National Science Education Standards defines the functional understanding of
science as the ability to apply scientific ideas to events and situations outside the
classroom (Collins, 1997). When presented with learning experiences that are related to
life experience, students are able to develop a sense of ownership of learning and
approach tasks with greater intensity (Scott, 1994).

Research on informal science education examines science learning “that takes
place outside the school walls” and deals with real world experiences (Ramey-Gassert,
1997). Ramey-Gassert (1997) notes that the primary difference between the informal
setting and the traditional learning environment is that students are intrinsically motivated
in an informal setting. They seek personal meaning in the informal learning experience
that they can not obtain by memorizing facts or performing well on a test. The informal
learning environment also provides students the opportunity to interact with tangible
objects as opposed to the technological terms and symbols associated with traditional
instruction (Ramey-Gassert, 1997). According to Ramey-Gassert (1997), successful
classroom instructional methods are those that establish a connection between learning

activities and life experience in order to help students find meaning in cognitive tasks.

Active Student Involvement and Retention
In her study of informal science education, Ramey-Gassert (1997) found that

active involvement and interaction with learning materials increases the acquisition and



retention of content information. The study also concluded that students could recall
more information from presentations that required active mental and physical

involvement than those that included only visual displays (Ramey-Gassert, 1997).

Hands-on Instruction, Student Interest and Achievement

Zahorik (1996) investigated how 65 classroom teachers made learning interesting
for their students. During his study, he uncovered research that stated that instructional
methods and materials that capture the interest of students largely determine student
achievement. Hands-on instruction was the primary method used by the subjects, who
viewed hands-on activities as “critical to establishing and maintaining student interest”
(Zahorik, 1996, p. 555). Hands-on activities included tasks in which the student was “an
active participant rather than a passive listener” (Zahorik, 1996, p.555). Zahorik (1996)
found that all but two of the teachers studied claimed that “sedentary activities” resulted
in disinterest and student antagonism.

The study also identified “practical tasks” as a method used by teachers to
motivate student interest. Practical tasks were defined as those involving students in
functional activities, resulting in the acquisition of knowledge related to real world
experience. “Artificial tasks,” defined as those having no practical use outside the
classroom, were found to create disinterest (Zahorik, 1996).

Arambula-Greenfield and Feldman (1997) examined the effects of “discovery-
centered learning” on the interest, attitude and active participation of 500 science students
in grades K-8. The students were instructed through the use of hands-on activities related

to student experiences and real world contexts. The researchers noted an improvement in



the attitudes of treatment group students as a result of hands-on instruction. The attitudes
of control group students declined. Results also demonstrated an increase in student on-
task behavior and active participation as a result of experimental treatment. The
researchers concluded that hands-on instruction may improve student interest, attitude
and participation in science education (Arambula-Greenfield & Feldman, 1997).
According to Ramey-Gassert (1997), “In science, as in all learning, students must
be engaged, attentive, and interested in an activity in order for learning to occur” (p. 434).
She credits exploration and discovery with igniting a student’s natural curiosity and
laying the foundation for science learning (Ramey-Gassert, 1997). When hands-on
science instruction was introduced to a fourth-grade class in Broward County, Florida,
student achievement test scores increased significantly, especially in the areas of problem
solving and critical thinking (Kepler, 1996). Proponents of instructional methods like the
hands-on strategy defined in this study believe that a shift in science education toward
actively engaging students in tasks related to their life experience is essential to the

development of scientifically literate future generations (Zahorik, 1996).

Limitations to Scientific Literacy
However, research suggests that students who have been successful at
memorization and more traditional learning strategies may have difficulty adapting to the
changing methods of instruction which require an increased depth of thought and
motivation. Students who are not accustomed to working in peer groups may also
experience complication in adjusting to collaborative tasks that require negotiation and

group discussion (Marx et al., 1997).
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Research into science instruction that engages students in authentic scientific
activity questions the effect of science education reform. Anderson et al. (1997) see
scientific literacy as a concept that “embodies a peculiarly Western, middle-class way of
understanding the world, a way that does not seem natural or satisfying to many students”
(p. 381). After working with students in an urban school in a midwestern city, the
researchers concluded that scientific exploration and discovery did not relate to all
students’ curiosity about the world. They determined that “all too often, the connection
between natural curiosity and scientific literacy is made only by those students who were

prepared to make it by their experiences at home” (Anderson et al., 1997, p. 381).



Chapter II1

Procedure

Introduction

This study investigated the effects of hands-on methods of science instruction on
low-level second grade students from a low-income community. As the academic
community sets forth national standards of education, there is an increased need for the
discovery of the most effective means of delivering curriculum content to students of
differing backgrounds and capabilities. Hands-on instruction actively engages students in
inquiry and exploratory activities using cognitive, manipulative and operational skills.
Hands-on instruction has been shown to be effective through involving students in tasks
that apply to their lives and the world around them (Zahorik, 1996). However, many
students who lack structure in the home and a connection to the concepts of science
education, may find the transition to hands-on methods a difficult one.

Subjects

The sample for this study consisted of 39 second grade students from two intact
classrooms at an elementary school in southern New Jersey. The sample was
nonstratified in that the majority of students were from a low socioeconomic background

and had been characterized as low achievers. The subjects range in age from 7 to 9 years
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old. Information regarding the population is from the 1990 U.S. Census Data (see
appendix A).
Experimental Design

The design used in this study was the nonequivalent control group design, a quasi-
experimental design used in place of true experimental design when random sampling is
beyond the control of the researcher. Although this type of design increased the sources
of invalidity, it allowed the researcher to use intact classroom samples. The t test for
nonindependent samples was administered to determine the relationship between the
pretest and the posttest scores of subjects in both the treatment and control group. The t
test for independent samples was administered to measure the relationship between the
achievement of students receiving hands-on instruction and the achievement of those
receiving traditional instruction in the same content area.

Procedure

The researcher administered a pretest to a sample of 39 second grade students
from two intact classrooms. The pretest contained 15 questions regarding the science
content to be taught through either hands-on strategies or traditional methods of
instruction. One week following the pretest, the researcher presented the treatment group
with a lesson on magnets (see appendix B), engaging students in meaningful tasks
according to the principles of hands-on instruction. The researcher then taught the same
lesson (see appendix C) to the control group in a traditional method, including a
combination of lecture and other strategies related to the passive learner. After both
lessons were completed, the researcher administered a posttest to all 39 students. The 15

posttest questions were identical to those on the pretest. Using the t test for independent
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samples, the researcher investigated the relationship between the science achievement of
second grade students who were instructed using hands-on strategies and those who
received traditional methods of instruction.
Instrument

The researcher developed a pretest and a posttest instrument (see appendix D) to
be used as the measuring instrument for this study. The test contained 15 questions
regarding the science content delivered through both traditional methods and hands-on
strategies. Face validity was established through test readings by elementary science

education teachers.
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Chapter IV

Analysis of Findings

Introduction

In a country where national standards of education are dictating classroom
curriculum, there is a growing need to discover the most effective means of delivering
content to students of differing backgrounds and capabilities. This study examined the
effects of hands-on methods of science instruction on low-level second grade students
from a low-income community. Hands-on instruction is defined as instruction that
actively engages students in inquiry and exploratory activities using cognitive,
manipulative and operational skills. A treatment group participated in an interactive
lesson involving the properties and use of magnets. A control group was exposed to
similar content, but was not allowed the opportunity for discovery or interaction.

Tabulation of Raw Scores

For the purpose of establishing initial group equivalence, the researcher
administered a pretest to both the treatment group and the control group. After
instruction was completed, the researcher administered an identical posttest. The scores

for both groups were computed for examination.
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Nineteen of the twenty treatment group students scored higher on the posttest than
the pretest, while one student demonstrated no change from pretest to posttest following

instruction (see table 1).

table 1

Pretest/Posttest Scores for Treatment Group

Student Pretest Posttest
1 11 14
2 11 14
3 13 15
4 11 15
5 6 11
6 8 15
7 12 13
8 8 14
9 13 14

10 7 10
11 7 13
12 11 12
13 7 14
14 9 9
15 8 15
16 13 15
17 10 11
18 10 11
19 7 12
20 10 14

The control group students scored higher on the posttest than the pretest in seventeen out
of nineteen cases, while the two remaining students showed a decrease in score following

instruction (see table 2).
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table 2

Pretest/Posttest Scores for Control Group

Student Pretest Posttest
1 13 15
2 11 14
3 11 12
4 14 13
5 10 15
6 7 14
7 10 12
8 11 14
9 11 13

10 11 14
11 12 14
12 11 12
13 11 14
14 10 15
15 13 14
16 12 14
17 5 10
18 14 12
19 11 15

The test contained 15 questions regarding the science content that was taught
through either hands-on strategies or traditional methods of instruction. The possible
range of scores included those from 0 to 15. The mean for the treatment group pretest
was 9.60 as compared with a treatment group posttest mean of 13.05. The control group
pretest scores represented a mean of 10.95, while the control group posttest mean was
13.47.

Tabulation of the t test

The data in this study was analyzed using both a t test for nonindependent

17



samples and a t test for independent samples. The t test for nonindependent samples was
used to determine whether there was a significant difference between the pretest scores
and posttest scores of the treatment group at a probability level of .05. The analysis of

the scores of subjects receiving hands-on instruction is presented in table 3.

table 3

t Test for Nonindependent Samples/Treatment Group

number of pairs of scores 20
sum of differences 69
mean of differences 3.45
sum of differences squared 341
t value 6.64
degrees of freedom 19

At a probability level of .05, the t value of 6.64 was significant. This analysis
indicated a significant difference between the pretest scores prior to treatment and the
posttest scores of the treatment group following hands-on instruction.

The t test for nonindependent samples was also used to determine whether there
was a significant difference between the pretest scores and posttest scores of the control
group at a probability level of .05. The analysis of the scores of the control group is

presented in table 4.
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table 4

t Test for Nonindependent Samples/Control Group

number of pairs of scores 19
sum of differences 48
mean of differences 2.53
sum of differences squared 204
t value 5.16
degrees of freedom 18

At a probability level of .05, the t value of 5.16 was significant. This analysis
indicated a significant difference between the pretest scores and the posttest scores of the
control group following traditional instruction.

The t test for independent samples was calculated to determine whether there was
a significant difference between the posttest scores of the treatment group and the posttest
scores of the control group at a probability level of .05. Analysis of the means of both
sets of posttest scores and the t value calculated for the independent samples revealed no

significant difference between the groups following instruction (see table 5).
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table 5

t Test for Treatment Group and Control Group Posttest Scores

Treatment Group Control Group
mean 13.05 13.47
SD 1.80 1.31
t value = -.82

degrees of freedom = 37

At a probability level of .05, th;: posttest scores of the treatment group were not
significantly different from the posttest scores of the control group. The mean scores for
the treatment group and the control group were separated by less than one point. These
findings indicate that there was no significant difference between the science achievement
of students who were instructed using hands-on learning strategies and the science
achievement of those who received traditional methods of science instruction.

Analysis Related to Particular Purpose of Hypothesis

This study investigated the effects of hands-on methods of science instruction on
low-level second grade students from a low-income community. The purpose of this
analysis was to test the research hypothesis, which states that there is no significant
difference between the science achievement of second grade students who were instructed
using hands-on strategies and the science achievement of second grade students who
received traditional methods of science instruction.

A t test for nonindependent samples was used to determine the difference between

20



the pretest scores and the posttest scores for both the treatment group and the control
group. Significance was defined at a .05 level in each analysis. The t value of 6.64,
which was determined for the treatment group, illustrated a significant difference between
pretest and posttest scores. The t value for the control group was determined to be 5.16,
illustrating a significant difference between the pretest and posttest scores of this group,
who received traditional methods of instruction. The significant difference between test
scores in both groups supports the research hypothesis.

A t test for independent samples was calculated to determine the difference
between posttest scores of the treatment group and the control group. A t value of -.82
revealed no significant difference between posttest scores at a .05 level of probability.
The data uncovered in this analysis supports the research hypothesis. There was no
significant difference between the science achievement of the students instructed using
hands-on learning strategies and those exposed to traditional methods of science

instruction.
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Chapter V

Summary, Conclusions and Recommendations

Introduction

This study investigated the effects of hands-on science instruction on low-level
students from a low-income community. Hands-on instruction was defined as instruction
that actively engages students in inquiry and exploratory activities using cognitive,
manipulative and operational skills. This type of instruction has been shown to be
effective by involving students in tasks that apply to their lives and the world around
them (Zahorik, 1996). However, the author believes that many students who lack
structure in the home and a connection to the concepts of science education, may find the
transition to hands-on learning a difficult one.

Summary of the Problem

What effect do hands-on methods of instruction have on the science achievement

of elementary school students?
Summary of the Hypothesis

There is no significant difference between the science achievement of second
grade students who were instructed using hands-on learning strategies and the science
achievement of second grade students who received traditional methods of science

instruction.

22



Summary of the Procedure

The sample, consisting of 39 second grade students from two intact classrooms,
was of a low socioeconomic background and had been characterized as below grade level.
The researcher administered a pretest to both the treatment group and the control group.
One week following the pretest, the treatment group was presented with a lesson on
the properties and uses of magnets which engaged the students in meaningful tasks
according to the principles of hands-on instruction. The researcher then taught the same
lesson to the control group in a traditional method with an emphasis on the passive
learner. Following instruction, the researcher administered a posttest to all subjects.

Summary of Findings

The majority of students in both the treatment group and the control group scored
higher on the posttest than the pretest taken prior to instruction. The t test for
nonindependent samples was calculated to determine if there was a significant difference
between the pretest scores and posttest scores of both groups. At a probability level of
.05, the test indicated a significant difference between the pretest score prior to treatment
and the posttest scores of both groups following hands-on or traditional instruction.

The t test for independent samples revealed that at a .05 probability level, the
posttest scores of the treatment group were not significantly different from the posttest
scores of the control group.

Conclusions
The data in this study indicated that there was no significant difference between

the science achievement of second grade students who were instructed using hands-on
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learning strategies and the science achievement of those who received traditional methods
of science instruction.

The data analysis revealed a significant difference between the pretest and posttest
scores of both the treatment group and the control group, but it did not uncover a
difference between the test scores of the two groups following instruction. The mean for
the treatment group posttest was 13.05, while the mean for the control group was 13.47.
A difference of less than one point was not determined to be significant according to the t
test for independent samples. The results of this study supported the research hypothesis.

Implications and Recommendations

Students across the country demonstrate low levels of interest in science
education and display a poor attitude toward the subject of science in general. Recent
changes in elementary science instruction have positively affected student interest levels,
attitudes and student on-task behavior. Although these elements are likely to produce
increased achievement, research does not directly link achievement with hands-on
methods of teaching. Hands-on instruction actively engages students in tasks that apply
to their lives and the world around them. These types of instructional methods have
proven to be effective in the classroom. However many students who lack structure in
the home may not be able to function in a less-structured classroom, making the transition
to hands-on methods a difficult one.

This study revealed that there was no significant difference between the science
achievement of second grade students instructed using hands-on learning strategies and
the science achievement of those students who received traditional methods of science

instruction. However, these results should not be generalized due to limitations present in
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this study. A limited number of students participated were available for study. The
school in which this study took place serves a low-income housing community where the
majority of students are below grade level. Students who receive little stimulation in the
home may not be able to use previous knowledge and life experience to make a
connection to certain classroom activities. Students with different life experiences may
be better able to retain the knowledge gained through discovery learning and hands-on
activities.

This study did determine traditional methods of instruction to be equally as
effective as hands-on strategies, but research observation illustrated that the students who
were allowed the opportunity to interact with magnets were more enthusiastic about
instruction and remained on-task throughout more of the lesson than those taught through
traditional means. Hands-on instruction, attitudes and student interest levels should be
investigated in communities of varying socioeconomic levels with students of both high
and low level academic abilities so that teachers will be able to identify the needs of
students. As the academic community sets forth national standards of education, there
remains a need for the discovery of the most effective means of delivering curriculum

content to students of differing backgrounds and capabilities.
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1990 US Census Data
Database: C90STF1A
Summary Level: state--Place

Woodbury city: FIPS.STATE=34, FIPS.PLACE90=82120

PERSONS
Universe: Persons

FAMILIES
Universe: Families

HOUSEHOLDS
Universe: Households

Universe: Persons

Urban:
Inside UrDANIizZed @Y 8. ... .ceeueeeeetesoceeatasosososnsosesessaacencosnssss 0
Outside UXrDAnized AT @ . .....ceeeeeeeeeoenoansenonssnssasscsoasoscssnssennos 0
RUTAL . o o e ettt eeeeeeeeeoeensnssoaaaseasasssesasesssssassasssascsessesssssansoes o
Not defined for this fille.....iii et iieeriiieatesoneenasosossosssnascnonsss 10904
SEX
Universe: Persons
MBI . o ot ot et oo seaneseeeesseesaannaseassessossessassananassossesssssssenns 5038
FOMA L . o s v oo e e s oo eoseeeasasosseasassseseassassssessasssssssssscsssssasonss 5866
RACE
Universe: Persons
WHE . it s ittt et teseenaeeenassssasesesssansassesasonssssesasessosssnosnsnss 8542
BlaACK . « e oo oo eosessssecensenssssssaseeesossssnssnasnsss soseeesnnanananonas 2195
American Indian, Eskimo, or Aleut.......oiiiiiiietinieanesaesancsoannconan 21
ASian Or PacificC ISlanGer .. .c.veeeeeeecesaneennosseessssnssasocsssssnsscnsanssaes 74
DL T LA . + o v vt oo st snoseeenoseaenssasssesesanasossosnsasssassssescsnanessass 72

DETAILED RACE
Universe: Persons

White (8B00-869, 971) cuviiiesenetaeaennenoneoanesonescooesansenansanssnoss 8542
Black (870-934, 972) i uuuteeueeneeesnneeensnnnaeasssesssonseesanesenannncss 2195
American Indian, Eskimo, or Aleut (000-599, 935-970, 973-975):
American Indian (000-599, 973) .. i et iteteonseeenasansacesssenasassnsassnsns 21
Eskimo (935-940, 974) ... ..ttt iitenreannarssaosanaas et e et eea e ...0
AleUt (941-970, 975 ) ¢ttt eneeeteteeenaesnenaaeseseansanassnnnnnoennnnnnnsnnns 0

Asian or Pacific Islander (600-699, 976-985):
Asian (600-652, 976, 977, 979-982, 985):

Chinese (605-607, 976) cveeeereseetnesneaasaneeansnencssesossasocsasasanos 9
Filipino (608, 977) cuuuuutntneeeenenenntntneeeanenaaeoeaaancecoasasnsns 18
Japanese (611, 9Bl) ....cuuenneeeeennennnesaessseneaseescecsaccnecnassens 6
Asian Indian (600, 982) .. iieie ittt ereeneeaenaseaaaaraacsssasssscnsns 16
Korean (612, 979) c v iiee e eneneueesooaaeannoassssosacnssansnssnsansnss 7
Vietnamese (619, 980) .. uvuveeieteireneneneonaasasansesssssosscnsosaanoss 2
Cambodian (604) « v v v i vi et eeeneuetneeeesoeeeeaaenaacasesnssossncansassosans 0
HNONG (600) v v v ieeeeeceiienasaeesetooeteeasoeneeeeassessssanassssesssssos 0
LAOLAAN (B13) et it iieseeneeoaseesasannaneasoananeessssossnssonnnnnssonss 0
Thal (618) o v v v s seeenanneeesoanensasesasenssseensessononnnnsssesannsssss 0
Other Asian (601-603, 610, 614-617, 620-652, 985)..........ctiiitieerennnn 8

Pacific Islander (653-699, 978, 983, 984):
Polynesian (653-659, 978, 983):
Hawaiian (653, 654, 978) ..ttt iieaeeneeaeearoesoesasacanseanannnns 1
SAMOAN (655, 983) v iureeessoeeneeaneesnaascnssoasasossancesseesnnsnas 0



TONGAN (657 ) ¢ttt vttt i teeeeeeeeeaesoaessssasssasataseossassnnsnanssnsas 0

Other Polymesian (656, 658, 659) ... uiitiiieernnnnenestienneennnans 0
Micronesian (660-675, 984):

Guamanian (660, 984) .. u i iiiiitenneneeeseosssnesenaseesasnossanseenans 7

Other Micronesian (661-675) ... vt et teeeeeoeenacasasonensoneosaseansns 0

Melanesian (676-680) .. ...ttt ieeereesessososanaossnasasssosssonsosannosososnsss 0

Pacific Islander, not specified (681-699)......ccitiiiiiiiiiiennenannns 0

Other race (700-799, 986-999)........ciieeenn C et e e eceee ettt e e et 72

PERSONS OF HISPANIC ORIGIN
Universe: Persons of Hispanic origin

HISPANIC ORIGIN
Universe: Persons

Not of Hispanic Origim. .....ciiiitiiniitneieinrosenenesnnseonenanaanannnns 10720
Hispanic origin:
=% < T o = o W 14
PUCTEO RICAIN . ¢t vttt vneeeeeeeeenaansoanessassesssossnssssssasssnnnneenss 126
CUD I « e vttt vttt eeeeneseaeaseeseeeasansssssasosessesasossssssssssnansenaes 5
Other HiSpaAniC. .o i ittt iiiieianeeeoneeesesasoeenessenosssnsenanaasanaenasas 39

HISPANIC ORIGIN BY RACE
Universe: Persons
Not of Hispanic origin

WA . it ittt ittt i it eeteeeeoeeeenseeaaesanaenssssonssasosensnasnasnsensenas 8454
BlaCK . i it ittt eitteeeeeeeeeesasossassasosssssssssesasesansssenasanconens 2167
American Indian, Eskimo, Or AleUt......cc.iceieieeenreesovsoresssccnncnasens 20
Asian or Pacific ISlan@er ... ... cuiieeeeeeeeeesoessesnssonssecnsasensnonnnnns 67
OLNEY TBCE. . i ittt ittt teeesansaoasasoaasnossossssossasssesnsssecssenssessnsas 12
Hispanic origin:

Wit . i ittt ittt ettt eeeeeaneaenessosnsssesanssoonssenans et eta et 88
BlaCK . e oo ittt tieeeeeeeeaaeasasassscssasacsosssscesecsoanssasssessononnenosens 28
American Indian, Eskimo, O AleUt.........ciiteerreecnoosnoncsnosscnnnssoenas 1
Asian or Pacific ISlan@er.......ueeeiineeeeanostonosoesanestonasssnnsennnas 7
(0] o8 o 1= i - Ve = 3 60
AGE

Universe: Persons

UNAET 1 Y BT . v ittt vaneessesosssosesensesnosnensaseenassssaanensennsassns 145
1 AGnA 2 YeaAT S . .o v i veesenseeenocsoaessoessososssssssssssosssessnsssananas 375
3 AGNA 4 YEAT S . i i vt ettt e et e et ettt e 332
3T =T < = T I T 167
LR == - T 208
A T T - 5 o - 447
10 @NA 11 YeATS . o vttt it i s taessoeeceasseocsensasnossssssnssssasosasensanas 314
12 @NA 13 YeAYS. .t oot e e etosentansnasasseenessesnsasssnsasacsnssnsansasenos 276
14 YA S . i ittt e ittt et e e 133
BT = o - 117
16 VAT S . o i vt st aseeeeacessssscsoasoenesotaassssssssasasansonensnneanesnas 104
B S = 108
B Y= Y- = 113
B T = 121
20 YBAT S . . ittt ittt ettt 140
= - o - T 120
22 £O 24 Y@AT S . .. i et ettt ettt e e e 475
25 £O 20 YOAY S . v it eetottatatacetoatats sttt teane et 979
30 €O 34 YOATS . v i vt tetaettotteeoataacsao ettt acaae e 1038
35 £0 39 YOAY S ..ttt ietetetecatataoeat ettt 835
40 O 44 YeArS. ... vttt io ittt ataeesaans f e et et eee e 617
85 £0 49 YOAY S .. et uuaeeaeoessstosososesesnsatasasastnseeatasaeaatatatenacoenns 503
B0 £O 54 Y AT S .. i vt teosocacsesensseesssassssonsoscasasssssassasenssansas 423
55 £O 59 YOOI S .. v eeeeetoeeerosonoasessssosesesesassaaassasncasacanosasanans 417
60 ANA Bl YEAY S . . v e veeeuesnosseoceaseasonsonnseanasescasaasnsannsnnenasas 205
62 £O 64 YRAT S .. . v uureeeeeoeseoeesansoeteesenneeasenensenansasansonnseesns 313
Y T Y 1o = <= 547
70 to 74 years....eceeeeeens eeeeeeosoeaeaeesessansonesssscsnssssssaceanneans 482



TS5 £O 79 YOBI S .. evvseneeneesaeenosesaneasasssesssssasasaassssanssssssnossss 362
BO £O B YEOAT S . v euueseeesseoeotasonsesaeassssststseeesennnsasonssansnsssns 259
85 YEATrS BNA OVET . ittt tteeeeroronneenaaasosssssnseasesnansnsssssannonsssss 229
SEX BY MARITAL STATUS

Universe: Persons 15 years and over

Male
NeVeY MATYTIeA. .ot ot ereeeeneeeeoaseennesasssasssasssesasossenssesssssnenss 1288
Now married, except separated...........oeeeeenen ettt ecea e N 2010
L1 o - U - < O R 106
Widowed. ...t ieveneoncnenonacnnosesnens C et et ee et ettt e e 166
DiVOYCEA. ¢ o i ittt ettt teeeneeasensessaananssssonssacessesssscnscnacananaas 251
Female
NeVer MATTieA. ... .o eeeeeeeeoonaeeoaeanssseoasssassssssasteasnsssnnsaos 1151
Now married, except separated. ... ....cuieieeeneersoeoesscoonssnsnssscacsas 1952
SePArALEA. . ittt it ittt ettt ettt 217
WiAOWEB . & v i ittt e e eseeeeesaeeesseannsenasseenaaseeassossassesnssannsssans 874
DAiVOTCEA. . it ittt et tosoneeaeeseaseeosesasesasstosesssssensecnnssonsassennes 452

HOUSEHOLD TYPE AND RELATIONSHIP

Universe: Persons
In family households:

HOUSEHNO LAY . .« v it e v et e evenaeecasesaenssoasassessossasnsssssnseesnnnsas 2736
D OUS . ¢ v vt etsosonseccnosenonasaseaseasssssnsassoassasssssassssensanssas 1903
Child:
Natural-born or adopted. . ...ttt itieeeeneetetansssensscossenosssnnns 3278
o - = R I 133
(€3 7= oV Lo o % 1 '« PR 196
Other YelativesS. ..o it iiieeeneeeeneeeeeeasoessessssssnososenesnnssenns 312
NONTE LAt AVES . o vttt ettt eeneneeeeaseanasaectesssasassnsssnansnsocsenansnns 180
In nonfamily households:
Householder 1iving @lone. .. .. ... iiiiveerernestonssssssosansoasnaneenns 1249
Householder not living @lONe. .. ... vttt enronetoensnsnosasosnsanansannns 170
NONYE LAt AV S . o vttt ittt ittt eenenoecssasssssasssessnseassasessssssoneanss 238
In group qQquarters:
Institutionalized PeISOMS . ...t owrttersotososessnancansanseononensnasnses 465
Other pPersons in groUD QUATLEYS. ... ...ceeeennnsaanonoeonsacsssssanssansss 44
235 T 1 = e

HOUSEHOLD SIZE AND BOUSEHOLD TYPE
Universe: Households

1 person:
Male hoUSEhOLlAeT . . i i ittt ittt eeeeesonsesesassnsesensasassseassessansnasns 361
Female houSeholder .. .cv oo ieieteeeeeeeoneeeeesaossssscaeanenaanssasnssssennas 888

2 or more persons:
Family households:
Married-couple family:
With related Children. ..o v v i eeeeeeeeeeaeosenssoesaasencneensanennns 881
No related ChilAren. . vttt iiieeeeeeeeeeaoaessaneceasonosssennsaans 1022
Other family:
Male householder, no wife present:

With related ChilAren .. oo v it ieeeeeeeeeeeeceaesossassssssssssesnnns 75
No related ChilAren. iv .o ieeeeeeeeereeoeaeenoosanacssnasesscnssennas 82
Female householder, no husband present:
With related ChilArem. .o v ottt teeeeeeaooaseeaeesasossaosssonasnsnns 480
No related ChilAren. v i et iteeeeeeeeneenoonasanaasnassessanosess 196
Nonfamily households:
Male HoUSEHOLAEY . i i i vttt i ittt eeeeeeeeeeaaaeeeessasssssssssasososasssaons 101
Female houSeholAer . . v v ieeeeeeoeeeeoeesosesesssanssscssssanoessnsessssas 69

PERSONS IN FAMILIES
Universe: Persons in families

PERSONS PER FAMILY

Universe: Families

Persons per family.....ocui ittt nnoeetieetererssesasssasssssaaansnsnss 3.13
AGE OF HOUSEHOLD MEMBERS BY HOUSEHOLD TYPE

Universe: Households
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Households with 1 or more persons under 18 years
Family households:

Married-couple family.....cieeeieeennenanoossseesenoecanenenenananannoas 884
Other family:
Male householder, no wife present........coteeeeesencoeconsaseronsaneos 76
Female householder, no husband present.........cciciieerrcccccccnoccns 481
Nonfamily households:
Male householder............ e tetecentaceacae st ee sttt eneanaennn P
Female househol@er . ..ot etinnoeroceceaenosssononasasanonascsss cereseead

Households with no persons under 18 years
Family households:

Married-couple family.....:ceirieeeeenoeneeesennneenossssaoessssannanns 1019
Other family:
Male householder, No Wife DPreSeNt......c.toeieternececnroscrsosocnnans 81
Female householder, no husband present.........cciiieiiveencensoossasas 195
Nonfamily households:
Male hoUuSEhOlAer . o v v vt i v eeeneeeeeeeeeeasessnsssosssensssosnsssssssssonss 449
Female houSEholGer . v v oo vttt it oenesreooeososasassecassossecnascassssenosas 954

RACE OF HOUSEHOLDER BY HOUSEHOLD TYPE(8)
Universe: Households
White
Family households:
Married-couple family:
With related chilAren. . v.o .. iie et iereeeeassaesssessnsssncnssanssssoesa 762
No related ChilAren. . .veeieteneeeeeeeeaoaseasonssnesesssannsssnsssnens 914
Other family:
Male householder, no wife present:

With related Children. .. ...ttt eeteoeesssenssannosoenssscansennns 54
No related ChilAren. ..o it ittt eeeosesssansnsnsseanssessasnans 65
Female householder, no husband present:
With related ChilAren .. oo it ettt eeeeeeesscssscasnsssenassnsasons 263
No related ChilAren. cvve i eeeeeeeeetieeanososossssennnennnansasessns 135
Nonfamily households:
Householder l1iving @lone. .. ..o eeeeeononeneeenessessnasacnronansasasosss 1050
Householder not living @lone. ... ...t iieiiiitenenoeseaesanaataoncsoass 136

Black
Family households:
Married-couple family:
With related ChilAren. . v. vt ittt eenneeeenoeesesseseenstonanansnnenn 106
No related children......c.ccviveienenn et e et e et et e et e e e 97
Other family:
Male householder, no wife present:

With related ChilAren. v ittt iteeeeeinoreseeesensensensconeasanenss 20
No related ChilAren. . vuee et ineeteeeeeeeneaceneseseasssaonsnnnsaacans 15
Female householder, no husband present:
With related ChilAren. ... ...t ieeeineesecesoeeeaosssencesenocnsassasss 214
No related ChilAre . oo et eeeeeeeeeessssssesosssssnsnsasosnaennsssnass 60
Nonfamily households:
Householder 1iving @lone......ccveeeeenecnransnoranns e e eeet e 184
Householder not 1iving @lome. .. ...cuiiitiitiieieeerensanaaancancasoncsns 32

American Indian, Eskimo, or Aleut
Family households:
Married-couple family:
With related ChilAren. . v iiveeeeereeeeeoeenseasaossosssososcsssanenenss 2
No related ChilAren......ooveeiiiiineennenesecssssacsessoscssasssasancasssos 3
Other family:
Male householder, no wife present:

With related ChilAren. . vv.e e teeeeeeeeeeeeetoosssssanseacenssanassanansss 0
No related ChilAren. . vu.oieeeeeeeeeeeeoceacesssesnosseensasananonnnass 0
Female householder, no husband present:
With related ChilAren. ... veceeeeeeoaneesosssosesonsnsosasonesasasnsan 0
No related Children. ... ..eeieeeeeesesietosacacssssssscssssnsosssasssnss 0
Nonfamily households:
Householder 1iving @lome. . ...t irteneeaneroneeaasoessonssanscanssenns 5
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Householder not 1iVING @LOME. e uvrrennnnrensnsssssmrssseemmr st n sty 1
Asian or Pacific Islander
Family households:

Married-couple family:
With related ChilATeN.......cesescesrnannrsnsrnsrsrrrssrr it imm s mn 70 7
NO related ChilATen.....eecesessssensensrossssrssnssmssrrrs i ninsinsniss 5

Other family:
Male householder, no wife present:

With related children.......ceeeeenrennrmerrrmrrororrssntnons teeeesss0
No related CRilAIEN.....cesserasssesensrsorsmsersessrsrretsinntn sty 2
Female householder, no husband present:
With related ChilATen.......eeescensarersnerreneenresrr st nin st s mn” 1
No related CRilAIEn.....eeeesesecssrearenesmrsmerssrersst s insnnsisy 0
Nonfamily households:
Householder 1iving @lOMe......eerecesersnsenenenrorrrrse st imririnm 7 7
Householder not 11VAING BLOME. o v ereerenvnnnenessssssssenmneess st ints 1

Other race
Family households:
Married-couple family:
With related Childrem.......eeececsenensreesrersorrrsrtstninin s m 4
No related children........- R R 3
Other family:
Male householder, no wife present:

With related children........ceeoreecrererses IR 1
No related children...... e T R 0
Female householder, no husband present:
With related Children.........oceeeeonenrerenrennenmrrrsrns s in it 2
No related ChilATEn......eceeesesessnreenesnmeeer srssnresinnanssins 1
Nonfamily households:
Householder 1iving @lOME......essecserrsreermrrrrsrsrrsrstsin st 3
Householder not living D R EEREE R (]

HOUSEHOLD TYPE(8)
Universe: Households with householder of Hispanic origin
Family households:
Married-couple family:
With related Children. ......oeeeeeerenenrensnremrerrsrr sttt it nrtnn """ 13
No related ChilATen.....eeseeeessncessasesesrersnrresnrssrts i s iitisy 7
Other family:
Male householder, no wife present:

With related ChildXen......oeveencnnennerermnreemrrsrsr st it s nm 3
No related ChilATen......eeeseseesrenrsenrorsemrrsssnsrrtsinsnssnsity 3
Female householder, no husband present:
With related Children.....coeseencanrenrerorrnrenrernorrrsrs i s nnn” 13
No related ChilATEN......ceeeenssessssnserenrsersresrsssosssninnt ity 2
Nonfamily households:
Householder 1iViNg @lOME. ... ..cseesesrernsrsresrsrorerrorsts st iririmm 10
Householder not living AlONE..ccosenonssosans J R I 2

HOUSEHOLD TYPE AND RELATIONSEIP
Universe: Persons under 18 years
In households:

HOUSEROLAET OF SPOUSE. e soesensnsensrrsnstrssessrsessessnrrsoss it nnsissny 2
own child:
In married-couple fAMIlY.....esceeerencoesrrearrmcrrrrrnrrreirnnntnss 1603
In other family:
Male householder, no Wif€ DreSENL.....cvereunmsrenesnneescnnneonsers 98
Female householder, no husband PreSent.....ce.ceesveonerserrrcs e 743
Other TelatiVesS.....ceeeeoreoromesomseresrnrsoss F 204
NOMZELALAVES « - v v e enennrsrensrnsmssssnsseeseoseresesstrrnrrsss s s sttt 49
In group quarters:
InStitutionalized PEISOMS . .. curssrereseessnssssrsrssrrrs st ns st inm 1
Other persons in group QUATEEIS . v vvvonessonnssenennmesssorsomnsesssrssts 26
FLLLET . v eaees e e naa e T T

RELATIONSEIP AND AGE
Universe: Persons under 18 years
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In households:

HOUSEhOLAEY OF SPOUSE. . cvvrenennnnssenacssnsasssssanssssressnmssessseesess 2
Related child:
Own child:
UNGET 3 YEATS . .cvcetennnosososonassasssassssssssssosctssssssseeceses 454
3 ANA 4 YEAIS .. et eeerenssonetsseassansasnst st 310
LY - D R LR R R R R R R 147
6 £O 1] YEAIS..evvurnresnososossnsnssnensassssrssencessoseerntereses 859
12 ANA 13 YEATS. . et cuvrennaneaccsossossananessssotanssscceassonennens. 252
14 years......................................................;.....128
15 £O 17 YEAIS ..t oueeanneassssoestsonsssacsssassonesesctsesnraeesees 294
Other relatives:
UNAEY 3 YEAIS...ietenenuransoasonesoannsaseanssssasansenssecsnssnesess 48
3 ANA 4 YEATS .. et evetanrraanetanttcnansaaasas e st 20
LYY ¥ = - 13
6 £O 11 YEATS .. ccuvreennannesososesanssansssscsanssancsenseecnoneoses 78
12 BNA 13 YEAIS. ettt tnmnsossaosnssnasssssensecssanasssssccrenesnees 16
B Yt - S R R R 5
15 €0 17 YEBTS ..o euerenenensoetosonenssassssssstssannestcscsosnnecsss 24
Nonrelatives:
UNAEX 3 YEATS. .t tverernntaesonssassassossessstsrssnsanssttsensrarsecees 6
3 ANA 4 YEATS .t e cvtvrennratoactot ettt sttt 0
LR Y- - T R R 2
6 £to 1]l YEArS...coceroarcosraanans ittt teiee ettt e e 25
12 and 13 years.....ocececoceces seeeeesacssaneann teesseeesersssennronens 8
Yt - R R R A (o]
15 £0 17 YEBTS . v eeuereanesonesassssasassanesascsatssatcsses et 8
In group quarters:
Institutionalized persons:
UNGAEY 3 YEALS. ..t terronnnmenoesaneassansonssscattosantancecsenceneneees 0
3 ANA 4 VEATS. it o vt tnananaaasostt o reet et atsa ettt 0
LR S R U I 0
6 £O 11 YEAYS .. e vuueenunenoncsoonseaanssanssssssattanasenscesoennnses 0
12 @NA 13 YEATS. .ot ot rensraneesetarceenoasssesstttasaatets sttt 0
BB o R 0
15 L0 17 YEATS. e veveetnronnanseesseneaasansssaasessansanascentsensesens 1
Other persons in group quarters:
Under 3 yearS.....ccu0s FE R R 12
3 And 4 YEATS .. e ctttaiiaraaaaaet ettt sase e cieeed
LRy - S R R R R R 5
6 £O 11 YEATS...eoeuronnnsnasensssesanssseasetossasenataserecsusensnenses 7
12 ANA 13 YEATS . cvevertranssnentsssssssansssssssseansaancestt o 0
By - S T R I I 0
15 £0 17 YEATS . e v eerrenuonnoessonnssasaassssasssntsanaseesccnenrtenens 0
S T S R I I
HOUSEHOLD TYPE AND RELATIONSEIP
Universe: Persons 65 years and over
In family households:
HOUSEROLA@ . o v v vt veseeeoonansosassesassseansnesesssscssnnnsessenenceses 499
SDOUSE . 4 et e v es e es s s aasessassassesastosaetantoatuet s 316
Other TelatiVesS......veeeeeeeennerenueronasenasssteoassenanenccrsnennrs 107
NONTELAEAVES . o ot vevneeeesssannsnonesosasssasaassenessnnaasnesenscscesss 8
In nonfamily households:
Male householder:
LiVANG BLOME. . e e evureernnasessnesnanssnesssesseseeannoaseceecsseenne 134
NOt 1ivVing @lOME..cuceeeeiorasesesnsosaenesasasasrocasasaananacneseeens 10
Female householder:
LAiVANG BlOME. .t veverornrneososnssensnasssassetosasasaacesesacecnenccs 566
Not 1iving @lOne.....ccueeeenccsenassennaanosannconananceeces Ceeee e 13
NONTELALAVES e ¢ vt vvveeeessuansenessssseeaansseneessenscsnaantanenenenscenes 26
In group quarters:
Institutionalized PersSOnNS.....cccvevereenanasnsencnannones et a e 200
Other persons in group QUATEEIS......c.e.corecrorntnanececorororrneeceees 0
FAiLll@T o v oo e e sesacesacsseonaseasssasssananassasossassnaoanansssssssnsss



AGE OF HOUSEHOLD MEMBERS(2) BY HOUSEHOLD SIZE AND EOUSEHOLD TYPE

Universe: Households
Households with 1 or more persons 60 years and over

I < =3 == + 798
2 or more persons:
Family housSeholds. .. .. .iiiiiiineeeioeeseerntesoeeoeocsoansnosansnanansns 801
Nonfamily households............ ettt e eet ettt s et e 43
Households with no persons 60 years and over
I YT T~ o N 451
2 Oor more persons:
Family households. . ...t iitiieneiereeeeesseessensesasesenacnsnonnennans 1935
Nonfamily households. .. ... ccii ittt rioeoesesaesenosnsensesnnansnnnnns 127

AGE OF HOUSEEOLD MEMBERS(3) BY HOUSEHOLD SIZE AND HOUSEHOLD TYPE

Universe: Households
Households with 1 or more persons 65 years and over

B < Y= o -1 o 700
2 or more persons:
Family housSeholds . .. icviiiiiniiiieiiiiinceneaoneaseeeaesenesnacncnasnenens 592
Nonfamily households. ... i ittt ittt itrenrnsesnstsssonesssesanesnsennses 34
Households with no persons 65 years and over
B < Y= o =T < o 549
2 or more persons:
Family households. . ... ittt it ittt ieeneeecaeeenonenneenenasneneass 2144
Nonfamily households. . ... c ittt iietiiiieeeneeneenoseneesceeenannnsas 136

HOUSEHOLD TYPE

Universe: Households

Households with 1 or more nonrelatives. ... ..o oi ittt ineeneeeeeeeeaeeanannn 314
Households with no NONrelatives. ... ...ttt it neeeteneerennennenoennnans 3841
HOUSEHOLD TYPE AND BOUSEHOLD SIZE

Universe: Households

Family households:

7 < Y =5 o =T o o ¥ 1079
1 T <=3 of = 3 o ¥ 689
O <= o =To3 o ¥ -2 559
LT = = o= o3 < ¥ 263
LR <=3 =T = o V=N 99
7T OF MOXE@ PO SOIIS . « s v evveeenoststosesanessncssssssssssasssssossesasessssssas 47
Nonfamily households:
O <Y of =<3 < 1249
B < T3 of =1 o ) o V- 132
I <Y 3 o =Y =3 < ¥ 20
B oY= o o) o V-3 10
LT oY of Y=+ ¥ e 6
D == of =1 =3+ ¥ 1
T OF MOYE POESONS . ¢ e v v v v e s ot ooeseesasanessssnanesesenasesasensscssnsssnnsss 1

GROUP QUARTERS
Universe: Persons 1in group quarters
Institutionalized persons (00I-991I):

Correctional institutions (20I-24I, 27I, 28I, 95I) ..t vittineentennonanes 256
Nursing homes (60I-67I) .. ..t euiuseotsnronasneseascecaasssssosenssnsonns 209
Mental (Psychiatric) hospitals (45T-4BI) ... ...ttt iieiinennnenencacnnnenas 0
Juvenile institutions (01I-05I, 10I-12I, 15I) ... ..t teneennnaocnnanns 0
Other institutions (00I, 06I-09I, 13I, 14I, 16I-19I, 25I, 26I, 29......... 0
Other persons in group quarters (0OON-99N):
College dormitories (B7N) .. .. iietiirieiionesosssnosssensossonsnns Cee s e 0
Military quarters (96N-98N) . ... ..ttt ierennnconeanceranasasas e aeaeeeaan 0
Emergency shelters for homeless (82N, B3N)......citiiiiierienrnoesaonnnnssns 0
Visible in street locations (B4N, BON) .. ...ttt inconsesserenssosensneenas 0
Other noninstitutional group quarters (OON-81N, 86N, 88N-95N, 99N)....... 44

PERSONS SUBSTITUTED

Universe: Persons

NOt SUDSEItULEA. . .ttt v it i ttertrereeoenssonoseassosasssnsosaccscsonossesnnns 10869
Substituted for:
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Noninterview......oeeeeceesenans et et e e s e e e s eneaa e 35

Count adjustment.........ecoeee: R e
IMPUTATION OF POPULATION ITEMS
Universe: Persons not substituted
No items allocated............ J N e PN 9064
One or more items allocated.......... et e et Ceee e e ....1805
IMPUTATION OF RELATIONSHEIP
Universe: Persons not substituted
Allocated. .. ....cccvieeencocanns ...........................................255
Not allocated........ccoeeeeonens e e e e SR 8 ¢ ¥ |
IMPUTATION OF SEX
Universe: Persons not substituted
Allocated. ..ocvcveerarscacaacasssonanscosons et etee et e it ceeeeseeaes.156
Not allocated............ e e .........................................10713
IMPUTATION OF AGE
Universe: Persons not substituted
Allocated. .. ..ceeeevonnavacnnns e e e et s et e s et et e et 310
Not allocated......... et AN et e e ..10559
IMPUTATION OF RACE
Universe: Persons not substituted
A110CALEA. c o i ivnecececsosasaoasarans s et e e e et 137
Not allocated.......... J N R ....10732
IMPUTATION OF HISPANIC ORIGIN
Universe: Persons not substituted
A11OCAEEA . o o v oo enennnaeoensnaasssnosassaassassesssaas sttty ..1252
Not allocated.....ciceeeeesscoccans J N e ee e et e eeee e 9617
IMPUTATION OF MARITAL STATUS
Universe: Persons 15 years and over

Substituted......ccceerenen e ettt et eosesecsenecssasaceenns 25
Not substituted:
BL1OCAEEA. o v e s vt vseanacasensnass st es et ....183
Not allocated.......cceeereaocncaccnns R IR I 82998

HOUSING UNITS

Universe: Housing units

POLAL . o v s e oo eesoenenecesenensnsnsasasssssssasacssecscsens et e 4335
OCCUPANCY STATUS

Universe: Housing units

OCCUPIEA. c e v eettiinenneacensaannnctsssnaanaesenns e eeetaesaaessees. 8155
VACATIE c ¢ e e s e s v svnanonososaasesesssesssscsnsassceseserse e e et e et e 180
TENURE

Universe: Occupied housing units

OWNEY OCCUDPIEOA. . et vveeevasosnaesosasenanssssceasasereesuserneresseressns 2514
Renter occupied........ccee et e A, e e 1641

URBAN AND RURAL
Universe: Housing units

Urban:
Inside urbanized area........ceoceercscconan et e e e et veee-..0
Outside urbanized area.......scevereeocecceoanocs et creeesetee e 0
Rural........ et e cee e e e e et ceeaen e e ve...0
Not defined for this file........... ot eeere e e e et eceee....8335

VACANCY STATUS
Universe: Vacant housing units

FOY TONE .. ovoeeesennseasonsnnssssnnsssstocascassssssssesunensesss C e aens 60
For sale only......cocec.. Cesesecaareeaaans e e et et eaeee et 55
Rented or sold, not occupied.....c..reeeeernctanaenersn e F—— 1
For seasonal, recreational, or occasional use.......ccc0e0can e ve..5
FOr migrant WOIKeIS.......c.eeeeeosncnconennuencncnes e eeeeneesss0
OthEY VACAINL .. veeoereoenansseasnosssossconesnnses et eee e U ¥

BOARDED-UP STATUS

Universe: Vacant housing units

Boarded UP....ceeeeecnoscnascosss PN e e et e e ieaee s .16
NOt DOATYAEA UP. :cvvevcevtronnaccsonnesssessonaasascensses et ea et 164
USUAL HOME ELSEWHERE
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Universe: Vacant housing units

Vacant, usual home €lSeWhere.........c.ceceeerrnncnnermecmerror st innrint 8
All Other VACANES....cceeescesssnasasssssssonccs J R 172
RACE OF HOUSEHOLDER

Universe: Occupied housing units

T R R R R 3379
Black.....0.. e eeceana S R I 728
American Indian, Eskimo, or Aleut.........c.ccocevvences Cetieeasseessee e 11
Asian or Pacific Islander..........ccceevnee R R 23
OLHEY TBCE...oceeessesersnsssecnsssssscsasonsosss tesecssane e esenecersees s 14

TENURE BY RACE OF HOUSEHOLDER
Universe: Occupied housing units
Owner occupied

DAL @ . o oo eevovceceneasesssnasassssssassscssessasesseseeeensernncosensnts 2195
D T R I 296
American Indian, Eskimo, or Aleut...........ccceeeenenemrnerres Ceeeeeeaaes 4
Asian or Pacific Islander.........ceceeeeaocnronanneensnresnesernrsriss 12
OLNET TACE. ..o overonnaessonensassssensassssasanansesseressersenrrresrssssns 7
Renter occupied
O i 1184
BlacK.eeeecoses T R R R R EE R 432
American Indian, Eskimo, Or AleuUb...........ccecernmmnecnenrmrornerrresesssr, 7
Asian or Pacific Islander..... R R Ceeeeeas 11

Aeh@Y YACE. ..o ceosscene J P R I 7
HISPANIC ORIGIN OF HOUSEHOLDER BY RACE OF HOUSEEOLDER

Universe: Occupied housing units
Not of Hispanic origin

B R 3347
BLACK. o e cevesneeesesannssesasanaassseasaasae s rmressrrsstnnnnTy 721
American Indian, Eskimo, or BALlOUL . o v e e vevensnassonsnasnsensssnscsssosannsss 11
Asian or Pacific IS1ANAEr.........ceeesesessoesaaestsronnnennersrrrrsrotss 21
OLNEY TACE. .. erveessenannsesssnnsnesessesnesescesassneresrrerorosssssnsnns 2
Hispanic origin

e R R 32
BlacK. e o ovvevneaesonnenassensasaesseseseaanessoreeresore ettt rannnns 7
American Indian, Eskimo, or AlEUL . e e veervreneecsonsnnassanssnananasossssnnsssss 0
Asian or Pacific Islander.............ccceernnnrnerennronrrnrrsnes e e 2
OLRET TACE. . e vveeeesannnssassansseassssssarasesersssmeresessrossnerssssts 12

TENURE BY RACE OF HOUSEHROLDER
Universe: Occupied housing units with householder of Hispanic origin
Owner occupied

L T R R R i3
BLACK. e e v cv e scnasannanssssesessesssessonsameseessmeareerr Tt 4
American Indian, Eskimo, or BlEUL . oo v oveneanesneonsessnosssannnesssanoassss 0
Asian or Pacific Islander........... T R 0
OERET TBCE. v eeavnecnnnassneessnessssssssnanesesesuermeeerssrsrnenecssssnnns 7
Renter occupied
R R 19
T O R R R 3
American Indian, Eskimo, or BLOUE . s v v e enaaeeascssasssnsoesssssovanesononces 0
Asian or PAcific ISlaN@er........ceeeeecnennnnaecrenennnenmmsrrrrsssrreits 2
OLher YACE....:.ceocsooonnoasssacncnonsnccs I R 5

TENURE BY AGE OF HOUSEHOLDER
Universe: Occupied housing units
owner occupied

15 £O 24 YEATS..cveneoasansnsesssassesaneseass s tenssss oottt 29
D5 £O 34 YEATS..cccenorrosensrsnasses st asanasti sttt 435
35 £0 B4 YEATS .. ocennorrneeseananssoess s st 537
45 £O 54 YEATS..ccvenernnneesesessssseesstsaenssssssmressrasestosrssss 399
5 £0 64 YEATS .. coeevnenoeecesnnennssssessnnannesesosansseserorsnsseess 415
65 LO T4 YEATS .. ecrennnnanessernnnnssessssmsansones s sstensessrnrneesssts 419
75 YEATS BNA OVET...onesersanneesensrrsessr e sssros s senssrrsssrrssrssinnss 280

Renter occupied
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15 to 24 years............ it c e aeaen et et R ¥ 1
25 to 34 years..... et et Gt ettt teeeeeeeeree et e e 466
35 tO 44 YEAYS ... it it et atotentnarnaearaseasnteoan ettt e e e 239
45 to 54 years......... e ee et st e e s ssecese bttt et ataacannass s uan e....148
S5 to 64 YEars.....co00ceaneenn ettt et e ettt e .145
65 tO T4 YEAYS. ... veereeetonesoseosasaansennosnnssesss tereteearsassaes. 276
75 years and over........ e et eciee e e ceeeann .e...247
ROOMS
Universe: Housing units
TOOM. ¢ oo oo eoeeonas C e i e e et et et et e P 1
XOOMS . ¢ ot ovsevencosescnnonnnnns e st et e . 1
TOOMS . v e o v v v v vvneonne Cee e s esse e st i F Y 11
FOOMS . ¢ v o s s osseossosenancncsanonssnsse e e e e eeeece st e 667
YOOMS . e et veveeaens e e ceeaeens e e ee s ee ettt e e e ne e ..609

YOOMS . o ¢ ¢ e caveans e e e e e e et e es s s s et s e st c e e s e e e e vea..661

WOoJoOWL b WK

OF MOYE TOOMS . v v oo oeecasosssososssosaseascssnss et et e e ae s ee...427
AGGREGATE ROOMS
Universe: Housing units
Total....ooeeuvuens et eeerteceee st ettt a et ettt ..24730
AGGREGATE ROOMS BY TENURE
Universe: Occupied housing units
Total
Owner occupied.........cccuu.. et e et tatee et et 17246
Renter occupied.......... C ettt e s ae e e e e e e et 6597
AGGREGATE ROOMS BY VACANCY S8TATUS
Universe: Vacant housing units
Total
For rent.......... e e e e et a sttt et et I—— ¥4
For sale only.............. C e et et et et et e ettt i 300
Rented or sold, NOt O0CCUPLIEA. ..ot i ittt ittt it ie it tetenensanensasnonnns 77
For seasonal, recreational, or occasional US€........ccetveevenroens cee...34
For migrant workers........ e Sttt e et e st ettt et . ...0
OtheY VaCANE . . it ittt ittt etaoananeeecenaeneetonneenassnsas et e e 229
PERSONS IN UNIT
Universe: Occupied housing units
PEOISOIl. s e vt v oesssrnnonencsnnsasas ceie e e e e s e e e e ..1249
PErsONS.......... e et e e e eeee e ea ettt e ettt ...1211
PErSONS . et eoacsecenssosasansns c et e e e ce e ch e et e e veeeees. 709
PEYrSONS . e ceoceesosoncnss ce e e e et et et et et Ceee e 569
PEIrSONS . et e o voeseosencncsons ce s eaan C et e ettt a e et 269
PO S OIS . ¢ e v et s e st e s otosaasnoenasesneanostosssasasescssssectaseesseneces 100
OY MOYE PErSONS . ..t vevvnseennnas et et e et e et 48
PERSONS PER OCCUPIED HOUSING UNIT
Universe: Occupied housing units
Persons per occupied housing unit.........ccoveiivevenn. - 3. 11
TENURE BY PERSONS IN UNIT
Universe: Occupied housing units
Owner occupied
lperson......ccecieniennnes C ettt st D Y X
persons....... e - 1)
PEISONS . oot toeencnnnnns e et ece e e e e DN 462
PersonsS.......... e e e e e aet et s sttt D 1 1)
PerSONS. .o cvtesvtencsannoesns C et e e {13
persons...... Crer et e e e ettt s eec e et 73
Or more persons...... srsacesssenoe C e st et e e ceeet e .36
Renter occupied

Nov b W N

NS Wwih

2 PEXSONS. .t veetennns cee e en e i te e e e et et 387
3 PerSONS. ..ccvirerercnacncnonans Cheieee e et e i ettt et ettt 247
4 persons.......... N et e et teeece et et ee e 123
S persons.........cc.e... et e ser et eaae ettt ettt 73



L =Y =T} Y- S R R 27
7 OY MOYE POISOMS . o oot vsescosesssasasassnasssesesnassassssnsase Ceee e ..o.12
PERSONS PER OCCUPIED HOUSING UNIT BY TENURE
Universe: Occupied housing units
Persons per occupied housing unit
OWNET OCCUPLIEA. ¢t vt v vt eteereeonanneeaseaeesasssoesossossesssessasssacnns 2.78
RENEEY OCCUDLEA. ¢ vttt eieeseeeneennenesnssasssssssseeeeesessassstsnaacans 2.07
AGGREGATE PERSONS
Universe: Persons in occupied housing units
(7= =7- % S T 10395
AGGREGATE PERSONS BY TENURE
Universe: Persons in occupied housing units
Total
OWNEY OCCUPLIEA. . ot vvetoreeeensnneesoaconanoassasssosssosssasesanansssnss 7001
Renter occupied......coeeeeenens e et e e e e s e ee et et aanaaaes 3394
PERSONS PER ROOM
Universe: Occupied housing units
0.50 OF 1858 .o v oo vt eeenseeseenaaasssseanesssassesssoassnsnssssasssssssssss 2996
0.51 £0 1.00. . . uueeeeeeeeeeeseenaeeenaaaassassneseensesnassasesenensasanns 1068
1.0 £0O 1.50. et eeeseeeeneeeseeeaenenenaaaanseasecssscesnsaesnsesssenensasanns 74
1.51 £0 2.00. e e esoeeeeoeooaesenasesaeansesssssocsessscsasonsancanssaceess 14
2.01 Or MOTE. .. cveieneeannnns et e e e e e esareeaeeeeres et as ettt 3
TENURE BY PERSONS PER ROOM
Universe: Occupied housing units
Owner occupied
D.50 OF 1@SS . i vveenoeeeeeeeneeeseassssssssssssassassenssesssssnsasossssse 1902
0.51 €0 1.00. . e i iisieeeeeeeseneenaesosanesssescsssossscsnesasnsennsanans 576
1.01 0O 1.50. . ittt eeeeoeeancsesoesosssossssssasnsnsanssssasosasassasssassccas 30
1.51 €0 2.00. e ittt ittt ettt e e e 6
2. 0] OF IMOT . o it o et e e essnoesosesaeeeaeeseaessasesssssssossssassnssssessssssss 0
Renter occupied
0.50 OF L1@SS .t ieeeeneesnseaneaeeaaneeasnaassssssesesososasnsssnaasonassas 1094
0.51 £0 1.00. .t et osetieeeneeeenoseoaasasensseassssssseasonessenssnasensansans 492
1.01 £0 1.50 . . i it ittt ittt eeeneeeaeseassesosssanasssasonasssessstscsnnsanaes 44
1.5 B0 2.00. . i it st e eesereseaaetasesaaesanaasesonsstetscenasetasoacnanone 8
2. 0] OF MOT . v vt i ot e eesneaoseeessassasesscacnsnsssssenseessansaasssoenssas 3
VALUE
Universe: Specified owner-occupied housing units
Less than 815,000, .. cc e eeeeeeeeesesoioeasseneassasasonososesesasanencanss 14
$15,000 to $19,999........ et eneece e e et et et eeeeee e 4
$20,000 to 824,999 . . ittt iiittentacenetae ittt ettt et et 6
$25,000 £0 $29,990 . . ittt iiieet ettt 17
$30,000 £0 $34,990 . . it iiiiteerecnanetertnetataaattaareteaneaaaaretaataeas 20
$35,000 £0 $39,990 . 10t iiiiieenctiaietate ettt 29
S$40,000 £O $44,990 . 4 ittt ittt ete ittt e 42
$45,000 £O $49,990 . 1 ittt tie ittt ettt ettt 37
$50,000 £0 $59,900 . .ttt iinneeetireiaeeensaaeeataatataataaeaaasta et eonns 131
60,000 £0 $74,999 . ¢ it it ieeeiennrenassseanasasaaasasaaaascnssannanansnonns 325
$75,000 £0 599,990 . . i ittt e ettt 833
100,000 £0 $124,990 . ¢ttt ittt iiieneeereeeaaeeaataassossasasssscesaseosssns 392
125,000 £0 $149,990 . .0t iteeeeiirarnereeeresatraateanaosansssasasasseasens 177
$150,000 to $174,999..........c... t s esesesesereseserata e aasaneensannene 92
$175,000 £0 $199,990 . i it v iitiiniinranenasasanraoaaratasactstatoaasoaaeneann 57
$200,000 £0 $249,990. . it it iiiernnnnaeaeaanaaterasneesotonntstaaananannns 55
$250,000 £0 $299,999. . . ittt tiiiiniat et it ettt 30
$300,000 £0 399,990 . ¢ ittt it eii ittt ittt ettt 19
$400,000 0 $499,090 . . ittt erettattet s at ettt a e 5
$500,000 OF MOTX@....cvvvvrencncennsans s e e s eceneresescas et ecascanarasannees 4
LOWER VALUE QUARTILE
Universe: Specified owner-occupied housing units
Lower value QUATILile. .. ..iviiittinenroneeeeeneaesaastosonananenesanssnens 72600
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Objective:

At the end of the lesson, the students will be able to explain the properties and uses of
magnets by listing and demonstrating at least two uses of magnets and determining
magnet strength.

Anticipatory Set:
- Demonstrate the power of magnets by putting a magnet on a toy car and pulling it
across a table using another magnet

Input:

- Define magnet, north pole and south pole

- Assign students to determine where a magnet is strongest using bar magnets and paper
clips: Where do most of the paper clips stick to the magnet?

- Assign students to investigate the results of placing north pole to north pole, south pole
to south pole and north pole to south pole

Modeling:

- Distribute ten objects for groups of students to try to pick up with a magnet

- Lead students in predicting results

- Assign students to test predictions and sort objects attracted/not attracted to the magnet
- How are the attracted objects alike?

Guided Practice:

- Distribute paper, cardboard, plastic, wood and cloth

- Assign students to predict and investigate the results of placing the materials between
the magnet and the paper clips

- Invite students to share results and draw conclusions

Checking for Understanding:

- Introduce bar, disc and horseshoe magnets

- Assign students to determine which magnet is the strongest
- Does the size of the magnet indicate strength?

Independent Practice:
- Assign students to list and demonstrate at least two uses of magnets
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Objective:
At the end of the lesson, the students will be able to explain the properties and uses of
magnets by writing a definition of magnet and listing at least two uses of magnets.

Anticipatory Set:
- Demonstrate the power of magnets by putting a magnet on a toy car and pulling it
across a table using another magnet

Input:

- Define magnet, north pole and south pole

- Explain that a magnet is strongest at its ends or poles

- Demonstrate that a magnet is strongest at its poles using a bar magnet and paper clips
- Explain and demonstrate that like poles push apart while different poles attract

Modeling:

- Explain that magnets pick up metal objects

- Demonstrate the properties of magnets by attempting to pick up a series of metal and
nonmetal objects

Guided Practice:
- Explain and demonstrate that magnets can attract through paper, plastic, cardboard and
cloth, but not wood

Checking for Understanding:
- Introduce bar, disc and horseshoe magnets

- Explain and demonstrate that the disc magnet is strongest

Independent Practice:
- Assign students to write a definition of magnet and list at least two uses of magnets
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Circle the word that completes each sentence.

1. Two can push and pull each other.
a. tables
b. metals
c. magnets
2. The ends of magnets are called north and south
a. poles
b. pushes
c. pulls
3. Two north poles held together will
a. push apart
b. pull together
c. not move
4. A magnet will pick up
a. a nail
b. an eraser
C. paper
5. A magnet will not pick up
a. nails

b. scissors
c. buttons
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6. A magnet will move

a. metal objects
b. plastic objects
c. wooden objects

7. A might have a magnet.
a. towel
b. toy
C. newspaper
8. A magnet can not pull through
a. paper
b. plastic

¢. wood

9. A weak magnet will pick up paper clips than a strong
magnet.

a. more
b. heavier
c. fewer
10. Two south poles put next to each other will
a. not move
b. push apart
c. pull together
11. A north pole and a south pole put close together will
a. not move

b. push apart
c. pull together
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12. A contains a magnet.
a. bottle
b. telephone
c. book
13. A magnet can pull through
a. wood
b. cloth
c. a book
14. A magnet pushes and pulls hardest at its
a. ends
b. center
c. sides
15. The magnet is the strongest type of magnet.
a. bar

b. disc
c. horseshoe
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