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ABSTRACT

Nancy A Armbruster
A Survey of Employers of Persons with
Moderate Mental Retardation and
Review of a Vocationa! Curnigulum
1997, Dr. 5tan Urhan
Leamning Dhsabilities

‘The: purpose of this project was to determine the vocational skilis 2=mployers of persons
with moderare mental retardation required for successful employment and to evaluate the
vocational curriculum at Burlington County Special Serviees School to determing 1if those same
skills were being implemented. There was wide agreement regarding the importance of
visalional education and the need for employers to provide information concerning skills
needed {or successlul employment.

The methodalopy employed n thus project consisted of interviewing five employer of
imdhviduals with moderate mental retardation. A questionnaire was administered 10 determing
the skrlls employers f2lt were important for schools to teach. A review of the vocational
curriculum yged by Burliogton County Special Services was alse completad for comparison of
skills needed 1o skills being taught,

From the informarion obtaingd from these emplovers and the cwrneulwn reviewed, the

rescarch questions were answered. It was determined that the skills employers felt most



impartant were: communcaion skills, social skills, employabilite skills, listening skills,
direction following and good wotk habits. These same skills were includad in the vocational
curncwlum reviewed with the exception of social skills and communicarion skills. Although

these two shills were taught during the day it would be helpful to include them in vocarional

lessons as well.



MINT-ABSTRACT

Nancy A Armbrusier
A Survey of Employers of Persons with
Moxderate Mental Retardarion and
Review of a Vocational Curriculum

‘The purpose of'this project was o determine the vocational skills cmplovers of persons
with moderate menial retardation required for successinl employment and to evaiuate the
vocational cutriculum of Burlington County Special Services School to determing if those same
skills are being taughi,

‘The information obtained from the employers and the curnicuium review determined that
the skills employers required were inciuded in the vocational curriculum with two cxceptions.

Those exceptions were being taught but noi 1n the vocational setiing.



CHAPTER I

STATEMENT OF THE PROBLEM

RESEARCH QUESTION

What are the specific vocational skills that emplovyers feel are needed for the successtul
employment of moderately handicapped individuals? Are the current skiils being taught at
Burlington County Special Services School adequate to the needs of past.and potential

employers?

BACKGROUND INFORMATION

This thesis project investigates the vocational skills being taught ¢t Burlington County
3pecral Services School District, the skills that past and potential employers requirs, and
whether or not the students are recerving adequate training to meet emplovers needs.

Donn E. Brolin, author of several books concerning vocational education. siresses the
importance of vocational and career education at both the high schaol level and junior high
level  He mentions that providing the proper training during the students "formative years”
ingreases thewr chances of gaining contidence and vocational skills needed for future

employment.



Transitional planaing has not received the attention it should. [t wasn't until the mid
1980's that studies started to examine the importance of formally preparing students for adult life
and employment. It was felt that if srudents had the knowledee, skills and services that they

needed they would live more satisfying and successful lives (Blalock & Patton, 1996)

NEED FOR THE STUDY

Vocational education is of major importance for persons with moderaic levels of mental
retardation and handicaps. Tt is also mmportant that the vocational training received be as
relevant and appropriate as possible to mmsure job placement and success.{Brolin, 1982)

The best source of information concerming skills needed for successful job placement
comes from the employers themselves, Communication from school to basiness has been seen
as a problem. It has been felt that improved communication could resuit in improved programs
for students tn special education (Moran,1983) The cooperation and sharing of information
from employers can be crucial to the success of transitional services because the employer is the
tinal hink n the ¢chain of school-to-work.(Johnson, 1993)

Transition from school to work has always been an important 1ssue for the staff at
Burlington County Special Services Schoot District. Tt is the researchers hope that this theses
project will improve the area of transition by graduating students better prepared for the work

force.



VALVE OF THE STUDY

This study could reveal valuable information for the stalf and administrators at
Burlington County Special Services School District. Approximately fifiecn (15} studentis
graduate from the "Life Skills" Program each school vear. Many of these studenis are never
emploved but instead spend their days m adult activity centers. Still others become employed
just to lose their jobs a short time iater.

Our "Life Skills" Program currently has four vocational training shops. The Jamtonal
Services shop s designed to train our students to clean offices and other pubhic butldings, The
students dust, empty trash, clean windows, vacuum, fill paper towel holders, wipe tables and
chairs. They also learn to wear safety gear such as gloves, goggles and aprons. The students are
gvaluated on how independent they are 1n each skill area.

The Worlskills Center is another shop we use to train students for assembling sorting
and packaging jobs, A workshoep is set up with varving levels of ditficults tor packaging, soriing
and assembling. Students are evaluated on speed and accuracy.

The Vocational Training Center is the third shop placement in the "Life Skills" program.
Student are required to compleie clencal jobs, depending on thewr abnlihes, Some students
deliver mail 1o 1eachers, coliate, aiphabetize, transfer records to microfiche, count and wrap
coins, etc. | 'here is also a component of this shop for crafts. Crafis are made and sold to staff or

placed in the school storc. The fourth shop 1s the Daily Living Center. Students are educaied



in simple cooking, housekeeping, laundry care and hyglene.

Parents, concerned that their adult chiidren will live unproductive lives, contact the
schools post secondary program. Thig program has been used as a last resort for many families
and space is quite lmited. An investigation of the work and vocational skills that emplovers feel
gracuzies with mederate mental handicaps lack may help to strengthen the program at

Burlington County Special Services.

LIMIYATIONS OF THE STUDY

Limitations pertained to emplovers willingness or unwillingness Lo take sulficient time
for answering questions. Even though appointmenis were made for interviews the researcher
felt rushed on one occasion. This limitation conlg eftect the results of this project
(One hmitation of this study was that the researcher was reliant upon the employers for honest

answers o the questions asked dunng the interviews,

DEFINITION OF TERMS

Transition: Wew Jersey Special Education Code on Transition {NJAC 6:28) defimtion :

"Transition services means a coordinated set of activities for a pupil with educational



disabilities, designed within an owtcome-oriented process, that promaotes movement from school
o post-schoal activities, including posisecondary educarion, vocarional training, intagrared
amployment (ncduding supported employment), conimuing and adult education, adult services.

independent living, or comumunity paricipation”

Schogi-to-work-" Thns tern descnibes the specific ransition ol geing from a structured,

sheltered, highly supervised environmeant o that of the "real world”. The environment al school
is very supported and safe while in the work place you are expected W make more decisions, are

fess supervised and failure could result in losing your job (Feichtner, 1959)

Emplovability Skills; Very simply, skills that are required or desived to acdqpuire or retain
aob. [hese skills were considered to be mainly vocational in nature, in the pasr, however, they
are now considered 1o include basic or foundational academics, athitudes abowt work and work
habivs  Tnterpersonal skills, problem solving, communication and job-specific skills are all

considered ro be skilly thas are peeessary W maintain employment. (Lankard, 1990)

Modemiely Menially Retarded: According to Cohen, Swerdlik and Smith, in
Psvcholegicat 1esting and Assessment, the group of individuals labeled s moderately mentally
retarded have 2 Wechsler Scale IO range of 54-40. By school age (6-21) they can leamn

functional academic skills at approximately the fourth-grade level. This aroup cam zlso manage



some degree of "seli-maintenance” in 2 sheltered emplovment. They require supervision and

gudance for both employment and living,

Life Skills: the skills or tasks that contribute to the successful independent functioning
of an individua!l in adulthood. Some examples of "life skills" are functhional academics,

ndependent living skills, survival skills and daily living siqils, (Cronin & Patton 1996}



CHAPTER I

REVIEW OF THE LITERATURE

The {ollowing is a critical review of several joumnal arriclss and a boak refsted to
vOcaTional Traming, needs, tends and emplovability. Although some of the articles and books
are divecily related to moderately mentally retarded individuals while others refer to different
levels of ability, the mtormation applies to most of the population studied i this theses paper.

The arucle wntien by Cromn & Patton, enttled "Life Skills Curncula for Students with
Learning Digabalifies: A Review of the Liieratwe”, touches on the imperiance of vocatianal
training in a life skills setting. The author explams that by waching vocational skills along with
life skills the student will be hetrer able to appty what ha or she {zarns, Cronin also fell that on-
the-job trarning in the community was important for job suceess.  Anorher crusial issue
chseussed was lile skills maining and how it should be addressed in every day instrucrion. Many
students with disabilitics continue to need help with generalizing bevond the school setting.
Transition planning was also shown 1o be imporant, The National Longitedinal Transition
Study (WL.TS) of Special Bducation Students was ane of the mast imponant studiss condycted m
the atea of transition according (¢ Cronin.  The study was conducted by "Aagner. Blackorhy.
Cameto, Hebbeler, & Newman 1n 1993, "It provided the most comprehensive investigation to

date of young adilts who wers formerly i special education.”



The results of this study provided information for educators to help plan and develop betier life
skills programs,

Croniz: mentions at the end of the article that she feels that more studies need to be
conducted for the meaning of "best practices” to be standardized. A focus on fife skills and
transttion ir the classroom will help preparc voung adults for adulthood.

Evers, 1n the Joumal of Leaming Disabilities dealt with the issug af transition and
presented research to support the use of vocational programs to improve the success of students
as they transition from school to employment, Evers discusses the reauthonzation of Individuals
with Disabilities Education Acl of 1990 as it "mandates the provision of transttion services for
all secondary students who have an Individual Education Program”, The article goes on to
describe a number of studies conducted between 1985 and 1995 that examinad vocational
programs and adult employment. A high correlation was found between students who had
vicational training and later held more successiul jobs than those without vocational training.

School-to-Work programs have been studied and were found to be heipful in obtaining
"high employment placement” according to Camilia Anne Czubaj. She examined a study of 198
students that too! part in a special "School-to- Work”™ program. The program offered numerous
tyvpes of vocational shops including auto body repair, butlding maintenance, cudinary arts, floral
design, landscape technology and more. Upon completion of this program 98 percent of the
students were surveyed and reported that 80 percent had obtained employment. However, only

44 pereent had obrained jobs in the field in which they had been traiped. Czubaj speculated that



the students hired for unrelated jobs were successful because they learned good employment
skitls and work ethics.

T'he purpose of the paper "Individuals with Mild Mental Retardation: Postsecondary
Outcomes and [mplications for Educational Policy™(Clark et al., 1996} was ta discuss the goals
of special education and 1dentifv obstacles. One of the key outcome arezs discussed was
employment. The purcome goal was very simply pald, competitive emplovment and non-paid
valunteer activities that were meammngful 1o the individual. More people with varving levels of
mental retardation ars now working in integrated settings. Opportuniiies for increased skiils
have been allowed by numercus vocational training programs.  Sheltered workshops have been
decreasing while the supported employment and trangitional programs have increased.

Supparted employvment was discussed in another article entitled "Paid Co-worker
Support {or [ndividuals with Severe and Multiple Disabilities” {Ascher, 1983) This paper
outfined a methoed that allowed two individuals with multiple disabilities to obtain competitive
emplovment. They hired skilled and expenienced job coaches to set up the environment for the
special employzes. The same job coach trained the iwo new employess and continued on as
their job coach 1o provide ongoing support when needed. The resultz of this study found that
with the support of the paid co-worier, persons with multiple and severe disabilities ¢an
successtully hold a job.

There appears to be a communication gap belween schools and employers.. A digested
article created by The Educatonal Resource [nformation Center or ERIC, related how

business executives and cducators disagree on what skills are necessary for successful



employment  According to the survey by the Center for Public Resgurces( Henvy & Raymond,
1982}, the emplovyers feel that employees need a general Imowledse of math and scichee for
successful employment while school personnel feel this imowledges 15 nor needed. Also,
educators were reported to helieve their students were receiving adequate training in hasic skitls,
with the exception of writing  Company executives felt that smdents were lacking skilis in
reading. reasoning, speaking and listening, math and science. Both partics agreed that wnting
skalis were deflcient in most students.{Ascher, 1983)

The skakls that employers want was discussed 1o another digesied article created by
ERKC. This arhicle, authored by Susan Imel (1989 ),spoke of a range of skills that ecmployers
expecied and how they have changed dunng the vear's. The arucle stated that employers
continue o be mierested in hiring individuals with "occupationally speciiic raining” they also
want employees with skills m commumcation, Hstening, interpersonal skills, and abihity-to-leam
skitls. Traditional work ethics was alsa an important need according to Imel

"Complving with the ADA" was a hook that detailed rhe: Americans with Disahilities Act
{ADA), mainly title [ on employment. The author defines being disabled as having a "physical
or menial impairment that substantially limits one or more life activities”. Mental retardation
was included i a list of examples of impauments.(Allen, 1993) This book was writien for small
businesses as a puide to employing people with disabilities.

Title I of the AIDA has a reasonable accommodations requirement that includes topics

such as job restruciuring, modified work schedules, medification of training materials and

10



squipment and more. Hach topic is described so thar ermployers know what they are required by
law 10 provide for their employees. The Equal Employment Opportunity Commission (EEOC)
abs0 recomunends provision ol a job coach to assist in traing.(Allen, 1993)

The hinal) chapter of "Complying with the ADA" includes an extensive list of resources
that empdovers may find useful. Included in this resource chapter are comact, phone numbers
rnd address oF ageneies and organizations that will provide information on devices, Disabilities

Righs Education, specilic disabilitics and much morc.

11



{CHAPTER IT1

METHODOLOGY AND PROCEDURES

SAMPLE

‘e sample Tor this project were individuals with moderate mentul retardation between
ithe ages of 17 and 21, who attend Burlington County Special Services Schonl and were enrolled
mn the: big skills program. The vocational aspect of this program was the specific concem ot this
study

Questions related o skilis employers were looking for m ther amplovees were presamted
to five individuals, in managemsant positions, waorking for a warghause, landssaper, testzau,
grocery store and a State operated rraining center, These fve mdividuale were emplovers who
werc chosen because they have hired individuals with moderare mantal vetardstion i the past,
Three of the cmplovers still currently employ graduates of the life skills program at Burlington

County Special Services School while the other twa do not.

INSTRUMENTATION

A questiotinairg wag used 10 gan wformaton rom the five employers incinded 1o this

study. The questiannaive included & items, howeser, five items containgd drthen variables so

12



m s0me cases the manager were not required to angwers items w numensal order.
The guestionnaire was completed in an interview fashion, The five emplovers
were questioned either in person or by telephone.

Below is a sample of the format contained in the questionnaire

EMPLOYER QUESTIONNAIRE FORM

1. Do you currently employ any people with a physical and/or mantal headicap?  yes o no

-if yes GOTO item 42

-ifno GOTO item #8

2 Whar type of disabilities do they bave? Please desenbe.

3. Whar type of job(s) do they perform? Please explain.

1z



4. D¢ vou train these special employees tor specific jobs?
Yes of no
-1f yes GOTO em #5

-if no end inlerview

5. What type of trmmmng do you provide? Please describe.

0. Do vou feel schools could betier prepare their graduates for enployment?
ves or o
-1f ves goto #7

-if no end interview

7. Please describe how schools could better prepare graduates for emploiment.

snd interview

14



8. Have you ¢ver fured an employee with special needs?
yes of 1o
-if ves goto 72

-if no end interview

1t



COLEECTION OF DATA

‘The first interview conducted was with Employer #1 [t was brouashit to the rescarchers
artention that this emplover once employed a moderately mentally retarded individual, The
manager was contacted to answer questionnaire iterns by phone and at that time informead the
Tesearcher that he: was with 4 new company.

The manager was very helpful for most of the nterview. When the guestionnaire was
completed he was asked if he had hired any persons with disabilities at his now location. He
became somewhat defensive and said "Not Yet. Why? He explamned that becauss of the
problems with the past employee he was reluctant to hire somaone with a mental bandicap. He
expressed safety concems and went into some detail repardmg how the pusi employee was
frequently in danger and sometimes injured. e also added that he hasn't had to make a decision
conceriing hurmg & disabled person because none had applied for jobs at his new location.

The second mierview was completed i person with the manager of Employer #2 in
Mt Holly, New lersey. She wag very helpful and pleased that somcone from the school was
interested i finding ways to improve the vogational program. She conducted a tour for the
mterviewer and another teacher. A follow-up was heing performed on a current student of
Burlington County Speeial Services School who was being evaluated for a position with
Imployer #2.

‘The student was the focus of attention when the questionnairs iters were beme asked

and answered.

15



The third employer questioned was the manager of Employver #3 in Lumberton,
Mew Jersey. He went into some derail regarding the problems aud pleasurcs of working with
tason. Jason is a graduate of the life skills program ar Burlington County Special Services
School. He has Down Syndrome and functions at the moderataly mental'y retarded manue.

This third interview was conducted by telephone and the gentleman imerviewed scemed
rushed.

the fourth to be interviewed was a manager at Employer #4 in Mr Laurel, New fersey
was interviewed by telephone, She remembered two past employees of which one she described
as moderately menrally retarded and the other was possibly severely mentally retarded. Neither
employee currently works for this restavrant and it wag not revealed o the interviewer as to why
the were no ionger employed

Afier the interview was completed the manager was asked if she vould again hire an
emplovee with mental retardation. She very quickly replied that she would and proceeded to
give inlormation regarding a person to contact to set up lours for the students at Burlington
Uounty Special Services Sehool. She explaned that along with the tour the students would be
given information about her restaurant to see if they would like 1o work there alter graduation.
T'he teachers would be told the training methods and even given materialy to prepare students for
a job with Employer #4.

Finally, a manager tor Employer #3, a grocery store in Mt Laurel, New Jersey was given

the guestionnaire in person A graduate of Burdington County Spegial Services School was

17



currently emploved to load groceries into customers velucles, He was also required to collect
shopping carts in the parking lot. The employer appeared refuctant {0 sav anything negative
about the emploves with Downs Svndrome, However, Employsr #5 did mention difficuliies
regardmy the emplovee with special needs after the interview questions were complated,

The second part of the data collection involved reviewing the vocational curriculum of
Burlingion County Special Services School. Thedocument included a “Scope and Sequence”
consisting of Sorting Skills, Assembly Skills, Packagmg Skills, Basic Hznd Tools, Basic
Eguipment and Machinery, Clean-Up Procedures and Work Behaviors aad Atatudes. The
section titled “Work Behaviors and Attitudes” included the skills noted by the employers
mtenviewed as being imporiant. The objectives in this section of curriculum included
“Atending”, specitic ohjectives include © he student will enter room apprepriately: The student
will sit quietly and wait for direction; The student will attempt task; The student will artend to
assigned task; The student will return attention 1o task after interuption or distraction; and, The
student will attend to task in presence of distractions. “Directions”™ was he second objective
category mentioned and it included: The student will follow one dirccticn given by supenvisor;
‘I'he student wili follow a set of ditections given; The student will carry oul task on a daily
schedule when given a direction; and, The student will carry out task on a weekly schedule when
given a divection. The third objective “Work Production and Accuracy” included specific
objectives: The student will procure needed materials and retumn them to work station; The
student will set up materials accurately for required task; The student will initiate tasks after

given instruction and/or demonstration; The student will complete task given with no sat time

18



hmit, The student will complete ask within set time limit; The student will recognize and
correet ermor m task, The student will mamitaie consistent level of production and accuracy; The
student will procwe addinional matenals as needed to maintin preduction; The student will
sigmad for assistance when encountering a problem with sk, The student will work with one or
ore persons o complete 4 1ask; The gtudent will returm matenals 1w designgied location and
clean work area after work session. ‘The final area of objzactive is classifizd “Work Attitudes™
and includeds: The studeni will respond to authornity figures appropriately; The student wili
follow established rules; The student will demonstirate respect for equipmient, materials, tools,
etc, The student will respond appropriately to supervisor; and, The student will adjusi to

changes m work routine.

1%



CHAPTER IV

ANALYSIS OF DATA

The followng chapter presents the results of the daia collected which was used to answer
the following research questions:

Question | What are the specific vocational skills that emplovers fee} are needed for the
successtul empioyment of moderately handicapped indivicuals?

Question 2. Ase the current skalls being taught at Burfington County Special Services
Schoc! adequats 10 the needs of past and potential employers?

Of the five emplovers interviewed, three answercd “yes” to the following questions.
“Da you cucrentfy employ any people with a physical and/or mental handicap?”. The other two
smployars responded “No™ to this question.

item number two was then put 10 these emplayers. The response to the question, “What
tvpe of disabilities do they have? Please describe.”, ranged from “vanous levels of mental
retardation and physical disabilities™ to “Downs Svndrome”.

When asked “What type of job(s} do they perform?” the answers contained numerous
tasks Some employers claimed their emploves wag trained on one specific job. Other
employers trained for vanous tasks to be completed during the work day. These tasks mcluded

stocking ghelves. sorting, custodial or janitorial services, loading grocenes wilo cars, collecting

20



carts and making biscuits from start to clean-up.

The three employers that currently employed parsons with moderate disabilitics
answered “Yes”, upanimously, to item number four of the questionnaire which ngmred "o
vou train these special employees for specific Jobs?”. Ope emplover went on to explain that he
felt schools should teach students general skills related to being a good emaloyee and citizen
instead of specific vocational skills. He explained that he trains all of his employess for =ach
job, not just employees with special needs. This manager required specific cntena and warded
work completed “my way”. Therefore, any training the schools gave for specific jobs was going
to be altered to fit his criteria. For example, Employer #3 retrained the graduate of Burlington
County Special Services School to wash tables. Even though this skil! wasg taught by voeational
educators while the employee was a student, the manager had hig own spacifie eleaning products
and procedures that seemed different to the employze with special nesds. Employer #5 felt that
this was related to the employees inability to generalize.

The managers were then asked, “Do vou feel schools could better prepare their graduates
for employment?”. The three emplovers that currently employed adults with special needs
acreed that schools could better prepare students for the work force. One manager felt that her
employee lacked independence. She claimed her expeniences with Specizl Senvices graduates
revealed employees that were unable to signal job or task completion anid unsure of what to de
when they ran out of materials needed to complete a job. She felt thar teachers should stress
dizection following and how to follow a schedule. Employer #3 alse noted direction following
and listeﬁing skills as being in need of additional training with nis emplevee. He suggested

including more lessons on improving employability skills.

21



Along those same lines, a third employer giphted work skills, improved communication
skills and appropriaie social interaction as areas schools should emphasgiz:

The: two employers that responded “No™ to item number one were then direcred to
questionnaire item number eight, “Have vou ever hired an employee with special needs?”,

Both emplover #1 and employer #4 answered “Yes”  Thig affinmpative response then required
them to address guestion number two.

The cmplovers that no longer employed persons with special needs sxplaned the tvpe of
disabilifies their previous emplovees demonsirated. Ome manager descriked the disability his
amiployes exhibited as moderate mental refardation. The employee was able to follow verbal
dircctions with demonstrations given but unable to read anything other than lus own name. The
other emplover ciaimed her ex-employee had Down’s syndrome with severe mental retardation.
She was non-verbal and could do one. fairly involved, job but required weeks 1o fearn this one
Job.

When asked what type of jobs the employees performed the manazer or Employer £1
responded that his emploves performed several tgks, Fle raked paths, weeded flower bed areas,
swepl the workshop and assisted in general cleaning in the office Employer 44 had a
¢completely different response because her previous emplovee perfonmed one detailed job She
madcle breaklast biscusts and cleaned up her materials when the job was complete

The two employers both admitied that they irained their employees for the specific jobs
required. They explainad that then previous employees required a great ceal of individual
mnstruciion. Employer #4 stated thatl One manager was acting as a job coazh for ber employee

with special needs. The job coach worked one on one to train through demonstration and

22



modeling, The entire process took several weeks. The job coach was then slowly withdrmawn
until the women was able 1o work independently. There was always a manager on sile
occasionally check on the erployee, as they do ali thew employees.

When asked if “schools could better prepare their graduates for employment”, one
employer responded “No™, He explaned that ke felt his employes had learncd everything he
was going to be able to learn. TTe felt you can’t teach a person to have comron sense and that
was what his employees needed. The other employer responded “Yes™ to questionmanre item
nurber six. She explained that communication skills need to be stressed in school. She also
felt that schools should teach studenis when and how to ask their boss for help or clarification on
dirégions. Research question number one dealt with determiming the specific vocational skills
that employers felt were needed for the success of employment. These Tesponses were varied
and included such skills as communication skills, sociat skalls, cmployabi ity skills, [tstening
skalls, direction following skills and general work skills or improved work habits.

In general, the five employers involved in this projeet feit that knowledge of specific
vocetional skills was not a3 important as possessing good work, Labits. They agreed that
providing their own training on the job was sufficient for voeational education. Employability
skills such as those mentioned above requires years of waining and reviewine and should be
stressed i schoal.

Rescarch question number iwo compared the vocational curriculura of Burlington
County Special Scrvices School with the specilic skills employers noted as unportant. This
assessment was compleled in order to determime if the curdculum needad smendments or

additions. Upon review of the curriculum it was noted that_Unit VIT, Worl: Behaviors ang
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Attitude  inelnded dhirection following, attending skills, work aftitude (responding to the boss),
histening skills, and accuracy and error analvsis. The areas in which this curticulum was tacking
were commurucation skills and social skills. These areas are taught during affective education

and [anguage penods but could casily be incorporated into the vocational setting.
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TABLFE I
Summary of Employer’s Responses to (Juestionnaire Ttems

(Fuestionnaire Emplover #| Employer £2 Employer #3 Employer #4 Bmplover #5
Iterns
1. Do vyou
currenily
Eﬁ:ﬁﬁ a No Yes Yes No Yes
physical or
inental
handicap®
2, What type of He was mentally | We have various | Down's She was very He has Down's
dhsabilities retarded but lzvels of mental syndrome. He low functioning ¢ and he can find
do/did they physically very retardation and is considered and had Down's | his own ims
have? Please capable.. physical moderatsly symdrome. card but can’t
describe. disabilihes. retarded read. His
speech is
difficult to
understand.
3. What typsof | Wea usually pave | The graduate e started out She used to Collectng carls
Jab(s) dofdid him simple jobs you asked about | stocking shelves | come in warly and loading
they perform? thar other works in our and moving every wezkday grocenas inio
PMease explain, employees récyclmy center. | boxes but that and make the CUSTOIMErS Cars.
found boring, He sorts didn’t work oo biscuits. She
He enjoyed material info well, For safety | did the entire
weeding, taking, | bing for reasons I had o process 17om
SWEEpIng recycling, move him to the | gathenny
gencral Commissary to supplies o
cleaning, serve other cleaming up.
employvces,
sweeps and
wipes tahles.
4. Do/did vou
train thess
speciat Yes Yes Yo Tes Yes
employess for
specific jobs?
5. Whal typeof | He was shown We provide He got the same | She was rained [ told himn the
trutning do/did which areas specific training | training [ give to do lhis jab by | same thing | el
vou provide? needed for the jobs all mry new example. The the teenapers
Please describe. sweeping and themselves. We | employses. . manager at thar doing his same
raking daily. He | also teach the scaled down time showed her | job, How and
was shown how | cmplovees how some. He knew | sxactly howthe | when o collact
o weed too. He | to uss the time tha basic job 50 job shovld be the carts, be
already new cards, follow the | oot much done and che careful with
howto cleanthe | schedule, and iraining was leamad one step | carts and
break room. safety prachces. | needed bur he atatime. aroceries being
does raquire loaded, stc.
fraquent
directions and
remunding to
work.

25




TABLE I Continuved

Cusstonniure Employer %1 Emplover #2 Emplover #3 bmploves 21 BErployer £5
flems
5, Dofdid vou
feel achools
could hestar N Y& Yes Yes Yen
prepars thelr
eraduates for
cmplovmont?
T Please We lind the Chur employee T feel tha: Work zkills or
describs how graduates of could have used | communication ermplovability
scheals could Special Services | more lessonz on | shifle really skills.
better propiae lack direction need to be COMMUT AT
greduates for indzpendence follawine. Ha stressed in slalls and whar
enployment. They are unable | dazen'i lislen schownl. 1 ased i appropriars

i signal job ar wel! whan ™ be tolc whan | socld behavior

task completion. ) directons are there 15 2 al work,

They aren’tsure | oven either. ] problem. [ can't

whal 10 do when | thiok bz could have enypiloyess

they rul out of bive benefitted standing wound

materials, They | from lessons on bacause they

acs also unable hwowr tc be & didn’t

1o uge the tme good emplovee understand the

Clock . Some jrele direction: given,

et ployees They should he

appdr 1o be mught W 2o o

afTaid to malke the boss and

an ertor 5o they gav, “Ldon't

Jjust sit and wait understard " or

for ingtruction. “I nead halp”

That wondd be
freatl

8. Have you
ever red an
emploves wath Y5 Tes

special neads?
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CHAPTER V

SUMMARY

There 13 wide agreement regarding the imporiance of vocational education for persons
with moderate levels of menral retardation and handicaps. This vocatioral training should also
be relevant and appropnage for successtul employment Emplovers nead ta provide information
concermng skiils needed for successful employment.

The two research questions which were the focus of in this project were (1) What are the
specific voeational skills needed for the successful emplovment of moderately handicapped

mdividuals? and (2) Ave the current skills bemg taught 2t Burlington County Special Services
adequate to the needs of past and potential empiovers?

A review of the research and literature related to vocational training rends and
emplovability showed limited information directly related to moderately mentally retarded
persons. The information provided by the literature review applicd to most of the population
mcluded in the Tesearch project

The methodology employed in this praject consisted of tpervievang five smployers of
mchividuals with moderate mental retardation. These five managers either emplayed persons
with moderats to severe mental cetardation o had employed them in the past. A questionnaire
was administered to determine the skills sach employer feit was importaat for sclivols to teach.
A review of the vocational curriculum used by Burington County Specinl Services was algo
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comptered for companson of skills needed to skills being tanght.

CONCLUSIONS

From the mformation obtained from these employers and the cu-riculum review, the
twa research questions were answered. [irst, the specific skills emplovers arc looking for in
their employces with special needs included: communication skills, social skills, employability
skalls, histening skills, direction following skills and general work skills or improved work
habits. Secondly, the vocatienal curmenlum revealed that employability skills, listening and
direction following skills and work habits are all inciuded in the program being taught at Special
services. it was discovered that social skills and communication skilis were not being provided
foor 1n the vocational curmiculum to the extent employers felt they were needed. Tt should be
neted that these skills were being addressed in other areas such as language lessons and affective
education legsons.

It should be mentioned that the limitations of this study may have effected the findings.
Employers willingness to answer as well as allowing themselves sufficient time to think before

responding to questionnaire items was an important factor.

IMPLICATIONS FOR FUTURE RESEARCH

The related research in the area of employment and vocational education of persons with

special needs is congiderable, However, there was Little research on specifically the population
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considered moderately mentally retarded, Tt would prove helpful to educators of this population
Lo review research on skills employers find essential to suecesstul emplowment, This could be
used Lo improve and revise life skills and vocational programs in all schools, not just Special
Services Schools.

Again it should be mentioned that the best source of information concerning which are
the most important emplovment skills comes directly from employers The project completed
here included a small number of employers intenviewed. 1t would be helptul for futare research

to take place wath a broader population of employers.
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