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ABSTRACT

Mary Frances Bushong
The TEffect of an Active Parental Program on the Musical Achievement and
Musical Atfectiveness of Elementary Instrumental Students
1997
Thesis Advisor: Dr. Lili M. Levinowitz
Master of Arts: Subject Matter Music Teaching

Craduate Dhivision of Rowan College of New Jersey

The purpose of this study was to examdne the moasical enviroranent in
the homes of elementary instrumental music students. The problem was to
investigate the effectiveness of an active parental involvement program on
their child’s music achievement and music affectiveness.

Prior to the mvestization, the regearcher sent & home music
environment survey home to all those students who signed up for
instrumental lesson in the spring of their third grade vezr. One of the
guestions asked the parents it the would be willing to parlicpate in the
expertment the {ollowing September,

Once the school year started, times and dates were set for the twelve
week treatment sessions to begin. The experiment invnl;ved 177 fourth grade
beginning band students, and twelve parents. Both the s.?‘-tudentﬂ and the

parents received instruction on their parﬂm_lar band inatpupnent. The



students’ received a weekly thirty minute group lesson, while the parents
received a weekly forty minute group lesson during the evening. The
students were grouped with like instruments. The pareats were prauped
accordingly: woodwinds one night, and the brags and percussion another
rught.

At the conclusion of the treatment session, the students had o perform
an etude, which was lape recorded, for their performance achigvement, and
art atbitude survey was administered to measure their music affectveness.
The researcher found significant mean Jifferences in favor of the
experimental group in both the students’ performance schievement and their

atbtude towards myusic,



MINI AESTRACT

Mary Prances Bushong
The Effect of an Active Parental Program on the Musical Achievement and
Musical Affectiveness of Elementary Instrumental Music Students
1997
Thesis Advisor: Dr. 111 M. Levinowilz
Master of Arte: Subject Matter Music Teaching

Graduate Division of Rowan College of New Jersey

The probiem ot this study was to investigate the use of an active
parental program and it's effect on fourth grade beginning instrumental
music students” music achievement and musical affectireness.

The researcher found statistically significant differences in favor of the

experimental group in both, music achievement and music affectiveness.
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CHAPTER ONE
Introducton

Instrumental mmusic educators are in quest for the ideal solution to
decrease the dropout rate bevond the first vear of study. The first year of study
in the child's mugic expetience is a very crucial time, for many students and
their families, it i3 the {irst encounter of formal instruction on a band
instrument.

It seems reasonable that the cluldren who participate in instrumental
instruction bring with them cliverse attitudes toward misic and music
making, based on the musical experience of their parents. That is, some
students come from hackgrounds In which their parents may have
experienced piano lessons, played in a high school band, or seng in a high
school choir. Other students have parents who still continue to perform on
their instrurments in a community ensemble or contisnie to sing in an
organized vocal group, bringing a positive attitude toward music making. Yet
others have parents who have had bad experiences in music, or nthers who
have had no experience with muoaic at all. They in turn,: may pass on to their
children a less desirable disposition toward music makjr:lg.

Accordingly, many parenis have undefined expectabons for their
child’s musical experience. Furthermore, they are bewildersd about how they
can facilitate growth in their child’'s formal musical instruction.  Unlike
other subjects, (math, spelling, science,elc.) the parents often foel inadequate
to supervise their child's home music nstruction. s it f»ussible that this

feeling of inadequacy would effect their child’s music achievement? Is it
1



possible for the instrumental teacher who is understanding the home music
environment to improve the connection with the school and the home?
Manny Brand designed an instrument to measie the home music

environment, the Home Musical Environment Scale (HOMES), in his study,

“Development and Validation of the Home Musical Environment Seale for
Use at the barly Elementary Level.” This scale consisted of 15 jtems which
included background information, attitudes about music, and experiences
that parents provide for their children in the home. As a result of this study,
the HOMES has become a valuable tool in assessing the home music
enviranment.” It also has provided the teacher with significant information,
which can help them approach the instruckion of their students, and to assist
parents with an approach to improve their home music environment.

Another type of measurement for the hotme music environment was
utilized in a study by John Sloboda,"Transitions in the Earlv Musical Careers
of Able Young Musicians: Choosing Instruments and Teachers.” In this
study the researcher interviewed the parents about their child’s instrumental
music study. This interview imstrument indicated that the parental support
and intervention were vital to developing excellence in the child.?

In addition to understanding and describing the home music
environment, the effects of the home music envirornment on music aphitude

and achievement have also been investigated by many

1

Brand, Manny. “Development and Validation of the Musical Environment Scale for Use
at the Barly Elementary Level.” Psychology of Music,13, No. 1 (1985): 40-3.

2 Sloboda, John. “I'ransition in the Early Musical Careers of Able Young Musicians:
Chocsing Instruments and Teachers.” Journe! for Research in Music Education, vol. 40, No.4
(14992); 283-294, ‘
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researchers.”*%"* In all of the studies, the key compon@gm o the child's
success was the parental involvement. Whether or not lé:hey had a strong
mueical background themselves mattered less than a demonstration of a
strang Interest in and support of their child’s music instraction.
Furthermore, a vital ingredient to the success of the child was parental
participation.

There were similar results in a study performest by Davidson, “The
Role of Parents and Teachers in the Success and Faflure of Instrumental
Learners.” The investigators of this study interviewed cnddren ancd at least
one of the parents using an open ended format for questoning that included
topics such as musical background and parental involvement with the child’s
music instruction.  Like Sloboda’s findings, the students who had the maost
support and involvement from the parents, acldeved more on their
ingtrument than the students who had not received as ruch support and
involvement’

However, the results from several other experimental studies have

ad

Brand, Manny. "Relationshups Between Iome Musical Environment and Selecied
Mustcal Attributes of Second-Grade Children,” Tournal of Research for Music fducaton, 34, Mo,
21985 1111200

» Howe, Michael, .A. and Sloboda, John, A, “Young Musiclans, Account of Significani
Influences in Their Early Lives. 1. The Family and the Musical Eac:l-:bmund ¥ Br ziish Jowrnal of
Muste Educaitor, No. 8 (1991} 39-52.

’ Howe, Michael, [.A_and Sloboda, John, A. "Young Musicians’ Aceotnt of Significant
Intluences in their Early Lives. 2. Teachers Practicing and Perfﬂmm" " Britisht Jonrnal of Music
Ednecatioin, No, 8 (1991} 53-43.

° Walberg, Herbert, [. and Marori Banks, Kevin, “Family Environment and Coguritive
Development: Twelve Analyte Models.” Revietr of Fdueatfonal Réseorch, 44, Fall (1978)
527-351.

f Zdzinski, Stephen, I. "Relationships Among Pareatal nvolvement, Music Aptitude
and Musical Achievemerd of Instrumental Music.” Journnl for Research in Music Educaiion, A0,
No. 2 (1992 114-123

" Zdzinska, Stephen . “Parental Invelvement, Selected Stud&rt Atiributes, and Leaming
Cuteomnes in Instrumental Musie"Jowrngl for Researeh in Music Sducation, 42, No. 1 {1996); 34—
48.
® Davidson, LW, “IThe Role of Parents and Teachers in the Success and Tailure of
Instramental Learners.” Council for  Resenrch in Musie Eduentors, No. 127. Winter(1996). £0-44.

3



yielded mconclusive results. In the Doan study, “An In'iarestigatian of the
Relationships Between Parental Invalvement and the I =rf0rmance Ability of
Violin Students,”the results indicated a significant relationship between the
parental involverment and the student’s performance abéi.lity. Doan, however,
failed to find significant results among the parental involvement of the four
treatment groups.”

In Brokaw’s study, “The Extent to which Parental Supervision and
Other Selected Factors are Related to Achievement of Musical and Technical-
Physical Characteristics by Beginning Instrumental Music Students,” he
examined both the amount of practice time and parental supervision and
how it effected the student’s performance achievement. ' The results indicated
that both amount of practice and parental supervision, vwere statistically
significant.”

Along with the Brokaw and Doan studies, Lombardelli‘s study,”The
Effect of Parental Involvement on the Performance Achievement of Middle
School Instrumental Students,” also ended with inconclusive results.
However, the results indicated that those students who played melodic
instruments, parent participation enhanced their rhythunic achievement. 2

Suzuki stated that most of the learning takes place in the home, and

based his Talent Education on parents acting as models for the children.” He

. Doan, Gerald Richard.” An Investigation of the Relationships Between Parental
Involvement and the Ferformance Ability of Violin Students.” (Fh. l:l diss., Ohio State
LIniversity, 1973).
H Brokaw, John Parkinson. “The Extent to which Parental Sups}rvmmn and Other
Selected Factors are Related to Achievement of Musical and Technizal-Chysical
Characteristics by Beginning Instrumental Music Students.” {Ph.D. diss., Liniversity of
Michigan, 1983).
2 Lombardelli, Stephen. “The Effects of Parental Involvement on the Performance
Achievement of Middle School Instrumental Students.” (Master thesr‘ Rowan College of New
Jersery 1995,

Suzuki, Shinichi. Nurtured by Love: The Classic Appmam to Talent Education. Ind.
ed. translated by Waltraud Suzuki, Smithtown, NY: Exposition-Banner Book, 1964.
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belicved that children are born with the nabural ability ti’- learn. That is,
various abilities are acquired through their environment along with
imitation and repetition; the environment however is the most crucial.
Since Suruki has supported the iklea of home instructionfsupervision, he has
had the parents talke an active role with their child in the music lesson. Thus
allowing the parents to assist the child at home in an informed manner.
Unfortunately, the structure of the instrumental music program within the
public school gystem does not provide the time or the space for this fvpe of
S experience,

If many music educators place the success of their students high on the
list of priorities, particularty on the first vear of stucly, ard success in
instrumental music is contingent upon parental support and guidance, then
more inquiry must be undertaken to discover how to hest bridge between the
home and the school in instrumental music education.

Problem of the Study

The purpose of this study was to examine the musical environment in
the homes of elementary instrumental mugie shudents, he problem was to
investigate the effectiveness of an active parental involvement prooram on

thedr childs music achievement and music affectivencess.



CHAPTER TWG

Related Research

The Brokaw Study”

In this study, Brokaw investigated the relationship bebween the total
amount of parental supervision on home practice and the effect on musical
achjevement, and the technical - physical ability of middle schoot beginning
band students.  The stitdy was conducted at Nile . Kinnick Middle Schod, a
Department of Defense school located in Yokohama, fapan.

The subjects of this study were sixth, seventh and eighth grade
students, who chose the beginning band elective course. The total amount of
students enrolied at the beginning of the study were thirty three, and all the
subjects played wind instruments. The investigator decided not to use the
percussionist for his study. However, they were included in the classroom
instruction.

The students were divided into two heterogenenuls class sections. Bach
student received a daily forty minute lesson on their i-nsftrument. The first
evaluation periad of the study was at the conclusion of t:en weeks of
instructon, and the second evaluation period was at the end of seven
montha of instruction. At the completion of ten weeks bf instruction,

twenty-five students remained in the program, and atler the seventh month

na

Brokas, Tohn Parkineon. “The Txtent to which Parental Supervision and Other
Selected Pactors are Related to Achlevement of Musical and Technizal-Fhysical
Characieristics by Beginning Tnstrumental Music Students.” (Ph.D. diss., Unaversity of
Michigan, 1983).
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of instruction, only [ourleen étudents remained in the program.

The decline in the mumbers was due to the CD].“nn:mn fluctuation in
overseas schools. The investigator requested the parents to provide
information if they were planning a transfer oul of the school. The response
melicated that two students would be leaving prior to the first evaluabion
period. Tnfortunately there were unpredicted transfers, which contributed to
the lower numbers in the second evaluation. Althoughi the numbers were
low, no student who remained in the schoo] dropped ot of the beginning
band prograrm.

Prior to the instruction of the instruments, the Music Aptitude Profile
(VAP and How I Feel Abouit Music, were administeredito the students

b

during the first hwo weeks of school. Following the testing, the students had
an opporhunity to try the different instruments for physical compatibility.
Afterwards, the students made their own decision tegarding which
instrument they wanted to play. The school provided instruments for adl the
students.

After the students chose their instruments, the investigator met with
at least one parent of each child for an instrumental meef‘r‘mg. It was at this
meeting where the investigator explained the instrumental music program,
and the role of the parent as supervisors of home prac:tit;'.e. The investigator
chose the method book, The Individual Instructor--l’re]'_;mina:v Book,
because it provided the parents with the information that they needed to
kenow to supervise the home practice. He also explained how to use the book,
and what was expected of them as supervisors. Hach pafent had to sign an

authorization for their child to participate in the study. [he parents also had

to indicate what percentage of English was apoken in the home, along with
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thetr child's birth date.

Once the initial meeting was over, the mstmcﬁenibegan, and each
<hild and parent were required to record their practice se%-ssic-ns. Fach week
the child was giver a record sheet that was to be filled out by both the child
and the parent. The child was required to record the toﬂa] amount of mimales
that they actual practiced, and the parents were to record the tota) amount of
minutes that they supervised. This pracess continued through the first ten
weeks and through to the end of the seventh month. At the the end of each
period, ten weeks and seven months, the investigator totaled the forms
recording the minutes for each child and parent. Two of the parents failed (o
return any of the forms. When doing the caleulations ol the data, the
mvestigator ran the data twice. OUnce including the twoa as supervising zero
minttes and the other time excluding them.

At the conclusion of the ten week period, the stucents were evaluated.
The criterion used was an etude compesed by the investigator. The elude was
composed to include only the musical elements that were covered during the
ten week period. Another set of etudes were used after the seven month
period utilizing those elements covered within that Hime period. Tor bath
evaluations, etudes 1A and I1A were designed to pr-::vir:l_é emphazie on the
technical-phvsical criterion, while the other etudes empfjiasiaed the ousical
criterion. Al students were video taped as they perfﬂrmed their etudes.

One week priot to the taping, the investigator dist?ﬂbuted the etudes
{TA, TB) to all the students, and assisted them on 1earrﬁﬂ§; the etude.
However, when etudes ITA and TTB were distributed, theggmdents were to
prepaze them on their own, The actual video faping took place on the

eleventh weel of instruetion. The order of taping was determined throush a

4



random munbering system. No names were used, and the only people in the
room were the child and the investigator. The i.nvestiga-f-tur stated the
student’s identiflication number and counted the tempo aff to establish a
congistent tempo. A zoomihg technique was used on the etudes that
emphasized the technical-physical criterion measures, zu‘iad it was not tged on
the musical criterion measure etudes.

The following day fourleen students were video taped playing the
same etudes they performed the day before. This was done in order to test for
reliability. The same procedirs was performed at the conclusion of the
sevenih month evaluation, including the retesting the f;:pllowmg day.

The investigator chose two independent judges with beginning band
experience to evaluate the tapes. The judges were guided on how to evaluate
the tapes by the investigator prior to the actual evaluation, The investigator
designed a five-point scale set for the judges to use. The set included five
dimengions for technical-physical skills: embouchure, Kand position,
instriument position, posture, and musical factors. The set for musical skills
inctuded, articulation, melody, rhythm, phrasing, and technical physical
skills. Pach judge could assign a number from one to five for each of the
akills.

Several methods of evaluations were to wsed to analyze the data
collected by the investigalor. The Pearson Produet-Mowent Correlation
Coetficients were computed to determine the following relationships: 1)
student achievernent and total minutes of parental supréarvisinn of home
practice, 2} student achievement and total minutes of praéctice, 1) student
achievement and MAT stencard scores, 4) student achie':uement and interest

inventory scores, and 5) students achievement and students age in months.



The Pearson Correlation was also used for student perfﬁérmance criteria
measures, inter-judge reliability and consistency of student achievement
through the school year. The Spearman Rank-Order Ccirrelatinn Coelficients
evaluated the relationship of student achievement with the total minutes of
péarental supervision of home practice, and olal minutes of student home
practice. Analysis of variance were computed to compae the amount of
student home practice and amount of parental supervision with, student
achievement. Along with comparmg student achievemant with the
percentage of English spoken within the home and grade level.

After the analysis of all the data, intey judge religbilities were good
ranging between 75 and 92, Specifically, the strength of the supervision of
parents and the student achievement for technical-physical, musical, and
combined were .58, .57, and .63, respectively. The strongest was found
betweer parental supervision of student home practice with student
achievement. It is untortunate that no post hoe test wers calculated on the
ANOVA data. One can not interpret how much parental supervision makes
a significant difference for student achievement.

Comparison of the Brokaw study and the ‘E;pmsmt atudy

the Brokaw study and the present study possess some similarities
along with some differences. The major similarity is the utilization of
parents in the music educational process. Brokaw uses the parents mainly as
suipervisors, lo oversee the practice in the home. The parents in this study
received only one session on how to supervise the practice sessions. The
parents had to rely oil the book for the rest of the time. ',;['he only active role
other Lhan supervising the child’s practice was recording the minutes of their

sipervision. Flow accurate was the recording of the minutes of each practice

1t}



segplon’

In the present study, the role of the parent was a Ettle different. The
parents had to attend classes for twelve weelks, where thh}r were instructed on
how to play their child’s instrument and instructed on how o read music in
order to assist their child at home, This setting allowed the parents to
experience the same difficulties that the child experienced in their lesson.
They aleo had the opportunity to learn the cause of a problem and how to
correct that problem, not just see if they are praciicing. The presant study
provided more interaction befween parent and child, with the actual playing
of the instrument, and may have provided a better disposition for practicing.

Other similarities included the playing of an etude as the musical
criterion. The Brokaw study used several efudes for musical criferion
measures and technical-physical eriterion measures. The students received
help with one the of the etudes prior to the taping of the performance. In the
present study, one etude was used which was adapted from the Brokaw study.
However, the investigator in the present study did not assist the students
with the etude. The students had to work on the etude at home, and they had
one week to prepare it. This was similar to the second set of etudes in the
Brokaw study.

In both studies, the studenis’ performances were taped. In the Brokaw
study the students were video taped, while the students in the present study
were audio taped. Tn both cases, the students were randomly assigned a
number 50 not to use the child’s name. As in the Brokaw study, the
investigator in the present study counted off a tempo o JZestablish a conatant
Tempo,

Tn the present study, the investigator measured two criteria which were

I1



melodv and rhythm uging a continuous rating scale. The Brokaw study had
several musical and technical-physical criferions which were measured by a
five-point scale. However, the Brokaw study did not pm:jvide guides lines for
the rating scale, so one does not know what constitutes a:rating of a one or the
rating of a two. Both studies used two independent judges for the evaluation
Process.

The Dioan Study”

Doan’s study was designed to investizate the relationship between
parental involvement and the performance ability of seventh and eighth
grade violmn students. He was also interested in discovering the answer to
ather questions. One of those questions was to determin: the difference
between the performance ability of students within four ‘reatment groups,
and ths other was to measure the influence of parental involvement and it's
relationship on the performance ability of the students.

The investigator chose four schools that had an existing junior high
school or middle school orchestra program o participate in his study. These
schools were located near the Columbus, Ohio area. In schools A, B, and C,
all seventh and eighth grade violin students were uged. Where as students
from schoel D were randomly selected for the study. The reason for deing
this was to balance the groups, because school T's population was much larger
than the other schools. The total amount of students invblved in the study
were sixty-four. The study also included the parents of al the students.

Cmce the four schools were chosen, each school wes randomly assigned
to one of the four treatment groups. The treatment groups were as follows:

group A: Task was prepared with teacher aﬁsistance only.

g

Doan, Gerald Richard.” An Investigation of the Relationships Between Parental
Involvement and the Performance Ability of Violin Students.” (Fh.D: diss., Ohio State
University, 1973). ‘
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(music not taken hnme)f‘
group B: Task was prepared with teacher as;sistance along with
parental assistance at home.
group C: Task was prepared with parental azsistance only.
group D: Task was prepared by the student with no assistance
from teacher or parents.
The total preparation ime for all groups was three hours. The investigator
was the nstructor for groups A and B. The students constituting each group
were given written defuutions in which (o work from, while the parents
ware given written suggestions to work fromn,

After the treatment groups were assipned and the ditections wers
given o the students and the parents, the instruction began. The study
cocurred during the first three weeks of May, and each treatment was
achmirdstered during the tirst week of the study. It was drring this time that
the investigator visited each school and explained the study to the students.
Materials were distributed along with written and oral detinitions of the
techniques to be evaluated. Afterwards, the investigator erformed each
mslcal example from the performance task for the students. The students in
groug B, C, and D were given calendars for the month of ivav. Thev were
instructed to enter the amount of minutes spent practicing for each day, along
with & total for the treatment pariod. They were also Instructed to have their
parents sign the form.

When each school had the indtial visit with the investigator, the
instruction with their music of the musical elements began. Those siudents
i groups A and B were ageisted by the investigator. Thjs was performed in

the form of a class lesson with each student having a copy of the music. The
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mvestizgaior drilled all the elements to be evaluated %t[t]‘:, the students, along
with marking their music. Once all the elements were aﬂd_ressed, each
example was performed in unison at various tempi.

However, the difference hetween the lwo groups was in the time spent
drilling the elements. Group A received six half hour classes with the
imstructor, while group B only received three hall hour ¢lagses with the
instructor, Both, group A and B received the same information on each
element, but group A was drilled longer on each element. Those students in
group B were asked to drill the elements at home with their parents.

Although groups C and D did not receive assistance in class, they atil}
had to prepare the same musical examples as groups A énd B. CGroup C
prepared their elements at home with the assistance of their parents. They
were ingtructed to spend three hours working on the musical examples. In
order to keep record of thelr time, the students were to record their practice
time, and the parents had to sign the forms to verify the amount of time
spent practicing. At the ened of the treatment, the forms were refirned to the
mvestigator. Group T> had to prepare the musical examyples at home similarly
o group . However, group D received no assistance {rom their parents.
They also followed the same procedure in recording thei- practice ime as
sroup .

Since the parents had to assist the child at home, ithe investisator sent
written instructions home {o the parents. These instructions were gindelines
for the parent to follow in assiating their child’s practice. The instructions
included some of the following activities: schedule prac:[.'ice time, listen to the
practice, criliclzing, praising, checking assipnments, and jf possible, check

rhythm, count rhythms, count time, and correct intonatian. The parents
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were also required to £ill out a questionnaire at the end ¢f the study. The
questionnaire was designed to measure the parental involvement with the
student’s musical activities.

The musical selections for the study were chosen from student violin
literature. The musical examples represented a range of difficulty and
techniques, which at the same time were playable by the average seventh and
eighth grade violinist, Each example was to include the'alements to be
evaluated, which were intonation, rhythm, articulation, and tempo.

After the investipator selected the nine musical examples, they were
then submitted to a panel of string experts, The pane! of string experts al} had
backgrounds in professional performance and in teaching young etudents.
They were asked to evaluate the musical examples using, the defirdtions of
string techniques to be evaluated. They were also asked. 7o select one or a
combination of examples that contained all the evaluation elements. At the
conclusion ot this process, the experts selected five examples (C,F, G, H, and T)
to bé used for the study: Txamples C and E were selecled to be used for the
recording evaluntion. Example C, Gavotte, by P. Martind; was in the key of C,
with 2 modulation to the key of g minor. Accidentals provided problems for
the placement of the first finger, and a variely of articulations were found in
this example. The rhythm consisted of half, quarter and eighth notes.
Example E, Gavotte INo. 2, . 5. by Bach, was in the key 0{ O major, and the
accidentals in this selection provided problems for the first and second, finger
placements. This example included a variety of articulations as wel} as hatf,
quarter, and eighth note rhythm patterns. Example G, G%wotte MNolby ]l 5.
Bach, was in the key of g munot, with acddentals pmviﬂng problems {or the

first and second finger placements. The rhythm includec. half, dotted quarter,
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quarter, and eighth note patterns. A variety of articulations were included in
this example. Example H, Gavotte by Jean Becker, was i‘;n the key of g minor
with a modulation to the key of G major. Accidentals p%mvided. prroblems for
the first and third finger placements. The rhythms cons'sted of half, quarter,
sixteenth, dotted eighth with sixteenth notes, along w_itl{ eighth rests. A
variety of articulations were found in this example.

At the conclusion of the three week period, the students’ performances
of examples C and E were recorded. Each student was assigned a number and
was recorded by the investigator. They were the only people in the room at
the time of the recording session. The students were instructed to perform
the selections with a short pause between the two. Prior to each recording,
the investigator tuned each instrument. The recordings were then evaluated
by three judges.

Each judge was a professional string player with experience in teaching,
strings in the public schools. Before the actual evaluation process, the judges
received a training session on how to evaluate the tapes. They each had a
copy of the music in front of them, along with a nuumbered score sheet. They
were (o evaluate the student’s intonation, rhythm, artid'.tlation, and tempo.
‘The scores ranged from zero to ten (ten being the highect}.

In order to measure the family involvement in music, the investigator
designed a questionnaire for the study. The questionnaires were sent home
to the parents at the conclusion of the three week period, with a letter of
explanation. The items on the questionnaire included biographical data,
along with questions dealing with musical experiences émd nterest.

Several methods of evaluations were used to analj‘;fze the data for the

study. The Spearman Rho rank order correlation was used to compare the
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performance ability scores with the teachers” ranking of students. The
Pearson product-moment correlation coefficient was uséd to compute the
relationship between parental involyvement and pErfurrﬁ.ance ability. An
analysis of variance was used to compute any differences between the
involvement of parents of students in the four treatment groups. Finally, a
regression analysis was used to better understand the contribution of each
question in the questionnaire.

Alter the extensive analyses of all data, the most relevant finding to
this researcher was the relationship between parental involvement and the
student’s performance abjlity. That correlation was. 41. Although the
investigator suggested this number to be statistically significant, it has
negligible practical significance.

Comparison of the Doan study and the present study

The Doan study and the present study share some: conumon factors
along with several differences. The main common facter between the two
studies is the use of parental inveolvernent. Doan had parents assist the child
with the preparation of their music. The parents in Doan’s study, however,
only received written instructions on how io assist their child. The child had
to record the amount of time spent practicing, and this lid to the other rale of
the parent. That is, they had to sign a practice form to verify the child’s
practice time. The parents in this study did not receive émy other farm of
instruction, other than the written instruction sent homé by the investigator.
They did not even meet the investigator. They had to interpret the
definitions given by the investigator, and then were expected to see if the
child wag performing the elements correctly. How r:ertaéin were the

interpretations of the definitions? How accurate were the practice fime
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forms?

Tn the present study, the parents had a more active role. They had a
hands on experience with the actual instrument. This experience provided
the parent with a wealth of information to assist their chitd. They met with
the investigator for twelve weeks, learning how to play the instrument and
how to read the music, along with learning the various musical concepts.
This experience also provided, the parents with the h'LD1év'IEd.gE of discerning
when the child was actually practicing, and not fooling around on the
insirument.

One of the major differences between the two stuilies was the subjects
themselves. In the Doan study, the subjects were seventh and eighth grade
violin students, who had several years of instruction or their instrument.
The parents of these students may have already had several vears of
involvement with the music program. Where as in the! present study, only
fourth: grade beginning band students were used. It was not only the students
first musical experience, but also the parents” first encounter with a musical
instrument.

Another similarity included the recording of a musical selection as a
performance criterion. The Doan study had each student prepare two musical
examples for the recording process. Each treatment group had three weeks to
prepare the selections. The treatment groups also varied, in assistance by the
investigator and the parents, and one group received ne assistance with the
selections. In the present study, all students were giver. an etude in which
they had one week to prepare it at home.

In both studies, the students’ performances were recorded on audio

tape. They were also randomly assigned a number to rémain anonymous
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from the judges. As in the Doan study, the Investigatorand the child were
the only people present during the recording sessions.

In the presents study, the investigator measured two criteria for music
performance achievernent. The two criteria were melody and rhythm. The
investigator used a five point continuous rating scale for each criterion. The
Doan study measured intonation, thythan, articwlation, and tempe. The
scores for each of these elements had a range from zero to ter, with ten befng
the highest. In the present study, the criterion for each szare was stated.
However, it the Doan stady no explanation was given regarding the scoring
systern. What was the expectation for each score? What was the difference of
scoming a three on an element from scoring a four on that element?

Both studies used a questionnaire in the study. Thae Doan study used it
al the end of the study to measure the family involverment in music. The
present stucly used a survey betore the experiment actually took place. This
survey meaatired the home environment of the students, and the other
purpose of this survey was to get the parents to voluntesr for the experunent.
Cne cf the questions on the survey dealt with their willingness to participate
in the experiment. Af the condusion of the study, anotaer questionnaire was
administered ta the students. This questionnaire was used to measure the
students’ musical affectiveness.

The Lombardelli Studv"

In this stucy, Lombardelli investigated the effect of parental
involvement an the performance achievement of micdle school
instrumental music students. The subjects of the study -onsisted of sixty-

seven [ifth and sixth grade instrumental music students: The study took

|

Lombardells, Stephen. “The Effects of Parental Involvement ;.m the Performance
Achievement of Middle Scheol Instrumental Students.” (Mastar thesiz. Rowan Colleze of New
Jerzey,|5495). ‘
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place at the Kenneth R. Olsen Middle 5chool, located in southern New Jersey.

Frior to the reatinent session, the investizator digtributed a survey (o
all the parents. This survey consisted of a variety of q_uéstinns pertaining to
muesical activities and musical interest within the home. The other objectve
of this survey was to select the parents who would participate in the
experiment.

The selection of the students weas based upon the parents answering yes
to one of the question, T would be willirlg to attend an PUEIING w-::rrkshcup in
which strategies for motivating and optimizing my child’s instrumental
Instruction through the development of a successful prectice routine along
with the coltivation of motivation to play would be demonstrated and
discussed.” Tf the parent answered yes, then they agreed to participate in the
evening master classes. Then, those students became part of the experimental
group, while the remainder of the students became part of the control group
ot the experiment.

Onwee the selection process was finished, the treatrnent began. The
experiment was twelve weelss long, and each student recetved a forty minute
group lesson on their instrument. At each lesson, the investigator took ten to
fifteen minutes to discuse home practice techniques. In the first lesson, the
students were asked to describe their typical practice sestion. This was then
followed by suggestions from the teacher and other stuclents i the lesson,

During the third week of the study, the invesﬁgatil:)r distributed a
hanwdout which described a practice model, as suggested :b}' Arthur Woodbury.
This model contained mformation on warm-tip, browsiag, techudesl practice
and performance. A take home worksheet was also distributed to each of the

students. The students were instructed to describe th@ixf home routine of each

20



component on this worksheet.

In week five, both the experimental and control groups were instructed
to record their practice time. In weeke gix through ten, ihe components of the
Woodbury model were discussed in greater detail.  Along with Woodbury
maodel, the Kronholz seven day practice model was also introduced to the
students at this time.

At the conclusion of the tenth week, all studen:s ivere given an etude
to practice. This etude was utilized as the musical criterion for the study, The
stucients had to work on this etude at home, without agsistance from the
investigator in their lessons. Review and discussion of materials were the
treatment for the eleventh week. On the twelfth weelk, all students had to
perform the etude, which was recorded on audio tape,

The recordings of the etude were evaluated by two independent judaes.
The judges used a {ive-point continuous rating scale for the evaluation. The
three elements of the music criteria were rhythm, tonal, and expression. The
range of the score was thiree to fifteen, and for the percﬁﬁsicm students the
range of scores was two to ten. The judges only evaluatzd the percussion
students on thelr rhythm and expression.

Dhring the twelve week treatment period, two evening master classes
were held for the parents. At least one parent of each student in the
experimental group atiended these meetings. If they could not, they met with
the investigator in person or through a phone call. In tixe fifth week of the
study, the first master class took place. At this ime, the investigator provided
the parente with information on what the students wers working on in their
legsors, The parents were also nstructed to review the Woodbury model

with their child, and to sign the child’s practice record sheet. They were also
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asked to review their child’s after-school and evening schedules, in order to
find time for daily practice.

The second master class ocoinrred during the eigh*ffh week of the study.
This class was a follow up to the previous class, as well as providing the
parents with information of the students lessons from vreek six through ten
It was also durling thds class, in which instrumental instructors demaonstrated
practice routines. The demonstrations were of the varicus band instruments,
whichk provided the parents with the information as what to listen for during
their child's practice sessions. Also at this time, the tormat of the group
lessons was explained, along with the band rehearsal procedures. At the ened
of each class, the investigator provided the opportunity for the parents to ask
guestions on any of the material presented.

Omce the data were collected, several methods were utilized to analyze
these data. The Pearson product-moment correlation was used to calculate
the inter judge reliability. The results demonstrated a consistent range
between the two judges 756 to 931, An Analysis for Covariance was used to
measure the difference among the performance achievement scores. The
most relevant finding to this researcher, was the significant difference in the
experimental group with regards to rhythmic achievement.

Comparisen of the Lombardelli Study and the Present Study

In both, the Lombardelli and the present studies, parental involvement
was the main component of the experiment. Although ‘he two studies were
similar in the use parents, there were some differences fn how the parents
were used. Both studies had the parents {ill out a survey concerning the
music home environment. Tn fact, the survey in the pré:s-:—znt study was

adapted from the Lombardelli study. As in the Lombardelli study, the present
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study selected the experimental group from one of the questions on the
SUTVEY.

Both studies lasted [or twelve weeks. However, in the Lombardeili
study, the subjects were fifth and sixth grade insirumental muesic students
whe had prior instruction on their instrument. While the suljects in the
present study were fourth grade beginning instrumental music students. The
parents in the Lombardelh study attended two evening rnaster classes.
BDuring these master classes, the parents sat and listened to demonstrations of
the instruments, as well as lectures on how to practice, The master classes
oceurred during the fifth and eighth week of the study. Perhaps those master
classes would have been more beneficial for the parents, if they occurred
during the begirming of the study, as well as more master classes throughout
the study.

Unlike the Lombardelli study, the parents in the present study,
attended twelve classes in which they received lessons on their child's
instriment. The parents of this study were required to read the music and to
actually play the instrument. This experience provided the parents with an
awareness of what the child was expetiencing. In the lessons, the parents
were also given information on practice techpigues and habils, along with
information on care and maintenance of the instrument. Similar to the
Lombardelli study, the paretits of the present study, wers alse given fime at
each lesson for questions on the materials discussed.

The use of an etude for a musical criterion, was fcund in both studies.
The students in both studies were given an etude to take home and practice.
However, the students in the Lombardelli study had twc weeks to prepare the

etude, where as, the students in the present atudy had ::ﬁ'ﬂj,r one week of
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preparation. In both situations, the students’ performanres were recorded on
audio tape.

Both studies used two independent judges to evaluate the students’
performances. A five-point continuous rating scale was used to measure the
musical criteria. The present study adapted the rating scale from the
Lombardelli study. However, in the present study, the investigator chose to
only use melody and rhythm, eliminating expression.

The Zdzinski Stndy”

In this study, Zdzinski investigated the relationships between parental
involvement and it's effect on musical affectiveness, cognitive musical
achievement, and performance achievement. The subjects of the study
consisted of three hundred and ninety-seven instrumental music students
from grades four through twelve. The investigator chose five intact band
programs to participate in the study. The schools were located in rurat New
York and Pennsylvania. All the subjects volunteered to: participate in the
study. The majority of the students were in high school, 45%, while the
junior high school represented 31%, and the elementary. school represented
27% of the subject population. Fifty-seven percent of the subjects were female
and the other forty-three percent were male.

Zdzinski utilized several dependent variables in Eds study, which
included affective outcomes, cognitive musical ac:hjevefnent, and
performance achievement. lIn order to measure the outcomes in each
variable, he used several different instruments. For the affective outcomes,

he used the Zorn Music Attitude Inventory (MAI), Asmus Motivational

Factors measure (AME), and the Asmus Magnitude of Mobivation measure

v Zdrinski, Stephen,F. “Parental Involvement, Selected Studert Attribuies, and Learning
Cntcomes n Instrumental Music.” jouraal for Research i Music Edwcation, 44, No. 1 (1996): 34-
48,
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(AMM). The MAT assessed attitudes towards music and musical particpation

among band students. The AME assessed five factors to which students

attribute their success in music, which are as follows: efort, background,
classroom environment, musical ability, and affect for music. The AMM
asgessed the magnitude of student motivation in three areas, which indude
personal conunitment, schoel music, and music compared to other activities.
The cognitive musical achievement was measurec by a different set of
mistruments. The Hrst test of measurements were a set of selected sub tests of
the Music Achievement Test (MAT). Another test that was used, were
selected sub tests of the Jowa Test of Music Literacy (IIML). The teachers who

participated in the study decided to use these test, which corresponded to the
learning outcomes of their band programs. The MAT sub tests measured
pitch discrimination, interval discrimination, meter discrimination,
instrument recognition, music reading, and chord recognition. The purpose

of the ITML sul> tests were to measure pitch and rhythm reading.

Finally, the performance achievement was measured by the Watking-

Farnum Performance Scale (WEPS). The WEPS wtilized. an objective scoring

system, while the Performance Rating Scale Supplement (PRSS) utilized a

subjective scoring system. This allowed for elements of the performance on
the WEPS to be measured, since it was not addressed by the published scoring
system. Those elements included musicality, intonation/tone quality, and
technique. A five point Likert scale was used to eva]uat?e these items.

The independent variables of this study, were pa;rental involvement,
music aptitude, grade level, and gender. The parental iavolvement was
measured by the Parental Involvement Measure (PIM).: This instrument was

designed by the investigator, which was used in a prev-iijus study involving,
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middle school instrumental music students, [t measured the frequency in
which parents were engaged in parental involvemenst aé:i:ivities, and the
extent of the parental involvement. A five-point Likert scale was used to
measure the findings. The PIM also collected other information such as;
ownership of musical materials, and non behavioral pzrental involvement
activity.

The other variable, music aptitude, was measured by using Gerdon's

Musical Aptitude Profile (MAP). The Tonal and Rhythm sub tests of MAP

were used. The composite score of the two sub tests funictioned ae the
measure of music aptitude. The grade level was grouped accordingly:
elementary, junior high, and senior high.

The procedure of this study was to administer the previously
meniioned instruments of measurement. The band directors of each school

administered the WEPS to all the subjects. Each performance was tape

recorded, and the recordings were evaluated by the investigator. The

investigator administered the MAT and the [TML sub tests, along with the

MAP, attitude teasures, and the PIM. This process cccurred over a four
week period.

Once the data were collected, several methods of analyses were used fo
compute the results of the study. Cronbach’s alpha reliability coefficients
measured the reliability of the AMM, AMFE MAY and PIM. The intrajudge

reliability was measured by an intraclass correlation. Three judges with
adjudication experience, evaluated fifty percent of the performances. From
the results, it was concuded that a respectable reliability éf'f B2 to .98 existed.
The Pearson Product-Moment Correlation was used to compute the refiability

for the PIM and other sub tests, along with individual PIM items and all
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cormposite measures. Tt wag also used to compute the relationship belween
PIM and cognitive, affective, and performance scores by school lewel.

The results of the study, indicate some sjgnj.ficanf relationships
between parental involvement and the different musical learning outcomes.
At the elementary level, performance and cognitive musical outcomes were
significantly related lo parental involvement, WEPS score .33 and
performance composite score 37. The resulls of the individual PIM items
ated the performance scores, indicated a statistically sign‘ficant relalionship
for Hstening to practice and assisting with practice. Although the resulls had
a negalive correlation, listening to practice -.09, and assisting with practice -
26, it does provide some insight for the need to prepare parents with a
musical education. The strongest significant relationships were found
between parental involvement and atfective outcomes, and at the elementary
level, a significant relationship was found between performance scores and
the PIM.

Comparison of the Zdzinski study and the present study

Zdzinski and the Investigator of the present study share a common
intereat with parental involvemert, and the effects this has on their students’
music education. Zdzinski was interested in parental involvement, but did
not incorporate them as an active part of the study. The i?ﬂ\fi, which
measured their involvement, was administered to the students and not {o
the parents directly. The present study had the parents p.ay a more active role
in the whole music education process. Some of the significant relationships
found in the study were negative relationships between PTM items, Listening
to practice and assisting with practice, and the child’s peﬁurmance scores, The

study did not provide background information of the parénts. A possible
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reason: for the negative results could have been the lack of knowledge, white
listening and assisting the practice sessions within the home. If one does not
snow what ta listen for, and how to help, then how can they be expected to
enhance their child’s performance ability?

This idea was the premise of the present study. Inthe present study,
the investigator realized the lack of knowledge among parents of such
students, who also expressed a desire to want to help their child, and designed
an active participation among the parents within the instrumental music
program. The parents in the present study, spent twelve weeks learning their
chitd’s instrurnent. The lessons induded music reading, music performance,
care and maintenance of the instrument, and practice habits, There was also
discussion on how to assist the lessons, as well as what to look for and listeny
for in the practice sessions. One suggested activity, was to have the parent
perform the instrument, while the child acted as the teacher. This activity
provided and interaction between both the child and the parert, forcing the
child to listen more attentively. It also required the child fo be more
ohservant of common problems such as poor hand positicn, puffy cheeks,
and poor posture.

Both Zdzinski and the present mvestigator, were interested in the
relationship between parental involvement and musical ¢ffectiveness,
Zdzinski used several instruments of measurement in his study, one of them
being, the Asmus measure. The present investigator, use&. an adaptation of
the Asmus measure in the present study.

The Zdzinski study provided the evidence that there are relationships
between parental involvement and musical affecﬁveness,;performance

achievement, and cognitive musical achievernent. His study covered the full
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range of band participation, from elementary to senior ligh. In the present
study, the investigator took Zdzinski's evidence and desi‘;gned a program to
umplement a more active parental program. Since the first year of the child’s
strumental music experience is such a crucial time, the investigator choose

only to use fourth grade beginning ingtrumental music ctudents.
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CHAPIER THREE

Design of the Study

Samnpie
The subjects of this study consiated of 177 fourth grade beginning band

students. These students were from thyee elementary sctiools in the
Washington Township School District in southern Mew Jarsey. tThe student

population was primarily white and upper-iniddle class.

Procedare

The students who parlicipated in the instrumenta? music Progiam,
signedt-up for their instrument in the spring of their third zrade year. As the
students handed in their form, they were issued a home TUSIC environment
survey, which was adapted from the Addison, Brand, Clernent, are
Lombardell; studies, ™™ alang with a letter explaining the investigation,
which had to be returned before the end of that school yea {(appendix A),
Those students who forgot to return theip slip or new smdents, were given

the same opportunity in September.  One of the questions included in the

" Addison, Richard. “Parents View on Their Children’s Musical Hdncation in the
Primary School: A Survey " British Jaurrai of Music Educativn, 7 No, 2 (19905 {33-141.
” Brand, Manny. [bid

# Clement, Margaret. “The Effects of Parenlal Remediation on the Musical Literacy of
Elementary School Students as Mensnred Through Thelr Music Aptitudi” (Master thesis,
Rowan College of New Jersey, 1996), :
i Lombardelli, Stephen. “The Fffects of Parenta] Involvement on {he Performarnce
Achievement of Middle School Tnsirumental Students.” (Master thesis. Rowan College of MNew
Jersey,1995).
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survey asked the parents if they would be interested in participating in the
study. If a parent answered “yes” ta that question, he/ sh:a participated in the
group lessons. Forty-six parents responded that they were willing to
participate. |

Once the dates, time, and location for the parent lessons were selected,
a follow up letter was sent home to those parenis who expressed an interest
in participating to verify their continued interest in the experiment (appendix
A). Twelve families completed the experimental lessons. A phone call, if
needed was a final measure in getting the parent volunteors. A final
reminder for the parents was at the meeting where the parents picked up
their child’s instrument.

In October, when the students received their instriments, a1l students
received a weekly half hour group lesson on their instrurient during the
regular school day. The parents wishing to participate, received a forty
minute group lesson on their child’s instrument on a designated night. The
parentaj lessons were grouped as follows: woodwinds on one evening and
brass and percussion on another evening. The parents received the same
instruction as their children. They aiso received a check list for their
particular instrument {appendix B), which was adapted from Westphal's
Guide to Teaching Woodwinds.? This check list acted as a guide line for

them to follow as they assisted their child with their homel practice, The
parents were also taught how to identify problems and hotw to cozrect them as
they occurred.

The lessons continued for twelve weeks, and at the end of the twelve

weeks, the students were tested on their music achievemerit and their music

= Westphal, Frederick Guide to Teaching Woodwinds. 5th, ed. Dubuque, IA: W Brown
Publishers, 1990,
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affectiveness. Each student had to perform an etude (appendix C) which was
adapted from the Brokaw study.” Tn January, cach smdeth was given the
elude to take home and practice. Because of the size of ti"lﬁ' control group,
only those rstudents, who participated in the class le%uné with students from
the experimental group were tape-recorded. The fnﬂouﬁg weelk, each child
individually performed the etude, which was recorded b} the investigator.
All togather, 42 students from both Zroups were recorded.

The recordings were judged by two independent judges, who had
experience in instrumental music. The judges used a cortinuous rating scale,
which was adapted from Lombardelli's vating scale(appendix D).” The judges
evaluated the student’s melodic and rhythmic ability, and their scores ranged
from zero points to twenty points. Prior to the actual evaliation process, the
judges were in serviced on how to evaluate the recordings. The investipator
explained the rating scale, and provided a gample tape to practice the
evaluation process. The total score for both rhythm and tonal achievement
served as the data for the analysis.

To measure the student’s music affertiveness, the student completed a
questionnaire thal contained various questions om their athifude toward
mugic and their expetience with music. This was adminis-ered in Januvary.
I order to expedite the process, the investigator read the cuestions (appendix
D) to the students, while they filled ouf a sepatale answer cheet (appendix 7).
The reasoning for this, was due to time constraints and varied reading

abilities among the students The questionnaire was adapf.ed ftom surveys

= Brokaw, John Parkinson. “The Extent to Which Parenta] Fupervision and Other
Selacled Factors are Related o Achievement of Musicel and Techinical-Physical
Characleristics by beginning Instrumental Musie Studants,” (Ph.I. diss., University of
Michigan, 19831

“ Lombardelly, Stephen. “The Effects of Parental Tnvelvement an the Performance
Achieverment of Middle Schoal Insirumental Students.” (Master thesiz. Rawan College of New
Jersey,1995),
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found in the Bushra and Zdizinski studies ™ The total score for this survey
served as the dala for the analysis. To equalize cell sizes, data were randomly
eliminaled from the control group,

The results of both test were compared among those students who had
parents that participated in the experiment, and those stidents whe did nat

have parents participate in the experiment.

Analysis

The data were organized into two one dimensional designs for
differences, one for performance and one for attitude. A least square analysis
ot variance was calelated on the performance data to zceount for the
unbalanced desipn. A t-test for independent samples was calculated on the

attitude data. The .05 level of confidence was set for both analyses.

= Bushra, Nancy. "The Effecis of Competition on the Singing Achievement and
Motivation of Elementary General Music Students.” (Master thesis. Rowsn College of New
Jersey, 1994). .

2 Zdzinski, Stephen, F. “Relationship Among Parental Involvement and Affactive
Qutcomes in Instrumental Music.” Southezstern lournal of Music Edweotion, {1992).
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CHAPTER FOUR

Results and Interpretations
Parent Home Environment Survey. The Alpha Coefficient for the parent
home survey is .895. The petrcentages for each of the five Likert cphons for
questions 1 to 34, are presented in Table 1. The survey reveals some
important results concerning music eduration. Seventy percent of the
parents sirongly agreed that children should be encouraged to learn music,
and 72.7% of the parents strongly agreed that children showld been
encouraged to listen to music. Another important result ‘was that 47 2% of
the parents strongly agreed that instrumental music is an important part of
their child’s education.
Table 1
Percentages for the Parent Home Environment
AA = Streigly Agrea
A= Agee
N = Neither Agree nor Disagree

D =Disagiee
DY) = Stronply Disagee

1. We listen to music as a family. 364 545 ° 55 36
2. We bisten to musicof gur own

choice(CD's, cassettes)ofien. 19,1 44 5 &4
5. We listen individually. 381 545 6.4
4. We listen to the radie. al.5 &7 1.8
5. We attend concerts. 65 303 303 174 5.5
6. We attend theater and other musical performances. 165 459 2.1 138 28
7. My child attends musical events. 155 418 300 104 27
8. If Ihad extra money, T would spend it on

samething musical. 182 309 33 127 0%
9. We watch musicals on TV/ VCR. 255 491 1200 36 1.8
10 We watch music spedials onTV. R KNG 209 55 0.9
11, W¥ve listen to pop music. 827 555 73 45
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12. We listen io jazz music. 145 308 282 191 7.3
3. We listen to counfry music. 91 227 355 2.0 12.7
T4. We listen to classical tvusic. 11.8 327 318 173 &4
15. We sing as a family. 138 339 303 165 55
16, We play music together. 73 238  B7F 3 1.0
17. We nuse cassettes/CD's in the car for the children. 37. 44.5 a1l 54 27
18. Tather or mother sings at home. 236 373 173 165 o4
19. Grandparents sing with the chiidren. 3.8 211 275 139 138
20. Grandparents sing with the family. 83 138 330 312 138
21. We listen to music in the car. 67.3 309 05 09
22, | can play & musical instrument, 183 158 237 239 145
23, | have played a musical instruinent. 257 34 11 128 101
24. 1received lessons while in school. 209 318 155 173 145
25, Tstilt play a musical instrument. 14.7 &4 193 383 2
26. There is a plano in our house. 26.6 S0 730 31 s
27. The children have a keyboard that they can play. 358 284, 75 160 142
28. We play or sing outside of our home., 74 248 193 248 1338

292, My own musical childhood was fun and pleasant. 245 33 2386 82 64
30. My own mngical ehildhood gave me adequate

music skills. 18.3 21.1 229 183 9.3
31. Children shiould be encouraged to learn music. 70.0 29,1 08
32. Children should be encemraged to listen to music. 727 264 0.9
33. Instrermental music is an important part of my 472 B2 175
child's education.
34. Pwould ike to participate in lessons in order to 333 204 255 176 22
assist ey child m their instrumental
Diusic edncaton,

Interjudge Reliabilities. The interjudge reliabilities for the tonal and rhythm
rating scales were 595 and .B52, respectively.

Performance Achievement Means, standard deviation, and anova STy

data are presented in table 2. A statistically significant mezn difference was

found m favor of the experimental group.
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Table2

Means, Standard Deviations, and Anooa Summary Dalg far Students”

Performance Achievement ,
m_—mmmmu

Croup N M =)
Experimental 12 10,500 5.870
Control 30 5.367 6128
BT Ch— O — p— I — - — R ic— P e

ANOVA Suwmmary

WM

55 DF MS k
Group 225867 1 225.867 6.155*

Error 1467 967 40 36.699

.05

Musical Affectiveness. The alpha coefficient representing the internal

consistency relability ie 849, Means, standard deviation, anud t-statstics are
presented in table 3. A statistically significant difference was found in favor of

the experimental group,
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Table 3

Means, Standard Deviation and t-stelistics for Student Attitudes

-
Group N Mean ST

Experimental 12 158.750 9.650 t = 2479%

Control 12 140.750 1,277

g, 05

Interpretations

Of course it is possible that a type I error was committed. However,
both the confidence levels for attitude and petformancs were less than the get
.05 levels, therefore making that possibility improbable. Therefore, it may be
that imvolving parents actively, by teaching them the instrument separately,
may have contributed {o the significant mean differences found in both the

studenls’ performance achievement, and their attitude {otward music.
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CHAPTER FIVE

Summary and Conclusion

Purpose and Problem of the Study

The purpose of this study was to examine the musical environment in
the homes of elementary instrumental music students. The problem was to
investigate the effectiveness of an active parental involvément program on

their child’s music achievement and music affectiveness.

Design and Analysis

In the spring, third grade students had the opportunity to sign-up for
the instrumental band program for the following year. As they signed up for
the program, each child was issued a survey containing qt.estions about their
home musical environment. One of the questions asked tixe parents if they
would be willing to participate in the study. This survey was used to
determine the experimental groups. Once ali surveys were collected, 177
expressed an interest in the program, and 46 parents expre.%;sed an interest in
participating in the parent lessons. Twelve parents cumpléted the
instruction.

In September, dates and times were chosen for the parental lessons,
and once this was confirmed, a follow up letter was sent to: the parents. This
letter was to verify their participation in the study.
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Once the students received their instruments in October, the treatment
seseion began. Fach child received a thirty minute group iesson on their
pariicular instrument each week., At the same time duﬁ‘ng the evenings, the
parents were receiving lessons on their child's mstrmneﬁlt. The parent
lessons were grouped accordingly: woodwinds on Monday nights and brass
and percussion ont Wednesday nights, The parent grou‘p?lessnns were forty
minutes long. The experiment continued for twelve weeks. The parents
received the same instraction as the stodents did during the day. Fowever,
the parentis were given a check Hst for each instrument. This check list
provided the parents with a guideline when assisting wita their child’s
practice. They were also instructed how to identify and correct problems as
they occurred.

At the conclusion of the twelve week treatment cession, each child was
issued an etude. They were instructed to take it home an leamn it, and the
following week they were tested on their performance of the etude. The
students performances were recorded by the invegtigator, which was later
evaluated by two independent judges. This was used lo measure the students
musical achievement. 4 continuous rating scale was used for the two music
criteria, melody and rhythm. To meesure the students’ misical affectivengss,
an attitude survey was administered to the students at the end of the twelve
week period.

The data were oollected and organized into twa c:me% dimensional
designs for differences, one for performance and one for atitude. Tnferential
stalisfics were used to understand the differences between the experimental

and control groups.
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Resulis
A stabistically significant mean difference for bothl-perfurmance

achlevement and attituce was found in favor of the experimental group.

Conclusions and Recommendations

Baged on the data acquired from this study, it can E-e concluded that
homes with an active music environment will produce beginning
instrignental students who perform better and have morz positive attitudes
about music than those home environments which do not getively support
music.

Since significant mean differences were found i this study, and the
students” overall performance and attitude were highet among the
experimental group, it may be teasible to investigate ways in which to
implement this design into the instnmmental music program.

Although this study did not set out to measure the drop out rate
amang the students as a variable, it was found that the control sroup had a
much higher drop out rate than the experimental group. Twenty-five percent
of the control group dropped out of the program, either during or after the
treatment sesgions. The students in the experimental group slill remain in
the program, representing a zero percentage drop out rate.. The impact of this
finding, stresses the value of the parental influence. It also provides some
insight on ways to retain the students in the instrumental music program,

Future designs for similar studies might include inﬂg‘_l;ﬁl.ment rentals for
both the parent and the student. This will provide the epportunity for both
the child and parent to play together and work together. O:jther congiderations
may include, having both the parent and the child attend the parent group
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lessons together. In order to accomumodate more parente, it may be valuable
for some parents to attend the child’s lesson in school.

Unfortunately, the school day and the expense of i'*enﬁng the
instnuments can be very cumbersome for the parents. What needs to be
addressed is the approach in which to implement a program similar to this

study, and at the same time make it cost effective for the parent.
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Dear Farenis,

T am presently completing my studies for a Masters Eegl'éee in Music
Fducalion. One of the exit requirements for the program is thel‘l, completion of a
Thesis Project. My project concerna the musical home envim:{ment of my students.

In the fall T will be conducting an experimental research ?‘projen:t which wiil
include the parents and the students. I will need parents to volunteer to participate
in the project. Once a week for 12 weeks, T will be offering group lessons for those
parents who would like to participate. This will give you the Olijpnrt“u_nity to learn
the instyrument with your child, and at the same time provide vou with information
to assist your child with their music education.

The attached survey is another portion of this Thesis Projeet. The purpose of
the survey is 1o discover the musical background the stucents experience within the
home. [ would appreciate it very much if you could take a few minutes of your titne
to complete the questionnaire and return it to me as quickly as possible. If vou wish
to participate in the lessons, make sure you {ill out the survey. “hank you for your

time, and I look forward to working with you and your child.

Gincerely,

Mary Bushong
Band Director



SURVEY QUTSTIONS

Dirvections: FPlease read the following statements and place 4 check mark in the column that best
describes your feelings about ¢ach statement. The columns are labeled a3 follows:
AA = Strongly Apgree

A =Agree
N = Neither Agree nor Disagree
I} =Disagree

DD = Strongly Disapyee
AAl AV NI|D | DD

1. We listen to music ac a family.

2. We listen to music of our own choice{CLYs, casseties)often.

3. We listen individuaﬂy.

4. We listen to the radio.

5. We attend concerts.

6. We attend theater and other musical performances.

7. My child attends musical evente.

8. H 1had exira money, I would spend it on something musical.

G We walch musicals on TV/VCR.

10 We watch music specj,als on TV

11, We listen to pop music.

12, We listen (o jazz music.

13. We listen to country music.

14. We listen to classical music.

15. We s'mg as a famjlyl

16. We play musie together.

17. We use caesettes/ (CD's in the car for the children.

18. ¥Father or mother sings at homae.




| AA

130D

15

Grandparents sing with the children,

20.

Grandparents sing with the [amily.

21,

We listen to musio it the car.

22,

1 can play a musical instrument.

23.

I have played a musical instrument.

24,

I recejved jessons while in school.

25,

[ atill play & musical instriument.

26.

‘There is a pianc in our house.

27.

The children have a keyboard that they can play.

28

We play or sing oulside of our home.

28,

My own musical childhood was fun and pleasant.

30.

My own musical childhood gave me adequale music skills.

31

Children should be encouraged to learn music.

3Z.

Children should be Encouraged to listen to musgic.

33.

Instrumental music 15 an important part of my child's education.

T'would like to participate in lessons in order to assist my
child in their instrumental music education.

Name Child's Name

Fhone number Child’'s Instrurment

Would you be willing to participate in the study? Yes No




Plear Parents or Guardians,

Welcome back to another school year, I hope you had a mice summer. Tast
spring you participated in a survey for me, and as a result of that survey you
expressed an inlerest to participate in my research experiment for my Masters Thesis
project. The lessons will be divided up into the following groupa: GROUP! (flutes,
clarinets, and saxophonest will meet on Monday nights, and CROUF 1T {trimpets,
trorbanes, batitone horns and drums) will meet on Wedneaday nights. All lessons
will be held on stage at the Whitman Elementary School, and the lessen time will
be from 700 to 7:40 at night. The dates for the lessons are as follows:

GROUPI GROLIPT

SEPT. 30 OCT.2, 9,16, 23, 30
OCT. 7, 14,21, 28 NOV. &, 13, 20

NOV, 4, 11, 18, 25 DEC. 4, 11,18,

DEC, 2,9, 16 TITURSDAY DEC. 18

! am very excited about this project, and I look forward tn working with vou.
Please indicate whether you are still able to participate in this project, by filling out
the form below and return it to me as soon as possible. Flease keep the top portien
with the dates for your record. It vou have questions, please call me at school.

Sincerely,

Mary Bustong
Band Director

STUDENTS NaME

Yes | am able to participate.

Mo T am not able to partiapate,
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FLUTE CHECK LIST

were parts removed from case carefully?

P Bady lotr held properdy while assembling the head igint?

tone kole fined up properly with the body joine?

red of foot joint aiigned properiy with the hody joint?

| comect horizontal angle with thebody? ]

E.f‘?..'?-‘r’i..i!?fi.ﬂ?.hﬁ.’ﬁ‘..ﬁ[?ﬁ??'.‘x’“"f’,h”E assembled with the hedy joiney

{comect vertical angle with the body? 0

i head Tiited 1o follow the ling of the fhute?
Ef:?ba,uid;rs,,,r,eiaaaﬁ?‘,,, R

Eibﬁw&ffaﬂﬂfthﬂ body?,

OOy DOSINE B008T e

ifeet well placed®

hedghe of music stand coreet?

left finger contacting flute at proper place for best support?

i

IeTE plaky toddhing Gostarg key?.

cight pinky placed on the D-shap key?

left e cottacting key properdy?

1

‘balls of fingers toushing the keys?

"U" shape between thumb and index finger?

fingers no more than ene inch from keys?

fingsrs qupved?

flugre, parallel with fine of the lips?

gir stream properly diyected?

|
\‘produces gocd tone?

ling canierad with the tone hales

right amount of lower lip covering the Role? s




CLARINET CHECK LIST

————— L

|harrel conmected propery Y e

bell canneczed properdy

were Corks Oreasedy e
upper joint held properly?

imauthoiece hald proparly?

Gigzture place on mouthpiece before thereed? L

Lreed piaced on mouthpigse properly? S
|

i hgature tightered and aligned? e
parts assembled in the nght order?
bridae lined up property? L

parts disassembled in the mght arder? e

i
iparts placed in the zase properiy?
i

instrument in the center of the body? ‘
ﬁﬂgi&cwrﬂﬂt‘?

! |

o ] i

I Shoulders Telaxed? e oo ‘ s
slbows frea form the body?

| height of music stand Comecty

bﬂdy posturg good?

taft thumb 3t oroper angle?

ght thumb connecting thuinb rest propedly? -




CLARINET CHECK LIST

| _y_%es

no

fingers at proper angle?

fips rounded?

hands form a U-shape?

right amount of lower fip aver lower teeth?

'comers of the lips pushed inward?

top teeth resting on the mauthplece? o

dirnples in the cheeks?

| chin firm and down?

cheeks ot pufffed?

tip of left thumb touching register Key? o b e

IVEISE TEET e s s . 0058+ e

balls of fingers COVerng NOIeS T e e

I e oo K




SAXOPHONE CHECK LIST

yes no

prntectJVEPlugm:da-:eattheendmfthebc-d:ﬂ e e
cﬂrk onthe neck greased?
Iﬂeckstrapputamundne-:k?
bﬂdy of the ingtrument picked up by thebellz

ﬂeck neld properly while assembling the Instrument? ]
fﬂeck_ptapﬁﬂy___alignﬁ@ onthe Instrument? e
mouthplecehe1dpr°i=-eﬂywhﬂePlacmgitﬂnthecork? e e e e e
;_!i_gai:_qr%__pla:;ﬁg!__oﬂ__'_c_h_@ mouthpiece before the 1eed? e oo
rﬂadpiacedpmperiyﬂnthe mouthpiece?
hgawre tightened PropENY? e e e o]
angﬁew:ththefmntofthebodycorrect? e
-angte with side of the body correct? e
;.E!Qﬁif:??ﬂ of the head gorrect?
neckstrappmpeﬂyadjusted? e e s o

shoulders up but relaxedy e e e ]

|
|elbows free from the body? .
bodyposturegood?

AR BBCET
‘height of music stend comect? b
right thumb on thumb rest? e

tio of left thumb sbove or touching octave key? e

fingers curved?




SAXOPHONE CHECK LIST

yes

no

‘thumbs and forsfingers farm g "U*?

fingers across the instrurment at the proper angle?

fingers somtacting the buttons at the right place? &

mouthpler:e in the proper distance in the mouthy

are lawer lios biting?

cheeks not puffed?

\
\
\
i
|
I
|
I
|
I
\
\
|
\
\
\
i
I
|
I
I
|
\
L.

Lair escaping?

rcomers of the lips adlled vy

sufficient amount of lower lip over the lower teeth?




TRUMPET CHECK LIST

‘case opened correctly?

.mouthpiece placed properly in the instument?

valves giled correctly?{one at a time)

valves aligned? e

slides greaged?

right thumi placed between the first and second valve?

finger tips on top Of the valves? b

yes

left hand placed around the valves correctly?

shoulders refaxed?

elbows free of the body?

Jeet well placea?

head position good?

.budy posturegood?

height of music stand good?

lips form "M" to produce the buzzing sound?

mouthpiece centered over the lips?

comers of the mouth firm?

cheeks not puffed?

air stream properly directed?y =~~~

takes breath from the cormers of the mouth?

 produce a good tone?

noe




TROMBONE CHECK LIST

were parts removed from the case properly?

slide greased propery?

ware parts assembled COMECtY T ]

mouthpiece properly placed on the instument? ]

left index finger on the mouthpiege?

remairing left fingers wrapped around the slide brace? -

Jight thumb and firel two fingers wrapped around the slide?

feet weil placed? e
shoulders relaxed?

ihea!;,?,,p;-,s}‘,ticn,,gq;d?,,

}ﬂ'bm\fﬁffﬂﬂﬂf pody?®

body POStUrE Q00dr e

music gtand height correet? 5

maouthpiece conterad over the Wps? oo o

cheeks not puffed?

air stream properly diwected?

take breath through the comers of themouth?

produce 3 good tone?

fips form "M” to produce the buzzing soupdy 1o




BARITONE CHECK LIST

yes ne

caze opaned properly?

‘mgﬂm[.ﬁece placed propedy in instrument?

'wlvesmiedproperiﬁ (008 AL 3 HME) s s s o
ivs!veg ghigned correctly?r

E.S,Fﬁde,s greaged? o
é..':ig.m..x.h.umb placed in the thumb ring?

;,Fe,ﬁ,,,arm,,wrappm, around the instrument?

é.ﬁ.’]g.'?..f.. Uips pyer the valves?

é,ﬁng‘ers“ BHIYOAE o oomssoms sssssms s s s s o wie
;tnstmmerlt placed on the chair of lap for proper hetght?

‘shouders relaxed?

elbows free from the body?

ijg;;.;"wgu placedl?

%hﬁggiﬂpgsitian good?

bad_v posture gaod?

;,hgigh; of music stand good? .

;,[ip;fqrm "M" 1o produce the buzzing sound? i

modthpiccs centered over the lips?

corners of the mouth firm?

chaelks not puffed?

air stream propery directed?

|
|
rtakes breath throdgh carhers of the routh?

produce 3 good tone?




DRUM CHECK LIST

yes  fio

wers parts removed from the case propetly?

|_were parts assembled correctly?

height of drum, waist level?

| grum tuned?

snares tumedon?

T R R L N

feet well placed?

arms free of the body?

_wrist relaxed?

heght of music stand correct?

striking metion up and down?

gontrol of the sticks? e o

altemnating sticking motion?(left, right)
matching tones, whether hit with the nght or the left stick?
stick rebounds off the drum head?

strikes the drum in the proper place? i

shares tirted off when not in use? -
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RATING SCALE

MELODY {Continuious)

5 All tonal performed correctly

4 Dominant scale passages played In tune

3 Arpeggiated tonic triad patterns plaved i tune

2 Sense of tonality (Plays repeated notes of onic triad in tune)
1 Sense of Keyality (Begins and ends on correct note)

RHYTHMIC (Continuous)

5 Maintained a consistent tempo and. performed correct
division and elongation patterns.

4 Division or elongation patterns performe:d correctly.

3 Macro and micro beat patterns performed correctly.

2 Sense of meter

1 Sense of tempo
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SRR =

14
11.
12,
13
14,
1%
16.
17
18.
19.
20.
21,

22,

ATTITUDE QUESTIONNAIRE

Do you like to hear your music teacher play tor you?

Do you wish you had music lessons everyday?

Do vou like playing your instrument?

Do you play your instrument better than your classmates?
Does someone in yvour family like to lsten to vou play your
ingtruwment?

Is it hard for you to learn new songs?

Do vou learn new songs quickly?

Is it boring for you when your music teacher playe your instrument tor
you?

I# Listerdng to music fun?

Are music lessons easy for vou?

o you play your instrument worse than your classmales?

Do you like the songs you play in your music lesson?

Does it take you a long time to learn a new song?

iz playing yout inatrument boring?

Do vou like to play vour instrument with your friends?

De you like to play your instrument by yourselt?

D¢ vou practice your instrument at home?

Is listening to music on the radic boring?

Do you like to play your instriunent when you are by yourself?

Do vou like to sing in vour music lessons?

Do you siing songs from your music lessons when you are not in your
lessan? |

Does someone in your family get upsel when you play y‘iaur



instrument?
De you try hard to succeed in music?
Do you practice a lot?
De vou enjoy being with vour friends in music class?
Do yvou like the sound of your instrument?
Do you take music seriously?
Do vou put effort into your practice at home?
Do you know how to read music well?
Do you understand the musical symbols?
Do you have a difficult time with rhythms?
Do you like making music?
Do you think vou are & good musician?
Is music an important part of you life?
Da you like yourself when you are making music?
Do vou enjoy music lessons better than any other class?
Would you rather play your instrument than read a bool?
If you could, would you spend more time listening to music?
Do you think that you are an excellent music student?
Would vou like {o pursue a career in music?

Do you wish to continue playing vour instrument?



Name Mumber

Cirlce the number that best fits your answer. 5- Strongly agree; 4 - agree, 3 - neither
agree or disagree, 2 - disagree, 1- strongly disagree.

1.} 2 4 3 2 1 24) 3 4 3 2 1
2} 3 4 3 2 1 25) 5 4 3 2 1
3.} 3 4 3 P 1 26) 5 4 3 2 1
4.) 2 4 3 2 1 27} 5 4 3 2 1
5.) 3 4 3 2 1 28.) 5 4 3 2 1
6) 5 4 3 2 1 29.) & 4 3 2 1
7.) 2 4 3 Z 1 30) 5 4 3 2 1
8.) 5 4 3 2 1 31) 5 4 3 p 1
2.} 3 4 3 2 1 32) 5 4 3 2 1
10.) 5 4 3 2 1 33) 5 4 3 2

11.) b 4 3 2 1 ) 5 4 3 2 1
12) B 4 3 2 1 35) 8 4 3 2 1
13) 5 4 3 2 1 3.} 5 4 3 2 3
14} 5 4 3 2 1 37) & 4 3 2 1
155 3 4 3 2 1 38) 5 4 3 2 1
16} 5 4 3 2 395 5 4 3 2 1
i7) 5 4 3 2 1 40) 5 4 3 p 1
18) 5 4 3 2 1 41.) 5 4 3 2 1
18) 5 4 3 2 1

20 3 4 3 2 1

21) 3 4 3 2 1

22) 5 4 3 2 1

23) 5 4 3 2 1
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