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ABSTRACT

Karen L. Enggren and Mary P, Henderaon
Malking the Transition: Fixed to Fiexible Scheduling
in Elementary School Library Media Centers
1997

Dr Lynne Levy, EAd 1Y
School and Public Librarianship

Because of dissatisfaction with their programs, two Manchester Township elementary
sehool library media specialists made a change ffom fixed scheduling to dexible schaduling in
their media centers. This project relates the step-by-step process used to malce the
iransformation. Extensive reseach was conducted and uiilized to suppert the chanee and {0
anin endorsement from the administration  Curriculum revision, including the restructuring of
research skills, was the next part of the transition. The implementation of the program was a
slow, steady process which relied on cooperative planning and the support of the teachers.
The last part of this paper includes cvaluation 2ad recommendations (o enhance the progrmn

in its second year. Also included are sample scheduies, lesson plans, cooperative planning

lorms, and other materials used to efiectively implement the program.



MINI ABSTRACT

Karen L. Enzeren snd Mary P. Henderson
Making the Trangition: Fixed to Flexible Schedunling
in Flementary School Library Medis Centers
1997
Dr. Lymne Levy, Ed.Th
School and Public Librarianship

This paper charts the move from fixed to flexible scheduling 2 two elementary school
media ceniers m Manchester Township. The purpose of this thesis project is to prowvide a
practical guide to the transition process, 83 well as, documenting evaluation of revisions

needed as the change o flexible scheduling moves into the second year.
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CHAPTER ONE: INTRODUCTI(IN

_."—__“-._—_H-H-'!___""_

Aceording to Information Power: The ALA, Gridelipes for Schapl Libeary Media

Programs (1988), there are three rolea defined for the school library media specialist.
information specialist, teacher, and nstructional consultant. We found thar rigid scheduling in
our media centers made i diffiendt to asswme these roles. in a typical elementary school, the
tibrarian is lwnped with the art, music, and physical exducation teachess in the scheduling of
release e for teachers. This tigid scheduling of rime usually eompletely fills the lbrary
media specialist's day, leaving little time for anvthing else. The mediz specialist becomes a
fiull-time teacher of wformation skills and literature, unablé 10 fislfill the roles of the media
specialist desoribed above, 'Veachers drop their students at the door of the media center amt
rarely hecome mvolved in what's being taught in the media center, nor do they reinforce the
clilly in the classyoom. There ig little or no time for the tcacher and meadia speciabst to meet
and plan anyihing wogether, 23 the media specialist is scheduled compietely from one day to
the next.

This was the situation we faced in our elemenrary schools.  As library media
spaciahsia, we were gware of the many hats we should be wearing in our jobs. Our drstrict
waa changing direction in )l curriculum areas to include resource based mstruction, tear
teaching, teaching through collaboration, interdisciplinary units, “authentic” learning,
Fteraiure-hased reading programs, whole language, hands-on learming, critical thinking and

problem solving and the infusion of techmology slills throughout the eurriculum. We were



struggling to be a viable resource, an integral part of the chanpes  “Adequate hbrary
resources and the expertise of a well-prepared school library media specialist are basic to the
success of these linds of programs™ (Shannon 1996, p. 158). We kmew that we would be
valuable in the planning, preparation, and implementation of any of these shifls i the
development of the curricolum. But how do we fit it mio our already packed schedule?

We decided to look at our program critically 1o s¢e what needs were not being met.
Teaching skills in isolation, lack of ¢ontact with the classroom teachers, sidents not using
information skills taught by the library media specialists, teachers upaware of what information
<kills are needed by the students, and 2 lack of time for independent andl small group research
waa very frustrating, Book selection time took away from, and shorlensd, instruction time.
All of this contributed 1o our desire for change.

After doine considerable research, we decided that we necded to try an aliemative way
of running the school brary media center. Library literature frerquently mentioned the
benefits of “flexible or open access” 10 the media center as well as “flexible scheduling” in the
media center. As we read all of the information on flexible scheduling it became clearer and
clearer that this was the solution to our problem.

The idea of flexible scheduling was discussed for approximately three years duzing
district-wide library media curriculum meetings. We convinced the curriculum coordingtor
that flexible scheduling was a viable solution to our problems. She then submitted the idea to
the elementary school adminigtrators for approval. The admimgtrarars readily agreed flexible
scheduling had merit, if’ scheduling problems could be 1esolved. When the solution to

scheduling problems was found, the decision was made to implement flexible scheduling in



rwo of the elementary schoals in the fall of 1996 Armed with our anrhusiasm, knowlaedge, and
the support of our administrators, we started our journcy 1o malee our media centers the
hearis of the schools.

Our district, Manchester Township in Qcean County, NI, inclades a high school,
middle school, and three elementary schaols. There is also 4 regional day school affiliated
with the distict  Senior citizens eomprise 80 pervent of the comzmmmity. The area is
continually arowing, with both senior citizens and young families meving imto the area, Part
of thes enrollment consists of 4 transient population  This causes cominual fluctuations in
enrgliiment.

Ome of the schools is a small elementary school with approximately 260 students. It
has 2 full time media specialist. The second is a largs elementary school with approximatety
640 students. [t has a full time media specialist and a full time clerk typist. These two schools
ars being vsed in the pilot program for flexible scheduling. The thivd elementary school has a
population of about 400 snidents, This school is not involved in the pilot program for flexible
scheduling at this time 1t is being renovated and an addition ia being built, This will increase
its enrollment to approximately 650 students. A new media center it included in the
FENOVATIDNS.

This project will be a guide to implementing fevibie scheduling on an efementary
school level 1n addition to the two schools where it is being piloted, it will aid the thurd

elementary 50hool when it makes the change from ficed to flexible scheduling,



enllaborative planning

collabgrative teaching

fixed scheduling

Rexibie access

flgxible seheduling

resouree based instruction

rigid sehednling

GLOSSARY OF TERMS

the libeary media specialist and the classroom teacher share
the responsibility for planning both content and process
goals for a unit of siudy

the library media speciatist and the teasher share the
respousiblity for direct instruction in the content and
miormation slkills areas and for assisting and monitoring
students

a class of students is scheduled (o come into the library
media center for instruction in information skills and
hook selection on a regular basis, most often weekly, 10
provide teachers with preparation time

students and teachers are able to access information
resources in a library media center at the point of need or
desire rather than on a fixed schedele or tune limit

the library media specialist and the teacher plan and
schedule together for instruction or nse of resources based
on student learning needs in gach curriculum unit; the
schedule varies constantly aceording to need

an instructional concept which intepraies 8 varety of
materials beyond the textbook 1o teach all subjects

seg fixed scheduling above



CHAPTER 2: LITERATURE SEARCH

In 1988, Information Power: Guidelines for School Media Proprams wag developed by

the American Assoamation of School Librarians. Its purpose was 1o provide the vision and
guidance needed for school library media specialists to cope with the many changes and the
proliferation of information resources. “Information Power calls on fibrary media specialists
to provide leadership and expertise in the integration of educational end information
technolory into the instructional programs™ (Putinan, 1996, p 43)  information Power goes
on 10 define the three roles of the library media specialist as information specialist, teacher,
and instructional consultant. Eleonor Putnam further states that “for Information Power
guidelines to be more widely implemented in the schools, more hbrary media specialists must
work within a flexible schedule program” (p. 43).

“Fixed schedule library media programs remain the notm in elementary s¢hools,
despite a specific recommendation for flexibly scheduled elementary school hbrary media
programs in each set of standards or guidelines issued by the Amencan Agsociation of School
Librarians smee 19607 (Shannon, 1996, p. 155). Library media specialists have been grouped
together with the art, music and physcal education teachers in providing release time for
teacher preparation. el Callison and Jacqueline Morris {1989) consider this a problem
for library media specialists, “Whereas the music, art, and physical ~ducation teachers are
hired to teach, the librarian is hired to teach, to administer the library and to provide neecssary

resources for teachers and students” (. 51). 1f the media specialist is being scheduled in the



aame tmanner A3 the other teachers there is no time for anything other than teaching
information skiils.
The Educational Medis Association of New Jersey (EMARj) recommends flexible

scheduling 2s the means (o fulll the roles outlingd in Information Power for library media

specalists. In an EMA brochure ﬁrintecl in 1991 the advantages of flexible scheduling are:

% involvement of teacher in media center program

¢ integration of information skalls with clagsroom eontent

¢ the demand for collaborative planning

¢ cncouragement of more frequent use of the media center

¢ media center access 10 small proups and individual students

¢ book exchange at times different ficm informaton skiils mstruction

4 nlore materials for literature-based programs

4 wider variety of resources for resource based instroction

¢ encouragement of individual instiuciion

# promotion of independent study and research

In 1987, Dr. Saul Cooparman, as NJ Commissioner of Educztion, stated that = _.the
library is at the heart of the educational process; students are to have the free access they need
to tesowrces, the schools cannot have classes rigidly scheduled into the hbrary to provide
teachers with a prep period” (EMA, 1988, brochure). His endorsament of flexibly scheduled
library media programs supports EMA's position and encourapges schools to make the

transition from fixed (o flexible scheduling, According to Mary Macde McCain {1989, p 32)



“a library media program that incorporates flexible scheduling..... .intzrfaces people, facility,
materials, and equipment to create an environment for continuous learning,”

Qne of the most important ingredients needed for flexible scheduling is the principal’s
support. Ken Haycock {1985) supports this when he says, “the principal is the single most
important factor in the development of a strong library program. ..the key player in seeing that
a program is developed, supported and enhanced” (p.103). The AASL Position Statement on

Flexible Scheduling (1991, p. 1) also advocates that “the pnincipal creates the appropriate

climate within the school by advocating the benefits of flexible scheduling to the faculty, by
moenitoring scheduling, by ensuring appropriate staffing levels, and by providing joint planning
titne for classroom teachers and library media specialists.” The principal helps to set the
guidelines and the importance of flexible access to the media center. Without this support
flexible scheduling will have less of a chance at success. Tallman an¢ van Deusen support this
with their finding that “principals must expect teacher/library media collaboration if they want
media programs to be more than anciflary” (1994, p. 37).

The success of flexible scheduling is not the responsibility of the library media
specialist and the principal zlone, It requires the support and commitment of the teachers,
Collaboration between the library media specialist and the teachers has to occur to make the
connection between information skills and the curricuium. “Collaboration is the driving force
nehind flexible access library programs” {Shannon, 1996, p. 162). There needs to be open
communication between the library media specialist and the classroom teacher so cooperative
planning can take place. “The school library program rests on teacher contact. The teacher-

librarian must take the matiative 1o plan with colleagues It isn’t a matter of time, it’s 2 matter
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of prioritics. Itisn'ta tmatter of terntﬂry it is 2 matter of Gurn.:mtment The mvelvement of
teachers 14 eritical for successful, educationally viable program implementation” (Hayoock,
1985, p. 105).

“It is essential to the success of a flexible access library media program that planning,
ocour on a regular basis during formally scheduled planmng times™ (Buchanan, 1991, p. 57).
Times for cooperative planping might take place before or after school or during teacher's
prepacation time periods, faculty mestings, or grade-level meetings. Thig pives the tercher
and media specialist the fime needed to plan ¢ffectively, According to the results of 2 three-
part study by Tallman and van Deusen (1993-94) more collaborative planning and (caching
results when flexible scheduling is in place. “The more time spent in <ollaborative planning
resulted in more consubtation and teaching activity” (p. 37). They also stated that meeting and
planning with teams of teachers will probably yield more results thar meeting will: teachers
individually, This is the best scenario for fulfilling the consultation and teaching roles of

library media specialisls as defined in Informarion Power (AASL and ATCT, 1985, p. 39}

Mary D, Lankford (1994) found that there are eight lessons she earned when
implementing flexdble scheduling. They are as follows:

1. Flexible access is beneficial to the leamner...improves student learmng,

2. What is taught and leamed in the library must not be separsie trom
what i taupght and learned in the classroom.

3. Multiple activities can successfilly co-exist in the fibrary and more than
one grade level or class can access resources simultaneously.

4. The librarian becomes a full-fledped, intepral part of the t2aching and
learning process, playing an essential role in curriculum planning,

5. Tlexible access helps create students who are excited about learning
and are able and eager (o complere research projects.

6. Independent iearning beging when students are allowed 1o work
widependently.

7. The media center is noisier, but is providing an environment for
learning.



8. Flexable access pves full wisibility {0 the crestive capabilivies of
ibrarisns. The role of the librarian as tercher, organizer, leader,
resource specialist, reading consultant, and curriculum wizard becomes
obviaus through planning sessions with teachers and other new
responsibilities. (p. 23)

Flexible scheduling amd gpen acceess 1o rhe library media center is challenging, but also
rewarding “A flexible access program is not made by changing a few procedures in a
traditional program; it is a complete change in attitude, resources and management 1
mvobves, amaong maity thingg, a change from teaching information skills in isolation to
integrating skills throughout the curriculum, a change from library media specialist working
alone to cooperatively planning with teachers™ (Buchanan, 1991, p. 5).

“Cnee the practice of schedubng clagses is abandoned, there must be 2 good plan in
place to motrvate student uge of the library media center” (McCain, 1989, p. 34). She also
states that the necessary components for the success of flexible scheduling are & dedicared,
enthusiastic, positive library media specialist, 8 supportive, risk taking staff and administration,
a4 supportive library media committes, a good management svstem, z library media facility
acceasible for a variety of activities with multimedia resources, a syscem for tracking and
teaching skills, and a variety of additional personnel, including a full time aide, student aides,
and dependable parent volunteers.

Wolcott (1994, p. 161) tells us “the role of the school library media programs in the
“Information Age’ reverherates with several themes: information literacy, lifelong learning,
critical thinking and resource based learning. These themes emphaaiz¢ the changing role of

the school library media specialist--one that 1s characterized as an instructional partnership

between teachers and the school library media specialist ™ This reemphasizes the role of the



Iibrary media specla]istas an mstructmnalconsultant In a study dorc:by Lance, Welbom, and
Hamilton-Pennell {1993) evidence was found to support the fact tha: students whose hbrary
media specialist participated in the instructional process—either by identifying matertals or
collaborating with teachers in planning-- tend to achieve higher than average test scores. The
students become higher academic achievers (p. #3).

Karen Browne Qhlrich (1992, 1. 30) states that “library media specialists have a

responsibility to complete the library media curriculum. When the skills are taught is flexibles,

whether the skills are taught is not flexible..... Who teaches the lesson is also flexible.” Tt1s
important to keep track of what skills are taught and to ensure that il students reesive all of
the information skills necessary to function i this “information age”™. Information literacy is
required. “An individual is information literate if he or she 1s able to recognize when
information 1s needed and has the abiiity to locate, evaluate and use effectively the neaded
information™ {Montgomery, 1992, p. 530). The California Media and Library Educatars
Association has published From Library Skills to Information Literacy: 2 Handbook for the
21st Cegtury (1994) which validates the need for information literacy and resource-based
instruction. These need to be accomplished cooperatively between the library media speciafist
and the clagsroom teacher.

EMA reiterates the cooperative aspect of resource based instruction. Ina 1990
brochure they define resource based instruction as “ an instructional concept which integrates
a variety of materials beyond the texibook to teach all subjects. (It) involves the partnership
of teachers and the library media specialist to cooperatively develop, plan, present and

evaluate curricular units, and requires students to participate actively in learning as they

10



acquire strategies for finding and using information. Resource based instruction is the
opposite of textbook instruction” { p. 2). Flexible scheduling facilitates the effective use of
respurce based inarruction by providing a extensive variety ol resources available a3 needed
Flexible scheduling allows resources to be used when they ars needed. Ii requires the
coaperation and support of both the administrators and the teachers. Literature based ang
resouree based ingtroction are enhanced and facilivated by the use of Aexibly scheduled media
centers. Cooperative planning for instruction by both the teachers and the media specialist

increase learning effectiveness and test scores.

11



CHAPTER 3: STARTING THE TRANSIITON

STAGE ONE: WE CONYINCE OURSELVES

Our change from fixed scheduling to fexible schedubing began with our feelings of
dissatisfaction with the fived scheduling program we had in place in cur elementary media
centera There was not enough time for classes to come to the media centar for research.
Information skills were not integrated across the grade levels throughout the curriculum.

They were being taught in isolation, one day a week, with little or ne reinforcement and
defayed follow-up. Students were not retaining skills. Every year skills were being retaught
insterd of being reinforced and extended. Book sclection tinres were rushed in order to fit in 2
skill lesson within ihe forty munute ¢lass period. The pace in the media center was heotie, We
hod o keep up with the schedule We were trapped by our schedules and the clock  There
hael ta he & botter way for us all: the media specialists, the students and the teachers.

While taking graduate classes, we talked about, read about and observed this “new
fangled” thing calted flexible scheduling, We found out it wasn’t really new. It had been
around since the 1950°a, but was not widely used on the dlementary level We wondered,
“WHY? 1t was used extensively in most middle and high schools, but not on the elementary
level. The AASL { American Agsocrtion of School Libraries) recommended it.  EMAm
(Cducation Media Association of New Jersey) also endorsed flexible schedulng. It sounded
fantastic, but there were problems with scheduling. The class time scheduled 1 the media

center was uged to filfill teachers’ contractual preparation time. How eould teacher

12



preparation time be prevaded without including the media center as part of the weekly
“specials”? Resolving this problem would be the first step in movinge towards flexdible

sehedubng.

STAGE TWO: WE CONVINCE ADMINISTRATORS

We are fortunate that our districr provides opportunities for et of the school media
specialists to meet three times a year to update curmiculum and policizs, discusa concerns, aad
o coordinate librery programs throughout the district. One continual concern was our
cissatisfaction with rigid scheduling and the prohlems it created in the glementary media
ceniers. For iwo years we discussed the benefits and fensibility of iamplementing Seable
scheduling with our curmiculum supervisor  She recognized rhe positive agpects of flexble
scheduling, but did not see how it could be implemented with rhe present schadulmp probicos
in &l of the elernentary schools, We continued to look for other possible solutions, but
flexible scheduling seamed to be the best choice, the most logical solstion for our problems.

In 1992 our district changed to literature-baged instruction in reading and lansuage
arts. The change aiso included the utilization of resource-based instraction ag well ag impla-
mentation of authentic assessment and the use of portfolios. Tlexible scheduling in the media
centers seemed to dovetal with these programs and wouwld work to compliment and enhance
them.

In the spring of 1996, our curriculum supervisor told us she would present our ideas
about makang the transsion to flexible scheduling in the media centers at an administrators’

meeting. Coples of brochures by EMAR] on flexible scheduling were used to help her explain



flexible scheduling. Jan Buchanan®s book Flexible Access Library Media Programs was also
part of the presentation.

We were pleasantly surprised with the resufts of this meeting. Convinced thar the
move to flexible scheduling in the elementary media centers would greatly benefit the teachers
and students and enhance and support the curriculum, one of the principals thought of 2
possible solution. Teachers had been receiving more prep time than their contracts specified.
Three minutes could be added to the length of each period in order to meet specified
contractual teacher preparation time, reducing the number of preps from six to five. Then it
would no longer be necessary for the media centers to be used as a teacher preparation period.
These changes would be made in two of the three elementary schools. We would pilot the
pregram i the 1996-97 school year. An administrative decision was made to exclude the
third school at this time because it was scheduled for major renovaticas as well as an addition
1o the building.

We decided that we should visit an elementary school whose media center utilized
flexible scheduling in order to see it in acrion There were nove in our county, Ocean, so we
looked beyond our boundaries. Familiar with Ruth Toor from workshops and library
literature, we called her for a suggestion. She invited us to visit her media center in Chatham.
We went—four media specialists and one principal. Flexable scheduling had been in place for
matty years in this school; no transition had been needed as this forma: was all the faculty had
known. Ruth graciously allowed us to observe her as she taught informarion skills to classes
a3 well a3 guided small groups of children who came to the media center on a mission. ‘When

her scheduie permitted it, we sat and discussed the realities of making the transition to

t4



flexible schedulngmh did caution us t0 reahze it would probablytal{e at least three vears
to implement a library program that included all of the components that we were hoping to
mclude. Ruth also stressed that the first year would be the hardes:, but the resulting program
would be worth the wark., 'We left Chatham feeling very positive about the road ahead. We
were impressed by the independence of the students, even the Kindergarten children, The
media center was clearly considered an important resource to both faculty and students. The
program was an integral part of all areas of the curriculum as the faculty worked with the
rmedia specialist to achieve this goal. It wag rewarding to see flexible scheduling in place and

working.

STAGE THREE: ORGANIZING THE TRANSITION

In June of 1996 we spoke ai facuity meetings in both schools 1o inform the teachers of
the upcoming transition to flexible scheduling in the media centers in the fall. We explained
what flexible scheduling is and how it would enhance the entire curricubum. Tt was met with
much trepidation and concern. Some teachers were very supportive and positive about the
trangition. Others believed that we were responsible for the loss of a prep period and were
resenttisl. ‘We continually answered questions about flexible scheduling in the media centers,
discussed how it would enhance the education of our students and hew it would also benefit
the reachers. We knew we had our work cut out for us.

At a district inservice day in June the elementary mediz specialists met to discuss the
necessary changes needed to implement flexible scheduling. Considering different scheduling

options, we decided that for the first year each class would siill e scheduled for a 15-20



e

rainute book Eelet;i-;ﬁﬂir;ime every other WE:EtkThe teachers wnlﬂé“él;fr;;e to the media center
with their classes and asmist with the students’ selection of books, We wanted the teachers to
beeame more involved with their students” choices, to be aware of their reading interests, and
to help guide the siudents to appropriate selections for leisure reading as well as currieulum
rglated topics. The media specialists would be present in the media center and avaiable for
guidance and suggestions. These book selection periods would largelr be scheduled in the
aftemoans ro apen up the mormings for research and information skills instruction.

We also decided there should be open times for baok selection every day. These open
times would afford students the opportunity to select new books as often as they wanted 1o,
thus accommodating the variety of reading interests, and reading levels of all sdents. Each
tay would begin and end with a half hour slot of open book selection,

The rest of the schedule would be feft open for classroom teachers to sign up for
research, storytimes, book talks, skills lessons, etc. Teachers would be able to schedule these
times in & varicty of ways to fit their needs—-every day for ane period, for a block of periads
one day, or even for the whole morning or aflernoon.  Information skills would be taught
cotyunchion with assignments from the classroom teachers, providing 4 real need to leamn the
slalls, We media specialists were adamant that the teachers would need to plan with us to
ensure the best instraction for the students. Teachers would need to conference with uz about
the time they wanted to schedule in the media center, so that we could plan together the
puipose, goals, skills, resources, erc. of the scheduled media cenier time. Instruction wouid

be a team effir,

16



Puring the s.uﬁmer, the elementary media specialists and the;- curricuum director
attended a workshop sponsored by our Central Yersey Regional Libracy Cooperative group.
The topic was Resource-Rased Instruction, the presenters were Ruth Toor and Hilda
Wigsburg. This workshop helped us define more clearly how our methods of instruction, as
well as the types of assignments given, would need to change to bring about optimum leaming
experiences for our students. Although it was difficult to change our traditional ways of
presenting itformation, such as teaching a skills lesson first before allowing students ta use the
resources in the media center, we understood the need, as well as the intended resulis, in
allowing students to explore materials and discover what they need to find, and discussing the
process afterwards, With our upcoming change to flexible schedifing, resource-based
instruction would be easier to implement in our media center programs.

We were feeling very excited about the upcoming change. Wz were questioning every
aspect of our programs--teaching and planning styles, goals and attitudes, organization and
communication skills, collection strengths and weaknesses, daily routines and policies. We
reabized that the changes should bring about positive results, but it is difficult to give up what
is comfortable and often used. We were growing stronger in our convictions that this move
was the right one, but it was scary. With all of the changes ahead, we decided that we should

review and revise our curficulum if needed.

17



CHAPTER 4: CURRICULUM

During the 1995-1996 school year we worked to revise and u.pdaté the library media
skills curriculum. This was done with the expectation of the change to flexible scheduling and
the addrtion of new technology. Our goal for all students s to help them become critical
thinkers and independent, ethical users of materials, who evaluate the relevance, pertinence,
appropriateness and timeliness of the materials they use. This chapter will present the
curriculum we revised and are conrinually updating as we implement flexible scheduling in our

clementary schools.
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INE LIBRARY MEDIA SKYLLS CURRICULUM

OF THE MANCHFSTER TOWNSHIP ELEMENTARY SCHGOLS

Kindergarten

i. Tocational Skills
A. Is aware that materialg in the library media center have a snecific order.

B. Is developing an understanding of own responsibility in kueping materials in order,

IL Ymterpretative Skills

A. Bvaluarion and Selection Techniques

o)

. Is developing skills in selecting appropriare books.

[

. Is beginning {0 select books on subjects of interest and personal preference.
3. Has been introduced to various forms of literature,
4. Has been taught the proper care of books.
3 Can follow circulation procedures.
B. Listening and Viewing Skills
L. Attends to the sights and sounds of storytelling.
2. Is developing ability to respond to what is seen and heard,
C. Literarure Appreciation
1. Knows thers are many types of books in the library media center.

2. Ias some favorite haoks and main characters.
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Grade 1

L Locational Skills
A. Fiction and Nonfiction

1. Knows the difference between fiction and nonfiction

o]

. Can loeate the fiction and nonfiction sections,

~ Knows that the materiza)s in the librazry media center have a specified
arrangement.

et

B. Periodicals
1. Knows that the library media center has pericdicals on a variety of subjects.

2, Is familiar with magazines that are of interest.

II. Interpretative Skills

A. Evaluation and Selection technigues
1 Selects appropriate boaks for independent reading as well a5 reas ajouds.
2. Selects books on gubjects of interest and personal preference.
3. Is developing an awareness that there are varous forms of fterature.
4, Takes responsible care of the books and the media center.

B. Paris of 2 Book
I, Can locatg the cover.
2. Can locate the spine and spine label,
3. Canlocate the title page.

4. Can locate the title, author and ustrator

0



C. Listening and Viewing Skills
1. Attends to and participates in the instructional situation.
2. Can understand what is seen and heard.
3. Canrecall what is listened to and viewed.
I Literature Appreciation
1. Is aware that books come in a variety of types.

2. Is starting to relate literature to therr own experience.
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Grade 2

L Loeational Skills

A, Fiction and Wonfiction

1.

b

Enows the two categories in the library media center are fiction and
nonfiction.

Can determine the difference between fiction and nonfiction books.
Knows that the gpine label tells the location of a book,

Can locate 2 book in the fiction sections.

. Knows that baoks on specific subjects may be located in the nonfiction

seciion.

Can locate a book on a specific subject with the assistance of the Hbrary
media speciahst.

B. Reference Collection

1.

2.

Can locate the reference section in the library mediz center.

Knows there are a variety of materials in the reference section.

. Knows that the materials in the reference section do pot circulzte.

Can locate and use the primary dictionaries utilizing alphaberical order and
guide words.

C. Perniodicals

L.

2,

Knows that the library media center has periodicals on & variety of subjects.

Uses periodicals for leisure reading.
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X v

1L Interpretative Skills

A. Evaluation and Selection Techniques
1. Selects appropriate books for independent reading as well as read alouds.

2. Selects books on subjects of interest and personal mreference.

3. Understands that there are various forms of lterature.

B Parts of 2 Book
1 Can identify the cover

2 Can identify the spine and spine label.

S

- Can locate the title page and nterpret information o i,
. Listening and Viewing Skills
1. Attends to and parncipates in the instructional situztion,
2. Can understand what 18 seen and heard.

3. Can recall, summarize and parapluase what is listened to and viewed.

D. Literature Appreciation

1. Knows that there are many different types of litcrature.

2 Can relate literature to their own experience.

13



rade 3

1. Lacailional Skills
A Card Caiglog

L. Understands that every book and most other materials in the library media
venter collection hag #t least one card in the card catalog and is entered into
the OPAC {On-line Public Access Catalog).

2. Can locate materals using call numbers on cards arnd the OPAC sersen,

3. Can use the card catalog and the OPAC to locate materials by author title
and subjact.

a. Alphebetizing

I) Knowsa the library books are shelved alphabetically ysing
the author’s last name,

2) Knows biographies are shelved alphabetically by the
subrect’s last name.

3) Can alphabetize by interior letters of words.

b. Subject Heading

1) Knows the card eatalog and OPAC have subject cards and
headings.

2) Can logk up a subject and find a call numbier

3) Can locate a hook on a subject using the card catalog with
some assistance

c. Deseriptive information

1) Kanwows there is information on the catalos card and the
OPAC that tells about the bagk.

2) Knows the parts of a book that are listed an the eatalog card
and the OPAC screen.



B Fiction and Nonfiction
1. Can define the difference between fiction and nonfiction.

2. Knows the two main categories in the library media center are fiction and
nonfiction.

C. Dewey Decimal System

1. Is famibiar with call numbers and their relation to the location of a2 book on
the shelf

2. Understands the general shelf arrangement of library media center materials.
3. Has been introduced to the ten main ¢lasses of the Dewey Decimal System.
D. Reference Collection

1. Knows the difference between the reference collection and the regular
collection.

2. Can locate the reference collection.

3. Can locate information in encyclopedias and dictionanes with some
assistance.

a. Encyclopedias and CD-ROM materials
1) Knows encyclopedias are a source of information.

2) Can use the alphabetical arrangement of the general
encyclopedia ro locate information about a subject.

3) Knows there are special subject encyclopedias.
b. Dictionanes
1} Can locate the dictionaries in the library media center.

2) Can use the abridged and unabridzed dictionaries to find
ward definitions.



E. Bicpraphical Sources

1. Can locate information about a person with some help.

2. Knows biographies are shelved alphabeticaily by the subject’s last name.

F. Penodicals

1. Is familiar with the periodicals in the library mediz center.

2. Knows there are special subiect periodicals.

. Indexes

1. Is introduced to information by subject m book and reference sources.

2. Is introduced to information using a book’s index.

3. Is introduced to information in an encyclopedia using an index.

fi. Interpyretative Skills

A. Evaluation and Seleciion Techniques

1. Is introduced to various genres of literature,

2. Knows some favorite authors and their worles.

3. With some help, can select appropriate materials.

B. Parts of a Book

1

2

Can identify and use table of contents.

Can identify the dedication,

. Can identify the preface.

Can identify and use a glossary.

Can dentily and vse an index.
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6. Can identify and interpres key iformation on the title page of a book.
. Rescarch and Reporting Techniques
1. Canlocate and use information in reference sources.

2. Can locate information in both print and CD-ROM sources on a spesific
topic.

. 18 inrodueed to bibliographic information.

i

D Listening and Viewing Skills

1. Attends to the sights and sounds on the instructional situation.

3. Imterprets what is heard and seen.

3. Can Recall, summarize and paraphrase what is Hsiened to and viewed.
E. Literature Appreciation

1 Ts familiar with the elements of fiction.

2. Is familiar with many different types of lirerature,

3. Has begun to interpret meaning from many forms of literamre and relate it
10 their own experience.
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Grade 4

I. Locational Skills

A, Card Cataiog

1. Understands that the card catalog and the OPAC [On-ting Pyblic Access
Catalog) are print and electronic indexes to the library media collection.

2 Can locate materials using call mimbers on cards and the OPAC.

3. Canuse the card catalog and OPAC to locate materials by author, title and
subject.

a. Alphabetizing
1) Can alphabetize by interior letters of word.

2) Can interpret and use drawer labels on the card catalog and
OPAC command keys.

b. Subject Headings
1) Can be specific when looking up a subject.

2) Can convert own terminology into that used in subject
headings.

¢. Descriptive Informaticn

1) Can interpret information on catalog cards and card imase
display on regular scarch catalog in the OPAC,

2) Can use information on catalog cards and in the OPAC to
compile a simple bibliography

B. Fiction and Monfiction
1. Understands the diffarence between fiction and nonfiction

2. Knows liction and nonfiction are two main cateporics of library media
center materials.
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3. Will be introduced to various kinds of fiction.
4. Can use nonfiction collection as a source of information.

3. Can use electronic information sources for information {i.e. CD-ROM
materials, on-line news/information service).

C. Dewey Decimal System
1. Understands the purpose of the system.
2. Understands the ten main classes.
3. Can locate materials using call numbers,
D. Reference Collection

1. Is introduced t¢ the unique characteristics of varicus reference sources and
electronic information sources.

2. Isintroduced to the reference source most appropriate for a specific
purpose.

Can locate information in reference spurces.

[T}

a. Encyclopedias and CD-ROM materials

1} Can uge and encyclopedia for answering questions, for
backpround information and as a siarting point for research.

2} Can use index.
3) Can use guide words.
4) Can use special subject encyclopedias.
b. Dictionaries
1) Can obtain definitions from dictionsry entries.
2) Can use alphabetical order and guide words.

3) Knows there are specialized English language dictionaries.

29



c. Other Referenge Tools

1) Enows the atlas i3 a2 book of maps.

2) Knows the almanac is a source of statistics and other
current facts.

3) Is aware of CI}-ROM materials and on-line
news/information services for providing access to global
iitformation.

11, Interprefative Skills
A, Evahiation of Sclection Techniques
1. Understands the various forms of literature.
2. Is acquainted with authors and their works.

3. Can select materials for leisure reading.

4, Can use the various parts of a book to determing scope, format, timelines,
and to locate and document information.

B Research and Reporting Techniques
1. Can locate materials to discover what others have found out about a topic.

2. Can use 1dess gained through different materials to create a research report
or project.

3. Can make a hibliography of author, title, publisher and copyrighr date for
research assignments.

C. Listening and Viewing Skills
1. Attends o the sights and sounds of the instrictional stuation.
2. Interprets amd understands what is heard and seen

3. Can recall. sumimarize and paraphrase what is listened to and viewed.
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D. Literature Appreciation
1. Is familiar with various forms of literature.

2. Can interpret meaning from literature and relate it to their own experience.
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 GRADE s

1, Locational Skills

A Card Catalog

1.

Sk

Understands that the card catalog and the OPAC (On-line Public Access
Catalog} are paper and electronic indexes to the lirary media collection

Can locate materials using call numbers,

Can uge the card catalog and the OPAC to locate materials by author, title,
subject and key word.

a. Alphabetizing
1} Can alphabetize by interior letters of word.

2) Can interpret drawer labels on the card catalog as well as
OPAC command keys.

b. Subject Headings

1) Understands and uses cross-references and can browse
referenced words in the OPAC.

2) Can convert own termmology into that used in subject
headings and gain an introductory knowledge of key words
in OPAC,

¢. Descriptive Information

1) Can interpret information on catalog cards and ¢ard image
display in the key word or regular search catalog in the
OPAC,

2) Can use information on catalog cards to compile a simple
bibliography and use the sort bibliography commands on the
OPAC.



B Fiction and Nonfiction

1. Understands difference between fiction and nonfiction.

2. Knows vartous kinds of fiction: adventure, sciencs, realistic, mystery,
historical, fantasy, sports, humor.

(5]

Has read some of each of the various types of fiction.
4. Can use nonfiction collection as source of information.

3. Can use electrome information sources for information (i.e. CD-ROM
materials, on-line news/information service.

C. Dewey Decimal System
1. Understands purpose of the system,
2. Understands ten main classes.

3. Understands the ten main classes can be divided and subdivided into more
specific subjects.

4. Can locate materials using call numbers.
D. Reference Collection and Electronic Information Sources

1. Can distinguish the unique characteristics of various reference sources and
electronic information sources.

2. Can determine the reference source most appropriate for a specific purpose.

a. Encyclopedia, CD-ROM Materials and Or-Ene News Information
Services

1) Can use cross-references to locate information.
2) Can use Indexes to locaie information.

3) Is aware of specialized encyclopedias.
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b. Dictionaries

1) Can use alphabetical order and guide words.
2} Can obtain definitions form dictionary entries.
3) Can use pronunciation key.

4) Can use specialized dictionaries, including biographical
dictionary and geographical dictionary .

¢. Other Reference Tools
1) Can use almanacs to find statistics and other facts.
2) Can use atlases to locate places.
3) Can use CD-ROM materials and on-line news and
infortiration services for providing sccess wo global

information.

E. Biographical Sources

1. Can locate information about a person.

2. Knows the different types of biographical materials and can locate
information in each.

3. Can locate information about & person in the collective biography collection
and brographical dictionary

F. Periodicals
1. [s familiar with periodicals of varying scope and purpose.
2. Knows periodicals are a source of current mformation.

3. Can interpret citations in the Children’s Magazine Guide.
G. Indexes

1. Knows indexes proside access to information by subject in book and
reference sources.



2. Can locate information using a book’s index.
3. Can locate information in an encyclopedia using an index.
4. I3 aware of other indexes to informartion as well as CD-ROM magazine
indexes.
il. Interpretative Skills
A, Ewvaluation of Selection Techniques
1. Understands the various forms of literature,
2. Is acquainted with authors and their works.
3. Can select materials for leisure reading.

4. Can use the various parts of a book ro derermine scope, format, timelines,
and to locate and document information

B. Research and Reporting Techniques
1. Can locate materials to discover what others have found out about a topic.

2. Can use ideas gained through different materials to create a research report
OT project.

3. Can make a bibliography of author, title, publisher and copyright date for
research assignments,

C. Listening and Viewing Skills

I. Attends to the sights and sounds of the mstructionsl situation.

2. Interprets what is heard and seen.

3. Can recall, summarize and paraphrase what is listened to and viewed.
D. Literature Appreciation

i Is fanﬂfi# with various forms of hterature.

2. Can interpret meaning from many forms of literature and relate it to their
OWIL experience.



SKAS CHECKLISTS

Knowing that our curriculum revision included some new areas as well as lightly
stressed areas from the past, we decded that we would develop a concise, organized,
checlkdist of library media skills for each grade level. This would be 2 necessary part of our
tegching program, especially in the hectic year ahead. Without some type of recordkeeping, it
would be easy to migs teaching important skills that might tmpact on future learming as well as
the success of our program. Since teachers would be independently scheduling their classes to
come 1o the media center for instruction and research, the visitations per grade level would be
different for each class. With this type of recordkeeping, we would be able to see at a glance
what arcas had not yet been covered and plan accordingly, We would also be adding to the
lists as the program developed through this first year. This orgamzational tool made us feel
more confident that we would still include the basic, traditional skills in the mudst of the

changes ahead. The following pages are the checklists we developed for each grade level.
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LIBRARY MEDJA SKTLIS CHECKIIST

Kindergarten

Teacher Teacher Teacher Teacher Teacher

SKILLS INTRODUCED

1. Qrientation to media
center and circulation
procedures

2. Proper care of materials

3. Materials arrangentent

4. Selection of appropriate
materials

5. Difference between fiction
and nonfiction

&. Poetry

7. Alphabet books

8. Counting books

9. Fairy tales and folk tales

10, Nursery rhymes

11. Biography

12. Title, author and
illustrator

13, Thustration techniques

14, Parts of a book: front
eover, back cover, spine, spine
label
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LIBRARY MEDIA SKTLLS CHECKIIST

First Grade

SKILLS TAUGHT

Teacher

Teacher

Teacher

Teacher

Teacher

1. QOrientation to media
center and circulation
nrocedures

2. Proper care of materials

3. Materials arrangement

4, Selection of appropriate
materials for independent
reading

5. Difference between fiction
and nonfiction

6. Locate materials in easy
fiction section

7. Introduction to ttle page—
title, author, and illustrator

8. Introduction to indexes

g Introduction to table of
contents

14. Use of nonfiction books
to gather mfonmation

11. Hlustration techmiques

12. Bivgraphy

i3, Poetry

14, Fairy tales and folk tales

15. Periodicals

16. Humor

17. Introduce alphabeticat
order

18. Parts of a book: front
cover, back cover, spine, spine
label, title page, dedication
page
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LIBRARY MEDIA SKILLS CHECERILIST

Second Grade

SEKILLS TAUGHT

Teacher

Teacher

Teacher

Teacher

Teacher

1. Orientation 1o media
center, circulation procedures

2. Proper care of materials

3. Materials arranpement:
locare specific areas of media
center

4. Selection of appropriate
matenals for mdependent
reading

5. Difference between fiction
and nonfiction

& Locare materials in fiction
sections

7. Title page and verso--title,
author, dlustrator, publisher,
place of publication, copyrighi
date

8. Beginning use of indexes

9. Beginning use of table of
contents

10. Use of nonfiction books
to gather information

11 Imtroduction to reference

12, Beginning use of
dictionaries and glossaries

13, Hlustration techniques

14. Bicoraphy

15, Poetry

16. Periodicals

17. Introduce alphabetical
order to second letter

18. Introduction to card
cataleg: print and computer

19 Parrs of a book: front
cover, back cover, spine, spine
label, title page, dedication
page
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LIBRARY MEDIA SKIT1.8S CHECKLIST

Third Grade

SKILLS TAUGHT

Teacher

Teachet

Teacher

Teacher

Teacher

1. Orientation to media
center, circulation procedures,
praper care of materials

2. Review materials
arrangement in media center

3. Review selection of
appropriate materials for
independent reading

4. Introduce Dewey Decimal
arrancement of nonfiction

5, Introduction to use of call
numbers ta locate materials

6, Use of card catalog; print/
compiter to locate materials
by title, subject and author

7. Imroduction to
interpreting information on
catalog cards and OPAC
SCreen.

8. Interpret information on
titie pape and verse

9. Lise of indexes

1}, fse of table of contents

11. Use of ponfiction and
reference books 1o gather
information

12. Introduction of corect
bibkographic forms for citing
S0UTGES

13. Use of encyclopedias—-
print and CD-ROM

14. Use of dictionaries,
glossaries, thesaurt

15. Bipgraphy--locate & use

16. Use of periodicals

40




17. Alphabetical order to
third letter

18. Recognize award winming
books: Newbery and
Caldecott
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LIBEARY MFEDIA SEKILLS CHECKLIST

Fourth Grade

SKILLS TAUGHT

Teacher

Teacher

Teacher

Teacher

Teacher

1. Orientation to media
center, circulation procedures,
proper care of materials

2. Review materials
artaneement in media center

3. Review selection of
apprapriate materials for
mdependent reading

4. Review Dewey Decimal
arrangzement of nondiction

5. Usa of call aumbers to
locate materials

6. Use of card catalog: print/
computer to Jocate materials
by title, subject and auther

1. Interpreting information
on catalog cards and QPAC
screen.

&. Interpret information on
title page and verso

4. Tlse of indexes

10, Compile a simple
bibhography

i1. Introduction to notetaking
methods for information
sathering

12. Reinforcement of correct
bibliographic ferms for citing
SOUTCes

13, Use of encyclopedias,
general and topical--print and
CD-ROM

14. Use of dictionaries,
glossaries, thesaur

15, Introduction to periodical
indexes: Children’s Magazine
Guide
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16, Intreduction to
bsographical sources and
dicripnaries

17, Introduction te concept of
plagiarism and copyright law

13, Imiroduction to the use of
alranacs

19, Introduction to the use of
a variery of atlages

20. Alphabetical order to
fourth letter

21 Fantasy

22. Science Fiction

23, Myvsiery

24, Advemture

25 Recognize award winming
books: Newbery, Caldecott,
Coretia Scott King




LIBRARY MEDIA SKILLS CHECKLIST

Fifth Grade

SKILLS TAUGHT

Teacher

Teacher

Teacher

Teacher

Teacher

1. Crientation to media
center, circulation procedures,
proper care of materials

2. Review maierials
arrangement in media center

3. Review selection of
appropriate materials for
independent reading

4. Review Dewey Decimal
arrangement of nonfiction

3, Use of call munbers to
locate materials

6. Use of card catalog: print/
computer to locate materials
by title, subject, author and
key word searches

7. Selection of appropriate
rnaterials on a specific topic

B. Identify information on
catalog cards and OPAC
5CTEEN.

9. Compile a simple
hibliography

10, Use of indexes

11. Understand that
information may be organized
by alphabetically, topically,
chronologically, or numerically

12. Information can be
accessed in print or electronic
forms

13, Reinforcement of
notetaking methods for
information gathering
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14, Reirdorcement of correct
hibliographic forms for citing
sources

t5 Detenmine the reference
SOUrGE Most appropriate for a
specific purpose

16 Use of encyvelopedias,
zenetal and topueat—print and
CD-ROM

17 ise of dictionaries,
glossanes, thesaur

18. Reinforce use of
periodical indexes' Children’s
Meagarine Guide

19. Use biographical sources
and dictionaries

20 Reinforccment of the
concept of plagiarism and
copyright law

21, Review how to use
Elranacs

22. Tse of 2 variety of atlases

23, Alphabetical order to Gfth
letter

24 Frmiasy

23. Jcience Fiction

26. Mystery

27 Adventure

28, Historical Fiction

29, Introduce vge of Internet
for gathering information

30. Recognize award winning
books. Newbery, Caldecott,
Coretta Scott King
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CHAPTER 5: RESEARCH SKILLS

In keeping with the district’s philosophy, as well as the New. Jersey Core Curriculum

Standards, our students are expected to gather and synthesize data for research from a variety
of sources, including print materials, technological resources, observation, interviews, and
audiovisual media. Research skills are introduced and taught in the clementary schools so that
by the end of their twelfth grade year, students will be able to write = formal research paper.
The following skills and abilities are introduced during grades one through five and reinforced
during grades six through twelve.

Select topic

Narrow or broaden topic
Browse for available information
Develop a thesis statement
Gather specific information
Take notes on index cards
Paraphrase information
Integrate quotes appropriately

. Credit sources of information
18, Develop biblingraphic citations
t1. Organize notes

12 Prepare an outline

i13. Draft and revise

14. Organized paper into an assigned format

e il = e

W

In order to ensure that these research skills are taught consistently across the grade
levels, sample research assignments have been designated for each grade level, 1-12. These
samples were developed to help guide the teachers to understand what the minimum

requirement for research would be at each grade level. Included here are the samples for

grades 1 through 5.
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Grade 1: Select an animal  Within your group, use a non-fiction book to fing and
angwer guestions about your animal. Draw a picture. On vour paper write, “|
gat my information from __(tirle of book) by (author's name) 7

Multunedia sources conld also be used to find infonmation.

Grade 2! The teacher will provide a list of questions for vou (o answer zbout a
topic, (¢.g. dogs). You should use the index of a hook to locate the
answers to thesc questions. Then, turn the teacher’s questions
into statements about the topic. Title, author, publisher, and copyright date

will be ¢ited for each source used,

xrade 5: Uge reference and nonfiction sources (print and CD-ROM) to answer
quéstions about a topic, {¢.¢. amimals). Answer the questions provided by your
teacher Complete a bibliography form for each sourcz nsed. Choose one
question and develop it into a paragraph. Build to 2 multi-parneraph report by

the end of the school year,

Gragle 4 Brainstorm topics in content areas. Browss mformation on the topic and find a
problem you'd like to solve or a question about the topic that interests vou,
Gather information fiom sources which should include magazines and indexes.

Use bibliography forms. Fashion a creative product based upon your chosei
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problem or guestion. Later in the vear you should write ¢iiations without the

use of the bibhography forms.

Grade 5; Write 2 one 1o two page research repart in your own words baged upen a
curricutum related topic. Select a topic, develop a thesis statement, take notes
on index cards, organiz¢ your notes, prepare an outline and develop &

bibliography. The use of the computer for the paper is optional..

The development of these assignment guidelines furtherad the need for Dexible
seheduling in the elementary media centers. Adequate time is needed for research, A fixed
schedule would not allow time for research. With flexible scheduling, teachers are ablc o
schediite in the amount of time necessary for research at the point of need. “Tivis alao requires
cooperative planning between the elessroom teacher and the libeary media specialist. Skills
ave o longer taught in isplation. The library media and information skills becote micgrated
with ¢lageroom curriculum.

With the increased emphasis on developing strong regearch skills, we recognized the
need far unifyrmity in source citation, At a district wide library media specialists® meeting,
Phyllis Press, our middle school library media specialist, presented hibltapraphic forms she
devetoped for use with her students. MLA format was vsed n their developmenr. We have

modified them for use with elementary students. Samples are on the tollewing pages.
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T
fiadng®s

SOURCE SHEET

Book

1. Author’s full name (lagt name, first name)

Title of book (underlined)

kX

3. City of publicatian

4. Pubhsher

3. Year of publication (copyright date)

EXANDLE:

Hahn, Judith. How Science Works. Dleasantville, NY: Reader's Digest 1901

NOW WRITE YOURS IN THE CORRECT FORM.

NAME: DATE;

RESEARCT TOPH: OR TITLE:
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SOURCE SHEET

Mapazine

1. Author’s full name (last name, first name)

2. Title of article (in quotes)

3. Title of magazine (underlined)

4, Date of publication

3. Page numbers

EXAMPLE:

Easley, Mary. “Kiwi the Spotted Dolphin.” Highlights for Children Jui 1996: p18-20.

NOW WRITE YOURS IN THE CORRECT FORM.

NAME: DATE:

RESEARCH TOPIC OR TITLE:
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SOURCE SHEET

Encvclopedia

. Author’s full name (last name, first name) If there is no author give the title first.

b

Title of article (in quotes)

Lad

Title of encyclopedia (underlined)

4. Date of publication

EXAMPLE:

Ainley, David G. “Penguin.” World Book Encyelopedia. 1996.

NOW WRITE YOURS IN THE CORRECT FORM,

NAME:; DATE:

RESEARCH TOPIC OR TITLE:

31



SOURCE SHERT

Video or Hilmstrip

I. Full ntle (underlined)

2. Thrector

Dhistributor

Loz

4. Year of production

EXAMPLE:

Natve Amencan Life. Fabian-Baber Communication, Inc. Schlessinger Video Productions,
1994,

NOW WRITE YOURS IN THE CORRECT FORM.

NAME: DATE:

RESEARCH TOPIC OR TITLE:
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SOURCE SHEET

CD-ROM

1, Wame of agthor if given.  Skip this if there is no author.

2. Title of CB-ROM (underlined)

L

Publication medium--just use the word (CD-ROM).

4. City of publicaticn

5. Name of the publisher

6. Year of publication

EXAMPLE:

Where in the World is Carmen Sandiepo?. CD-ROM. Novato: Broderbund, 1992,

NOW WRITE YOURS IN THE CORRECT FORM.

NAME: DATE:

RESEARCH TOPIC OR TITLE:




SOURCE SHEET

Internet Sources

1. Name of author if given. Skip this if there is no author.

)

Title of text accessed (underlined)

Publication medium--just use the word (Online).

Ly

4. Name of the place of the elecironic text

5. Name of the computer network

6. Date of access

EXAMPLE:

The Origin of the Jersey Devil. Online. Excite. Internet. 4 Apr. 1997

NOW WRITE YOURS IN THE CORRECT FORM,

NAME: DATE:

RESEARCH TOPIC OR TITLE;
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NAME:

I found information on

in

Title of book (underlined):

Author of book:
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MName:

I found information on

in

Author’s name:

Title of book (underlined):

Place book was published:

Publisher:

Date of publication:
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Name:

I found information on

in

Title of magazine (underline):

Title of article in magazine:

Author of article:

Date of magazine:

Pages of article:
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CHAPTER 6: THE CHALLENGE OF STARTING

STAGE FOUR: FLEXYBLE SCHEDULING BEGINS

In the fall of 1996, we spent the first three days of the school year preparing the media
centers for use by the students and the teachers. We made changes to the layouts of our media
centers ta allow for individual, smalt group, and large group instruction and research. We
restructured the reference section to allow easier access to the more often used sources, the
encyclopedias and dictionaries. We made certain that all areas were clearly labeled and easily
accessed by students and faculty. We divided the magazines and periodicals into two
collections, students and faculty, for easier use and greater visibility of what publications we
receive. We set up listening centers and filmstrip viewers in different areas of the medta
center. These areas, as well as the OPACs, were labeled with easy to follow instructions for
use. We want media center visitors to be independent users.

We met with teachers to set up convenient times for them to bring their classes to the
mediz center for orientation. We discussed what we planned to cover in the orientation and
asked for their input as well. For many teachers, this would be their first introduction to the
procedures, the location of materials, and the circulation process.

For the next two weeks, we met with the scheduled classes. We reviewed the typical
items--the rules of the media center, book care, arrangement of the media center and the
shelves, use of the bock-look sticks for keeping order, circulation procedures (which now
included checking out more than one book), the use of the OPACSs, and the scheduled book

selection time which would be every other week for 15 minutes. Wi also discussed the
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changes that were occurring i the media center, mentioning some of the options their
teachers rmght be selecting:

e individual, small group, large group research

<+ open hook selection times at the beginning and end of each day

s listening to and/or viewing of tapes and filmstrips

¢ immediate use of media center to find answers

& access to internet

s access to the local public library

s areas that students and faculty suggested
We felt very encouraged by most of the reactions of students and faculty .

We were given the opportunity 1o speak at the faculty meetings in the first two months
of school. We talked about the program, reemphasized the reasons for the change and made
suggestions about ways the faculty could include the media center in their teaching day. We
were pleased to be given the opportunity to speak to the faculty with the admimstration
present 50 there would be less misunderstanding about our program. The principals followed
up with a positive affirmation of the potential that flexible scheduling held and the anticipation
of increased wtilization of the media center to support and extend the curticulum. Again, the
reactions of many teachers were favorable.

With the administration, we created our schedules. We first needed to schedule the
bock selection times for each class. There were a few special education classes that also
needed to be scheduled for 2 full period each week to cover comractual teacher preparation

time. Kindergartens were also scheduled for book selection, but without the teacher present
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for the same reason. The schedules did not seem to be as open as we would have liked, but

we were a hig step closer to totally open scheduling, The administrzrion felt the scheduled

book selection times would be a good transition into open scheduling, especially for those

teachers whe were unhappy with the change. We have included copies of our schedules in

Chapter 8.

The first few weeks went by quickly and fairly smoothly. Some teachers made the

transition well while others needed “gentle” guidance. Some of the positive aspects we

observed were:

increased circulation of books

teachers helping ther students to make more approprate reading choices and more
tie-ins to the curricithim

students were very enthusiastic about checking out more than one book
teachers becoming more familiar with the materials available; hearing many
camments such as “T didn’t know we had that book!™ or “Are these videos

(filmstrips, mapazines, kits, etc.) new?”

students becoming very comfortable in the media center, helping each other find
what they were looking for and even making suggestions

students becoming more and more independent users of the catalogs
fewer discipline problems

administration visiting the media centers more often

we were more relaxed and able to give more individual artention

we were able to fill requests for materials more quickly

On the flip side, there were many small problems that occurred. Some were addressed

immediately; others required more time to resolve, These problems included:
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» increased circulation created more books to reshelve and more book repairs

*  teachers needed to limit the number of children they sent during open book time to
& at a time-—-one morning we had over 100 students duning the first 10 minutes!

* with some teachers and their classes, we had to “disappear” so that the teacher
wontld assume responsibility for class behavior and book selection

e teachers would “forget” or decide not to come during their scheduled time since
they didn’t feel it was worth taking the time from their teaching

o many teachers made no effort to meet with us to discuss cooperative teaching;, we
constantly had to seck them out

o parents were told that students no longer came to the media center and were
unhappy

« media center was frequently left in disarray; we had to speak diplomaticaliy ta

teachers and their students about leaving the media center in order

Because of the negative parent feedback that we bad received, we decided that we
should speak to the parents at the mouthly PAC (Parents Advisory Committee) meeting. We
explained the concept of flexible scheduling, answered questions, gave examples of activities
that had already been planned and completed, and assured the parenis that the program would
vield positive results. We also prepared a brochure that highlighted the positive aspects of the
program. We encouraged the parents present to share it with those who were not present. A
copy is included in Chapter 8.

Our dady schedules fluctuaied during these first few months; some days were fitled
with instruction and research periods, others were quiet and unscheduled. We had to learn to
take advantage of those unscheduled days to do some of the never-ending tasks that always
need doing in the media center--shelving, repairing, inputting data, preparing books for

circulation, ordering, filling requests for materials and suggestions, fixing A-V equipment,
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loading software for teachers, just to name a few  Qften disappointed in the lack of interest or
enthusiasm some of the teachers projected about our program, our principals encouraged us
with positive comments and stressed that we should concentrate on rhe faculty members who
supported the program during this transitional first year. We attended many srade level
meetings so we would be available to the prade group, as well as 1o keep ourssives aware of
any curriculum concerns or changes.

We continued to reach out and try to draw the teachers into the media center to utiize
the services available. We prepared handouts, highlighting ways tha: we could snhance the
curriculum. We tried to think of simple ideas so the faculty would realize that planning with
us did not have to entail hours of preparation, nor did rhe lessons need to be extensive
projects or assignments.

One aspect of our program that met with the most resistancs was the cooperative
planning. Teachers did not want to try to fit in yet another task in their busy days. We feel
that this planning is a crucial, necessary part of our program. Teachers want to just sign up on
the schedule without discussing the purpose or goals of their visit. If this was the procedure,
there would be no time for preparation, gathering of materials, or planning for specific sklls |
needed, We also found we needed ro discuss the scope of lessons or projects with the
teachers so that they would able to refine and refocus some of their goals. We tried to urilize
a vanety of planning sheets that we could fill out as we planned with the teachers. These were
very useful for some planning sessions to help organize what we eack were responsible for in
the upcoming lesson. Chapter 8 includes copies of some of the forms we used. Some

teachers were not aware that the skills the students would need to do their intended project
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had not been taught in previous grades. We began to realize that an important part of our job
would be to make teachers more aware of the sequence of skills ceeded (o prepare students to
be independsul users of informarion sources. Planning with the teachers raquired diplomatic,
subile questioning and suggestions that would hopefisily result in 2 more appropriate lesson
than the original idea  Often projects had to be broken down into much smatier steps 1o
ensure authentic learning for everyong. This was ofter frusirating and we sometimes had to
concede when our ideas wers rejected.  Although we are former elassroom teachers, as well
as certified library media specialists, there i3 often an underlving feeling projected of. “What
do you know? You're just the libranan.™

Stll, we continue to feel enthusiastic and positive abour our propram. We have seen,
in the past fiw months, a great deal of prowth in both the students zad the faculty, and
ourselves The media center is usually an exciting place to be, with just a fow days of quiet
elillness. Studemts, especally the first and second araders, are excited about the research they
do, the gquiet discoveries, the loud, noigy “I found it!” discoveries, the feeling of independence
and sense of purpose, and the learning at the point of need. Our program ia still daveloping,
slowly, but always moving forward. We each have a siall, core eroup of teachars wha gre
convinced of the program’s worth and include the media eemter and us in as many ways as
possible. But the majority of the faculty need constant reminders, invitations, suggestions,
etc, for ug o be a part of their currienhym implementation. We know that there are areas we
will need to work: harder to include next year, a3 well 48 the need to redefine our poals hagsed

on this year’s successes and fallurcs. With the administration providing constant support and
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A show but steady inerease m the number of teacharg who parheipate willingly, we are ready

for the secand vear in this transitian to an open access library media program.
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Chapter 7: EVALUATION AND RECOMMENDATIONS

Stare Five: Planning for Year 2

We knew there would be many things we could not accomplish during the first year of
the transition to flexible scheduling. After we critically evaluated our program and held
avalvation conferences with our administrators, we came up with numerous ideas and
stratemes 1o Improve our program in the following year,

Planmung cooperatively with the teachers was our frgt concern. We both felt that
planning needed 1o be scheduled on a regular basis. We discovered, through our lterature
search, that planning is most effective when done with a group having a2 common purpose or
goai, We suggested to our admininstrators that time for planning in this manner could be
during our weekly grade level meetings. We could use one of these meetings 2 monih and
schedule it for planning cooperatively and integrating library media skills into the classroom
curniculur.  This was readily accepted by our admimstrators. It wilt be implemented this
April. We are excited about this opportunity to plan with a large group where there wall be
input from a variety of teaching styles and backgrounds. This administrative acceptance of
our program reinforces its impoitance to the faculty.

Another concern was the teaching and application of library mediz skills. Teachers did
not always allow us the ime necessary to instruct students in the skiils they needed to use
while completing a research project. One possible solution to this problem would be to create

mini-courses in library media skills. These could be scheduled before a cooperave unit or
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lesson utihzng these skills. These units might include use of the intemet, use of CD-ROM
sources, use of periodical gnides, bibliographic format, use of almanacs and atlase;;, and the
uge of indexes.

We felr we needed to schedule more time in the media center with kindergarten and
first grades. We need to include more literature experiences with these students. Part of our
planning with these teachers needs to mclude enriching language arts, social studies, math,
science, and heaith with the resources in the media center.

As with any new program or idea, we need to develop more effective ways {0 promoie
our program and resources to the school population, especially the faculty. One way to
promote our resources woild be to create bibliographies of matertals availabls to cotncide
with science and social studies units on cach grade level. We might also prepare annotated
tists of each type of material available in the media center. This could include videos,
filmstrips, computer software, big books, books and cassettes, and professional baoks,

To promote an awareness of services and procedures for use of the library media center, we
could prepare handbooks for students, faculty, and parents,. We will continge 10 attend PAC
meehngs several tmes dunng the vear o maintam commumcanon with the parents, Flyers
gromating new materials or special activities could be placed in teachers’ mailboxes. Daily or
weekly annovncements duning opening exercises would remind evervone of what’s happening
in the media center.

We need to set aside more time for administrative and clerical duties necessary to keep
the library media center current and organized for efficient operatior. We have recerved

materials for the media center that are still not available due to our lack of avallable time to
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prepare them for the shelves  Forms need to be created that will help us more efficiently
handle requests for resources, equipment, and for assistance with AV equipment and
COTRPLLETS.

Workshops might be offered to the faculty on the use of the resources of the media
center. These workshops could include the use of the computerized catalog, LCD panet or
Presenter program, internet, accessing the county library online, use of multimedia soltwars 1o
create presentations, accessing online magazine indexes, such as EBZCOhost, or addresang
noeda oenerated from the faculty, An additional resuit to spongoring these workshops might
be teachers who would be more comfortable utilizing the resources of the lbrary media
canter, [T the teachers are at ease in the library media center, they will be more hikely to visit
on a regular hasis with their classes.

More volunteers could he utilized to help lceep the library media center in order. They
can be used to help reshelve materials, create special displays, repair materials, and help with
the processing of new items. We will need to {ind ways to recrurt velunieers more
ageressively  Our senior population is ane avenue to explore.

It will take time to implement and test all of these ideas. They will be incorporated
into our program during the next two years. Additional ideas and changes will naturally occur
as our proaram develops and improves. We took forward with anticipation and aptimism to

future years of our flexibly scheduled media center program.
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Chapter 8: LESSON PLANS AND FORMS

This chapter is the user friendly part of this paper. Tt containz examiples of schedules
we used in the implemention of flexible scheduling. There are samples of successful
cocperatively planned lessons, the handout we designed and used for parents, and many other

forms we found and designed to use during the first year of this pilot pragram.

Schedules

Lesson Plans

Handout for Parents PAC Meeting
Cooperative Planning Forms
Research Checklist

Yearty Unit Planning Form
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MANCHESTER TOWNSHIPF ELEMENTARY SCHOOT,
MEDIA CENTER SCHEDET.E

MOMNTIAY TUESDAY WEDNESDAY THURSDAY FRIDAY
Per, 1 OPEN BOOK OPEN BOOK OPEN BOOK DPEN BDOK OPEN BOOK
SELECION SELECTION SELELCTION SELECTION SELECTION
Per, 1
Per. 3 B INDERGARTEN
BOOK SELECTIOM
Per. 4 ¥ I DERCARTEN
BOOE SELECTIONM
Per. § LUMNCH LLINCH LINCH T.UNCH LUNCH
Per O 20D GRADE BOOK #*¥E INDERGARTEN #=RD GRADI HOOE. #|8T GRADE BOOK
SELECTION BO0OK SELECTICN SELECTIOMN SELECTION
2D GRADE 300K FFLINDERGARTEN *RIRD GRALE BOOK #IRTHITH GRADE
SELECTION ROOK SELECTIGN SELECTION BCOE, SELECTION
Per. 7 *+1TH GILANE BOOK #3187 GRADE JUUK. | *5TH GRADT BOOK
SELEC IO SEILECTICN SELECTICH
AT GRATDE BOOK LD CLASSES 5 TH GRADE BOOE
L SELECTION BOOK SELRCTION SELECTICR
T'er. 8 OPEN BOOIK QPEN BOOHC DFEN BOOK O2PEN BRODK OPEN BOOK
SELECTIORN SELECTION SELECTION SELECTION SELLECTION

A% Yy clesses aiternaio wechs in ifds dnee peviot. DLANEK SPACES ARE TOR FLEXTDLE SCHEDULINGIE
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WHITING FLEMENTARY SCHOOL,
MEDA CENTER SCHEDULE

MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY
Per. 1 OPEN BOOK OPEN BOOK OPFEN BOOK *IND GRADE BOOK
SELECTION SELELCTION SELECTION 5TH GRADE LD SELECTION
O OVERDUE SLIES =1 8T GRADE BODK
SELECTION
Per. 2 25 5TH GRADES =AM
1BOOK SELECTION KINDERGARTEN
CLASS
Per. 3
Per. 4 #1871 GRADE BODK
SELECTION
Per. 5
LUNCH LUNCH LUNCH LUNCH T 1JNCH
Per. 6
LUNCH DUTY LUNCH DUTY LUNCH DUTY LUNCH DUTY . LUMCH DUTY
Per. 7 KINDERGARTEN | *3RD GRADES BOOK { 15T/2ND GRADE #IND GRADE BOOK
LD CLASS SELECTION LD CLASS SELECTION
Per. & OPEN BOOK #P M, OPEN BOOK (PEN BOOK
SELECTION KINDERGARTEN SELECTION SELECTION
CLASS

* ‘These classes come cvery other week.

«* TiHg iz two classes that alternaie weeks,

BLANK SPACES ARE FOR FLEXIREE PLANNING!




Grade 1--Clouds

Llaseroore Ohiective:

Students will learn the differences between the three major types of clouds: stratus,
curnrius, and eirrus,

Media Skills Obiective:

Students will learn that books can answer questions.
Students will paraphrase information located.

Materinls and BEesources:

Reference and nonfiction books about weather and clouds.
Curriculom Connectien:

Used as an enrichment activity to follow-up a literature selection—Clouds by Pat
Cummings.

Science
Time Frame
30 minutes in Mediz Center for each group.
30 minutes 1 classroom to report findings to rest of the class.

Teaching Stratepies:

Small groups—Class is divided into three groups.

Each group will be responsible for a type of cloud.
Media specialist has sources ready for students to use.
Read information to students from information sources.

Recall of what is read.
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Activities:

Students look at pictures of clouds.

Students orglly give one fact abowut their type of ¢loud,

Sentences are written on the board.

Studems copy their fact onte a sentence stnp paper.

Students draw a picture of their type of cloud on black paper with a white crayon.
Erd Product:

Display of sentence sirips and cloud pichures in classroom.

Smudents share facts about clouds with the rest of the class.
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rade 1-Friends

Clussroom Objective:

Students will choose books about friends for book IEport.

Media Center Objectives:

Students will be introduced to a wide variety of books featuring friends.
Students will become aware of the arrangement of Easy fiction,
Students will become aware of the concept of books in a series.

Curricnlom Connection:

Enrichment activity to extend literature selection in reading seres.
Language Arts.
Time Frame:
I hour in media center.
Follow-up in classroom for 1 week.

Teaching Stratesies:

Students will meet in a large group.
Listering, observing, discussion, and brainstorming will be used.
Students wall use decision making skills.

Activities:

Discussion with class about the concept of frisnds, who can e friends,characteristics
of friends, etc.

Display a selection of literature that features friends of afl agss and types.
Read 3 selections, comparing and contrasting the friendships.

Discuss different series about fiiends.
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Discuss and demonstrate how ro locate baoks by an author i the Easy section
Baok talk the selections that have been prepared for class to cheose to check out.
Model how to complete the book report form.

Give students opportunity to hrowse and select from hools thet were preselected.

End Products:

Students will complete book report torms to be displayed with bocks in media center.
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FRIENDS

The title of my book is

The author of my book 1s

The friends in my book are

and

These fricnds like to

together.

13



{rrade 2--Apimal Comparisons

Cinssroom Objectives

Students will learn 2bout animals which are similar {e g penguin/puffin, horse/zebra,).
Students will learn how these animals are alike and different.
Media Skills Ohjectives
Students will yse nonfiction books 1o gather information.
Students will use index to locate information in a beok.
Naterials and Resources

Nonfiction books about animals (e.g Grolier’s Amimals of the World Series).

Information graph to il in on animais.
Corricnlum Cennection

Used as a follow-up o a reading selection.

Science.

Math--graphing.
Time¢ Frame

Two 43 minutes periods in Media Center,

One 43 minutes period in classroom to finish organizing work.
Teaching Strategies

Students work with a partner.

Discuss what an index is (prior knowledge).

Demonstrate and prachice vsing indexes to locate and gather information.
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Activities

Use nonfiction books to gather information about pairs of animals which are similar
{e.g. frog/toad).

Usg the index in the books to find informatien about the young, group name, habitat,

food, and two other interesting facts about both of the animals.

Fill in a Venn diagram to show the likenesses and differences of the animals,

Drraw a picture of each of the animals.

End Products

Completed graph of information.

Completed Venn diagram.

Pictures of the animals.

Replica of graph used: original was on legal size paper

ANIMATL COMPARISON CHART

Name: Date:
Name:
Name of 1st animal Alike Different | Name of Zod animal
INFORMATION
TO GATHER

Name of young

Namme of 2 group
of these animals

Habitat

Fond

Interesting Fact
#1

Interesting Fact
#2
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Grade 2--Idigms

Classroam Objective:

Students will learn more about the author of the Amelia Bedehs books, Pegay
Parrish.

Library Media Skills Objoctive:

Srxlents will leamn about idioms.

Stadents will become familiar with the Language class (400s) of the nonfletion seotion
of the media center

Studenis will become familiar with the idiom hocks writren by Fred Gwymne
IMaterials and Besowrces:

Amelia Bedelig hooks.

Information about Pegey Parish from reference sources about auathors.

Idiom books by Fred Gwynne.

Curricnlum Connection

Enrichment activity to supplement literature selection from reading series
Language Arts
Time Frame:
Approximately 45 minutes in media center
Follow-up activity will iake approximately 1week.
Feachips Siratesies:
Laree eroup for hstening to stories.
Ohserving.
Predicting,

Digcyagion,
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Branstorning techniques.
Activities:
Discussion with class about the character, Arelia Bedelia.

Discussion about the author, Peggy Pammish-her fife, other books she has written, the
books we have in our media center.

Discussion and introduction to idioms.

Display, reading, and discussion of Fred Gwynne books and where they are located
in our media center.

Introduction to Language section (4005), location, types of books, call numbers.
Brainstorm possible idioms to use in writing an Amelia Bedelia book of their own,
List idiomis on chart paper.

End Prodacts:

Class will create an Amelia Bedelia book tagether during the next week in their

¢lasstoom. This book will be displayed in the media center upon completion,
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Grade 3—Wonders of the World

Classroom Objectives
Culminating activity t¢ a science unit on machines.
Introduction to notetaking,
Introduction to citing sources.

Media Skills Ohjectives

Use encyclopedias to locate information.
Using indexes to locate information.
Introduction to other reference sources such as almanacs.
Introduction to CD-ROM encyclopedias.
Materials and Resources
Encyclopedias,
CD-ROM encyclopedias.
Other reference books.

Curricolum Connections

Science.

Art,

Math.
Time Frame

A month to complete—three to four periods a week in media center,
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Teachime Siraicoies

.pOperative groups.
Initial skills lesson on notetakine and then application of skill
Individual and group help and support as needed.
R.esearch strategies--discover and share.
Activities

Lovk up information on 2 modern or ancient wonder, (¢.g, Fiffel Tower, Pyramids,
Sears Tower)

Find out who bl the wonder, how it was Inilt, when it was built, where it is, how
big is it, ete.

Keep a record of sources.
Take notes.
Use g varnety of sources.
End Products
Written report on a Wonder of the World.
Picture or caricature drawn of the Waonder of the Werld. Tene in Ant Class,

Create display of worl for hallway.
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{zrade 4--Creatinge a Biographical Dicticnary

Clagergom (Mhijectives

To leamn about our classiates.
¥o do an interview.
To use the computer to create a finished product.

Miaedia Skills Ohjectives

To lsarn what a biographical dictionary is.
T learn how 2 biographical dictionary 18 orpganized and arvanged.

Maierials s Regonrces

Biographical Dictionaries.

LCorricplyum Connection

Computer technology,
Social Studies.
Time Frame
3 months--2 to 4 Media Center periods a week.

Teaching Stratezies

Small group instruction.
Activities

Look throgh varions hiographical dictionaries and found out what they are, how they
are arranged and what information they give you.

interview a classmate.

Write a paragraph about the clagsmare interviewed.
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Craate a biographical dictionary of all fourth graders using the computer.
End Product

A biographical dictionary of all fourth graders to be cataloged and put mto the
reference section of the media center.

Imterview form used is on the following page.
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Interview a Claﬁsmﬂte

Name of interviewer: Date:

Name of person interviewed:

Agle yvour clagsmate these questions and write down the apswers.

1. What is your birthday?

2. What town do you live in?

3 How many brothers do you have? sisters?

4. Do you have any pets? What? Hew many?

5. Who are your iriends?

6. What is your Gavorite thing to do?

7. What sports do you play?

& What are your favorite sports?

9 T)o you have a hobby or collect something? What?

10. What is vour favorite subject in school?

11 What would you like to be when you grow up?

ST —

Now wrile a paragraph about the person you interviewed. Use the amswers to these
questions for your sentences, Make snre it makes sense. When you are finished writing
the paragraph, give it (o the person you interviewed to proofread. Make final
corrections, Make an appointment to enter it inte the computer,
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(rrade 5-.Trails West

D lassrgom (Ibjechives

To do a complete research project from start to finigh incarporating all the elements of
creatng a research paper

To have students enter the Danghters of the American Revoiution (IDAR) essay
contest.

Medis Skills Objectives

To use reference sources.
To use CD-ROM sources.
To uge the card and computer catalog to locare information,
To use magazine indexes 10 locate information,
To select the best resources for the topic.
Materialz and Resources
Reference books,
CD-ROM encyclopedias.
Mapgazines.
Ail the resources avlable in the media center

Curriculopm Connecligns

Social studies.
Computer technology.
Language arts.

Time Frape

3 months



Teachips Siratecies

Walk studenrs step-hy-step through the research process.
individual guidance.
Peer help.
Mint lessons on each step of the process.
Set up timeline for each step in project.
Avtivities

Decide on topic for project. Choose one of the {rails traveled during LS Westemn
expansion. {e.g. Santa Fe Trail, Oregon Trail, Trail of Tears}

Locate information on topic.
Create a bibliography.
Creata an outline for paper.
Write a 500 word essay on the impact of thus tradl on Ussted Siates History.
1se the computer for final copy.
Enter the cssay in DAR contest,
Fnd Producis
500 word essay.
Outline of essay.

Bibliography.
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{:rade S==Fxnlorers

Classrnom Obiectives;

Students will find information ahount an assigned explorer and produce a report.

Madia {enter Orhjectives:

Studenis will be aware of the different referencs soucces to use to locate
iEormaton abhout explorers--encyclopedias, biographical sources, atlases, CD-
ROM programs, videos, filmstrips.

Students will utilize the computer catalog to locate books about the explorers.
Students will review how to talee notes for research.

Students will use correct bibliograpine formats 1@ ¢ite sourees.

Materizls and Resources:

Belected reference books, including index volume of encyclopedias.
CD-Rom Explorers progeam as well as CD-ROM encyclopedias--Worlg Book,

Encarta, Gralier

Chart paper and markers,

Bibhioeraphic forms for varous types of media.
Trangparencies for note-taking instruction.
Index cards.

AY machines a8 neexded,

L orriculum Connection:

Extension of Social Studics unit on exploration of New World.

Time Frame:
Spx 4% mingte essions in media center.

Faollow-up in classroom and at home for 2 additional weels.
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Additional scheduled periods in media center, it needed.

Teachine Stratesies:

Srudents will listen to introductory overview as a2 large group.

Students will work in pairs to locate Informanon about their axplorer in & variety of
SOUICES,

Siudenrs will participare individually in lesson on notetaking.
Ingtnacrion will be given to individual students at the paint ot need.
Activities;

Scope, format, and loeation of pertinent reference materials “will be given in large
group instruction.

Chart will be created featuring materials to check for information.

Lesson on noteiaking wtilizing overhead and rransparency of short entry from
encyclopedia will be oiven,

Lesson on summarizing from notes will be given.

Electronic reference sources will be introduced wtilizing LCD panel with computer
for large group instruction.

Review lesson on correct bibliographic format and locaiion of forms will be tausght.
Studerts working in pairs will vse sources 1o ¢reate their raports.

Exnd Prodacts:

Students will prepare a 2 page report on an explorer, including a map and a
timeline.

A bibliography of at least three diflerent sources.
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The following four pages contain a brochure that was desigred {0 be a hand out for
parents at a Parents Advisory Committee meeting in October of 1996, it was onginally
printed on one piece of legal size paper, front and back, and folded over to create a single
page booklet, This was used to help explain the Hexible scheduling program that was being
implemented in their children’s school. The parents who attended were very interested and
cyrions about the program. They asked for a later report about the progress of flexible
scheduling later in the year. A return visit to 2 PAC meeting was made in February 1997,

The parents are very supportive of the program.
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“When the library program is fully integrated into the instructional program
of the school, students, teachers, and library media specialists become
parthers for learning. The library is an extension of the classrcom.
Information skillz are taught and learned within the context of the classroom
curricutum. The wide range of resources, technologies, and services
neaded to meet students’ learning and information needs are readily
availabla in a cost-effective manner.”

Arneriean Association of Sehool Librariane Position Slalement on flexible scheduling.

Focus on Flexibie Scheduling

Should students be shuttled in and out of the library media ¢canter at a fixed time
gach week regardless of need? What about the teachabie moment? Restricted
use’?

What is flexible scheduling?

» allows the use of the library media center at the peint of naed by individuats,
groups, and/or classes.

» mutual planning by the library media specialist and classroom teacher

s integration of information skills and literature into the classroom curriculum

How does flexibie scheduling work?

« classes are scheduled as teacher and library media specialist jointly see a need
« individuals and small groups can use the library media center as often as
necessary
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Who benefits from flexible scheduling?

EVERYONE!!
enhances total instructional program
information skilts are integraied and relevant to the toial curriculum

-

« STUDENTS gain
access o resources for assignments and anjovment
strategies for uging and analyzing information in many formats
development of critical thinking skills
tools for lifelong learming

+ TEACHERS gain:
a partner for planning, preparing and presenting surmiculum
greater resources for expanding lessons
use of the library media center at the time of need

= ADMINISTRATORS gairt:
a stronger lotal instructional program
stucdents who are comfortable with alternate methods of information
access and use

» LIBRARY MEDIA SPECIALISTS gain:
a collzborative, resource hased planning and teaching partnership with
the classroom leacher
the opportunity to deliver relevant integrated instruction of infermation
skills and literature

Tnfermutiom taken from Schow] Libmany: Mediz Quanierlv, Fall 1550,



STUDENTS WITH FLEXIBLY SCHEDULED MEDIA CENTERS GAIN MANY
BENEFITS

integration of library skills with what is taught in the class oom

gpontaneity of the teachabie moment

ennancement of instructional units ptanned and taught by both teacher and
library media specialist

utilization of the media center by more individuals and small groups

access to the expertise of the tibrary media specialist at any and all times
practice in searching for information using reading, study, critical thinking and
lacation skills

opportunity to learn about other resources and new technologies beyond the
media center

paricipation in activities such as authaor visits, book fairs, contests, designed to
increase enjoyment of literature and promotion of reading

guidance in book selection by the library media specialist and the teacher
repstition of successful experiences giving students confidence ta become life

long lgarners and library users
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Cooperative Planning Sheet

Teacher:

Class size: Content area;

Grade level:

Unit of study or lesson

Classroom objective(s):

Media skills objective(s):

RESPONSIBILITIES
Teacher Student

Media Specialist

Ingtructional strategies, inchiding grouping of students:

Materials and resources:

Ewvalutatipn of student learning;:

Comments / Evaluation of urit or lesson:
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Media Center Cooperative Planninz Form

Teacher: Grade:

Lesson ar unil on:

Scheduled for:

Objectives:

el B

Maierials needed:

Activities:

End produci(s):

Responsibilities:

Esrabation:

Comments or suggestions:




PLANNING MODEL

TEACTER:

GRADIG

UNIT OR LESSON;

OBJECTIVES (Lenrmer outcomes)

FND PRODUCT(S)--Evaluation

RESOURCES

SEILLS--New

CONCEPTS-Key

LESSON ORGANIZATION--Time frame

& 1994 Hilds K. Weisburg and Fah Taar

%

SEAL.T.S--Hetnfareed

CONCEPTS--Helated



CURRICULUM AREAS TO BE COVERED DURING THE YFAR

TEACHER. GRADE:

Months Language Aris | Socizl Stodies | Science/Health Math Other

September

Oetaber

November

Tiecember

Jannary

February

March

April

Mav

June
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Research Checklist

Name: Date:

My topic is:

Please check off everything as it is completed. Please hand in the checklist with
your resgarch paper or project.

My name and the date are on all papers.

___ Tunderstand the assignment.

_ I pathered all information needed.

. Thave a source sheet completed for each place I located information.
. Ishared my information with my group( if working in groups).

I assembled the information neatly and completely in the correct format.

[ have used the following resources 1n my research:

Table of contents Computer CD-ROM
Index Biography

Card Catalog - Cards Nonfiction book
Card Catalog - Computer Fiction book
Encyclopedia Referznce book

Map or atlas Filmsirip or video
Magazine Internet

Interview Dictionary, Thesaurus
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