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ABSTRACT

Sherri L. Evangelista
Self-Concept in Gifted Children:
A Developmental and Comparative Study
1997
Dr. Randall 5. Robinson
Master of Science in Teaching
Rowan University

The purpose of this study was fo investigate the varicus dimensions of
self-concept in gifted children, to compare self-concept in gified and nongifted
children, and to attempt to discover a relationship between self-concept and
achievement in gifted children. The 25 subjects who participated in this study
weare a sample of gifted studenis taken from a population of 3rd, 4th, and 5th
grade studenis enrailed in a public elementary school in a2 suburban area in
southern New Jersey. The Self-Perception Profile for Children (Harter, 1985)
was used to assess self-concept. Mean seli-concept scores and standard
deviations were calculated for each subscale. Data was analyzed for each
subscale using a Two Factor Analysis of Variance to reveal significant effects for
grade level and for gender. Results were also compared to a calculated
normalized sample from the Harter (1885) manual. The results indicated
significant differences among the differant self-concept dimensions in gifted and

nongiited students but no significant differences for grade levels or for gender.



MINI-ABSTRACT

Shermi L. Evangeilista
Self-Concept in Gifted Children:
A Developmental and Comparative Study
1997
Dr. Randall 5. Robinson
Master of Science in Teaching
Rowan University

The purpose of this study was to investigaie the varicus dimensions of
self-concept in gifted children and to compare self-concept in gifted and nongifted
children. The results indicated significant differences amang the different self-
concep! dimensions in gifted and nongifted students but no significant differences

for grade levels or for gender.
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CHAPTER |
SCOPE OF STUDY

introduction

It seems highly likely that children with axceptioral abilities would have
supetior self-concepts (Hoge & Renzulli, 1893). However, sscarding to Dr.
Susan Harter (1982), self-concept is comprised of various elements and one can
not assume that every element is superior. The relationship betwesn the gifted

and self concept has been a topic of study for years,

Significance of Study

The purpose of this study was to investigats the various dimensions of
seif-concept in giited children in third, fourth, and fifth grades. This study focused
on the various components of self-concept while comparing gifted ang nongifted
childran  In addition, the study focused on gifted children exclusively with regards
1o gender and grade level differences. It attempts 1o discover & relationship

betwesen sali~concept and achievement in gifted chiidran.



Statement of Problem

According to Erik &rikson, middle childhood (age 6 1o age 12) is a srucial
time for the development of self-concept (Papalia & Qlds, 1920). Students take a
cioser lock at themselves in comparison fo others. Do gifted ¢children have more
superior seif-concepts than nongifted children? Are self-concept and achievement
ralated? Do gifted children lack confidence in their social ard physical ekilis? ls
there anything that teachers could do to enhance all of the facets of self-concept

in gifted children to encourage a mare well-rounded student?

Hypothesis

For this study it was hypothesized that there would be a significant
difference between the scores of the gifted children and the scores of the norm
group (nongifted children), iaken from the Harter (1286) manual, for global self-
worth and for scholastic competence. Sacondly, it was hypothesized that the
data would reveal a significant difference between the scores for the gifted boys
and the gifted girls for athletic competence and for behavioral conduct. Finally, i

was hypothesized that there would be no significant effects for grade level.



Limitations of Study

The following limitations may have affected the results of this study:

»There was an unequal amount of gifted students per grads and the
sample size was smaill.

«ue {0 “social desirability”, students may not have made honest choices
on the test questions, that is, they may have answered agcording to the
way they would like 10 be perceived by teachers, studanis and/or parents.

oA child may not be aware of how he feels about himseif or may
misinterprat the question(s), thereby affecting his answer choices. This
gspecially applies to younger children, that is, the third grade children.

eA one time test may not be accurate. A child may be having a bad day
and may not feel as good about himself as he would another day, thus his
answer choices may be affected. A more desirable, but tedious, method of
testing would be to administer the test several times, for example, the test-
retest method, and use an average of the results for sach child.

Definition of Terms

The following terms are defined for this study:

selfconcept - the fotal of perceptions about academic, social, and physical self
(Eggen & Kauchsak, 1994).

gifted - those students who have attained the required minimiums in cognitive and
creativity testing and parent and teacher evaluations, and who are enrolled in an
enrichment program.



CHAPTER It
REVIEW OF RELATED LITERATURE

Introduction

Previous studies reveal that researchers have attempted to investigate the
various dimensions of self-concept in gifted children and fo attempt to discover a
relationship between self-concept and achievement in gifted children. For this
study it was hypothesized that there would be a significant difference between the
scores of the giffed children and the scores of the norm group (rongifted
children), taken fram the Harter (1986) manual, for global self-worth and for
scholastic competence. Secondly, it was hypothesized that the data would reveal
a significant difference between the scores for the gifted bovs and the gifted girls
for athletic competence and for behavioral conduct. Finally, it was hypothesized

that there would be no significant difference between grade levels.

Background of Major Theorisis

Several major theorists have perspectives on the deveiopment of self-
concept in middle childhood. Freud's latency period of psychosexual
development (the period between early childhood and adotescence) is a time

when children begin to learn about themselves and sociely, subseguently adding



ta the formation of their self-cancept (Papalia & Olds, 1990). Accerding to
Erikson, middle childhood, age 6 to age 12, 18 a period of the industry versus
inferiority &risis in which children compare their own abilities with those of their
peers (Papalia & Qlds, 1990); successful resulis yield a positive self-concept and
competence, the “virlue” of this stage (Papalia & Olds, 1990}, According to
social-learing theorists, elementary-age children are obsenrative and self-awars,
especially regarding their interactions with peers, parents, and teachers;
evaluations of these interactions add to the formation of their self-concept
{Papalia & Olds, 1990). According to Piaget, and cognitive development theory,
school-age children are less egocentric than younger children and therefore can
seo themselves better from and are more sensitive to the viewpoints of others

(Papatia & Olds, 1920).
Assessment of Self-Concept

The varnation in {he definition and measurement of seif-concept has
caused difficulty in the analysis of it in the gifted (Hoge & Renzull, 1893). One
popular standardized instrument for evaluating self~concept is Harter's Self-
Perception Profile for Children, SPPC (1285), which is a revised version of her
Perceived Competence Scale for Children (1982). The original consisted of only
four subscales: cognitive competence, social competence, physical competence,
and general self-worth. Harter’é view of self-concept as muliidimensional is

apparent in her new scale consisting of six subscales of self-concept that operate



independently including general self-concapt, or global selfworth, and five
speciic areas: schelastic compatence, social acceptance, athletic compatance,
physical appearance, and behavioral conduct (Hoge & McShefiray, 1291).

Ancther poputar measure is the Piers-Harris Children's Seff-Concept
Scalkeg, PH (Piers & Harris, 186%). The PH consists of 2 general solfesicem as
wall a8 stx subcomponants of self-concept, which are behavior, intellectuai,

physical, anxiety, poputarity, and happiness (Logh & Jay, 15987)

Gifted & Self-Concept Relationship

Dlszewski-Kuhilius & Kulieke (1989) assart that compared to their
nongitted peers, gifted students appear to have a higher self-concept and to be
more flexible, self-accapting, independent, intrinsically metivated, and
pasvchologicatly well adjusted. Cue to their scholastic success, it seems that
giited children would have a higher self-concept than thelr nongifted peers (Chan,
1888). This is supported by the speculations of the major theorists previously
discussed regarding how (he evaluations of peer comparisens contribute to the
development of seifconcept. Regardless of whather the SPPC or the PH was
used. the results of research have proven that the gifted have superiar perceived
competence (Ghan, 1988; Karmes & Whemry, 1981: Hoge & Renzulli, 1993). Using
the SPPG. this was found to be true for the academic and global self-warih
domains (Ghan, 1988; Porath, 1996) Hoge & McSheffrey's (15991) study resulted

in higher scores in scholastic competence and lower scores in social and athletic



competence for their gifted sample. Other results indicate no significant
difference in sociad or athletic competence (Chan, 1988). Diamond {(1981)
belisves that “the importance of achievement to self-esteem seams ta relate ta
the student’s perception of academic competence (i.e. academic seif-esteem)

and the value the student attaches to that aspect of the self-concapt” (p. 48).

Self-Concept and Achievement

Fewer studies than speculations have been conducted to assess the
relationship between self-concept and achievement. According 1o Deliste and
Berger {1999), "Whether or not a gifted youngster uses exceptionat ability in
constructive ways depends, in part, on self-acceptance and self-concapt” (p. 3).
Purkey and Novak (1984) feel that self-concept and achievement are “tiad
closely’. Researchers Winne, Woodlands, and Wong (1282) believe that
"Because the schocl and its environment emphatically communicate that
academic achievement is one, if not the most important, iask to be approached, it
is reasonable to predict that students’ views of their academic standing, as
communicated by various forms of evaluation and teachers’ structuring of ¢lass
activities, strongly influence students’ self-concept” (p. 470). Anderson {1978)
suggests that self-concept may play an important part in the determination of
achievement. However, Winne et al. {1982) conclude that research on the
relationship between self-concept in gifted students and other "school-relzied

varables” is “scanty and inconsistent” (p. 470). According 1o Roedell (1890),



“Understanding the unique developmental patterns often present in gifted young
children can help both parents and ieachers adjust their expectations of academic
performance to & mare reasonable level” (p. 2).

Roedell (199Q) reports that gifted children do not develop evenly; they may
excel in some specific areas rather than displaying equaliy high levels in alf
cognitive areas. This also applies to the development of physical and social
skills. For example, children “may understand how to solve social conflicts and
interact cooperatively but not know how to translate their understanding into
concrete behavior’ (p. 2). Roedell (1990) believes that this uneven development
may cause frustration and self-esteem difficulties; therefore, it is important for
parents and teachers to understand the developmental patterns of gifted children
and to adjust their expectations accordingly. Delisle & Berger's {1995) view
agrees with this concept; they feel that parents and teachars need to be

supportive and encouraging to prevent underachievement.

Differentiation of Self-Concept Components

Some researchers belisve that the specific components of self-concept
become more differentiated as a child ages, thus indicating a developmental
process, and that the relationship between the specific components and global
self-worth changes as well. Coleman & Fults {(1983) compars the development of
self-concept fo cognitive development, realize that cognitive skills increase, and

therefore concede that self-concept changes with age. “Children’s conceptions of



themselves progress developmentally, bound to tha same factors of cognitive
development that govern children's thinking about other aspests of the world”
(Coleman & Fults, 1983, p. 47). In her study using the SPPG, Diamond (1991}
found significant differences between grade levels on the subscale of physical
competance only.

Hoge & McShefirey (1981} note that “Relatively litlle attention has been
paid to the structure of the self-concept in gifted children” (p. 228). Their study
was an investigation of this structure. The researchers concluded that &
developmantal process is not involved because the scorea of the varlous grade
levels in their study ware not significantly different, thus, the relationship between
the self-concept components and between the components and global seif-worth
were not found to vary among grads levels (Hoge & MoShelfrey, 1991).

Convarsely, research by Harter (1982) and Byrne & Schneider (1938)
resulted In data suggesting that the specific components of salf-concept besome
more differentiated with age.  According to Harter (1983, 1888), the
devalopmental process is inked to intellectual maturity; therefore this relationship

may suggest 2 relatively early differentiation among self concept components,

Gender Differences

Some studies were found to have explored Izsues relating to gender

differences in the self-concepts of gifted children. They concluded with significant

differences in athlatic compstenca: boys scored higher, and in behavioral



conduct: girls scored higher; but no differences in global self-warth or the other
subscales relating to gender (Hoge & McSheffrey, 1891, Diamond, 1991). Chan
(1988) found similar results for every dimension except that of appearance
because her study did not include it. Hoge & McSheffrey (1391) found that boys
had dominant appearance competence scores. Furthermore, they concluded that
their resulls suggest that enrichment education may benefit girls in particular.
Loeb & Jay (1987) hypothesize that the above results occur because elemeantary
age girls are more academically orisnted and the boys are more physicaliy
oriented; therefore, each sex pursues these drives consequantly increasing their

associated self-concepis, (assuming positive experiences).

Summary

in summary, past research has yielded inconsistent results and further
research is necessary. Some researchers differ in their beliefs regarding
differentiation. Other researchers who explored issues relating to gender
differences in the self-concepts of gifted children obtained variable results. Also,
the relationship between self-concept and achievement has not been researched

extensively.
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CHAPTER I
PROCEDURE AND DESIGN OF STUDY

Introduction

This study was designad to investigate the various dimensions of self-
cencept in gifted children and to attemnpt to discover a relaticnship between self-
concept and achievement in gifted children. It was hypcthesized that there would
be a significant difference between the scores of the gifted childrer and the
scores of the norm group (nongifted children), taken from the Harler (1288)
manual, for global self-worth and for scholastic competence. Sacondly, it was
hypothesized that the data would reveal a significant difference between the
scores for the gifted boys and the gifted girls for athletic competence and for
behavioral conduct, Finally, it was hypothesized that there would be no

significant effects for grade level.

Population & Sample

The 25 subjects who participated in this study were a sample of gifted
students taken from a population of 3rd, 4th, and 5th grade students enrclled in a
public elementary school in a suburban area in southermn New Jersey. These

students represent the top 5% of this population. They were attending gifted

11



enrichiment classes approximataly one and a hall hours per week with the
rernainder of the time spant in regular heterogeneous classrooms. In this district,
all students in grades 2-4 are screened in the spring as possible gifted program
candidates for the following year. Eligibility requires "above average range” in the
CogAT (1Q) Test and 90th percentiles, using local norms as opposed to national
norms, in Achievement Test Reading, Achievement Tast Language, and
Achievernent Test Mathematics. Students who meet the minimum criteria for 1Q
and Achievemant test acores are then lested for areas of creativity using the
Williams Divergent Thinking Test and the Williams Divergent Feeling Test; these
are scored using 2 point system. To complete the eligibility requirements, rating
scales (see appendix A) must be completed by hoth the classroom teacher and

by the parents; these are also scored using a point system.

Research and Design Procedure

The Sel-Perception Profile for Children (Harter, 1985) was used 1o assess
self-concept (see appendix B). Harter's manual gives permission for reproduction
of the test. The SPPC contains a total of 36 items, six ilems per subscale. Each
itern offers alternative forms in which the student must respend to one of two
degrees For example, one ltem states “Some kids feel that they are very good at
their school work. . But...Other kids worry about whether they can do the school
work assigned to them”; the child must choose which best fits him and than mark
25 "Really True for me” or “Sort of True for me”. Bracken & Mills' (1994) research

of the characteristics of 10 standardized self-concept instrumsnts revesled that

12



the SPPC is intended for grades 3-8, has an internal consistency reliability for
subscales ranging from .71 to .85 (.70 being the minimum acceptable), has
construct validity, and produces percentile ranks and normalized t scores.

After permission and scheduled dates had been obtained from the gifted
and talented teachers, the SPPC was administered in the gited classrooms. The
administrations followed the recommendations in the Harter manual (see
appendix A ) and took approximately 30 minutes for each, as estimated by
Diamond {19591). ltems were read aloud during each administration. Data was

recorded and analyzed statistically.

13



CHAPTER IV
ANALYSIS OF RESEARCH

introduction

This study was designed to investigate the various dimensions of self
concept in gifted childran and to attempt to discover a relationship betwean self-
concept and achievernent In gifted children. It was hypothesized that there would
be a significant difference betwaen the scares of the giftad children and the
scores of the norm group {nongifted chiidren), taken rom the Harler (1986)
manual, for global self-worth and for scholastic competence. Secondly, it was
hypothesized that the data would reveal a significant differerce between the
scores Tor the gifled boys and the gified girls for athletic competence and for
behavioral conduct. Finally, it was hypothasized that there would be no

significant effects for grade lavel.

Analysis for the Gifted versus Norm Scores

The gifted sample's mean self-concept scores and standard deviations
were calculated for each subscale by grade level and gender. These scores
werz than arrangsd along with the norm group scores, which were taken from the

Harter (1985) manusai, in table 1. The differances batween the gifted and the

14



norm acores are apparent in table 1 and also in the histograms, figure 1 througn

figure 8. However, further analysis was necessary (o determing if these apparent

differences were statistically significant differances.

table 1

Subscale Means for Gifted & Norm Samples by Grade and Gender

Third Grade
Eirls Boys
Mean S0 Mean 2D
Scholastic Competence
Gifted 3.72 D46 350 0.7
Norm 279 078 275 Q7T
Sosizl Acceptance
Gifbed 344 078 3.00 108
Norm 278 072 278 0467
Athietic Competenss
Gifted 250 110 283 1.28
Norm 266 072 304 070
Fhysical Appearanca
Gifted 389 D32 283 110
Norm 288 020 2954 0.7
Behavioral Conduct
Gified 583 0.8 31 102
Morm 288 058 3.00 0.04
Glebal Self-Waorth
Gifted 504 024 328 112
Merm 289 0.2 298 073

Girls

846
285

27
2.70

275
274

238
281

2.21
308

329
313

0.59
0.7z

Q.75
085

0.74
082

085
07

a7z
(.54

0.66
Q.88

Fourth Grade

EBoys
Mean SO Mezn =D

A&7
269

217
2493

276
300

3.21
2,04

.79
275

3.4
286

0./g
0565

{176
c.78

0.80
.82

112
5.74

1.08
0.66

0.66
074

Fifth Grade
Girls Boye
Mean SR Mean 5D

3e9 050 377 08
279 0BZ 2.BE 065

2.45 0.ET 323 .83
283 Q72 294 008

3712 ou2 238 1.03
257 a7s 310 471

328 077 3.2% 0
266 080 207 065

362 062 375 044
317 44 283 0.62

381 045 3856 020
285 072 319 057

15



figure 1

figure 2
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figure 3

figure 4
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figure 5

figure &
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Data was analyzed using a Two-Factor Analysis of Variance (ANOVA) (o
assess whether significant effects for gifted and norm samples existed. Resulis
are displayed in table 2. Significant F ratios were generated through ANOVA for
the scholastic compatence and the global setf-worth subscalzs. No significant F
ratics were produced for social acceptance, athletic competence, physical

appearance, or hehavioral conduct.

tzble 2
Summary of Results of ANOVA for the Gifted Versus Norm Differences

Calculated by Individuat Subscales

85 df M3 F P-value
Scholastic Competence  1.08 1.00 1.08 1323.00 4.00
Bocial Acceptance 0.18 1.00 018 10.12 0.09
Athletic Competence 0.00 1.00 0.00 0.2 0.70
Physical Appearance 0.09 1.Q0 0.0% 1.68 032
Behavioral Conduct 0.26 1.00 0.26 515 C.15
ztabal Self-Worth 0.64 1.00 0.84 25.18 0.04

Further analysis was conducted for the gified and norm scores combined.
A Two-Factor ANOVA was performed to assess whether significant effects for
grade level existed. Significant F ratios were discovered for third and fifth grade.
However, thera was no significant difference for fourth grade. Results can be

found in table 3.

18



table 3

Summary of Resuits of ANOVA for the Gifted Versus Norm Differences

Calculated by Individual Grade Leveis

3rd Grade
4th Grade
5th Grade

55 df M3
0.6 1.00 0.61
0.1 1.00 011
1.00 1.00 1.00

Povalue
Q.02
0.24
0.2a

Analysis for the Gifted Scores

Next, results were analyzed for the gifted sample’s scores alone. The

gified sample means are displayed in figure 7 to compare grade levels for each

subscale. The means appear to fluctuate between grades.

figure 7

20




Data was analyzed for each subscale using a Two Factor Analysis of
Variance (ANOVA) to assess whather significant effects for grade ievel and for
gender existed. Results are displayed in table 4 and table &, where main effect A
is gender and main effect B is grade level, for the gifted sample obly. Thers ware

no significant F ralios generated through ANCVA, for either gender or grade level,

table 4
Summary of Results of ANOVA for Gender Differencas Calculated by

Individual Subscales Tor the Gifted Sampiz Only

55 dr Ms = P-value
Scholastic Competence .00 1.00 0.c0 0.00 0.98
Sccial Acceptance 0.01 100 c.04 0.05 0.64
Athletic Competence 0.00 1.00 0oo 6.03 0.ar7
Physical Appearance 0,0 1.00 0.0 0.01 091
Behaviarat Conduct 017 1.00 o7 1.83 0,31
Global Self-Worth 0. 1.00 0.01 0.08 0ra

table §

Summary of Rezults of ANOVA for Grade Level Differences Calculated by

Individual Subscales for the Gifted Sampile Oniy

55 df MS F P-valus
Scholastic Competence Q.02 2.00 N0t C.41 0.71
Special Acceptance 018 200 0.00 C.81 0.55
Athletic Competence 01z 200 Q.06 1.48 0.40
Physiczl Appearance 0357 2.00 0.19 0.41 071
Behavioral Conduct 0498 2.00 0.25 Z.64 027
Glohal Self-Warth 022 2.00 0,11 080 0.63
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CHAPTER V
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Introduction

The purpose of this study was to Investigate the various dimensions of
self-concept in gifted children in third, fourth, and fifth grades. The study focused
on the various components of self-concept while comparing gifted and nongifted
children. In addition, the study focused on gifted children exclusively with regards
{0 gender and grade level differences. It attempied to discover a refationahip

between self-concept end achievemant in grited chiddren.

Summary of the Problem

Vvhen students begin to take a closer Inok at themselves in comparisorn to
others, some guestions arfse Do gifted children have mare superior seli-
concepts than nongifted children? Are self-concept and achieverment related? Do
gifted children lack confidence in their social and physical skills? s there
anything that teachers could do to enhance all of the facets of self-concept in

pified children to encourage a more well-reundad student?



Summary of the Hypothesis

For this study it was hypothesized that there would bz & significant
difference between the scores of the gifted children and the scores of the norm
group (nongifted children), taken from the Harter (1888) manual, for globat self-
warth and for scholastic competence. Secondly, it was hypothesized that the
data would revesl a significant difference befween the scores for the gifted boys
and the gifted girls for athletic competence and for behavioral conduct. Finally, it
was hypothesized that there would be no significant effects for grade tevel or for

gender.

Summary of the Procedure

The Seli-Percention Profile for Children (Harter, 1985) was used 10 assess
the self-concept (see appendix B) of the gifted sample of 3rd, 41k, and 5th grade
students. The SPPC was administered in the gifted classrcoms by following the
recommendations in the Harter manual (see appendix A ) and took approximately

30 minutes for each. Data was recorded and analyzed siatistically.

Summary of the Findings

Results of the Two-Factor Analysis of Variances are as follows. For the

gifted versus nommat scores, significant F ratios were generated for the scholastic
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competente and the global self-worth subscales but not for the social
accaptance, athletic competence, physical appaarancs, or behavioral conduct
subscales. Also, significant F ratios were discoverad for third and ith grade, but
not for fourth grade.  For the gifted sample, there were ro significant F ratios

generated through ANQVA for either gender or grade level.

Canclusions

It was first hypothesized that there would be & significant difference
between the scores of the gifted children and the scores of the norm group for
global selfworth and far scholastic competence only. Since significant F ratios
were generated for these two subscales, this hypothesis was supporied.
Therefare, the gifted sample had a higher global self-concept and academic sell-
corcent.  This conclusion is consletent with research on seif-concept in gifted
children, and in particular with the findings of Chan (1938), Porath (1896), and
Hoge & McShaffrey (1991).

It was next hypothesized that for the gifted sample only, the data would
reveal & signicant differenca batween the scores for the boys and the girle for
atiletic competence and for behavioral conduct. This hypothesis was not
supported because no significant F ratios were found. Theze findings are
inconsistent with the research conductaed by Hoge & McSheffrey (1891},

Diarnond {1981}, and Chan (1988).

24



The finat hypothesis stated that there would be no significant grade lavel
differances for the gifted sampie. The results indicated no significant differences.
Therefore, this hypothesia was supported. Thus, for this sampls, the components
of setf-concept do not become moare differentlated with age, that Is, a
developmental process does not appear 1o be involved. These findings are

consistent with those of Hoge & McSheffrey (1921).

Impilications and Recommendaticne

An igsue generated by thie study was that of the self-fulfiting prophesy.
o the gified sample have a higher self-concepl ior academis competence and
global self-worth because they are labeled gifted and pardicipate in enfchment
classes? Perhaps an increase in self-concept, speciiically the academic
dimension, in ali children may tend to increase schoal performance. The
implication for teachears is to provide opportunitics for success for all children, to
minimize opportunitias for failure and embarmassment, and o always add
encouragement, thus enhancing their academic seif-concept.

Results cannot be generalized to all gifted students since this study tonk
place in one elementary school on a aelect few availatle individuals (by
convenience sampling). Also, this study did net include underachieving gifted
children but rather overachieving individuals in & special program. This study
shauld be replicated with a much larger and mare diverse sample of gifted

children.
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WASHINGTON TOWNSHIP PUBLIC SCHOOQLS
TEACHER CHECKLIST FOR TALENTED AND GIFTED PROGRAM

NAME SCHO.
TEAGHEA DATE
GRADE

DIRECTIONS: Piease read the statements carefully and cizcle the appropriate number according
to the following scale of values:

1. You have seldom or pever ohserved this characteristic.
2. You have observed this characteristic pooasionally.
3. You have observed this characteristic almost all of the ime.

WORK HABITS

1. Brings homework assignmenis to class on time, 1 2 3
2. Cioes beyond what is required or assigned. 12 3
3. Finishes class assignments during the scheduled time period. 1 2 3
4, Ergages in diverse, spontanepus and self-directed activities. 1T 2 3
5. Does not disturk other children in the classroom. 12 3

6. Does not rush through assignments and puts alotof thoughtinte 1 2 3
what hefshe is doing.

LEARNING CHARACTERISTICS

1. Has unusually advancad vocabulary for e or grade level. 12 3

oy
h3
w

2. Has quick mastery and recall of factual information. Exhibits
atarge storehouse of information about a variety of topics.

3. Has rapid insight into cause/effect relationships: triesto 12 3
discover the how and why of things; asks many provocative
questions.

4. is akeen and atert observer; usually “sees more", “getsmore” 1 2 3

out of astory, film, stc., than others,

™
[y}

5. Reas a great deal independently; usually prefers advanced books.
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MOTIVATIOMAL CHARACTERISTICS

1. Needs Iittls external motivation to follow through inworkthat 1 2 3
initially ig exciting.

2. May prefer to work independenily; reguires littia diraction i 2 3
from teachers.

3. May like to organize ax bring structure to things. people axl T 2 3
situations.

CREATIVITY CHARACTERISTICS

1. Displays agreat deal of curiesity { | wondear what would 1 2 B
happenil. .. )

2. Generales alame number of ideas or solutions to problams 1 2 3
andt questions.

3. ig uninhibited i n expression of opinion, sometimes i1 2 3

adventurous, coes nol fear being different.

LEADERSHIP CHARACTERISTICS

1. Carries responsibility well; cooperative with teachers and 1 2 3
classmatas.
2. Is self-confident with peers as well & adults; adapts readily 12 3

io new situations.

3. Salf-exprassive, has good verbal facility and is usually wall 1 2 3
undersiood,
4. Tends to take aleadership role and directs the activity in 12 3

which involved.

PLEASE NOTE BRIEFLY BELOW OR ON ANOTHER SHEET OF PAPER (IF NEEDED) SPECIAL
INTERESTS AND ABILITIES THAT YOU HAVE NOTED REGARDING THIS YOUNGSTER.
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WASHINGTON TOWNSHIP PUBLIC SCHOOLS

TEACHER NOMINATICN FORM

CHARACTERISTICS OF TALENTED AND GIFTED STUDENTS

A intellactually o r Academically Giftad:
5. Has vocabulary or knowledge in a specific area that is unusually advanced for age
or grade.
2. Hes knowiedge about things of which gther children are unaware.
3. Grasps concepts quickly, easily, without much repetition. Bored with routine

tasks and may refuse to db rote homewark.

4. Recognizes relationships and comprehends meanings. May make jokes or puns af
inappropriate times.

5. Has unusual insight into vatues and relationships. May percelve injustices and
asserivaly cpposs them.

6. Asks more provacativa questions abour the causes and reasons for things. May
refuse fo accept autitority and be non-conforming.

7. Evaluates facts, arguments, and parsons critically. May be self-coitical,
impatient or critical of others, including the teacher.

8. £nthusiastically generales ideas or solutions to problems and questions. May
dominate cihers because of abilities.

9. Hezs intense, often diverse, self-directed interesis. May be difficuit ic got
invelved i n topics he/she (s not interested in.

10. Prefersto work independently. May be highly individualistic and seem stubborn.

Pleasa nominate students who consistently display several of these characteristics. Keep
in mind spme of the more “difficult” characteristics in italics.

Peveioped by E. Susanne Richert, Ph.D.. EIRC-South, N°J. Dept. of Ed.



WASHINGTON TOWNSHIP PUBLIC SCHCOLS

TEACHER NOMINATION FORM

CHARACTERISTICS OF TALENTED AND GIFTED STUDENTS

B. Gifted in Creative/Productive Thinking:

1. Produces many and varied selutions to problems.

2. Flexibte. Has high tolarancae of disarder or ambiguity. May be impatiant with
detalis gr rastrichions.

3. is highly original, playful, imaginative. Capable of fantasy, that i often
sustained.

4. Capacity for task commitment in arsas of interest. May resist working on

projects he/she is not imerested in. Bored with routing orrepetitive tasks.

M) ]

Uses imagination and fantasy in solving personal and universal problems {t.g. an
imaginary playmate, inventing cures for disease, poverty, solving energy
crisis, eic.) May be considered wild or silly by peers or teachers.

B. Keen sense of humor and often perceives humor in siluations others are unaware
of. May make jokes &t inappropriate limes.

7. Takes intellectual and emotional rigks in expressing or irying 2ut ariginal ideas,
Does not fear being different. May be viewed unrealistic, “crazy, " or ioo
aggressive.
8. intense feeslings and opinions that he/she may be uninhibited i n axprassing.
. Prefers 1o work independently. May be highly individuaiistic non-confarming

2nd seem stubborn.

18.  internsely curious about many things. May interrupt or ignore ciass achivities to
pursue interests.

11,  Shows emoetional and esthelic sensitivity.

Flease nominate students who consistently display several of these charactaristics. Keep
inmind some of the more “difficult” characteristics in italics.

Developed by E. Susgnne Richert, Ph.D., EIRGC-Sguth, N.J. Dept. of Ed.
21



Washington Township Public Schools
Parent Checklist for
Talented ahd Gifted Program

Student Parent’s Name

Grade Teacher

Directions: Your child has been referred to us as a possible candidate for our Talented and
Gified (TAG} Program. The information you supply on this form is one of the criteria we use 10
determine if your child would most likely be successful in our program. Please tzke a few
minutes to answer the following guestions. Please read the statements carefully and circle the
appropriate number according to the following scale of values:

You have seldogrmoor never, observed this characteristic.

You have abserved this characteristic porasionally

You have observed this characteristic piien.

Yol have observad this eharactaristic almest all of the time,

o OF D3

LEARNING CHARACTERISTICS

1. Uses sophisticated vocabulary. 1 2 3 4
2. interested and informed in variety of topics. 1 2 3 4
3. Learns much on hig/her own; learns aasily, rapidly, 1 2 3 4

ad retains wihiat is lsaread.

4. is inguisitive; constantly questions: offers unique, 1 2 3 4
WnLSLAL rRSpONSses.

5. Makas logical conclusions; readily grasps underlying 1 2 3 4
principals; quickly makes valid generalizations.

6. isplays 8 keen sansg of humaor and ssas humorin i 2 3 4
situations that may not appear to Be humarous 1o ¢thars.

7. Reads on g variety of subjects; does not avoid difficull 1 2 3 4
material.
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MOTIVATIONAL CHARACTERISTICS

1.

2.

CREATIVITY

1.

E.

Has lang attentlon span.

Shows exceptiona! initiative ; works independantly;
is uncommonly salf-diracted.

Secks periection; is self-aritical; seems dissatisfied
with own accomplishments and rate of output.

is interested in many preblems, mora than vsual for
e level.

CHARACTERISTICE

Dizplays & good deal of intellestual playfulness:

fantasizes; imagines { " | wonder what would happenif.

imanipulates ieas (i.e., changes, elaborates on them):
15 often congared with adapting, improving ad
madilying institulions, objacts ard systems.

Is non-confarming, coes not fear being different,
individualistic.

{g ahigh rigk taker: is adventurous and speculative.

Has good physica! coordinglion; masters physizal
activities easily.

Shows exceplionat artistic interest and/or ability.
[Early drawings are rich in detail.)

Shows exceptional musical interest and/or ability.

LEADEREHIP CHARACTERIETICS

1.

Ganerally saaks 1o direct the activity i n which she/he
is involved. Tends to dominate others.

is self confident with adults.

Carries responsibility weil; can be counted upon 1a
& whgt she/he has promisad gnd usually dess it well.

Adapts readily to new siluations; is flexibla in thought
&nd actions.
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Please answer the following guestions. You need not answer any that you
feal cio not pettain to your child.

1. What are your child’s special [ntarests and hobbies?

z, What ars recent books your child has enjoyed reading?

3. Mame any unususl accomplishments, past or present?
i, What are any special problems or needs your ghitd has?
g. What are any special 1alants your child has?

5. What are the special epportunities your child has had?
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7. How wouid you dascribe your child's relationship with athers?

8. What are your child's preferred activities when alone?

q. At what gz could your child read books to which 1hey had not
previously been axpoged? (New matarial, not memorized)

Parent signature
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Administration and instrucligns

The scale may be adminisiered in groups as well as individually. Atter filling cut the in-
formation at tha top of tha scale, children are instructed as 1o héw 10 answer the ques-
tions, given below. We have found it best to read the items outlaud for 3rd and 4th gradars,
whereas for §th graders and older, they can read the items for themselves, after you ex:
plain the sample item. Typically, we introduce the scale as a survey and, if time, ask the
children 10 give examples of what & survey is. They usually generaie examples invalving
two kinds of toothpasts, peanut butter, cereal, etc. to which you can respond that In &
survey, thare are no right or wreng answers, ita just what yau think, your opinion.

in explaining the question farmat, It is ezsential that you make it clear that for any given
item they only check one box an either side of the sentence. They do not check both sides.
{Invariably thare will be ona or two childran who will check both sides initially and thus you
will want ta have someaons monitor each child's sheet at the ¢ngsl 10 make cerlain thet
they understand that they are only to check cne box per itam.)

"INSTRUCTIONS TO'THE GHILD:

We have some sanlancas hara and, as you can see from the top of your sheet

-wharg it says "What lam like,” we are interested in what each of you is like, what
kind of a person you are iike. This is a survey, not & lest, Thare are no right of
wrong answers. Since kids are very different frem one angther, aach of you will
be putting down something different.

First lat me explain how these questions work, There is a sample quastion at tha
top, marked {a). I'll read it outloud and you follow atong with me. (Examiner reads
sample guestion,) This question talks about two kinds of kids, and we want to
know which kids are most like your.

(1) So, what | want you to decide first is whether you are mora like the Kids on
the left side who would rather play gutdoors, or whether you are morg like
the kids on the right side who waould rather watch T.V. Don't mark anything
yei, hut first decide which kind of kid Is most like you, znd go 1o that side
of the senience.

(2} Now, the scoond thing | want you to think about, now that you have decid-
ed which kind of kids are most like you, is to decide whetherthat is only
sort of irue for you, oF really irue for you. I1tit's only sort of true, then put an
X in the box under sort of trus; if it's really true for you, then putan X in that
beox, undar raally true.

{3) For aach sentence you only oheck one b Somatimes it will be on one
side of the page, another time it will be on the athar sics of tha page, but
you can only check one box for each sentence. You dar’f check both sides,
just the one side most like you.

(%) OK, that ona was just for practice. Now we have some more sentences
which I'm going to read out loud. For each one, just check one box, the one
that goes with what is {rue for you, what you are maost [ike.
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Name

What | Am Like

Age

Soy or Birf [circle whigh)

Really
Trug

for me

Sort of
True
{or me

Birthday

hicrmin Daw

EAMPLE SENTENCE

Somea kide wouid raiher
play outdaars in their
spare timea

Some kids f==1 that thay
are very good at their
SCRONT work

Some kidzs find 11 hard to
mzke frigngdsa

Soma kids do very wall
at all kinds &f sports

Sorne kids are happy
with the way they look

Some kids olten do not
like the way thay Seheve

Some kids are ofien
unhapzy with themeelves

Some kids teel like they
ars jusl 85 smart as
as other kids their 2ape

Same kids hsve 5/or of
friencds

BUT

BUT

BUT

BuT

BUT:

BUT

BUT

BUT

BuT
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Qiher kids would raiher
walch T.V,

Other Kids wo!ry about
whether they can do1he
school wark zssigned to
1hem.

Other Kida find it's preily
casy to make {riends,

Othar kids dan't feel that
they are very good when
it comes {2 soeris.

vOther kKids:ars nofhappy

with the way they look,

Other Kids usually fike
the way they behave,

Other kids are pratty
pfeased with Themsalves,

Ciher kids aren’t sa sure
angd wonder i they are
as smar.

Other kids den’t have
very many friends,

Sort of
True
{or me

Grovp

Really
True
far me




.

1.

12.

14.

-

17.

18.

19.

20,

Really
True
for mea

Serl of
True
ifor me

[

Some Kids wish thay
could be alot betler &t
gports

Some Kids are happ s
with their height and
weight

Soma Rids usually do
the right thing

Some kids gen’t liks ha
way they arg leading
their life

Some kids zre pratty
slow in finishing thair
school work

Some kids wou'ld like to
have ziot more {rignds

Somme kids think thay
could do well al juss
2bsut any new sporis
zctivity they haven’
1ried befora

Sorma Kids wish thair
body was different

Some kids usvally ot
the way they know thay
are supposen ie

Some kids are fAappy with

themsalves as a person

Zome kids oflen forget
what they leam

Same kids are always
doing things with alo?
ot kids

BUT

BUT

BUT

BUT

BUT

BUT

BUT

BUT

BUT

BUT

BUT

BUT
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Other kids feel they are
good grough &l eporta.

Oihar kids wish their
height or weight were
Jditferent.

Other kids often don'!
do the right thing.

Oiher kids do tike the
way they era jemding

~ their lifz.

Other kitds an do their
schoGl work quichry.

Other kigs have a5 many
friands as heay wanl.

O1her kids zre alrald
they might nat do well at
sporis they haven'l aver
tried.

- Gther kids ke their

body the way it Is.

Other kide often don't
act the wey they are
supposed 1o,

Qiber kids a2re oflen not
hapay with themsaelves.

Other kids can
remember things pasily.

Cther kids usyelly do
things hy themselves,

Sort of
Tiug
for me

Really
True
jor me




21.

22.

23,

24.

=5,

26.

27.

28.

29,

30,

.

32.

Really
True
lor e

Sort ol
True
Tor me

L

Bome kids feel that they
are bgrier ihan others
thair 2ge al sporis

Some kigs wish their
physicsl appaarance (how
they look) was diffsrent

Some Xids vsually got
in lrovbie because of
1hings they ¢o

Tome kids like the Xing
gl person they are

Some kics do very well
=t their clzsswark

Some xids wish 1het
more Leepis their aga
liked them

In gemes and sporis
some kids usyally waleh
instead of play

Some kids wish
someihing about thelr
face or heir loopked
gifferens

Bome kics do things
they “now they
showrgn't do

Some Kids zre very
fizpoy being the way
they ate

Somea kids have trowble
figuring out the answers
in schooi

Some kids are peoular
vilh others thair age
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BUT

BUT

BUT

BuT

BUT

BUT

BUT

BUT

BUY

BUT

BUT

BUY

Other Kids don'? Teel
they can play a5 wall.

Chher Rids (rka their
nhysical appgarance ihe
way i is.

Dthar kids usually con's
do things thal get therm
in froubfe.

Other kide often wish

- thay ware someona

eise,

- {her kids gon't do

very well at 1their
ciagswore.

Olher kicg fzel that most
people thelr sge oo like
them.

Qther kids usuzily play
rather than just watch,

- Other X1ds like their faca - -
. and hair the way thay

a2re.

Othar kids hardly ever
de things they know
they shouldn’'t do.

Othar kids wish they
ware different,

Qther Kids almost
siways czn figure out
ihe answers,

Ohher Rids are not very
oopular,

Sorl of
True
{Gr me

Really.
True
lor me

L




3.

Je.

Really
True
for me

Sorl of
True
for me

Some kids dona't do wall
at new guidocr games

Scme kids think shai
shey are good locking

Some Kids behave
inemselves vary weil

Some kics sre not very
happy with the way iheay
do alot of things

Susan Harter, Ph.D.. University of Denver, 1885

BuUT

BUT

BUT

BUT

40

Diher ils are pood &l
new Cames righl away.

Cifer =ids think that
they are not very
good lacking,

Other kide ofien find it
hard 1o behave
themselves,

-Qiher kids think the way

they do things is fine.

Sortot  Reatly
True True
iorme {orme
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