Rowan University

Rowan Digital Works

Theses and Dissertations

5-8-1997

Comparison of academic success between students who live in
single parent households and students who live in two-parent
households

Susan A. Ficco
Rowan University

Follow this and additional works at: https://rdw.rowan.edu/etd

6‘ Part of the Educational Psychology Commons

Recommended Citation

Ficco, Susan A., "Comparison of academic success between students who live in single parent
households and students who live in two-parent households" (1997). Theses and Dissertations. 2061.
https://rdw.rowan.edu/etd/2061

This Thesis is brought to you for free and open access by Rowan Digital Works. It has been accepted for inclusion
in Theses and Dissertations by an authorized administrator of Rowan Digital Works. For more information, please
contact graduateresearch@rowan.edu.


https://rdw.rowan.edu/
https://rdw.rowan.edu/etd
https://rdw.rowan.edu/etd?utm_source=rdw.rowan.edu%2Fetd%2F2061&utm_medium=PDF&utm_campaign=PDFCoverPages
http://network.bepress.com/hgg/discipline/798?utm_source=rdw.rowan.edu%2Fetd%2F2061&utm_medium=PDF&utm_campaign=PDFCoverPages
https://rdw.rowan.edu/etd/2061?utm_source=rdw.rowan.edu%2Fetd%2F2061&utm_medium=PDF&utm_campaign=PDFCoverPages
mailto:graduateresearch@rowan.edu

COMPARIZON OF ACADEMIC 3UCCESS BETWEEN S$TULENTS
WHO LIVE IN SINGLE PARENT HOUSEHOLDS AND

STULENTS WHO LIVE IN THWO-FARENT ROUSEHOLD

oY
Susan A, Fizco

A Thesis
Submitted in partial fulfillment of the resuirements of the
Master of Arts Degree in School Psvchology

of Rowan University
Mav 1, 1997

Avproved by

Dr. Roberts Dihoff Professor

Date Approved £ -% .4




ABSTRACT

cusan A. Ficcoo
Comparison of Academic Succoess Betwean Students
Who Liwve Tn Single Parent Heoussholds Znd
Studants Wko Live In I'wo Pzrent Households
May, 1997
or. Rokerts DihoZZ
Schaol TPseyckology

The purpsse of thisz study was to compare the impact
Aousehold composition has on the academic achievement of
elementary zchool students. The sample contained 83 third
and fourth grade atudents from a sma.l Sauthern New Jersey
gchiocl district, 22 frem aingle parent houssholds, ard 61
Trom two parent houssholds. The grade point averages far
reading, language and mathematics were recorded, for two
consecutive marking periods, and the measuring device uaed
was a paired sample t-test. Tha results of the study show a
high correlation belween hovsshold compasition and academic
achlevement. The grade polnt averages of —he s-udents in
two parent houscholds were significactly higher =zhan the
gqrade point averages of the students in single parent
households. The concluszions ol the stedy show that
housshold composition does have an impact on stodent

gcadenic achlievemant .



MINI-ABSTRACT

cSusan A. Fiooo
Comparisen of Academic Zuccess Berwesr Students
Who Live Tn Single Parent Housenolds Zna
Students Whe Live In Two Pazsnt Houssholds
May, 1&87
Lr. BEobkertas CDihoff
School Payohology

A comparison study of grade polint averagas taor reading,
language and mathemzsics was dona based on single pareat or
two parant howvseholds. The grades of 83 third and fourth
grade studsnts ware zveraged for two marking periods, and
tased on parsntal presence ‘n the home, it was determined
that students who live in 2 two perant households have more
acaderic success than those siudencs who live in single

parent households.
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HAPTEE T

The pation's educstional sysiem and the children taught
by it are at a cruscizl time in osur history. The most stable
unit of seciety, the family, has undergone tremendous
changes. Along with these changes are the preblems that
accompany then, and the structures that were in place before
must bz redesigned. The familv, once the zedrock of our
communiries, has been rattled and what once was Lhe
foundation of cur scciety nag crumbled. The Impact has bhean
felt particularly i=n our scheools. Students come to school
every dav, unsure of where they will be living by the end of
the week, and psople come and go in their lives so quickly,
that the idea of stability iz unknown to them. This
researcher has seen the ilmpact this domestic upheasral has
had in my position as a teacher at an elementary school.
Roberts (1987) states that children commonly szuffer a loss
of self-esteem during a parental separaticn or divorge, and
feal rejecred by cne parent. The child iz most affected by
these changes in his school work and behawvicr. The
classroom, and the teacher beccme the onlv stabilizing
factor in the student's life, The existernce of single
parent familiss is a fact of modern 1ife, and ressarch

sugqgests that childrer from these families will suffer
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academlically as compared to children whe live in two parent
households. There are several reasons for this difierence
and this study will expleore those reasans and vrevide
research which proves conclusively that parental separxation
hasz a detrimental effect on the student and society in
ganaeral. The research will be taken from 84 third and
fourth grade students frem a small southern New Jersey K

through 8 school district.

Burpose

The purpose of this study is to examine whather there are
differenczes in school performance between students from
single parent families as ccompared to studsnts from tTwo
parent families. The focus will he, 1f differences are
found, on the cognitiva and emotional problems that ewist in
single-parent children, and research suggests that schools
are structured azround & traditional family situaticn and
school administrators need to adapt to more nen-traditional
family situsticns. It is clearlv proven, that parental
involvement in the child's school lends a profound measure
pf confidence in the student and the academic performance is

enhanced regardless of familizl =ituation.
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Hypolhesis

There is a sigrnificant positive difference in tne school
pericrmances for students from two parent Zamiliess as

comparad with students from single parent Zamilies,

Ihanry

Alfred Adler develaped the hazic corcant of his therapy
on the family constellaticn, waich includes the child's
nattern of interacticn during his =arly vyears, and his
sitwation within the his family, The procedure of therapy
vsed by Bdier iz paychodrama, where reenzciment of fawmily
reletlonships are evaluated by the therapist and the client.
The common element is the icterfamilial reiationship, and a
gociogram is depicted to show how positive and negative
cholces afiect the entire feamily's behavicr {(Starr, 1273).

The mether provides the child with tha sxperiances of
leve and guidarnce znd cearing for others. The father shows
the family L[he way Lo be a responsgible and productive member
of the existing asogiety. Tt fa waluakle in the developmen:
of childrer that they learn the family is a unit of a larger

soclely of Crustworthy human beings, aznd zach unit

Page 3



aantributas fo the quality of that werld., B father's
infiuence 15 50 vitatly impartant te the development aof a
child, that manv children fasl theilr fathers ars their ideal
or thelr worst enemy.

The relationship of the mether and father is 1ike an
unmbrelia over the family (Starr, 1873). TF that
relationship is coopsrative and respectful, the children
wo.lil model this behavicor with =sch octher znd within the
larger scciety., I the relationship i1z unhappy. Lhe
children will modsl this behawviaor and hawve sinilar praoblams
in their relationships among themselves and with egthers. Tha
appraach for therapy for this condition 15 o work only with
the parental conflicts in psvchodrama, and sventually,
ingivude the children in the therapeubtlc process, LDowever,
whan the relationship ends in zeparation and divorge, the
chila mist again adjust his place witnin the fawmily. This
adjustment will distract thzs student from his work at
school, because he mignht go frem being a child to the "man"
of vThe house, where he pust beccome like his fzather. I his
father was abusive, he might behava this same way as the
"man" of Lthe lawily. Also, Lthe power of fhis position
within the family can inkibit ths oRi113 from conforming Lo
the regulations of the school and the autharitv of the
Leacher.

Albert Bandursg seeks Lo explein lesrning n the context

cf the natural snvirormeant of the akhild. The social
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atmosphere of the ohild provides aumercus learning
cpportunlties to develop complex skills and abilities
through observeiicn and modeling (Griedler, 1992). The
govial-cognitive learning theorv is based on the naturas of
the learning process in a naturaiistic setiing, the
relationship of the learner to the enviramment, and g clea=
definition of the information that is learaed. Bandura
Proposes three factors Lhat explain the soclal-cognitive
learning process. These are behavior, +he anvironment, =nd
internal events that influence oerceptions and actions.
specifically, behavier, cognitive and other personsl
faztors, and envirommental influences all sperzte
interactivaly as delerminants of each other. An sxample
would he after therapeutic measures have besec Laken Lo
correct low gell-esteem, the behavior activatas new
environmental reectieons to the behavior, the individual
feels more confident, and this ineurs future behavior. This
relationsnip among thege Lhree factors is called reciprocal
determinism. The term determinism is usad to mean that
effects ave produced by certain evencs rather than
pPreexisting causes.

Bandura defines learning as Lhe acquisition of nternal
codes of behavior that may or may nol be performed at a
later time. TLearning and performance are regarded as
Separate events, where leazning is the gathering of =ymbols

in the form of visual and wverbal codes, and these guide
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future behavior. The importance of symbolic codes, both
viavnal and verbal, is that they include information in an
easily stored form.

In a naturelistic setting, learring of new behaviors
through observation of models directly effecis behavior.

The elements that are present in every act of learrning are
the behaviors enacted by the nodels, the environmental
factors that contribute to the observer's acquisition of the
modeled behavicrs, and the learner's internal processes
(Gredler, 1992). When a child is ir = situation where the
models or parents are unhappy and angry, the child wiil
modal this behavior, anrd become angry and frustrated, The
environmental fazctors of stress and dysZuncticn will impede
the student's learning abilitv, and the internglization of
the these factors will inhibit the chiid from concentrating
on school work. Therefora, the studenr's ghility to learn
has been seriously blocked by emotional factors.

Arnother important factar in the learning process is the
degree to which the learner attends te the modsl, Some
models are more effective than othars, and parent meodels are
the first and most important role models ckildren have in
the learning process (Gredler, 1982).

In the social-cegnitive learning theory, Bandurz(1971)
states that the cognitive processing of events and potential

consequences closes the gap between the child’'s behavior and
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the oulcomes of that behavior Four important procasses
responsible for learning and performance are attention,
retenticn, motor productiion, and motivation. Attenticn ard
retention aid in the acguisition of cbservad actions, and
the later performance of these artions by chservation are
governed by motivation and motor productios mechanisms.

According to Gredler (1992}, the acquiszition of complex
skills and abilities depends on other compenents such as
se.f-elficacy and the learner's self-requlatory systen
Bandura defines seli-efficacy as the conviction that
behavior can be executed successiully to produce the
required outcome. Tt ig a Jjudgment about hew well onz can
organize and implement effective strategies that contain
unpradictable, and often stressful situations. The seli-
regulatory system refers to the cognitive structures that
provide a reference for the behavicr and 1t's outcomes, and
the cognitive subprocesses that comprehend, evaluate and
cantrol behavior, The self-regulatory svstem includes
standards of behavicr that make it rossible to seif-direct
and promote feeling of self-worth, while avoliding situations
that result in punishment.

According to Gredler (1992), individual differences,
readiness, and motivatior for learning are the student
characteristics that interact with instruction The

observation of a varietvy aof models {families, television)
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and the reinforcemsnits by peers and family members are
important lnfluences en learning. Therefore, if a studant
has observed dyvsfuncticn within his/her family models,
Bandura proposes that the consequences recsived by the
medal, will contribute to the learnar's behavior which
incindes vicaricus reinforcement, wvicarious punishment, and
the absence of anticipaled punishment. In The singles parent
hotizebold, punishment for actions is absene and the child
doss not differenilate between behavior that is sccial or

antisocial.

Dealin: &

1. Ginglerparent famity — fanily that consists of cne

parent or guardian and one o more children,

2. Intact or_traditional Zamily - family rthat consists

of Two parents, elther biclogical or adopted, and their

childrern,

3. Non-traditignal family - consists of biological
perent and nonbiological parent, Zormerly rarried single

Parent, and unwed mothar,
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AnSumpions of fhe Study

Tnis rezsearch assumes Thal:

1. The teachers of the third and fou=tk grade classes

h&d ner prior knowledge of th's study.

2, The teachers' abilities are equal to those of the

tezchars ir the prior grade levels.

Tima'f:tj :HS

The study is limited to & small southern Wew Jersey school
district, Zer tha 1996-1997 school Year. Thne scores reflect
dredes only in math, language and raading for two
cansecutive marking periods. Thig gtuay reflects the =chool
PIoyress on sTiddents only in third and fourty grade and may
not raflect achievement score=z of students p oLher grade
iavels. Only students with one parent or Lwo parancs were
examined. Blended families and Stepfamilies woere net

examined.
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In Chapter 2, the literatnze will be reviaswed, in Chapter
3, the design of the study and the opsrationzl measures
will be dascribed. The hypothesis will be tested and ip
Chapter 4 the resuits will be ana:vyzed. The literature
clearly points to the fact that children who live in single
parent families are more likely to experierce lowsr
achievement in school. The reasons are plentiful and some
of the measures needed to correct this discrepancy must come
from lawmakers and sducators, sinpe statistics show that 50%
of children by the year 2000 will live in singls parent

familizs.

Page 10



CHAPTER II

Review of the Litarature

The topic of singie barent families has been ressarched
for many different goclological reascns. While these
studies were conducted, the effect of single pzrent
households on children were sited and studied. BSeveral of
the studies corducted were done on school age children, and
the effects their family structure had on their academic
perfomances. The conclusions of these studies point to the
negative effeet living in a single parent household cap have
on a student's academic performance. Many reasons were
given for the pocr academic verfozmance, but it would he
unfair to predict academic performance solely on living
arrangements., One pesitive conclusion was that a student's
performance wiil be enkanced with parental involvement,
regardless of whether they live in a single or dusl parent
hovseheld. Clearlv, a need for understanding and change 1is
necessary for these students, and administrators need to
consider this family structure and the spacia’ needs of the
students and parents in their belicy making efforts.

A study by Shreeve, et a2, (1286) conduacted in 1984 by
the Eastern Washington University concludes that single—
parenthood had an adverse effect anm childrern's academic

Euzcess in school. The study included 2 homogeneous
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Ppopulation of 7th through 12th grade students, whosz
@cohomle, racizl, ethnic and cultural factors ware constant,
with c¢nly a Ffew Oriencel =nd Maxlczn-Americans. The
Cal_fornia Bochievement Test was adninis+terad To 201 students
as waell &5 grads point averages. At sach goade levs],
childrer from single parent families ccnalalently soorad
lower than thosge students from :ntact families. The only
facter that was differant waes family structure. Several
fzcTors were menticned that capeed these [indings.
Statistiaos show that 50 to 50% ¢f all single parsnt
hauseholds are headed by females, and fall betow the povarry
line. Thie situation crestas Lension, poor physical health,
ebsententsm and a lower auality of lifa. Fmotional stress
cavsed by & diveorce can impede atudent achievement,
especially in younger children. Self-esteom is lowered and
the children experience deprassion and sadness as wall,
Sterectyping the students from sivgle parant Tanilies hy the
teachers, and lower teachar ezpectations arz also z factor
in moor student performance. Darental invelvement is a key
Tactor in whether the s udent wiii strive ta achleve, and
singla parents are limited to tke amount of time They can
at-end sclivol conferences and hemework segeions, due Lo work
ard family responsikilities. The conclusicme from this
study are as follows:

1. Schecls bagin Lo zddress the unique situation of

the single-parent family,
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2. An operaticnal definition of "single parent camily™
would help identify the unique chraracteristics of
the fa=mily.

3. Educators study single-parent families where
children bkave demonstreied school and social
Fuccess.

4. Educators begin testing academic znd counseling
metnods cesigned specifically o improve
scholastic achisvement in children from
single parent families.

tatistics show that by the vear 2000, more than 50% of
all American children will be raised in a single-parent
family, and To igncre the potential impact of the family
structure on academic performance would incdeed be tragic for
Lhe next generstion,

Teachersz and administrators need to be more aware of
stereotyping students in single-parent families and self-
stercotyping by the student who uses the single parent
Circumstance as ar excuse for academic indifference. This
study clearly shows that students from single parent
families are consisterntly scoring lower than students frem
Two parent familias.

Miine, et al. (1986) researched the affect famiivy
background has cn academic achievement, The background

verizbles that are analyzed in this astudy are family
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structure, and warents’ work patrerns. Shinn (1978), in a
recent study found that many studies have shown detrimental
effects of father-absence on gchool achievement. Shinn used
28 sampies in her study, and the results zhowed 16 negative
effects of father absence, 2 had not negative effeact, and 3
had minimal! positive and negative effecis. Herzeog and
Sudia (1973) found there is no differsnce in school
achievement bhetween children from father-present homes and
children from fzther—-absent homes. Beyas (1%882) cites a
number of reviews of the effects of the mother's emplovment,
and found this to have very little effect on their child's
acagemic achievement. Milne et al (1286) =xsmined the
effects of the number ¢f parents cn achievement for both
elementary students and high schocl students. Then they
examined the effects of mother’s employment on student
guccess. In general, students with two-parents scored
higher con reading and maeth achievement tes:t than students
with <ne parent. The conclusicns of the s:-udy a2re as
follows:

L. BStudents having two parents in th= home are more
likely to show academic achievemant tThan students
who live in a one parant household,

2. WVariasbkles such as family income may explain why
students who live in a single-pzrent fazmily hawve

less academic sucooas.,
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3. The effect of mather's employment on academic
acnisvement varies by studant's agea, race and the
arcunt of tims the mother works.

2, The gignificant effects on mother's employment ts
nzgative [or zczdemic zchievement.

Hetherington, et zl.,1{1881) also found consistent
differences in academic achievement and grades point averages
betwaen students from one perent families to those fram two-
parant famiiies. Other factors that might sccount for the
difrferences in snorves are scciceconomic status, educational
resources in the home, and the time a parent spends with
child, also have an impact on academlc perfcrmance. A study
by fmery (1984} found that children in & =ingle parent
family performed with Tess success on a veriely of academic
indicators, and the difference was greater in perfcrmance
fests Lhan on standardized tests. Therefore, it 15 possible
that the time ¢onstraints placed on a single parent who is
working may be the factor that delermines the success or
fallure of 2 student. Finn & Owings (1394 found that
childrar 1iving Ln a single-parent household and in
steoparent familias ware Jgiven less parental supervision.

Childrer living in a single parent ar stapparent nonsakbald
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have experienced the traume of diverce, living with a singie
parent znd The parent's remarriage. The emotional upheaval
ol these experiences can cause difficulty with the students’
academic performance. Hetheringten, Cox and Cox (198353)
state that the esmotional effects sre mors oronouncad in
girle. RAccording to their findings, boys show long-term
problems in adjustment to a divorce, and girls show problems
in response to remarriage, Emery (1984) found that boys
showed greater deficits than girls., Children whe Live with
only their biclogical father have more academic problams
than thosze who live with only their mother, especially in
the areas in math and science.

The effect of single parenthood on giZted students has
been explored by Gelbrich and Hare (1989). The study
indicates that gifted students are negatively affected by
living in & single-parent househoid. Research suggests that
there i1s & correlation between single parentheod, gender and
acadenic achievement in the gifted population. The study
subjects were parents of identified gifted students. They
were given a guestionnaire that rated their feeling of
agreement or disagreement with statements relating to their
child's academic achievement, peer relations and giftedness
attributes, The data was collectred over 2 three week periad
and the results indicate there was a negative relationship

between schoal achisvement and
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single parenthood in the gifted pepulaticn, Poor self-
concept and teacher sterectyping were cited as possible
reasons for thesze results and interwventicns are suggested
such as counseling and teacher suppoert. The research of
Shreeve et al, (1986) alsc provides conclusive evidence thzat
chiidren from single parent households are less successful
in academic schievement than student from ixntact families.
Z2i1ii (1971} notes that 90% of all referrals relating teo
undesrachievement were bovs where there was an abgent father.

Edgar & Headlam (1382) exzplored some of the reasans far
the difficulties children from one—-parent families
axperience in school. Cne major obstacle is financial,
where lone mother families have the lowest incomes. Other
difriculties are hezlth problems because the living
situation is less equipped with marny household amenities and
lack of medical ilnsurznce. Single parents who work outside
the home cannot supervise their children as closelv as a
two-parent househeld. Teachers' parceptions of children
from single-parent families are that the child is no
different than a student from ar intact fanily. Edgar &
Headlam (18282) pelied teachers in an slementary school
district abeut what differences they saw in the children
from single-parent families and intact families. The only
$ignificant differsnce they gaw was povertyv. After the
initial disrupticn of the diverce cor separation, the

children were able to perfeorm up te academic standards.
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hnother area that was mentioned as a difference was
self-esteem. Students from one parent families were
expected to have lower self-esteem than those students fronm
intact femilies. However, Edgar & Headlam (1982 report
their findings from z standardized self-esteem *“est given to
students from one-parent families and two-parent families,
and the results of the scores showed no significant
difference between the two groups. The conclusions of this
study are that children from gingle-parent femilies do have
some difficuities, but those difficulties, may or may not
have zn effect on the academic progress of the student. It
is the factor of poverty alone that can cause a child to
lose time from scheool, to feel ashamed, and the lack of time
from the parent that can lead to poor acadamic performance.

Finn & Owings {(12%4) found chiidren of single parents
actually spend more time talking to their marents than
children from intact families. Children develop close
relationships with their lone rparent, in csntrast to the
two-parent family where the wverbal interacc-ion with an adolt
may be diminished.

Milne et al., (1986) analvzed achievement test scores
to contrast one-parent students and two-parent students. On
the average, students from two-parent families had higher
reading and mathematics scores than those Zrem one parsent
familieg, Some of the reasons for this difference ware

family income, parental educationaz] expectations, and
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maternal zmployment. This gtudy sees the nother's
employment as having =z primsrily negacive effect on
student's academic progress except for blszck slementery
students. In this case, the more the mother works, ithe more
positive the effects are because of the Pmeverty that sxists
within this group. Student success is a cdirect result of
parental encouragement, time spent reading, studving and
homewcrk, A parent either working or not working shonld
encourage these hehaviors,

Teliz Y. Chilten, cf the U.S. Departxrent of Educarion,
conducted a study to determine the effect of dual Darents
and gingle parents on school readiness af preschool
children. A stratified sample of 29 students receiving
average or above average ScCOres on a readiness for FPrescheocl
Lest were uUsed,and pretsst scores were observed to determine
the effects of family structure on the readiress lavel of
the students. The examination of student reccrds and
curulative folders indicates thart family structure showed
differences in readiness scores obtained by preschoanl
Students who were given the Dial Pra-school Eeadipess Test
for this studv. The findings ¢f this study indicate zhat
the sample had a statisticallw significant levsl of
confidence, showing that students who are raiged in a dnal
parent family scored higher on z rezdiness level test than

those students raised in a singls parent fzmily.
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The findings of this study also suggest that family
involvement contributes positively to the child's pre -school
readiness through parent/child home activities and learntng
experiences outside of a classroom.

Sandy Carrett, Oklahoma Stare Superintandant of Fublic
Schoole, inn 2 speech delivered in July 1995 at the Oklahoma
Annual Administrators' Conference in Tulsa, feeis that a
Factor in student success iz the presence of two parants in
the homa. llowever, cven if only <ne parent ig actively
invelved in their child'e education, the result is greater
student success. Diverce should not give a child *he evcuse
for underachievement, and both parents should still be
involved in their child's educaticn, Dolh parents con mean
grandparents, sLepparents, or any caring adult to the child.
His massage i a plea for parents, ome or bolk Lo get
involved with & c¢hild's education, and for schools Lo make
an effort to create an envizonment in the schools whare
parents and the community can take an asciive part in their
child's educatian.

Parental involvement in Lheir child's education is Lhe
key to The child's success in school, and should be actively
sougnt by parants, Some parents fail to get ipvolved with
their children's edugetion because the parants feel Lhat
thair right to be involved in z2chool policy--to be full

participants in the learning process--is lunored, frustrated
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and sometimes even denied. They do not feel that their
opinion is valued, and too often they find education
lenguage to be a put-down. This situatior canp deter parents
who are less educated or poor to shiy away from school
activities with their children, and appear to be
disinterested in their children's educaticn. David Elkind
{1833} writes that school is z mirror of soclety and af the
family, and as scciety and family values chandge so must the
school. The school must adapt to the changes in family
structures where a nuclear family, censisting of two parents
and children, has been replaced by & permeanle family, which
is one of many different family forms providing high-guality
c¢hild rearing. Single-parent,remarried, adoptive Zamilies
are some of these structures. Schools provide support
groups for children whose parents are diverced or separated,
and shared parenting plays an ever increasing reole in the
child's school life. Full-day kindergartens, extended day
care, and school subsidized child care are provided for
children as young as six weeks of age. BScaocls reflect the
postmadern concent of child competency. In manv school
districts, the curriculum is being pushed downward, where
what was taught in sixth grade 15 now beinz taught in fourth
grade. Self-esteem has become important teo education
because it can be the critical determinant of success or
failure, and reflects *the new idea that artonany is

desirable and necessary for ar individual —o go it alone iz.
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Parents believe that high self-esteem in their child
ie the answer to school success, however, it is largely seen
as the child's problem, and not the joinr responsibility of
the school and the parents. Margaret Carlson {1992) writes
about single motherhood, that even when thke mother is mature
and moneyed, & child coming into the world with one parent
is handicapped emotionally.

Jucdith Wallerstein (1985) states that children of
divorce are overburdened by responsibility, and several
iarge scale surveys have shown tha® there ig a higher
incidence in absentecism between children from divorced
families than children from intact families. Some reasons
cited are that the child, from an early age, come home to an
ampty house, get their own suppers, put themselves to bad,
and get themselves up in the morning. Many times tha shild
fails to get up in time and cannot get toc schcoel. The
difference in attendance has far-reaching consecuences for
the ¢hild's lzarning, and reflect the ahsence of parental
availability and supervisior of the child's daily
activities. Wallerstein alsoc states that children of
diverce, whether in sole or jeint custody, farce a
bewildering array of childeare settings, and multiple
caregivers in a week. A carefully designed study of
kindergarten children who live in single-parent families as

2 result of divorce, were likely to have significantly lower

Page 22



academic and sccial competence when entering school.
Wallerstein calls the children of divercs "overburdened”
because in clinical terms, they have a wids range of
symplomatic behavicrs that result in sleep dizorders, fear
of avandorment, fears of impending disasters, disinterest
and underachievemant in school, suspiclousness,
hyperalertness, emotionzl resitraint, and poor peer
relatienships. Clearly, the climate for a chi'd of divorce
is one of confusion and fear. It is in this ciimate *hat a
child comes te scheocl, and has a limited interest in
academic metters.

Studies show a direct relationsnip betwsen a child's
family structure znd academic performance, where the divoros
experience may consume the child's world (Allers, 1382 .

Changes is family life have made parents less avallable
Lo schools and when a grisis arisss some pzrents appear to
be uninvolved with the child and the school. Eome life is sc
closely tied to school, that 70% of elementary principsals
keep formal records on family configuration of their
stucsnts, Tezchers view children from dysiIunctional
Tamilies a5 never having been read to or talked to and can
cnly interact by hitting otker children. Schools across the
United Statez report that students will disappezar for weeks
without explanation, which makes it hard to teach any
subject ln sequence. As a result, fhe student's learning

has been seriously impaired. The only answer for single
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parents to help their children academically is to work

closely with the scheool and become as actively involved with

their child's educaticn as time will allat,
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sumnary of Reviewsd Literature

The structure of the family has changed over the course
of the last thirty vears, and statistics show about half of
all Pmerican marriages now end in divorce, and a high
percentage of these marriages invelwve childrem. Shreeve, at
al {128¢) analyzed scores of California Achievement Tests
and grade point averages for a homogenous population and
consistently at each grade level, students from s5ingle
parent families scored lower than students from intact
femilies. The Naticnal Asscciation of Elenentary School
Principzals think children from singie-vparent homes pay the
Drice academically. Many kirdergarten children from
dysfunctional families do poorly in school because they have
not been read to or even talked to and can only interact by
hitting cthers. Many of the single parent fawilies are
headed by females and economically, the family is at the
poverty line. Statisties show that by the vear 2000, more
than 50% of all American childrer will be raised in a single
parent home, and the impact this living arrangement will
have on the future of educaticn must be addressaed by school
administrators. Shinn (1878) reports on studizss that have
shown the detrimental effect of father absence on school

achievement. Other facters that might acccunt for the
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differences in scores are socioceconomic, educaticnal, and
time spent with the lone parent. A study by Finn & Owings
{1294) suggests thai children living Zin single parent
families are given less$ parental supervision, and the
emotional upheaval of the divorce can be traumatic and cause
difficulty in academic performance,

Gifted children of single-parents also have been
negatively effected by living in a single-parent household,
Gelbrich & Hare (1989) found a correlation between singla
paraenthood, gender and academic achievement in the gifted
population. A questionnaire was given to carents of
identified gifted students, znd they rated sach statement
with strong asgreement to strong diszgreemnant about their
child's academic achievement, wveer relationships and
giftedness attributes. The data was collected and resylts
irdicated that there was indeed = streng negative
relationship between single-parenthood and school
achievement in the gifted bopulation. Poor self image and
teacher stereotyping are possible reasons Sor this
correlation. It is documented theat 90% of all referrals
relating to underachievement were boys with absent fathers
{21114, 1971},

Some of the reasoms for this negative correlation

between single parent families and academic achievement are

Page 26



cited a5 financial, physical and parentzl sucervisicon.
Edgar & Headlam ({1982) pclled teachers freom an glementary
school district and were asked what they saw as the single
defining difference in studenta from single parent families
and intact parert families. Their reasponse was only one,
poverty. Miine, a7 al.11984) used achievement test scores
to contrast one-parent students snd two-parent students, and
Lheir finding show on the average, students from Lwo-parent
famylies scored higher in readirg and mathamatics scores
than thogse Irom one parsnt families. some of The reasons
for this difference were parantal educational expectations,
femily income and molher's cmployment,

However, Herzog and Sudia (1373) reported no
difference ln schocl achievement between childvep Crom
father-present homes and children from fatheor-ansent homes,
fleyns (19827) cites a number of raviews of the effects of the
mother's employmant on student's academic achievement, and
round that it kad wery little effect on student's progress.
Self-esteem wae also mentioned as one of the differepces in
children from single-parent families znd children from two-
barent familics. Fdgar & beadlam (1982) reporb that when
standardired gell-ssteem tasts were given o both groups,
‘here was no significant difference found in self-esteem.

children of single parents spand morse time talking with
thelr perent than do children wilh intact families whers

mery times varbal interaction i3 diminished Finn & Owings
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(1224} . The chilc becomes an advisor and compznion for the
lone parent, and relationship is almos< ore of s peer.

Tha aingle definitive differonoes in chiidran from gne—
parent heoussholds as compared to children from two-pzrent
hougeholds was financial. The next fagtor in diminished
academic achlievement wae parcntal involvement. Tf 2 parent
15 wnvelved in their child'e esducation, even if thev are &
single parent, it will have a beneficial cffect on the
success of the child. Parents who head sinqie fzamilies arc
restricted for time, ana schools adwirisirziors must
eoocommodata these parents, who would be irvolved 1f the
school hours were made available te them. Schools are
chenging somewnat, by having later hours for conferences,
schonl activities, child care available, and parenc—-teacher
commyunicatlion. FPareats nesd te feel theve are opilons
availabile to them from the schocol, so that they can be
invelved with their child's education, anc might make the
difference in the academic achievement of their children,

even theough they live in a =siagle parent household,
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Design of the Study

Sample

The sample population for this study was 83 ealementary
stuedents ranging in ages from 8 and 10, with the medizn age
being 2 years old. The sample is the entire third and
fourth grade students Zrom a swmall, southemn New Jersey
school district. The scciceconomic ztatus of the students
ranged from upper middle class to lower middle class. There
are total of 37 girls and 46 beys in the sampls, that
includes twelwe girls {(32%) and 13 boys (28%) from single
perent femilies. The data was fTaken from the two marking
pariods from September through February, facusing on math,

rezding and langquage,

The grades for mathematics, reading and langrage were
recordad for each student for two consecutive marking
periods from September through February. The grades were
valuved from 1-3, where 1=A, The infcrmation was then

averzged and mean scores were compared between those
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students wno lived 1n single parent fami®ies and those who

were living in intagt families.

Zrocedure of the Study

The participants of this study were the third grade and
fourth grade students in & swall, southern New Jersey school
district. The grades utilized were from the entire student
population of third and fourth grades, and no names or
partlculsr students were oited. The grades for
Mzthematics, Reading, and Language were documentad for two
mariing perlods, and the msan scores were computsd fo Test

for student achievement based on home envisonment,

lestable Hvpothesis

This study hypothesized that students who live in
single parent househcelds will consistently have lower grade
point averages in mathematics, reading and Langquage than
those students who live ia intact family households. The
gvidence will suggest that environment plava a facter in

gftudent's success in schooli.

Enalysis
Small-sample parametric inference, the t-test was used

to analyze the differences in the grzde point averages af
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two groups of students (Menasnhall, et al.,1%277).

Significance was computed at the .05 lavel.

svaensxy of The Design of the Study

The study utilized 83 third and feurth grade students
who attend s smzll southern New Jersevy schoel district.
There wera 37 girls and 45 bovs in the entire sarmple. The
subjects grade point averages in Mathenatics, Reading and
Language, for two consecutive marking periods, were tataled
and the mean scores were written down. The subjects were
unaware of the study, and since there ware no students?
nemes used, the information was taken only for statistical

burposes and will beé analyzed using an matched pairs t-test.
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Beview of Besearch Purpgse zod Hyvpothesis

The study was done with 83 third and fourth grade
students [rom a =mall, southern Wew Jersey school district.
The sample included ZZ students (27%) whn ived in a single
parent family, and 61 students (73%) who 1!ved with two
parents or intact households. The purpose of the resesarch
wag Lo examine wiacther there are differences in the school
pertormances bhetween students from single marent households
gs compared to atudents Irom two parents housaholds. The
focus will be an the academic differences zhat exist in
single parent children a3 compared to two parent children,
#nd the reasong for the differances,

Tae researcher hypolLhesizea that thears is a
sigrificant, positive difference in school performance for
students from fwo parent families as compared teo students
from single parent families., The null hypothesis states
that Lhere would be no difference in student academic
performancé belween one and two pareant Samilies. The grade

polnt averages were based on a 1 through b acale, where 1 =

A, etec,
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summary of Regulfs

An independent t-test indicated that there was =

significent difference between the household type of rthe

strdent, two parent or single parent, and the grade point

average over two consecutive marking periods.

TABLE -4_.1
FIRST MAEKING PERIOD
N GEA CORR SD P
Single 21 .
Reading 2_808%85 L7289 .981 N
Language 2.3333 . 3495 1.1585 222
Mathematics 22,3333 LB075 2.3333 .04
Twa-Parent Oz
Reading Z2.0806 .72849 .81la 005
Language 1.9839 -3495 .287 222
Mathematics 1.7258 L6075 1.7258 004

Fage 33



TABLE 4.2

SRCOND MARKING PERICD
N GPA CORR gD P
Single 21
Readirg 2.90£8 .728%9 .8%85 001
Langusge 2.60180 L3485 1.1a1 .Gz
Mzthematics 2.4288 L.B0T75 L7486 000
Two-Parent B2
Reading 1.9677 L1289 L8223 L001
Language 1.8710 , 3485 LB8TT 012
Mathematics 1.5806 .68075 .691 .000

Takle 4.1 shows that in the first marking pericd,
gingle parent students had & grade point averadge in reading
of 2.B08E as compared to the two-parent stidents whe had &
grade woint aversge in reading of 2_.080&6. P<L.0%. The
single parent students had a grade point average of 2.233 in
mathamatics &5 compared to the two-parent students whose
gradz point average was 1.7258, EB<.05, Table 4.2 shows that
ir tke second marking period, single parent students hzad =z
grade point avarage of 2.9048 in reading, as compared Lo the
two=-parent students whose grade point avezags was 1.9677 in
reading, P<05. The single parent students hzd a 2.4286

grade point average in mathematics as compared to the
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twec-parent students whose grade polnt average was 1.5808,
P<.0b. Clearly, in rezding znd mathematics, the grade woint
averages for two-parent students showed a positive
difference in academic performance as compared te the grade
point averages of the single parent students. The
corralations of fThe reading and mathematics scores were
high. Reading correlation was 7283, and mathewmatics was
.6075. The subject of language, howevar, showed Ro

sicrificence and a very low correlatior.

Bdditi 1T . L Findd
A t-test IZor paired samples (Takle 4.3) was used for
the total sample (N=83) to analyze the mean grade point of
the two marking periods ard determine in which marking
period did the students perform more successiully. The mean
in reading was 2.26b51 and 2.2048, P«<,05. The means for
language weres 2.0723 and 2.0602, P<.05. The means in
mathematics were 1.8795 and 1.798532, P<.05. These results
indicate that students performed more successfully overall

in the szcond marking period.
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TABLE 4.3

FIRST MARKING PERTCD SECOND MARKING PERIQD
Rezding

22651 2.2048 P=.000
Language

2.0723 22,0802 P=,000
Methematics

L.87895 1.7852 p=.000

An Independent t-ftest was run that compared grzade point
averages of the total third grade students, (N=42) and tetal
fourth grade students, (N=41) ir the zreas of reading,
language and mathematics for both marking periods. The
resuits were, for third grade thes mzans were 1.9762 and
2.0000 in reading, 1.6%05 ard 1.8333 in ‘znguage, and 1,7857
and 1,802% in mathematics. The fourth grade means were
2.0010 and 2.4146 ir rezsding, Z2.4634 and 2.2927 in language,
and 1,.927%6 and 1.7805 ir mathemaics, P<.03, Overall, the
third grade students hzd hicgher grzdes than the fourth grade
students fer two merking periocds in the arezs of reading,

language and mathematics.
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consiusions

The research hypothesis dealt with a comparison of
acadenic performances of students from two parent families
and single parent familiesz. The study was done Lo exzmine
kow household compesition can impact Lhe academic success of
students. The research suggests that children from a aingle
parent familv suffer acacemically as compared o children

from two parent famili=zs.

The study compared the readirg, languzge and
mathematics grades of third and fourth grade students for
Two congecutive marking perlods. Thers were 22 students
frem single parent households and 61 students from two
parent houschelids. The hypothesis stated (hel Lhere will be
a aignificant pesltive differsnce in school performance
between students from two paren? households and studenks
from =ingle pzrent houscholds. Tha reasnlts of the rezearch
showed that the students from two parent families had higher
grads polint averades in regding, langusge znd mathematics as
cempared to the grades of tha students from single parent

famjilies,
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Q:Qmparisgna to Other Researco

The results of this research study of the comparison of
grade polint averages of students from single parent
households and two-parent households show that students from
single parent families had significantlivy lower scores in
mathematics, reading and language than those students Ifrom
two parent families. The results of a study conducted by
Shreeve, et al. {1286) produced similar findings that showed
that =zingle parenthood had an adverse affzact on children's
academlic success in school.

Students who have two parents in the home are more
likely to show academic achievement than students who liwe
in 2 single parent household. Scome of ths reasons for this
difference are family income, time restraints, especiallyv on
the s5ingle parent, and maternal empioyment. & similar study
was conducted by Milne (1986), where he researched some of
the variables that would impact academic success for the
single parent c¢hild, and the conclusions of his study were
that family income, mother's smployement and time
constraints had an effect on the success of the student in
schaol.

The consslusions of this research study show a

difference 1n grade polnt averages on classroom work and
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homework for children who liwve in single parent households.
A study by Emery, et al. (1984) produced resulits that
suggest that students in single parent families performed
witn less success on a variety of academic indicator tests,
where the differences were greater for performance tests
rather than on standardized tests.

The results of this atudy found consistent differences
in zcademic achievemsnt between students from two parent
household and students from single parent households. Some
reason cited for these differences were economic status,
educational rescurces at home, and the amount of time the
parent spends with the child. These factors can have a
detrimental effect on student achlievement. A similar study
by Heatherington,et ai. (18832 produced thes game resuits.

oli .

The importance that household compeosition plays on the
academic success of studenis has been established through
researching the literature in this [ield. Educators must
tTake the family backgrounds of thelir students into
consideraticon when making educational decisions. If a
student does poorly on an zchievemeni? fegt or iz performing
below their akility in the classroom, a teacher can review
that student's family make-up before making recommendations
to the child study team. Also, children Zrom single parent
families need to be given every opportunity toc be

academically successful. FPerhaps one cof tThe reasons that
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these children do not perform as well zs the students from
two parent families is beczuse “hey receive less pralse and
reinforcement from home and suffer from low self-esteen,
Teachars and administrators nead to make a caonscious offort
Lo give these students as much extraz scppert and
gncouragemant that they <an, and o ancouvadge parental

involvement with the school.

This research atidy waa limited to a small southern New
Jersey school district for the 1%%6-%7 school vezr. The
scores reflect grades for two marking periods in the areas
of reading, language and mathematics. This study reflects
the academic progress of students in third and fourth grades
and mey nobt reflect the szme results in other grade levels.

The reeearch was limited to only those students who
livad with one parent oY two parents, Stepfamilies, blended
families, quardiznship familiies, and fosteor fazmilies were

not ¢ited.

licai] - |

The research canclugions af fThiz Ty Glearly show the

impact of familv configuration on student academic success.
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However, further research should be done on aingle parent
Iamilies where there is high academic success.

One result of this rescarch that might prove valuable
would be to predict possible learning proolamns atr an garly
stege, and put measnres in nlacs to offses the preblems.
This i5 not to say that household composicicon is the only
pradictor of student achievement, however. when assessment
of student's learning problems are <domea, this might ke @
halp®1l piaca of information to view the whole child.

An area that should be researched further is parental
involvement. This factor has been suggested as z solution
to the every growing poepulation of single parent children in
our schonls. Research points to parental involvement z2s 2
predictor of student success in either ar intact family
household or 2 single parent household. Further research
needs to be done on this topic, and would be helpful to
acducatars and warants in guiding the student to academic
achievement. Parertal involvemen. shows the studept that
what happens in @lass matiters T the pareants ar carcetakers

and hecomes equally as important to the student.
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