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ABSTRACT

Linda Friedmean, A Study of Selected Hebrew High Schoals in Cherry Hill, New Jersey to
Determine How They Canfront the Problem of Assimilation in the American Fewish
Community, 1997, Thesis Advisor: 1r, Steven Shapiro, Graduate Program in Pyblic

Relateons, Rowan University.

This study examines the goals and evpricula of two supplementary Hebrew high schools
and questiens whether they changed their focus after the releaze of the 1990 Council of
Tewish Federatiana’ Natignal Jewish Population Survey, which cited 2 529 rate of
intermarrizge since 1985, The study investisates the synagogues® 1esponse 1 The
reported 32% rate of intermarriage, as well as the tezponse of the south Jersev Jewish
eoniminity as 4 whole. li probes successful strategiea for synasooyes and their staff to
increass the retenticn rate of their post bar/bat mitzvah students, throuph, their
conilrmation.

By means of interviews with rabbis, principals, tlaachers, srudents, parents of
students, and the head of the Department of Jewish Education of the Jewish Federarion
of Southern New Jersey, the study explores the relationship berivesn additicnal post

bar/bar metzvah Jewish education and resulting student attitudes towards interdating and



intermarrizge. Resuits of the interviews were analyzed. using information gleaned from
national studies and surveys.

Bducation is an effective taol for producing young adults with positive aititudes
toward their Jewish identity but not necessarily voung adults who reject interdating,
Youths® attitudes toward inferdating correlate strongly with those of their parents; many
parents skirt the issue because they lack the skills and knowledge to deal with it.
Ther=fore, communities and synagogues need to take meore initiative and direct more
resources toward educating the multi-generational family in order to adequately confront

the problem of assinnlation.



MINT ABSTRACT

Iinda Friedman. A Study of Selectad Hebrew High Schools in Cherry Hill, New Jersey to
Determine How They Confront the Problem of Assimilation in the American Jewish
Conunonity, 1997, Thesis Advisor: Dr. Steven Shapiro, Graduate Program ig Publie

Relations, Rowan University.

This study examines whether two Hebrew high schools changed their focus since the
release of the 1990 Council of Jew,sh Federations’ Wational Jewish Population Survey,
which cited a 52% rate of intermarriage since 1985, From interviews with synagopue
professionals, students, and parents of students, the study concludes that extensive
education produces students with strong Jewish identitics but no: necessanly teens who

reject interdating. More family education is indicated.
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CHAPTER 1

BACKGROUND

I 3990, the Council of Jewish Federations conducted a narional Jewish population
survey. Tt found significant changes in the social, demographic, and religious structure of
the American Jewish cormmumity gince 1970, when the last Jewish population survey was
conducted. One of the most threatening findings was that the raiz of intermarriage
between 19%5 and 1990 increased to an alarming 32% (up from nine per cent in 1965).!
Since then, the organized Jewish community focused on assimilation and education as
core, survival issues.

Asgimilation is the process by which one cultuia] or national group loses its identity
apd becomeas part of another group.” For Juws, agsimilation means lesing their Jewish
identity and becoming absorbed in pentile society. Although long 2 pari of Jewish
history, until close to the middle of the 20th century, assimilation sffscted only a small
part of the Jewish population.

Jows are a people rooted in a religion. There wera many periods in thelr history
when they were persecuted for practicing thew religion. Depending on the country they
inhabited and its ruler, anti-Semitism resulted i restricted emplayment oppertunitics.
Brutal persecution often caused Jews to convert on the surface, while scoretly remaining
Jews. The Iure of & better social or economic posidon during the Middle Apes enticed

manyv Jews to convert.

I



In the mid 19th cenfury, a strong attachment to Germany's soil, language, and culture
was the compelling cause of assimilation, but during the Holocaust, the descendants of
thage who surrendered their Jewish identity found that even the most assimilated Tews
were singled out and sent to death camps.

For thousands of years, Jews lived in restricted areas because of secial discrimination
aped econamic pressures. Deing restricted forced them into cloge proximity to parents,
prandparents, aunts, uncles, and cousing, with Itle distraction from the outside world.
Since Judaism is primarily practiced in the home, it lent itself to o phetto environment,
though often teaching and observing had to be done seczetly  Tn the United States. social
anti-Semitism caused much assimilation during the 19th and Z20th centuries.

After World War I, Amnerican society prew more tolerant of Jews. The Holocaust
{which annihilated one third of world Jewry) and the creation of the state of lsrael tn 1943
caused many Jews to reaffirm their Jewish identity. As they improved their economic
status, they became part of the American establishment. Today, Jews live in an open
society and the educared middle class has drawn them out of 2 ghetteinzed Jewish
sopnoinity end into the mainstream of American life, where forces of assimilation are
quiet, but powerful. One of thess forees is the change in the core family - birthraies are
low, grandparents, auuts, uneles, and cousins oflen reside far away, many morG women
work outside the bome, and divorce increasingly occurs. Changes in the Jewish family
echo changes in the American family in general but the impsct of these changes is greater
because of the small size of the Jewish comununity. The closs family ties, high

exdlucational values and strong ethics and morals that ave the soul of Judaism have begun



to unravel. Withaut strong family support systems, more qnd more Jews are heing driwn
away from Jewish education and Jewish culture ta @ world that is vastly more secular.
Assirnilarign reflects not just a physical loss in numbers, bul a spiritual loss as well.
For Jews who practice their religion, Judaism is daily the most inportant thing o their
lives and they weant 10 maoy people who share the same sacred beliefs. Practicing Jews
exporiencs a sense of community as well as a spiritual connection to their heritage which
is magnified each Friday evening when they sit down to a Shabbat (Sabbath) meal afier a
busy week. The dinner hewr is magically ransformad it a prolonged period of intimacy
between familv members (and often, friends). Beginning with the recitation of required
blessings, the frmily 3178 around the dinner table in the glow of candles, sharing a sense of
baing surrounded by holiness. The rituals provide a sanciified tamily framework through
whuch children are taught that even their parents acknowledge something sreater thao
themsetves. Sharing this heritage with chiléren shapes within them the spirits of a deep
tradition - one whose goals include nourishing their souls, creating communities, and
improving the world. Putting aside one night a week for family and self, for refloction
and hope, is a radition that instills Jewish, farmily valnes and promates Jewish survival.
Algo fading away with assimilation is the observance of the Jewish dietary laws, or
kaghrnt. The laws of kashrut promots Jewish surlvival for practicing Jews because they
teach self-digcipling. When youngsters are conditioned to think twice about what they
eat, they tend to consider all choices more carefully, including their choice of a mate.
Any religious proup that cares about sustaining itself cares about how the next

generation is raised. Since Judaism ig almost entively home-based. and homes are (most



often) made by married couples, a Jew cannot lead a fully Jawish life if the people in his
or her home are not Jawish,

Jewish continuity is 2n issue of concemn for communities and the Jewish
constituencies within them. It is imperative {o find ways of atiracting present and fisture
generations 1o Judaism without making a past history of persecution the motivaton for
being Jewish. Like secular law, Jewish law establishes eriteria for voacceptable bebavior,
However, in addition, Jewish law lagislates good kehavier. Jews are commanded to take
posiive action to right a wrong - to better the world and mankind. Jewish institutions
must atfirm all that is positive about Judaism. Bducation is the key to that affirmation.

Belore the Holocaust, Hitler set the stage for the final solution by using propaganda
to ium the world against the Jews. In the United States today. discrimination stitl exists.
Most Jews are ill-equipped to counter the bullying of children, random acts of vandalism,
anti-Semahe speakers on eollega campuses, and the news media'y frecquent denunciation
of fsrael? Fducation is imperative for understanding these hiases and combating them
effectively.

Growing up as 2 child of Holocaust survivors, the author always considered her
exigtence both an accident and a miracle. Many more could have survived this darke
period in the history of manidnd if the Jewish communities af the free world were more
knowledgeable and betier organized. bothe 32 years since the end ¢f World War IE, Jows
did not reproduce sufficiently to replace the six million murdered during the Talocaust.

They represent under 2% of the couniry’s pnpulafian {under & million) and .0025% of the



poputation world-wide (approx. 12 million).” But, what Hitler did not accompiish by
murder, Jews are willingly doing to themselves today through agsimilation.

Jews in America, no longer persecuted and forced o practice their religion secretly, do
not feel threatened. They have opted to become more secular in order to conform to the
norms of American society; they are more accepted into that society today than ever
before.

Because there are almost two billion Christians in the world® and becanse America is
largely Christian, Chrstans do not percelve intermarriage as a threat to the survival of
their faith. But Judaism teaches that every lile makes a difference. Therefore, every loss
is of concern to its people. To committed Jews, intermarriage is usually a death knell.
The children of these marriages are overwhelmingly likely not to identify themselves as
Jews (only 25% are raised Jewish).?

The lasses through intermarriaps are stagpering, according to the 1990 National
Jewish Population Survey. Bur the survey and other studies undertaken since 1990 also
found that intermartiage decreased as the number of years of Jewish education increased.”

Jewish people have a viscera! desirs not to be the last generstion of Tews. They are
waldng up to the realization thet their traditions and laws cannot be transmitted by
osmosls. Throush community federations and synagogue religicus education programs,
they are renewing efforts 10 pass their heritage to the next ganeration.

The bar/bat mitzvah ceremony at the age of 13 signifies the young adult’s acceptance
of Jewish responsibilities. Of the 41% of American Jews who belong to synagagues,’

many join primarily so that their children will become b’nai mitzvah.” To most



voungsters, becoming a bar/bat mitzvah means a four year comrnitment to studying about
Judaism. The bat/bat mitzvah ceremony used to signify an end to formal Jewish
education, but a new community and national effort exists toward continuity in the form
of Hebrew high school, 2n additional three year commitment dirough tenth grade. During
thess vears, children start to question everything, including their identity, and need added
educational support to help them make informed decisions. Hebrew high school expands
the learning opportunities of young adults so they will turn into committed Jewish people.
This study determined whether post bar/bat mitzvah Jewash aducation affects the

attitudes and behaviors of young adults and their pareats toward Jewish continuty.

! Kosmin, B. (1990), Hightights af the 1990 CJF rational Jewish population sarwy, 28. New York: Council of Jewish
Fedsrations.

* Posner, R {Ed.). (1982), Juniarbudaice encyciopedia Jodaice for yourk 1. Jerusalem: Kater Publishing.

* C AMERA on Carapus. {1997, Spring). 8 (2), 1-16. Boston: Commitree far Accuracy in Middle Last Reparting in
Amarica.

4 Grrength in numbers. (1997, February 28) Jemwatem Post, page unknowr.
# grrength in numbears. {1997, February 28}, Jerwsafem Posy, page unknown.
E Bedscr, V. (1996, September 5} Intermaried with children, Jarusalem Hepor, FIHE), 20,

? Pishman, 5.3. & Goldstein, A. {1353, March). When they are grown they will not cepart: Jewish educariar arnd the
Jewish bekevior of American aduits {Research repart 8), 12. Waltham, MA! Brandsis Liniversity.

% osmin, B. (1990, Highlights of the 1990 CJF naitonal Jewish population survay, 53. New York: Council of Jewisk
Federations.

® Wertheimer, 1. (Bd.). (1996). Conservative synagogies and thair mambers - Highlinhts of the North Americom girvey
af 1995-96, 33. New York: Tewish Theological Seminary of America.



CHAPTER 2

TOPIC STATEMENT

A Study of Selected Hebrew High Schools in Cherry HilL, New Jersey to Determine How

They Confront the Problem of Assimilation in the American Jewish Community.

METHODOLOGY

Two Cherry Hill, New Jersey Conservative Hebrew high schools (grades 7-10) were the
focus of this study, which analvzed the attitudes of rabbis, principals, teachers, students,
and parents of students toward Jewish continuity. The author sought to determing the
relationship between additional Jewish education and resulting observance levels, as well
as attiludes towards interdating/intermarriage. The study examined the schaols® goals
and curricula, and questioned whether the schools changed their focus smee the Council
of Jewish Pederations (CJF) anmounced its findings in 199¢. The srady sxamined the
synagogues’ response to the reported 52% rate of interrpattiage, as well as the response of
the south Jersey Jewish community as a whole. The author explored ways in which the
Hebrew high school message could be more effective - how a synagogue and iis staff
could inerease the retenticn rate of its post bar/bat mitzvah students, through their
confirmation, which should, in turn, lead to higher levels of observance and lower
incidences of inter-faith dating and marriage.

Afier extensive reading of relevant Hterature, five sets of questionnaires were

developed as the basis for interviews with two rabbis, two principals. eight teachers, eight



srudents, and eight parents of srudents, as well as one interview with the head of the
Department of Jewish Education of the Jewish Federation of Southern New Jersey
{imterview questions can be found in Appendix 1-Appendix 6). [n most cases, face-to-
face interviews were conducted. However, for convenience, twe interviews (both with
teachers) were canducted by telephone. The interview process required 29 interview
sessions. Interviews with students and their parents required 30-60 minmtes each, whils
the duration: of ail others was 60-75 minutes. Because not all tentative respondents had
flexible schedules, an accidental sample was usaed. Twenty thres students were on the
roster for Congregation Beth-El's confirmation class, with 12 Hebraw high school
teachers. Temple Beth Sholom had 38 registered, and 16 teachers in its high school. The
results of the interviews were analyzed, using information gleaned from national studies
and surveys reviewed below for comparison.

At Savitz Library, Rowan University, Glassboro, NJ, a search of Dissertation
Absiracts Op-line, January 1993 - December 1996, generated no related research papers.
However, one of the author’s other sources, High School Resource Guide for Jewish
Educators,’ listed 2 1995 doctoral digsertation déa]ing with policies and programs related
to retention in Hebraw high school. Several attempts were made to obtain a copy of the
dissertation. The author zent an empty disc, along with a self~addressed, starped
envelope, to the dissertation writer’s home, after an encouraging conversation with ber.
Several follow-up phone atiempts failed to produce the doctoral dissertation.

The Savitz Library ERIC Index (1982 to current) yielded no related articles, Key

waords and phrases used were: retention, religious sducation, Jewish; Jewish schools;



Tews, education; religious education, Jewish weekday schools; teachers, ewish schools;
and Jewish studies.

A similar search of the Education Index (same key words), June, 1993 through
December, 1996, produced lists totaling 109 articles. Of these, 20 were applicable to the
thesis topic. The author obtained copies of the relevant articles at Gratz College’s Hbrary,
Philadelphia, PA.

From VYaffz Fuchs, the religious school principal at Cherry Hill’s Congregation Beth
E1, the author acquired a 1996-97 high school handbook and a resource guide for Jewish
educators.

A phone conversation with Dr. Leora Isaacs, Director of Research and Evaluation at
the Jewish Education Service of North America, Ine., New Yorlk City, led the author to
Brandeis University. In response to her request (and §13.00), the Cohen Center for
Modern Jewish Studies of Brandeis University supplied twoe related research reports.

Tudy Kahn, Director of the Jewish Federation of Southern New Jersey’s epartment
of Jewish Educarion, provided a related article, a book, several studies/surveys, and a
handbeok of Jewish continuity.

The zuthor obtained a book and several applicable newspaper and magazine articles
from Rabbi Albert Lewis of Temple Beth Sholom, Cherry Hill, NT.

Nancy Messenger, of the Auerbach Central Agency for Jewish Education,
Philadelphia, PA, suggested resources suck as Gratz Library and the American Jewish
Committee for additional appropriate literature.

From Francine Richrer, educational director of Keremn Torah Commumity Hebrew

10



High School in Vineland, NI, came & lisr of om-line sites relevant to Jewish teens.

Rabhi Steven Wemick of Temple Beth Sholom, Cherry Hill, M, provided rwa
Tewish population studies and a 1996-97 Hebrew high school handboo.

The anthor searched daily and weekly newspapers, curteat magazines and book
reviews, for information refated to the topic. One book review and six articles were
pertinent.

Finally, an inspection of the authon’s personal library vielded a set of encyclopedias,
two books, and two articles for this research project. The following pages summeérize

these relevant [indings,
REPORTS, STUDIES and SURVEY?S

B Conservaiive Syragagues and Their Members - Highlights of the North American
Survey of 1995-96 presented findings from five distincr, yet inicr-related, research
projects: The CJF National Jewish Population Survey of 1990, a congrepational survey, &
membetship survey, a survey of recent bar/bat mitzvah celebrants, and two etimopraphic
studics, The research forused on self-identified Conservative Jews affiliated with
SyNApOes.”

B The Draft Report for Jewish Comtimity Conmeission Meeting on December 13, 1995
discussed how the comumities came into being after the publication of the 1990 Nationa:
Jawish Population Survey and the Federation of Southem New Jersey's Demaographic
Smdy of 1992, It emphasized the need fot a joint effort between federation and
synagoguss, discussed the purpose of the steering cormmutree and subcommitices, and

reported on their findings.”

1]



W Highlizhs of the 1990 CJF National Jewish Papulation Survey interpreted what
being Jewish meant to the reapondents, and how. in praciice, they manifested thelr Jewish
comnections. Self definition was the criteria for Jewish idemsity in the national survey.
The study exemined This identity, along with age and sex, arigins of the population,
aducation, employment, household type, geography and ma:riag::.4

B Jewish Involvement of the Baby Boom Generalion charactorszed Two groups of young
adults from among the six age groups identified in the 1990 CIF National Jewish
Population Survey. Mordechal Rimoer and Ehhv Batz defined the group’s involvernent as
a fumction of demographic and secio-cconoric factors, varations i Jewish affiliatian,
and types of Jewish education.’

B Poriraits of Schoeling. A Survey aind an dnalysis of Supplementay Schooling in
LUAHC Congregations was conducied by the Reforrs movement to determine eurriculum,
cowrse content, and teachers’ knowledge in s 600 schools. A recommendation was
made for the religious sckool 10 be embedded as part of a lifelong learning process, from
cradle Lo grave.®

B In Teqch Your Chilgven When They Ara Young: Contemporary Jewisi Educarion in
the United Siates, Sylvia Barack Fishman and Alice Goldstein focused on current levels
of formal and infarmal Jewish education among American Jewish children, related to the
denomination of the hames in which they are raised, religious composton of the
honsehold, level of ritual practice in the home, and the Jewish education of their parants.

They used data from the 1990 National Jewnsh Population Survay.



W When They Are Grown They Will Not Depart: Jewish Education and the Jewish
Behavior of American Aduits reported on the relationship betweesn Jewish cducation and
Jewish atrimdes and lifestyles arong adults and explored the levals of formal and
mformal Jewish education armong American Jewish children in diverse types of
househelds. Svivia Barack Fislunan and Aliee Goldstein, hacked by data from the 1920
National Jewish Population Survey, presented evidence thal asslmilation and
intenmartiape do not occur on a random bazis. The extent and type of formal Jewish
education are cleatly velated to levels of Jewish affiliation and activism.”

W The 1901 Jewish Population Swrvey of Southern New Jersey collected dara about
Jewish honseholds and Jewish individuals in Burlington, Camden, and Glowcester
counrics in arder to help c-ﬁmmunity leadership serve the needs of e gouthern New
Jergey community. Tt estimated the Jewish population of these thres connties in 1991-92.
It identified critical needs of people and pathered demagraphic data of persons unknown

to the organized community, as well as compared data on those individuals atready

associated with the Jewish Federation of Southerm New I t’}l‘snt‘_l,'.g
FEDERATION

® “The Central Asency for Jewish Fducation Looks in the Mirroz,” Jewish Educalion,
reflected upon the first nine decades of the century. Alvin Schiff reviewed the agency’s
first effort. the Burean of Jewish Education of New York, the 20th century’s {irst
community effort on behall of Jowish education. Sehiff also discussed the principles that
guided the bureau’s aclivity. It prary function was to male Jewish ecucation a

community responsibility i

13



W In “The Federation Role in Jewish Fducation,” Jewish Education, Stephen Solender
expressed the need for 2 partnership between Jewish federations and synagogues, with
mors intensified planning in congregational schoals and bureans of Jewish education.
Synagogues have limited fimds; 8 cooperative effort would atiract more qualified

educators and offer beiter salaries.'!

SUPFLEMENTARY SCIIQOL

B uJewish Education, Barbara Elish answered negatively to “Should Jewish
Supplementary Religious Schools be Like the Public Sehools?” She emphasized creating
“fealing Jews” first - ones whe developed positive Jewish aititudes and a scnse of
belogging, and then. producing “educated, thinking Jews.” Miss Blish wants more
informal methods of evaluation, with standards of achisvement ta be defined in the
confines of the feeling Jew. Students should feel that religious school is a sate place to be.
They should he encouraged to work in proups, since socializing is one of the goals of
Jewish schools. Ln addinos, unlike public schools, the volumtary neture of supplementary
schools makes it diffiontt to enforce rules of attendancs. '

B In“Needed: Bold and Creative Planning,” Jewish Education, Sylvia Etienberg
strongly urged supplementaty schools to reorgaﬁza and plan for the edueation of parents
and families, to allocate sufficient funds to retrain teachers and pay thern better, and to
provide programs for the gifred and disabled.

B “Apny Change Will be for the Better: On the Futre of Supplementary Schooling,”
Jewish Eduration, highlighted the resuits of a three year study of Jewish supplementary

schooling in Greater New York. Shimon Frost recommended a pilot program of

14



community-based, lcarning-oriented supplementary school, as opposed 1o a synagogue-
run schoel, becanse little learning is taking place at synagogue affitiated schools, ™

W Ben Zion Kogen, principal of Las Angeles Hebrew High School, wrote about a
program at bis sehool structured for the students and their parents in “Izhhs - the place for
teens (o be...," The Messenger. It urges all to explore the texts and language ol their
tradition. Students actually camn high school credit for their work. The program is
successfil in attracting and retairing students. 15

W In “Overcoming the Shortcomings of Limited Time,” Jewis? Educcrion, Tali Ray
recommended an intensive summer school, altermating formal and informal manimesters,
She advacared developing teachers whose goal is to share their love of Judmsm, serving
as role madels, and placing more emphasis on teaching Hebrew as the Ianguage which
linles all Jews and all peperations.

E A crisis of faith in the educational effectiveness of supplementary schools exigts,
according to Dr. Samuel Schafler in “Needed: A New Vision for Supplementary
Schaols,” Jewish Education. Ar least two more years of supplementary schoal shauld be
requived after bar/bat mitzvah. Teachers must be obliged to further their awn education,
educators and principals need to be betier cvaluated, and much more funding must be
provided from federations. 17

B n“The Jewish Supplementary School - A System in Need of Change,” Jewish
Echucation, Alvin Schiff reviewed a three year study by the Board of Jewish Fducation of
Greater New York to determine what aspects of Tewish supplementary education must be

improved. The study recommended changing the thrust of synagogue achools from

15



supplementary schooling for pupils to Jewish family education, maximizing formal and
informal leaning time, training all Jewish educaﬁona] professionals to become mare
effective educators, and providing full-time career opportunities [or adueetors.'”

m  Eiliot Schwariz poted that, historically, Jewish education was religiously orented,
was home-based, and was fostered by the Jewish community i) “Needed: Regiopal
Community Congresational Schools,™ Jewish Education. Because some ol these
imperatives were abandoned, Jewish education today is devaoid of serious content. Dul,
the commmunity could use modern technology to produce TV and video programs of
religions and cultural interest, stimulating discussions and enriching Jewish knowledge.
He supoested that foderations take responsibility for the survival af a healthy American
Jewish community.”

B Miriam Shapiro explained why “The Jewish Supplementary School Meeds a
Commuuity,” Jewish Educarion. A supportive community would help students interpret
and experience the Jowish knowledge thoy acquirs. A commuuity created for ewrzfﬂné

net just the students, shonld not replace & course of studies but should give il the

{rame=work to succeed.™
TEACHERS ANT} PRINCIFALS

W Tn “Teachers and Principals - the Crucial Link to the Bureans,” Jewisht Bducation,
Alvin Schill seaied the eight criteria which characierize a profession. They include
rigorous preparation, enfry requirements, and evaluation, certification procedurcs, pesr

defined standards of pracrice, and increased responsibility agaigned to increased

14



competenes. Central agencies or bureaus could serve as advoceics for improving the

image and working conditdons of educators, and increasing their eaming capacity.

Comniunity lay leaders should form think tanks and seek help from public relations firms
in developing spevific communicaton techniques.™

B In“Jewish Educators vs. Mixed Marriages,” Jewish Education, Allen Malle:
described ouxad marriages as a “hemorthage in the body of American Fewry™ because
they resalt in a douhling of the divoree rate and produce children of whom only one
quarter will be raised as Jews. He recommended that Jewish educators plan four lessons
a vear for five vears on continuity and interdating, starling when students are ten.

B Shoshana Silberman cited results of a 1981 survey in “Jewish Teachers” Expectations
of Their Principals,” Jewish Education. She fonnd reachers’ first priority to be creating a
vighle curriculum. Other pricrities were: providing special needs, promoting the sharing
of ideas among the faculty, and developing a system of aceessibility for books, supplies
and equipment. Teachers appreciated principals’ support when faced with stedent

condrontation and also admired principals’ ability to be opsn professionally
JEWISH EDUCATION AND CURRICULUM

B “The 1961 Mission Statement,” Ramah: The Magazine, prepared at Camp Ramab in
the Poconos, reflected the educational vision of some of the pioneering leadership of the
Ramah Movement. Teaching ethical values, studying Torah, conneciing o the people of
Israel, and strengthening Jewish life in America are among the edueational goals included

in the stat=ment.**
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W Deth El Hebrew High School Student Handbook, 1886-1297 reviewed the course
selection for the fall and spring semesters and listed the teachers for each course.*”

W Temple Berh Sholom Religious School BeST Handbook, 199G-1297 reviewed the
course selection for the fall and spring semesters and listed the reachers for each coarse.”
B Robert Leiter reviewed a newly introduced curriculum designed by Dr. Saul Wachs of
Gratz College in Philadelphia, PA. He reparted in “Never Too Young,” Jewisi Exponent,
that Waechs does not belisve prayer and spirituality have played a large role in children’s
JTewish education. Many Jews have sought spirituality in groups such a8 Hare Etishoa
and Jews for Jesus. Dr. Wachs contends that all humans are naturally spiritual beings but
need guidance in dealing with this teait.”

B “The Idcal Conseyvarive Jew: Eight Behavioral Expectations,” United Synagogue
Review, stated that the Conzervative synagogue’s challenge is for its educarors to creare
Jews who will live asl J ews. According te Rabbi Jerome Epstein, living Jewishly includes
pariicipating 1y synagogue activities, studying text at least ong lrour per week,
incorporating Jewish values into daily living, and adding a minimum of three new
ritzvol each vear. Other behavioral E}cpﬁctatiunﬁ are: doing something to ralieve human
suffering, considering how individual decigions affect others ir: the Jewish community,
increasing connections to Lyracl, and increasing knowledge of Hebrew

B Children need between 3,600-4000 hours of Jewish schooling before education
significantly impaets their Jewish wdentity, according to Norman Friedman in “On the
‘Non-Fffects’ of Jewish Education on Most Students: A Critigque,” Jewish Educafion.

Jewish day schools and some supplementary Hebrew high schools reach this threshold =
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B The High School Resource Guide for Jewish Educarors and Rabbis, Yourh Directors,
Federations, Lay Leaders and Parents Working witk Jewlsh Adolescents featured
programs, ressarch, task force reports, reports of Jewish youth and directions in Jewish
education. Diapa Yacobi compiled the data. She provided a swmmary of educators’
findings reoarding high school-aged Jewish youth and described suecessfl high school
and youth programs from coast o coust.”

B Although the 1990 National Jewish Population Study indiczted education is the only
serigus antidote to stermming the 52% rate of intermarriape, Bernard Reisman noted that
the lifestyles of fourth and fifth aeneration American Jews need to be evaluated
differently than those of first and second generation American Jews in “Needed. A
Paradigm Shift in Jewish Bducation,” Jewish Educaiion.”

B Alvin Schiff lamented that American JTewry probably will not disappear, but i3
numbers, sirength, and vitality may be preatly diminished, in “Toward the Year 2000 -
Condition of Jewish Life: Implications for Jewish Education,” Jewisk Education. He
gussested that the Jewish comniunity shape its destiny by being mors proactive in dealing
with intermarriage and Jewish ideniity; if it reinforees Jewish life, then the heart of the
commnity may remain sirong. >

B Tn “Tmpact of Varietics of Jewish Education {pon Jewish Identity - An
Intersenerational Perspective,” Comtemmporgdy Jewry, Steven Cohen cited a direct
correlation between amount of Jewish aducation and Jewish behaviors. He {ound that,

with the exception of Sunday school, 2l forms of Jewish education contribute (o higher
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levels of Jewish involvement, Also, increased years of education appear to diminish the

likelihood of i::ttt:rma.n*j.age,33
ASSIMILATION, INTERMARRIAGE, AND CONTINUITY

W Planning for Jewish Continulty: Synagogue-Federation Collaboration highlighted
data about successful models of joint efforts between synagommes and federations across
the country. In handbook form, its programs will help local communities address the
challenges of continuity more effectively by enhancing synagogue-federation endeavors !
B “Strength in Numbers,” Jerusalem Post, posed the threats facing Judaism because of
its dwindling size. )

B Sicven Bayme reviewed a new book in the Jewisk Exponen:. Rabbi Samuel Dresner
discusses the decline of the nuclear family and Low that has bred poverty, illiteracy and
delinquent behavior in “Can Jewish Famifies Survive Pagan America?” The book notes
that, unlike Hollywood whick has glorified single-parent familics, Judaisin possesses a
powerful message of building family and serves as a corrective 1o the excessive
individualism that characterizes so much of contemporary America.*

@ In “Intermarried with Children,” Jerusalem Report, Vine Beiser discussed how
gentile spouses and the children of their martiages are radically changing the anatomy of
the Jewish community. With mixed marriages commonplace, the American Jewish
community differs on whether and how it should deal with the intermarried. Due fo lack
of funds, a mipimal amount of money is spept on outreach prt:lgrarn:ts.:‘T

W Alan Dershowitz defended secular Tudaism in The Farishing American Jow. He

assarted that Judaism is a civilization and a culnire, as well as a relizion, so Jews who do
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not practice their Judaism arc as authentic as religious Jews.™

W ¢ “The Last Word,” Jerusalem Repori, Hirsch Goodman analyzed the findings of the
1990 National Jewish Population Survey and said that by assuwmlating, Jews are
aceomplishing what Hitler did not quite manage to do. ¥

M In Forward Yaffa Klugerman pondered. “Where Have All the Children Gone? The
average American Jewish famﬂy; is comprised of 2.2 people. Familics with four or more
children make up less than 3% of the Jewish population.*®

B “Assimilavon and Jewish Identity,” Ha dm, reviewed the fndings of the 1990
Wational Jewish Population Survey in relation to college dating. Julie Grucnbawm noted
that at UCLA, approximately 91 percent of the Jewish studenis are not involved in the
campug Jewish communiry.

B {lrimare Issucs featured Dennis Prayer's regponse to a non-Jewish college student in
“Are Jews' Ohjections to Intermarriage Racist? He explained that Tudaism is not a race
and anyone can become Jewish, Jews who object to intermaringe do 30 because they
want Judaism 10 gurvive. Prager does not think Judaise will die out; he fears it will
becoms irrelevant. ¥

B In A Certain People - American Jewys and their Lives Today, Charles Silberman gave
positive projections for the Jewish community.” (Fe has since re-evaluated his position.)
B Jack Wertheirner, Charles Tishman and Steven Cohen discussed “FHow 10 Save
American Jews,” Commentary. The Jewish comuunity might need to redefine what it
means by Jewish continuity. Rather than targeting the uncommitted, communities should

ditect their focus and dollars to their most dependabls members, ™
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M In “Why You Should Bother Being Jewish,” Forward, David Wolpe described
Tudaiam as worth the effort because it teaches humanity how to grow Its souls. But, if
Jews do not raise their children with this tradition, their childresr’s goodness will have no

roots ¥
JEWISH INTERNET CONNECTIONS FOR STUDENTS

The author visited four web sites and one site on America Ondisie

B Jowish Community offers informarion on Israel, holidays and spirituality, family, arts
and culture, food, and youth. It also includes “Ask a Rabbi, * for more information. *

B Virtuol Jerusalem features a pen pal list and information on arts, entertainment, and

Jewish life on college campuses.®’

B Judaism and Jewish Resources is peared for school projects I containg chat rooms.
B Shamash 15 useful for researching topics related to Judaism and [srael. It has links o
Hillel houses on college campuses.*

B i Network for Jewish Youth is fun-filled, and especially designed for teens.™
GLOSSARY

H anti-Scmitism - any form of hostility or prejudice shown towards Jews throughout
history (believed 10 have stemmed from Jews® refusal to worship idols; also, Jewish
dietary laws forbade them from eating non kosher foods, which prevented social contact
herween Jews and non-Jews: non-Jews considered Jews anti-social}

B asgimilation - losing Jewish identity and becoming absorbed into gentile society

B bar/bat mitzvab - son/daughter of the commandments; upon reaching the age of
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15/12, a Jew must keep all the commandments and is considered an adult; nsusily follows
four years of study; today, ceramony is often followed by a party

b nai mitzvah - plural form of bar/har mitevah

W Central Agency for Jewish Education - sometimes called Bueaw/Dept. of Jewish
Education, a community effort on belall of Jewish education

W chazzan - cantor

M Council of Jewish Federations - continental association of 189 Jewish federations,
the central community organizations which serve nearly 800 localitics in the United
States and Canada; helps strengthen the work and impact of Jewish federations by
developing programs to meet their neads {est, 1932)

Conservative Judaism; Conservative movement - rooted in traditional Jewish law.
but rezponds to the life situation of contemporary Jews by allowing some innovations
{mid-1%th cenniry)

continuity - the process through which successive generations of Jews develop and
express & connectedness to their fellow Jews, Jewish culture, and a tradition thal informes
their lifestyles, life choices, and life decisions

B day school - school which teaches both secular and religious subjects: children who

attend day school do not need to nitend supplementary religlous school

i federadion - the ceniral Jewish community orpanization, in communities with several
thonsand Jews, which helps to enhance the social welfare of the Jawish contmiuly in
areas such ag aging, youth serviees. education, and refuges resettloment

gentile - a0y person not a Jew
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ghetio - seciion of a city io which Jews were lormally restnected

Hare Krishna - cudt thai siresses devotion 1o the Hindw eod, Frishns

m Tiflel - zocial, communal, and educational crganization for fewish university students
Holocaust - systematic genoclde ol more than six million Evropean Jews by the
Mazis before and during World War 11

W intermarriage - marriage of a Jew (o a non-Jew

Jews for Jesus (Messianic Jews) - religious group based on Christian docirine;
uncommitted and uneducated Jews are ofien the targets of this Christian messianic group;
not recognized as havine anything to do with Jews or Judaism by soyone in the organized
Jewish communty

B Judaism - the Jewish religion: a monotheistic religion hased on laws and moral
teachings of the Torah {five hooks of Moses) and Talmud

W Lkashrut - Jewish dictary laws which limit the amount and kind of meat permitted ag a
COLLPTOIISE 10 & strictly vegetarian diet, repulate thatr an animal must be killed as quickty
and painlessly a5 possible, prohibit hunting, prohibit mixing meat and dairy products, and
elevaie the act of eating frorn an animal-like kevel

kepahb - skullcap wom 1 reverenee 1o G-d and to remind rhe Jew of his Jewishness
m Midrashah - Hebrew junior college for 11th & 12th graders

W mitsvah/mitzvot - commandment/commandments; there arz 613 commandments
Jews are taught to obey, which represent (3-d’s will {# mitzvah (s also the performance of
a pood deed)

W (Orthodox movement - insists upon faithiul observance of traditional Jewish law;
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before the 19th century, almost all Jews adhered to traditional forms of religious life

M rabbi- religious leader of a synacopue; Literally, teacher

W Reform Judaism, Relorm movement - has dropped certain traditional laws and
practices in response to the conditions and values of modern life

I secular - not sacred or religious

m Shabbat - Jewish Sabbath, from sundown Friday evening io one hour past sundown
Saturday evering; purpose of observance is to make cach seventh day holy and produce z
state of mer peace by refraining fiom any work that does not make the Shabbat holy

M supplementary school - religious school separaie from secular school education;
keld late afterncon, evening, and weelkend

m (efillak - prayer

i® itkkun vlam - repairing the world

i tritziot - fringes that hang from the comers of a lightweight undergarment which is

draped over the neck and wom as a reminder of G-d's commandments
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CHAPTER 3

DATA

FEDERATION

The Council of Jewish Federations® 1990 National Jewish Population Survey was the
impetus for the Jewish Federation of Southern New Jersey’s Demographic Study, which
was completed December, 1992, The New Jersey study encompassed Camder,
Burlington, and Gloucester counties. Relevant to the author’s research were the
population and intermarriage statistics. In 1991, the tri-county Jewash population wasg
49,200. In Cherry Hill, the core area of the study, there were 22,100 Jews (9,420
households). The 1991 survey of the Jewish community of southern New Jersey
estimated that 31% of all married couples were intermarried. [ntermarned couples
constituted 51% of non-core, non-federation affiliated households, but only 12% of
Cherry Hill core/affiliated households.’

Bath studies hiphlighted the demoegraphic trends of the Jewish community; both
studizs indicated 2 need for federation and the svnagogue comurunity to join together to
provide services and programs for Jewish families, college students, post-college
students, and adolescents. In the spring of 1993, the Jewish Federation of Southern New
Jersey established a Commission on Jewish Continuity to deal with the escalating rates of

assimilation, intermarriage, and Jewish illiteracy.” Although Jewish institutions alone
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cannot stem the tide of assimilation, commission members agreed that the commission
represented the best means of reaching Jewish individuals.

When Jews intermarry, under 30% of their offspring are raised as Jews® The
commission had to decide whether money should be spent on this segment of the
cormmmunity, when the likelihood of increasing the number of Jewish children is smazll. It
choge instead, to concentrate funds on those who have made a commitment to Jndaism.

First, money was allocated to the community’s day school. Then funds were
designated to a professional dating service (which got minimal results), followed by the
hiring of a program specialist for singles and voung adults,

The Commiitee on Adolescents (one of the commission’s subcommittecs) identified
five argas of high pricrity: curriculum development, parental education programs,
merschool weenage programs, social action projects, and youth tips to Israzl. The Iseaet
trip was developed with a shared investment concept between family, synagogus and
federation. When a child began Hebrew school. a bank account would be set up for him.
Each year the three components would put money into the account. By confirmation
vear, there would be enough money to send the child to Israel. By the end of 1993,
Temple Beth Sholom became the first arsa syragogue to take 1ts coniinnaton class to
Israel. Two vears later, many area synagogues were doing the same.

According to the commission’s chairman, the Israel component was a superb public
relations tactic but in reality, federation gives very little, and the other two partners foot

most of the bill. In addition, although the commmssion’s aceomplishrments looked good



on paper, the federation did not state whether its goals for continmty should foeis on
religious or cultural identity.

Ctther efforts by the Department of Jewish Edvucation of the Jewish Federation of
Southem New Jersey are worth mentioning.  The department gives $20,000 in yearly
scholarships. Teachers who take courses at Gratz College are given a $300/semester
stipend as part of an incentives grant. During inter-school workshops for teachers and
principals, speakers are often featured whom svoagogues could never afford to sponsor
individually. A principals’ couneil, established several years ago, has become invaluable,
Administrators discuss new curricula, discipline problems, troublesome parents, ete.

Federations serve as long term planners for the overall interssts of Jewish poliry.
Along with synagogues, schools, vouth groups, camps, Hillels, Jewish community
centers, and other Jewish organizations, they promote Jewish continuity.
SYNAGOGUES
Synagogues meet the more immediate needs of their congregants. Temple Beth Sholom

and Congregation Beth El are two Conservative synagogues in Cherry Fill, NJ. Listed
are some pertinent figures for this study,

Beth El Beth Sholom

" Membership {1997) 1150 families 1025 families
Confirmation class (96-97) 23 students 38 students
Hebrew High 111 {96-97) 26 30
Hebrew High I {96-97) 26 66
Hebrew High I (96-97) 30 70
Hebrew High I (97-98) 31 63
Hebr. High Teachers (96-97) 12 16
Rabbi B = any rabbi from Beth El
Principal B = Beth ED’s principal
Rabbi T = any rabbi from Temple Beth Sholom

Principal T = Temple Beth Sholom’s principal



RABBIS

There are three rabbis at Beth El and at Beth Sholom. The ones interviewed for this study
have served their congregations over 35 years. Both offered similar comments. There 13
great concemn over the findings of the 1990 National Jewish Population Survey. More
sermons have focused on the implications for the future of the Jewish community.

At Temple Beth Sholom (TBS), education for students and adnlts has always been
umportant for creating a Jewish environment in the synagogue. The school has won
nation-wide awards because of its emphasis, and classes have always been large, with a
retention rate of 80-90% over time. At Beth El, education is aleo emphasized from cradle
to grave.

Both rabbis have taught Hebrew high courses. There is give and take between them
and their principals. The Israel trip has become the highlight of Hebrew high school and
does encourage some students to continue their education. A rebbi from each synagogue
travels to Israel with the confirmation class.

Within the community, a tri-county hoard of rabbis meets monthly. It servesasa
think tank and support group, with Jewish continuity receiving much attention. As
previously mentioned, the federation’s efforts have also focused on conimuity. However,
Rabbi T suggested that federation allocate much more funding ‘or Jewish camps (camps
are actually models for Jewish communal life, with srong bonds tying campers and stall
together).

Spirituality is an important aspect of religion but unlike prayer, which ¢an be taught,

spirituality must be “caught.”
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The rabbis agree that schools must instill a sense of Jewish pride in their young
peopie. They believe principals and teachers must constantly work to create an
environment in which students can learn. Fmally, students should take advantage of
opportunitics to learn and to serve others. They must practice tikkun olam, constantly

stoving to make the world a better place.
PRINCIPALS

The principal at Beth El has served there since 1989; at TBS, an associate rabbi hired in
1995 became the full-time principal of the synagogue’s Hebreve high school. Principal T
explained that the entire school was revamped a few years before his arrival. The bar
mitzvah year used to he the last grade of the elementary school. It is now the first grade
of Hebrew high school. The change was made to promote contnuity within the prograns;
students would already be in the high school when they became b’nat mitzvah, with the
opportunity to interact with older students, This stucture already existed at Beth EL

n addition, because Midrashah, the community jumior coliege for juniors and
seniors, meets at TBS the same time as HHIII and HHIV, there 18 the perception that
education does not end after Hebrew hugh school.

Hebrew high school is divided into two scmesters. At TBS, each student takes two
5(} minute classes every Sunday morning. Then, HHII and HEIV meet Tuesday evening
for two 50-55 minute ¢lagses; HHE and HHIT attend two 43 minute classes Wednesday

evenings. At Beth El, students meet every Monday and Wednesday evening for two 50
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minute classes. Both schools require 75% class attendance. Students are responsible for
missed class work.

At TBS, the principal personally calls every student wha has not signed up fo
continue after bar/bat mitzvah. He is a full-time employee. Principal B also makes phens
calls to enconrage continuation through confirmation, but she works fewer hours and is
principal for the entire school, not just Hebrew high. Presently, Beth EI's retention rate
after bar/bat mitzvah is §5-70%; at Temple Beth Sholom it is 88%. The national
retention rate for all schools (not just those in the Conservative movemment) is 40%.% If
students attend Midrashah, they are informally tracked. Both principals would hke to
formaily track students once they graduate from high school but currently do not have the
time. Rabbi T sends E-mail to all college students.

Curriculum

The principals are responsible for courses and curriculum, with no directives from the
Conservative movement. Principal T noted that the Umited Synagogue of Conservative
judaism has, on occasion, sought out programs from TBS because its school has a
reputation for excellence in education. At both schools, there are core courses which
every student takes. Hebrew is required only during the bar/bat mitzvah year, bur at TBS,
it is an elective each successive year. Beth El confirmation students must take a course
entitled Crises Affecting American Jewish Youth. Eighty percert of the course deals with
interdating and intermarriage. Temple Beth Sholom does not tackle
interdating/intermarriage specifically. Principal T's approach 1is to get students to feel,

believe in, and identify with Judaism. As the Conservative movement's study indicares,
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the more education, the greater the commitment will be to Judaism.?

During the bar/bat mitzvah year, Rabbi B holds a class for families. He also teaches
HHIV. Both Principal T and Rabbi T teach HHI and HIII. The cantor works with
bar/bat mitzvah students at both synagogues but does not teach & class.

At TBS, there is a mandatory program called Activities in Jewish Living. Its goal is
to apply Jewish principles to daily living through a series of activities/projects in the area
of Torah (studv), Avodah (prayer), and Gemilut Hasadim (acts of loving kindness). HHI
is exempt from AJTL because of bar/bat mitzvah preparation. HHIV smudents participate
just during the first semester because of confirmation preparation. All other semesters,
students must select an activity from one of the three areas. Befere confirmation,
students are required to complete at least one activity from all three areas. Students at
Beth El may volunteer for community service any time during Hebrew high school. If
they complete 13 tasks (at least four involving prayer, four involving study, and four acts
of loving kindness) before they become b'nal mitzvah, they are awarded a cestificate of
commendation during the bar/bat mitzvah ceremony.

At Beth El, students are supposed 10 attend five Shabbat services during the year.
Once a vear, there is a special service for each grade, followed by unch. In addition,
tefillah {prayer) is required during the break between classes each Monday and
Wednesday evening. TBS does not require students to attend Shabbat services, but
rather, the school creates meaningful service oppbrt:nlitias - seventh and eighth graders
attend a prayer service during their break on Wednesday evenmys and participation m

services is part of the prayer area of AJL.
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Sugpgesied reading lists are offered at both schools through the librarian and the
synagogues’ book fair. Jewish magazines and newspapers are not pushed. Jewish
causes/charifies, youth groups and camping are encouraged. Each year, a representative
from Camp Ramah, the Conservative movement’s camp, makes 2 presentation to the
elementary students. There is & higher retention rate for students involved in camping
and youth groups; families who are involved with ongoing Jewish spiritual and
educational life are more likely to send their children to camps and 1JSY (Untted
Synagogue Youth group). For students who do ﬁot continue their education after bar/bat
miizvah, USY is & means {for them 1o socialize with other Jewish childeen. In addition,
they can take courses in adult education through their synagogues. Hebrew high students
are taken on trips, usually each year. The Israel trup 1s the eulmination of four years 1n
Hebrew high school. Both principals agree that the trip has a profound effect on the
students, and increased the retention rate in both schools.

Teachers

Temple Beth Sholom’s teacher/student ratio is too high but will be adjusted next year.
Beth El's classes have no more than 15 students each. TBS and Beth El both require
teachers to be Jewish, but not necessanly synagogue members or part of the Conservative
movement. They must, however, promote the poals of the movement. Both principals
attempt 10 hire teachers who lead Jewish lives. Teachers attend monthly staff meetings
and are encouraged to attend programs sponsored by the federation and the Coalition for
the Advancement of Jewish Education (CAJE). At Beth El, a teacher representative from

the elementary school sits on the school board; Monday night meetings make it



impossible for any high school teacher to attend. Teachers from THS are not represented
on the school board.

Principals’ Suggestions

Principal B suggests that rabbis stop pontificating and involve thamselves more in the
school. They should keep stressing the importance of Jewish education to congregants.
Rabbis, principals and teachers should be models of good behavior for congregants. To
understand the importance of Jewish education, parents must make it a prionity for
themselves. They' also should become more involved in their children’s lives, and
support all school programs. Principal T believes teachers themselves must keep
learning. As a Hanukkah gift in 1996, Temple Beth Sholom tock thern to New York
City for an educational tour of several Jewish sites and for a kosher restaurant experience,
As for parents, the school must give them the tools and support (with farmily education

programs) to live their lives more Jewishly.
TEACHERS

Responses to questions revealed no variations from one school to the other unless noted.
All teachers were frightened by the results of the 1990 National [ewish Population Survey
but most were not surprised.

Curricnlhum

Teachers all follow a curriculum. In general, the focus has remained the same since the
CIT Survey was released, however, some teachers feel that courses are more

contemporary and dynamic rather than historical. Their goals and significant messages



for the stadents include developing a strong positive Jewish identity with self-respect,
remaining committed to Judaism and having Jewish children, learning to take
responsibility for themselves and being responsible for passing on their heritage, finding
roots of ethics m Judaism, becoming knowledgeable Jews, and leaming why Judaism is
valuabie to them and to the world. Some teachers expressed a desire to touch the
students’ emotions and souls, to mansmit their own passion, and in turn, create a younger
generation of passionate Jews.

A few teachers use books in class but usually as suides and reference material.
Sometimes articles are handed out for review. Lsually, teachers fecture, with some
discussion after. Very few assignments are given - parents often complain if students get
homewaork. At Temple Beth Sholom, the school board limits hormework to 15 minutes
per class. Some teachers give long-term group assiznments. Very few give tests, Report
cards are sent home after cach semester. Students are evaluated raore on effort than
ability. One teacher always gives A’s as long as there is complete cooperation during
class, For each student, she writes a favorable comment. Anothzr teacher calls parents to
praise their children if they make an extra effort during class. Students are not asked 1o
evaluate courses - most would not take the task seriously. However, at the beginning of
each semester, one teacher asks students if there is anything in particular they would like
to learn.

Three teachers have been 1o CAJE (Coalition for the Advancement of Jewish
Education) Conferences and found them to be interesting and helpful. However,

conferences are often held in distant cities. Minimal subsidies are available, but not
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eooueh 10 ¢over air wansportation and hotel expenses. Many teachers can not afford to
attend. Teachers would artend more conferences held in closer proximity to home if they
could do so on a daily basis. Presently. a requirement stipulates attending the entire
weeks’ evenis or none at all. Some teachers expressed a desite for better communicatian
from the Department of Jewish Education - they knew nothing alout the $300/semester
available 1o them for talding conrses at Gratz college.

Teachers agree that spirituality should be discussed at an eartier ape so that children
have more time to understand the concept of G-d, the voknown, 1he intangible and prayer.
Students at Beth Fl have more opporhunity for prayer At both schools, the rabbis
conduct classes on spirinality during the confirmation year; studsnts are muech more
spiritually awakened after they return fram Tsrael.

Students’ Informal Activities

Instruction, class trips, programs, community service and social activities are a package
denl. Teachers helieve infonmal education, as well aa the formal clasaroom worl, i3
necessary. During the year. the Jewish community is invited to attend programs and heay
speakers. but principals do not utilize enough of them. Students could he invalved in
additional social action if it were coordinated with USY (youth oroup). Parenis are
invited to participate in programs at school but few attend. They are also welcome to go
on class irips. Some teachers mention Jewish publications; some bring in articles to read
in class. (Ine teacher encourages siudents to create and continually update a scraphoak of

imporTant articles.



Teachers somelimes discuss giving {o causes, both monetarily and tdme-wise. They
helieve the concept of doing samething to fix the world is an important one that ean he
taught better informally, through actual doing. One Beth El teacher takes her class to
Wazshingion, DC to meet with politicians. She discugses the value end importance of
political action in light of Jewish history, when Jaws were not serivigta. If stodends lesamn
to empower themsalves, they can change the courae of events.

Teachers encourape attending Jewish camps bur some are not happy with the Jewish
Community Center’s day camps. With 1330 children atiending, there is an opportumity o
teach themn a love of JTudaism i an wformal settng. However, teachers agree that not
enoueh effort 15 macde There i3 little to digtingish these camps from any othars
Because the faderation accepts money from the [nited Fund, its camps must hire anyons
who applies, There are often non-Jews working at the camps who are 2ot equipped to
deal with any aspect of Judaism. b addition, many Jewish staffers assume they do not
have to waorry about nterdaring the other comnzelors. The teachers ay it is nat in the bear
interest nf the Jewish community to accept United Fund’s money because the price
children may pay is too steep.

Most teachers have been to Israel several times, only two lave not made the mp yat.
All agreed that teachers should not only have a certain level ol commitment in order to
teach, bui need te be passionate rele models. Some believe teachers who are not married
1o Jews or are not raising their children Jewish should not be hired. Students pick up on
their feachers” commitment. Tsachers expressed the desire to be given guidelines of what

is expected of them when they are hired. They should strive to increase ther level of



commitment. Only two teachers had no other Jewish-related involvement outgide of the
classroom; their other jobs left them with no free time.

Communication

Teachers generally communicate with students as a class. Some give their home phone
numbers i students, urging them to call with any questions or problems. Parents are
catled if there is a problem, although a few teachers actually cali them to praise a child’s
efforts. Thers is ongoing give and tale with the principals, but very littie with the rabbis.
Some teachers find the time to talk to others about their successful stratemies, however,
some who are enxious to share do not always find other teachers receptive. Some
teachers follow up on confirmands; all believe tracking is importent and suggest a
volunteer could begin the process.

Teachers’ Suggestions

Rabbis should re-pricritize and et someons else attend to the bursaucratic details. They
should be more kands on with the students, should better educate their congregants, and
showid not lessen their standards because of pressure from members. They should stress
the importance of family life and transmitting values. One teacher suggested using the
hife cveles as an opportunity for education. Parents could attend a course on parenting
when a baby is named. During the child’s pre-nursery and nursery school years, parents
are generally very receptive to programs connected with their children. Befors a bar/bat
mmitzvah, rabbis should address parents on how to say “no” 1o interdating. Another

opportunity to address parents and children is before confimmatior.
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One teacher at Temple Beth Sholom would like the principal to offer a course on
comparative religion. Administrators should consider making Hebrew high six hours, as
it used to be. Students do not spend enough time learning; many teachers said it is scary
how little students know. One teacher thought a timeline of Jewish history, placed in the
hallway, would be helpful for students.

Some teachers feel that more teachers should demand regpect from their students.
The key to leaming 1s concentration. Teachers sabotage themselves if they do not
discipline their students. One teacher gives all students A’s, as long as they sit up straight
with their feet on the floor, keep only a notebook on their desks, and refrain from chewing
ST

Teachers believe parents should be taking more responsibility for their children,
talliing more to their children, and prioritizing their children’s Jewish education. One
instructor recommended that parents become as passionate abour Judaism as they are
abonr what college their children will attend. Parents should alse make an effort to invite
other children to their homes who do not live in Jewish areas.

Students should throw themselves into Jewish life - continue theiwr Jewash education,
join all the Jewish organizations they can, go to Jewish camps, and attend colleges with

higher percentages of Jewish students.
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CONFIRMATION §STUDENTS

Twe boys and two girls from each school were interviewed. The students were generally
not surprised by the 52% rate of intermarriage: some had aunts and uneles who were not
Jewish.

School Attendance and Curriculum

Four students attended Flebrew high school because their parents gave them no other
option, three mads their own decision 1o go, and one was influenced to atiend by the
principal. All had some friends who did not contirmez, mostly becanse parents did not
push the issue, and they did not really want to be there.

Three students had a teacher they really liked during the four years of school, snd
several had a favorite course. Many students chose the covwrse on the Holocaust as the
one which influenced them the most. Other favorites were a program on gpintuahty and
the class with the rabbis (at both schools). Most students said that courses diring the
confirmation year were the most interesting. One girl hated almost every teacher and
course; one boyv claimed & teacher had a negative wflusnce on him.

The students acreed that discussions on spirituality, G-d, and prayer were lacking
unti! the confirmation year, when they expenenced a spiritual connection in Istacl. The
rabbis from both schools involved the classes in discussions about spirirsality gincs their
return {rom Isracl. At Beth El, many students wha used to pray begrudeingly, now
demand prayer. Some of the boys started wearing a kepah {skull cap) and tzitziot
(frmges) ingide and outside of the synapogue. One boy from Temple Beth Sholom prays

every morming 4t home.



The students from both schools became much closer to their classmates as a result of
the Israel trip. Although thev felr profoundly more connected to their heritage, their level
of religious commitment waned after being home three weelks, with a few exceptions.
Almost all students will attend Midrashah next vear by their own choice.

Informal Religious Activities

Six students are members of United Svnagogue Youth (USY) bur are minimally involved.
Four belong te B'nai Brith Youth Organization (BBYO), but enly two are actively
involved. One member of BBYQ believed his invelvement increased his level of Jewish
awarensss. {One student attended an overnight Jewish camp, which did increase her
awareness; four zttended the Jewish Community Center Day Camp but with little effect
on them. A TBS smdent, with support from friends, started a Jewish Culture Club at his
high school, something he only thought about doing before going to Istagl, but was
moved to do upon hus return. As for Jewish newspapers and magazines, one student did
his reading on the mternet; a few students occasionally browsed through the local Jewiskh
Communriry Foice.

Two students participated in commumty service through BBYO, working on a
walkathon for handicapped children. Students from TBS performed community service
through the school’s AJL program.

Religions Commitment
Although all students fast on Yom Kippur, three out of eight ligh: candles each Friday
nipht and keep kosher. One student attends services once in a while, three occasionally,

and the rest hardly go.



Twa students were against interdating; the remainder did not think it mattered now.
Intermarriage was a different story - six were strongly against it; the other two believed it
would not be so terrible as long as the children of that union were ralsed in one religion.

Three students discussed interdating and intermarriage with thelr parents. Most
parents told their children they would not be happy with an intermrarmiage. The students &t
Reth El have a few teachers who discuss continuity frequently. Temple Beth Sholom
teens held discussions in their class with the rabbis.

Two boys were particularly impressed with their community serviee at an animal
sheiter and with teaching younger cluldren. Tips with a lasting impression were to the
Holocast Museum in Washington, DC and to the local mikveh (ritual bath).

Students’ Sugeestions

Students would like rabhis 10 come down to their level. The principal should bring in
speakers who are mtermasried and ean give first-hand advice. S/he shouid get rid of
some teachers and hire more interesting ones. Téachers shouid have more open
discussions as opposed io lecture. They should stop talking at the studerds and start
listening to them. Teachers should not state their opinion as fact. Students would hiks
more parents o start talking (o their children at a very young age about continuity.
Perhaps they should not give the children a choice about going to Hebrew high school.
For themselves, students agree they should attend as many Jewish social fumctions as

possible and let their friends know how they {eel about interdating.
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PARENTS OF CONFIRMATION STUDENTS

Of the parents interviewed, all were 40-50 years old. Two were fathers. Al parenis were
distressed by the 52% rate of intermarriage, but few were surpriscd.

Relisious Backgronnd

Three parents of Beth El students had some Jewish education, but only one was
confirmed. Two attended a Jewish camp and all were members of a vouth group, but not
necessartly actively involved. None participated in a college campus Jewish group or had
any courses with Jewish content while at college. All Ternple Beth Sholom parents had
some Jewish education, two were confirmed. One attended a Jevwish camp and two wexe
members of a youth group. Three were slightly involved with Hillel winle at college.
Two parents took college courses in Jewish studies.

Religious Involvement

Three Beth El parents participated in Jewish causes, two subscribed to a Jewish
newspaper or magazine, and all thought that attending religious services was nice but not
too important. Three Beth El parents had not been to Israel;, two were not sure it was
important to go. All TBS parents coniributed to Jewish charities Three subscribed to a
Jewish publication. Two parents thought attending services was important. One parent
had not been to Israel but was planning to go in a few months.

Role in Child’s Education

Three of the Beth El parents allowed their children to decide whether or not to go to
Hebrew high school; one gave no choice. One TBS parent encouraged his child to go

while two gave no choice. One student publicly declared when he became a bar mitzvah
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that he would continue his education. For one child, knowing about the tip to Isracl was
a motivating factor to continue his education. Parents wanted their children to continue
with their Jewish education so they would learn more about their heritage and be in social
situations with other Jewigh teens. Ome mother believed it was her responsiblity as a
parent to give her child every opportunity for learning.
Jewish Identity/Attiindes/Activities
No parents were aware of the eight behavioral expectations for the Censervative Jew.®
All parents wanted their children to feel comfortable with/proud of their Jewish identity
and marry witkin the faith. Three did not want to tell their children they could not date a
non-Jew, even though they were not comfortable with interdating. Attending a day
school was not a priority for anyone bur attending a Jewish camp was important to all.
‘While some parents suggested talking to children about contimuty 2s soon as they could
understand the concept, one mentioned the early diaper stage, anc. others suggested
bar/bat mitzvah age. Additional opportunities for parents to instii] a Jewish identity
wounld be taking children to any Jewish community celebrations, speakers, film festivals,
ar programs. Reading Jewish books, celebrating holidays with family, meeting Holocaust
survivors, and visiting relatives” graves ars other suggestions for ingtiliing Jewish
identity.

All parents spoke favorably about their children’s trip to Israzl and almoest all would
like the children 1o continue their Jewish education with Midrashzh, and possibly, cellege

COULSEs.
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Parents’ Suggestions

Rabbis should make themselves more a part of students’ lives and should talk to them,
not at them. Principals should offer more speakers for the parents, like the public schools
do, especially dealing with intermarriage. They should not berate students for leaving
school early when invelved in sporting events. Teaching methods are important in
Hebrew high school; this is a social age and students need a substantial amount of
interaction. Teachers should dwell more on the positive aspects of Judaism and spend
less time on ritual. Rabbis, poneipals, and teachers should befter explain to their students
why they shonld not interdate. Parents should make it clear how they feel about
witerdating and intermarriage and how acceptable it will be, and they should live in

Jewish neighborhoods. Students should maintain their Jewish friznds and stick together.
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CHAPTER 4

CONCLUSIONS

The alarm that sounded after the 1990 CIF National Jewish Population Survey was
released riggered positive action in the south Jersey Jewish cornmnity, The two
Conservative synagogues that were the basis of this study are both attempiing to siem the
tide of assimilation but they could domuch more.

To their credit, both have schoolg with dedicated administrators and committed
teachers. The course selections are varied and interssting, but Hebrew is not mandatory
for the duration of high school and should be, according to one of the behavioral
expectations of the Conservative Jew.! Knowledge of the Hebrew language is often
required for teachers. Students are encouraged fo take the teackher certification course
pffered at Midrashah, which enables them to begin teaching Hebrew school while at
college, an excellent spurce of additional money.

The Congervative Movernent 13 remiss in several areas. Camp Ramah and USY
(United Symagogue Youth) are under its auspices. Their programs should be better
integrated with those of the Hebrew school. Net only should rabbis, principals, and
teachers encourage students to participate in USY and attend Camp Ramah, but credit
should be given for doing so. Camp Ramah incorporates daily classes into its recreational
activities,” and credit could easily be transferred to the Hebrew high school. USY

sponsors many social action/commumity service projects for which Hebrew school
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students could receive cradit. The Congarvative movement 18 in & position to exert
authority aver its member synagogues. There are hehavioral expectations for the
Conservative Jew” with which none of the parents interviewed were familiar. The
SYnAporues Iust begin 10 articulate behavioral expectations if they are to meet the
challenges they face. Conservative Jews of all ages, atudents as well as parenrs, are
entitled to know what Conservative Judaism expects of them. Rabbis should incorporate
these behavioral expectations inlo sermons aod coordinate their efforts (o disscminate this
information with the board of directors, board of education, principals, and teachars.

If parenis made their children’s religious education as much a priority as their
children’s high school and foture college education, the synagogues would have to
enlarge their facilities. One way to make that priority a reality is for Hebrew high schools
to create accredited programs accepied by the public schools (and Midrashah credits
could be accepted on the college level). If a lew more hours of classes were added each
week, students would have mote congistent and tensive cotrsss, but there would be less
opposition to the additional time if credits were transferred to the snidents’ public
schonls.

Student survey results indicate that education is an effective tool for producing voung
adulis with positive Jewish identitics but not necessarily for producing young adulis who
reject interdating. Most students were opposed to nternmarriage but only a few sirongly
opposed Interdating, Attindes toward imerdating correlate strongly with those of their
parents. Tt should be obvious to parents that their children will marry those whom they

date’ but many parents skirt the issue of interdating hecause they lack the skills and
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knowledge to deal with it. Some parents wha themselves received more intensive Jewish
education were weak on the issue of nierdating. This is contrary to te usual pattern of
how additional education affects the atritudes of adults.

Synagogues need (o take more initiative and direct more resources toward educating
the entire family in order to adequately condroni the problem ol assimilation. As
suppested by one of the teachers, rablis should vse each life cycle of a child, starting with
his/her birth, as an apportunity to meet with parents. Rabbts o comenumeate to parents
how important it is to articulate to children the idea that Judaism is a priority, They can
discuss ways that can help insure contimuity, teaching parents how to integrate Judaism
and Jewish practices into their lives. Parents need to know that Judaism is not 4 feeling
religion, but a doing religion. TFeeling Jewish is not enough: if vou (the parents) don’t do
it, they (the children) will never learn it!

Parents ¢an mspue children to make Jewish choices by being Jewish on a consistent
basis. If possible, they should regide in ecrummundties where the Jowish population is
substantial - areas with federation programs and fewish community centers. Judaism
st be intense so that it touches the heart. Parents should be taneht (o use Jewish
symbols in the home, to light candles on Friday night, and to celebrate all Tewish
holidays. Children learn by example and they will cherish what their parents cherish.

More extensive and intensive Jewish education is clearly associated with the ifkelihood
of inmarriape because it strenpthens Jewish wentitv.® However, no matier how dynamic
the teacher or how inviting the school atmosphere, the beanty of Shabbat and the wisdom

of Judaism’s high ethical standards cannot he inculeated successtiully without
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rzinforcement in the home. Jewish parents must be positively eropowered to serve as
Jewish role models for their children. Deing Jewish hag meaning if it is 2 part of people’s
gveryday tives. A Judaism thal is confined to the four walls of the schoolroom is not

worthy of survival.
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CHAPTERS

SUGGESTTONS FOR FURTHER STUDIES

Intermarriage is becoming a greater threat to Jewish continuity each day, with the
current 52%; rate. All parenis interviewed for this study wanted their children o marry
within the faith, but many approached nterdating with uneertainty and confusion. They
can anfluensce their children while still living at home, and they often do hy forhidding
some behaviors and encouraging others. But many parents are no longer setting
parameters for their children (exeept on issues inlvnlving academic decisions). Why
parents say “yes” 1o interdating and “no” 1o intermarriage shoutd be the foens of futnre
research. This reasarch could be conducted at a few synagoguss in Camden conmty.
Parents of pre-bar/bat mitzvah students would be required to atiend family education
seminars extending over a three-year period. Rabbis would educate parents on the impact
of their decision - saying “yes™ or “no™ to nterdatmg; then, wole playmg woudd be the
focus of several sessions, to increase parents’ comiort level in dealing with the issue.
Parents would be surveyed before their children’s bar/bat mitzvah, snd then agzin, before
their children's confimation. Results from the surveys would be compared.

Overnight Jewish camps are mini-models of Jewish communities where children,
teens, and adults live together for eight weeks. Close relationships are esiablished, and
friends leam to pray and play together. All food is kosher, and only Hebrew is spoken

during meals. Children have an integrated program of recreation and classes, and certain
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age croups perform community senvice. A study of the role of Jewish camping in
reducing the rate of intermarriage might influence the Conservalive movement to
coordinaie its camping program with its supplementary sachool program. Beginning at 11
ar 12 years af ape, campers and their counselors would attend seminars on interdating
which would alternate lecturing with role plaving. Tracking would take place over a {ive
io ten year period, with datmp/marriage patterns compared o those of non-campers.
Social wends of young acults are (nteresring areas for further research. lews ara
living more independantly, mayig later, and having (fewer) childian later Jews'™ own
values which promote more adveation and higher achievement often work againgt theo
By the wmne they complete post-piaduate warly, they are ofder, owe money for loans, ang
often do not find jobs immediately. They need time to pat on their feer and establish
themselves hefore they can address the responsibilities of marriage. The older they get,
the more difficuit it becomes to meet eligible pariners. Manyv have grown up with
material prvileges and do not want to start out with a tiny apartment and work their way
up, as their parents did. Jews are also more transient, ne longer Lving in major
population ceniers on the east coast. Economic factors become more importani than
religious ones, and they take jobs far away from Jewish culhiral centers and away from
then families. The breakdown of the family is another socizl trend which can weaken the
linles to Jewish suppaort systems and to the Jewish community. Demographic studies
ghonid be done through federations in different regions of the couniry, especially the
more remate areas, with a national objective of providing resouwrces for Jews throughout

the countty. Interviews with lews who are not afliliated with any synagogues or Jewish
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orpanizations should be conducted to deterining whether there 15 enpugh guireach baing
done.

A study of membership and attendance of Hillels at colleges with Jewish populaiions
of gver 20% would be helpful n planmng programs on carmpus that deal with increasing
students” Jewish rdentity. Jewish alumni who have become exiremely successful could
be asked to contribute money for programeming on campus. Funds would be available to
students with leadership qualities who want o pet invalved i Jewish causes. They could
artend orgamzanonal conferences and visit places of Jewish inisrest, Like the Holocaust
Mirgeum in Washington, DC. Alumni who are commirted Jews, and have naot
intermarried, could be invited to speak to the students ahout their area of expertise. The
hook would he secular. Alumni would detail their success stories. However, they would
also include some discussion of their Jewish activism. Students would be tracked aver
the next five to ten years, with particular interest in their Jewish involvement and
dating/marriage patterns.

Another helpfud study would be to determine how many leaders of major Jewish
organizations are intenmanried, to assass the effechiveness of the leaders who are against
those leaders wha are not Sntermarried.

A final suggestion for additional study in the year 2000 is an updated national Jewish
popuiation survey to determine whether the focus on the results of the 1990 survey

produced any change.
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APPENDIX 1
SURVEY FOR HEAD OF DEPT. OF JEWISH EDUCATION

Inn 1994, the Councl of Jewish Federations released a Jewish population study which
cited & 52% rate of wtermanmage, The purpose of my research is o determine what is
baing done to reduce the rate of assimilation, specifically with Fiebrew hish school
students.

What are your thoughts on the 52% imermarriage rate?

Tell me about the federation-synagogue relationship in southern New Jersey.
When was the Continnity Commission set up and what did #t accomplish?
Has the southern New Jersey community eonductad its own population study?

Where in this community do you think funding should go in order to stem the tide of
assimilation?

How much support does the federation give for tean tops 1o Israsi?



APPENDIX 2
SURVEY FOR RABBIS

Background

in 1990, the Council of Jewish Federations released a Jewish population study which
cited a 52% rate of intermarriage. The purpose of my research is to determine what is
being done to reduce the rate of assimilation, specifically with Hebrew lugh school
students.

What are your thoughts on the 52% intermarriage rate?

Why don’t all the shudents continue their post bar/bat mitzvah education? Are the
numbers hrgher than in the past?

Synagogue activities
Has the focus of your sermons changed since the report was issued?

What is being done in the synagogue to encourage students (and their parents) to continue
their Jewish education?

Does the synagogue offer any programs or activities for children who don’t attend
Hebrew high schooi?

Relationship with school; activities, directives, & teaching

What do you do, specifically, to increase the retention rate in Hebrew high school and
encourage continuity?

Do you teach anv Hebrew high school courses?

What directives, if any do you pass along to the principal?
What role do you play in the confirmation class’ trip to Israel?
Community

The tri-county board of rabbis meets monthly. How much focus has been given to Jewish
continuity in our community?

Has the Bureau of Jewish Education been actively dealing with sssinrilation in ong
community? If yes, how?



Action to reduce 52% rate

What is being done in the school to encourage students (and their parents) to continne
their Jewish education?

How success{ul do you think the confirmation class’ trip has been in shaping the Jewish
future of its students?

‘What role should spirituality play in a student’s religious education? Do you thank our
students receive enough spiritual fulfillment? Are Jewish camps and youth groups better
able tc meet students’ spiritual needs than the religious school is?

Suggestions

What changes if any, would you recommend for the Hebrew high school curriculum to
make it more appeaking to students? How many go on to Midrasha (Jewish school for
11th & 12th graders)?

What more ¢an rabbis do to help reduce the rate of assimilation?

What more can administrators do to help reduce the rate of assirzilation?

What more can teachers do 1o help reduce the rate of assimilation?

What more can parents de to help reduce the rate of assimilatior:?

What more can stidents do to help reduce the rate of assimilation?
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APPENDIX 3
SURVEY FOR PRINCIPALS

Background and Planning

In 1920, the Council of Jewish Federations released a Jewish population study which
cited a 52% rate of mtennarriage. The purpose of my research is to determine what is
being done educationally with Hebrew ugh school students in an effort to reduce the rate
of assimilation.

What are your thoughts on the 52% rate of intermarriage? Have the results of the study
changed your curriculum focus?

What do you do, specifically. to increase the retention rate in Hebrew high school and
eneourage conlinuity?

By each grade. how many students are presently enrolled in Hebrew high schooi?
What is your retention rate after bar mitzveh? How has that rate changed over the years?
Curriculom

What are your goals for Hebrew high school students? Do you have an overall
curricelum plan? If yes, what is it?

What are the most sipnificant messages (implicitly or explicitly) vou wish o convey to
the students? By what means do vou convey these messages?

Do you receive any directives from the Conservative movement regarding Hebrew high
school...what should be taught, how many hours students must spend in class?

Do you recetve any directives from the Jewish Faderation’s Bureau of Jewish Education
regarding Hebrew high school...what should be taught, ways to involve shudents in
community activities? Should the burean have mors inprt?

Is there communication between the rabbi, chazzan (cantor), educational director and the
school board regarding cuntculum? Should there be more input from any of them?

What courses are offered? Have they changed over the years? How? Is Hebrew required?
When are classes held? What is the duration of éach?

How do vou feel about homework?



Do you thunk the corticnlimn provides for sufficient spiomial eonnection? Do students
quesrion (r-d's existence?

Studenis’ Informal Relisions Activitics

Is attendance at Shabbat scrvices required (or encouraged)}? Do students have any
participatory services?

Do you affer pertinent reading sugpestions for pleasura?

Do you epcourage teachers, students and parents to subgoribe 10 Jewish magazines and
newspapers?

Do you epeourage students to contribute 1o any Jewnsh canges or charitiss?

Do you schedule class trips (where), speakers (who and how chosen). or other
programs{what is their conient)? Is discipline an issue when all the classes are together?

Do you feel that students benefit most from clags time or from other leaming experiences,
such as class trips, programs, commmunity service, and other social activities? Is social
action or volunteer work required a8 part of the program?

Tell me about the Confirmation class trip (o Lsrae] and the role it plays in the students’
Jewlsh awareness.

Communication/Methodology

How do you influence the students to contimie their education after bar/hat mitzvah? Do
you encourage them, a3 well as their parenra, during the early stages of their education?

Do you communicate with the students one-on-one or to the group? What about with
their parenis? Do you comuemunicate with them orally or in writing? Do you get resulis?

Teachers
How many teachers work in Hebrew high?

What is the teacher/student ratio?

Do you require teachers 1o demonstrate a certain level of comunitment. . must they belong
to a synagogue? Must they be Orthodox or Conservative? Mugt they be Jewish?

Do you ever sponsor educational programs or trips for the teackers?

Do you cormmumeats with the teachers? How...one-on-one or a3 & group? 13 yonr
comminnication oral and/or written?

Does a teacher representative sit on the board of education?
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Are (eachers required to submit lesson plans?

How do teachers evaluate students? Ts good moral character a standard of achievemeni,
zod thwe, rewarded? Is there a subject called *menschlichkheit’ (exhibiting quatibies of

high moral eharacter) on the evaluaton form (report card)? Do vou think achievement

should only be measured by mastery of coptent matier? Do teachers generally evaluats
ability over effort?

Da you encourage attendancs 4t Jewisk camps and Jewish vouth groups? Is there a
higher retention rare for students whe artend 4 Jewish camp? A Jewish vouth group?

Pemosraphics

Do you share your successiul strategies with other Hebrew high achaol principals (or are
you fearful of losing your competitive adge)?

Bo you do follow-up on the confirmands? Do you think it is important 1o track Hebrew
high graduates to atlirm that they have kept their Jewish heritags and passed it on to the
next generatien? 1f ves, whe should be doing the follow-up?

Suggestinns
What more can rabbis do to help reduce the rate of assimilation?

What more can adminisirators do to help reduce the rate of aszimilation” What gbout
icachers?

What more can parents do to help reduce the rate of assimilation?

What maore can gtudents do to help reduce the rate of assimilation?
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APPENDIX 4
SURVEY FOR THRACHKRS

Background and Planning

in 1990, the Council of Jewish Federations released a Jewish popudation study which
cited a 52% rate of intermarriace. The purpose of my research i to delermine what is
being done to reduce the rate of assimilation, specifically with Hehrew high schoal
students.

What are yout thoughts on the 52% rate? Whar do you do, specifically, to both increase
the retention rate in Hebrew high achool and encourage continuity?

Curriculum
How long have yon been teaching?

Have the resulis of the study chapged your curniculum foeus? Lroes any part of vonor
curriculum focus on the resuits of the 1990 pomlation smidy?

What are your goals for Hebrew high school students? Do you have an overall
curricwlum plan? [ ves, what is it?

How is vour course taught? Do you use textbeoks?

How do vou eveluate students? 1s good moral character a standard of achievement, and
thus, rewardad? 1s there a subject called ‘menschlikhkeit’ {exhihiting good maral
character) on the svaluation form (report card)? Do you think achievement should be
meagurad mainty by mastery of content matter? Do you generally evaluate ability over
effont?

Do you assige homework? If so, are the results evaluated™

What are the most signilicant messages (implicitly or expliciily) you wish to convey to
the students? By what means do vou convey these messages?

How much of a role does spiritual fulfillment play in the level of a student’s commitment
to Judaism? Do you think the curriculum provides for spiritval concection?

DNoes the Coalition for the Advancement of Jewish Education (CAJE) oifer directives or
material to encourape Jewish continuity?

Are course evaluations [illed out Dy the students at the completion of each conrse?
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Students’ Tnformal Religions Activities

Do you feel that students benefit most from class time or from other leamning experiences,
such as class trips, programs, community service, and other social activities?

Ts social action or volunteer work reguired as part of the program? If not, do you think it
should be?

Do you spensor any programs and/or trips for both stndents and their parents?

Do you encourage students and parents to subscribe to Jewish magazines and
newspapers?

Do vou encourage students to contribute to asy Jewish causes or chatities?
Teachers’ Religious Activifies
Have you been to [srael?

Do you think it is important for teachers to have a certain level of personal commitment
to Jewigh continuity?

Are you aware that there is a $300/semester stipend available to teachers for conrses
taken at Gratz College?

What other Jewish-related activities are you involved with outside the classroom?
Communication/Methedology

How do you communicate with your students? Do you speak to them one-on-one or just
as a group?

What about their parents...do you communicate with them one-on-ome or a5 a group? Is
your communication oral or written? Whar kind of results do you ger?

Do vou commumicate with the principal? the rabbi? Is your communication oral and/or
written? Do you think the rabbi should have more input regarding the curriculum?

Do you share your successful strategies with other Hebrew high school teachers?

Do you do follow-up on the confirmands? Do you think if is important to rack Hebrew
high graduates? [f so, who should be doing the follow-ups?
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Suggestions

What more can rabbis do to help reduce the rate of assimilation”
What more can principals do to help reduce the rate of assimilation?
What more can teachers do to help reduce the rate of assimilation?
What more can parents (o to help reduce the raie of assimilation?

What more can students do to help reduce the rate of assimilation?



APPENDIX 5
SURVEY FOR CONFIRMATION STUDENTS

Backgreund

In 1990, the Council of Jewish Federations released a Jewish papulation study which
cited a 52% rate of intermarriage. The purpose of my reseatch is to determine what is
being done to reduce the rate of assimilation, specifically with Hebrew high school
students.

What are yvour thoughts on the 52% intermarriage rate?
School Attendance and Curriculum

What prompted you to continue your Jewish education after yous bar/bat mitzvah? Did
vour parents, the teachers, and the principal do anything to influence vour decision?

Do your iriends attend also? If not, why?

What courses and/or teachers had the greatest effect on vou while attending Hebrew high
schoal?

Was there enough spinituat fulfillment offered through the Hebrew high school programs
and/or classes? What activities in the ¢lassroom, or what kind of programs and guest
speakers. could enhance the spiritual aspect of Tudaism?

Please tell me abour your Confirmation class trip to Isracl. Was it your first time there?
When vou renmned from the trip, did you feel more connected to vour heritage?

Do you plan to attend Midrashah (Jewish school for 11th & 12th graders) next year?
Informal Religiows Activities

Do you belong to any Jewish vouth group? If yes, which one(s)? Has that involvement
mereased your Jewish awareness?

Do you attend or have vou attended a Jewish camp? If yes, which one{s)? Has that
mvolvement mereased youwr Jewish awareness?

Do you participate in any Jewish causes or charities? If ves, which ones?

Do you subseribe to any Jewish magazines or newspapers? If yes, which ones?
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Religious Commitment

What about observance level in the home? Do you light candles on Friday night, keep
kosher, fast on Yom Kippur?

How often do you attend Shabbat services? Do you attend with family members or
fnends?

How do you feel about interdating and intermarmiage? Have you had discussions with
your parents on interdating and intermarriase? How often?

Since beginning your Jewish education, have any of vour Hebrew school teachers
discussed Jewish continuity, interdating, and intermarriage with vou and your classmates?
If yes, how many have discussed these topics? Did the discussicns have any impact on
your thinking?

Did any of the foliowing have an impact on you: a teacher, a particular conrse, clags trips,
social functions, community service, attending a Jewish camp, participating in a Jewish
youth group, confirmation class tip to Isras]?

Suggestions

What changes if any, would vou recommend for the Hebrew high schoal cumiculum?
What more can rabbis do to help reduce the rate of assimilation?

What more can principals and teachers do to help reduce the rate of assimilation?

What more can parents and students do to help reduce the rate of assimilation?
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APPENDIX 6
SURVEY FOR PARENTS OF CONFIRMATION STUDENTS

Background

In 1999, the Council of Jewish Federations released a Jewish population study which
cited a 2% rate of intermarriage. The purpose of my research is to determine what is
being done to reduce the rate of assimilation, specifically with Hebrew high school
students.

What are your thoughts on the 52% intermarriage rate?

Religious background

What is your age? 35-40?7 40-45? 45-507 30-557

Did you have a Jewish education? Did you attend Hebrew high school?

Did you attend a Jewish camp? Were you a member of a Jewish youth group?

While t college, did you participate in a Jewish campus group? Did you take courses in
Jewish studies?

Religious involvement

Do you participate in any Jewish canges or charities?

Do you subscribe to any Jewish magazines or newspapers?

How important do you think it is for families to attend Sabbath szrvices regularly?
Have you been to Isracl? Do vou think it is impclﬁrtant for you anc your family to go?
Role in ¢hild’s education

Why do you send your child to Hebrew high school?

What did you do, specifically, to encourage your child to continus histher Jewish
education? How impertant is it for vour child to continme his/her Fewish education?

Did knowing about the trip to Israel during the Confirmation vear influence your decision
to send your child t¢ Hebrew high scheol?
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Jewish Identity/A tiftudes/Activities

What goals do you have for your child's Jewish idemity? Do you want him/her to...
mary someone Jewish...send vour grandchildren to a Jewish dav school...send vour
arandchildren to a Jewish camp? Do you think s/he shouid place more, less or the same
importance on Jewish identity?

Are you aware of the Conservative movement's e ght behavioral expectations?’

Are you and your spouse both Jewish? How do you feel aboul interdating? At what age
da you think it’s appropriate to talk 1o vour child abowt issues such as interdating, |
intermarriage, and Jewish contimuity? Do you talk to your child about Jewish continuity?
How often? Besides family discussions, what other opportunitics do you feel parets
have to instill a stong Jewish identity?

What do you think about the Confirmation class trip to Israel? Did vou notice any
changes in your ¢hild since s/he returned?

fs vour child very friendly with the other students in Jus/her class? Are hisfher close
friends from Hebrew high school, public schaol, or ather sources?

Would you Fike your child to go to Midrashal next year? to take cousses in Jewish studies
ai college?

Suggestions

What ¢hanges il any. would you recorumend for the Hebrewy hish school curriculum o
make it maore appealing to students?

What more can rabhis da to help reduce the rate of assimilation? What about
administrators?

What mote can teachers do to help reducs the rate of assimilation?
What more can parents do to help reduce the rate of assimilation?

What more can students do to help reduce the rate of assimilation?

' Epstein, 1 (1995, Spring). The Ideal Conservaitve Jow: Bight behiuvioral expeciations. [frad Synagoguwe Reviow
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