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ABSTRACT

JoAnn Ulbrich, Vocabulary Acquisition of Target Words by Second Grade Students
Through Storybook Read-Aloud Sessions, 1997, Dr. Randall Robingon, thests advisor,
Rowan University Master of Science in Teaching Elementary Education,

The effects of three conditions of vocabulary presentation were examined to determins
which method i3 optimal for vocabulary acquisition of the meanings of unfamiliar words in
elementary school students. The design of this studv was similar o that used by A_ Brett,
L. Rothlein, and M. Hurley {1996). Three intact classes of second grade students, N = 58,
in & suburban area in Southern New Jersey were randomly assigned ta a control group, a
group where students received no explanations of target words when they were read a
storybook aloud, or a group where students received brief explanations of taroet words
when they beard a story read aloud. Pretests, posttests, and retention tests were used to
acquire measures of amount learned or amount lost with regard 1o the vocabulary wards.
A one-way Analysis of Variance and post hoe Tukey’s HSD and Scheffe’s Test
comparisons, p = .05, revealed students who received explanations of target words during
the read-aloud session learned significantly more than students whe were not given
explanations or students who were not exposed to the storybook. A one-way Analysis of
Variance, p = .03, of the amount lost revealed no significant differences in the amount of

Tetention between the three groups.
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MINI-ABSTRACT

JoAnn Ulbrich, Vocabulary Acquisition of Target Words by Second Grade Students
Through Siorybook Read-Aloud Sessions, 1997, Dr. Randall Robinson, thesis advisor,
Fowar University Master of Science in Teaching Elementary Educarion

Three conditions of vocabulary presentation were examined to determine effective
methods for vocabulary acquisiiion in elementary school students. Findings revealed
students receiving explanations of target words during a read-aloud session learned
significantly more than students not given explanations or students not exposed o the
storybook, No sigmificant difference in the amount of retention berween the three groups

was found,
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Chapter One
The Scope of the Study
Introduction

Reading to children has become a widely accepted and a valued practice for parents
{Greaney, 1986) and educators (Hoffiman, Roser, & Battle, 1993). In a survey of 183
elementary schoel teachers it was found that aver 70% of them read aloud to their
students for 20 minutes every day and “the remaining 28.5% reported reading
aloud 10 to 15 minutes daily or 15 to 30 minutes, 2 to 4 fimes a week.” {Lickteig &
Russell, 1993, p. 203). Numerous benefits have been evidenced from such read-aloud
practices. Some of the benefits include higher overali aclieverment, increased appreciation
far literature, growth in vocabulary, and Iimproved hstenung 4nd comprehension skills
{Greaney, 1986, Licktieg & Russell, 1993; Whitehurst, Falco, Lontgan, Fischel,
DeBaryshe, Valdez-Menchaca & Caulfield, 1988; Fondas, 1992; Frick, 1986}
Furthermore, as cited by Moss (1995), “...Becoming a Nation of Readers asserts that
reading aloud 15 the smgle most important activity for creating the background necessary
for eventual sizccess in reading™(p. 122).

Because the techmique of reading aloud is widely used and accepted, researchers are
constantly contributing new information on strategies and their perceived benefits.
Yocabulary acquisition from read-aloud practices is one area in which research is being
done (Edey, 1989; Robbins & Ehri, 1994; Senechal & Coruell, 1993; Senechal, Thomas &
Manker, 1995). Research has demonstrated that knowledge of vocabulary is important to
many aspects of education. ¥t has been estimated that elementary school children learn an

average of 4,000 words per vear (Brett et al |, 1996, p. 415), Vocghulary growth has been



strangly linked to reading comprehension (Peitz & Vena, 1996; Reutzel, Hallingsworth, &
Eldredpe, 1994), lanpuage accuisiton of non-English speaking children
(Hasting-Gonpora, 1993, Elley, 1959), and decoding and inferencing skills {Frick, 1988).
Since reading aloud to children has been assocated with vocabulary gains (Brett,
Rothlein, & Tudey, 1996; Elley 1989 Robhins & Ehri, 1994 Sencchat & Comell, 18933,
it follows that future research should focus on the most efficient means of presenting
staries and vocabulary to students to foster optimal vocabulary growth

in tins study vocabulary acquisition was measured afier reading a storybook alond o
second srade students in different ways. The purpase was ta determine which condition

was most conducive to learning meanings of new words.

Significance of the Study
A strang correlation has been found berween vocabulary and aeagamic achisvement
(Gauthier, L.R., 1991). Tt is important ta determine under what conditiong elementary
students can learn new words most effectively. This study examined the acquisition of
new vocabulary words by second grade students. Three second grade classes wers given
chifferent presentations of new vocabulary words in the context of 2 storybook that was
read aloud one time. The primary eomaideration of the study was whether or not second

grade siudents needed explanation of new words in order to leam their meaninga

Statement of the Problem
Read-aloud praciices have been found to enhance vocabulary. Wocabulary knowledge
offers studams many advantages, therefore, techriques for the successful development of
such vocabulary gains must be invegtipated fiwther, Specifically, voder what conditions of

presentaton ol new vocabulary words during read-aloud sessions o second grade



students learn the meanings most frequently? This study examined whethier the siudents
would learn words incidentally by hearing them in the context of the story, or if these
woids would necd 10 be accompanied with some explanation in order for learning to take
place, Furthermore, it examined whether learning vocabulary through a single read-aloud

session would be permanent or temporary.

Statement of the Hypothesis
it was hypothesized that there would he no significant differencs between the
acquisition of fargst words by second grade stidents who recaived explanations of tarpet
words winle a storybook was being read aloud and the acquisition of target words by
secand orade students who did not receive explanations of target words while a story was

being read aloud.

Limitatians of the Smdy

Several limifations were apparent in the design of the study.

1. The sample used was taken from only one elementary school and ia not & tuly mandom
saunple. Random sampling is the best way to achieve a sample that is truly representative
of the population (Gay, 1996). Ii is questionable whether the sample of second grade
students in this school ig representative of a larger population of second grade students.

2. Some of the students who participated initialty had to be dropped fom the study
because of absence during one or more of the research sessions. Since lavper sample stzes
are more likely (o represent a population (Gay, 1996), the additicnal data would have
been beneficial to the study.

3. Of the three second grade classes that participated, one of the classes was familiar with
the researcher conducting the tests, which may have reduced test rnxicty within that
Lroup.

4. The study used only one storvbook and ten target words, It is questionable as to
whether these findings would generalize to different stories and vosabulary words.



A design that incorporated several toals with different books and words may have clarfied
this question.

3. The researcher could not control whether or not students had heard the story befare
outside of class, I students had heard the story before they would have had additional
exposures to the words and therefore may have bad an advantage i the testing condition.

6, No baselice data was taken t0 determine prior knowledge and level of vocabidary
development in the students. Tt is possible that stodemts with different levels of vocabulasv
development learn words best in certain ways. This possibility sngzesis that a group of
students cowld bave been put at an advantage or disadvantage of which the researcher was
UnWare,

7. Because the researcher created the tests that were administered to the participants,
there were no reliability or validity seores available. The tests wers not piloted before the -
study, H is possible that these tests were not an appropriate measure of vocsbulary
acquisition. Piloting the tests would have generated some data on the consistency of the
measurement device.

8. Since the rtems on each of the three tests administered were identical, although varied
m sequence, it is passible that some learning occurred from test familiarity and
pretest/pasttest interaction effects.

Defindtion of the Terms

The following is 3 list of the operational definitions that were used for this study:

Amount Learned - the amount of vocabulary acquisition thar has occurred as measured by
the increase in a score from the pretest to the posttest {(amount leamed score = pasttest
score - pretest score).

Amouar fost - the amount of forgetting that has accurred as measure by the decrease in a
score from the posttest to the retention test (amount lost seore = postiest score - retention -
test score).

Explanafion of Target Words - a brief explanation of the meaning of target words using a
synonyin or a short phrase.

Pasttest - a variation of the pretesr administered to all subjects in sroups A and B
immediately following exposure ta the story and administered to all subjects in group C
during session [wo.



Pretest - a 15-item multiple choice test containing 10 tarpet words and 5 words assumed

1o be known by all subjects which was administered to all subjects in cach group prios to
any exposure to the story.

Read-Aloud Session - a 10 to 13 mimute session where students pathered around the
researcher in a story circle and listened quietly as the researcher rend the story aloud.

Betention - semembering of words from the posttest to the retention test demonstrated by
& arardt amouint lost score.

Erteption Test - a variation of the pretest and immediate posttest administered to ait
mabjects in groups A and B ong week after exposure to the story and administered 1o all
sabjects i group C during session three.

Xarget Words - words selected from the story that were chosen to examine for vocabitary
aequistion, Selechon of the words was based on the assumption that second grade
students would be efamiliar with the meanings of the words.

Mﬂﬁﬁiﬂ:ﬂﬂﬁlﬂm the demonsivation that learning occurred based on a significant
increase in the mean of scores fram the pratest to the posticst.



Chapter Two
Review of Related 1.iteranire

Introduction

Research hae demonstrated a positive relationship exists betwesn academic
achtevement and vocabulary kinowledpe (Gauthier, 1991}, It would be valuable 1o
educators to know under what conditions vocabulary acquisition is most Ikely to oceur.
More specifically, what type of presentation of vocabulary word meanings is necessary
when students are listening to a story read aloud? Research in the area of vocabulary
acquisition through read-aloud sessions has focused on several different straresies and has
shown contradictory findings. Previous research has been concernad with active
paricipation on the part of the learner, incidental learning of vocabulary words through
read-aloud practices, the need for the mstructor to facilitate learning of new words

thraugh explanation, and the number of readings optupal for vocabulary scquisition.

Vocabulary

The area of vocabulary development has been the subject of much research.
WVocabulary is an important aspeet of the educational expericnee and influences academic
development in a variety of ways. Well developed vocabularies in “which students
demonstrate clear understanding of word meanings have been shown to enhance oral and
written commumication and enrich the reading experience (Kolich, 1988). A strong
relationship exists between vocabulary knowledge and reading corrprehension William
Nagy states: “Vocabulary knowledge is fundamental to reading comprehension™ and “...2
reader’s general vocabulary kmowledge i3 the single best powerfi! predictor of how well



that reader can understand text™ (1988, p.1). Furthermore, factor analytic research has
shown vocabulary knowledge to be the largest element common to nine other reading
factors (Weiss, Mangrum & Liabre, 1986), In a study of effective schools Hallinger and
Murphy (1985} discovered the most effective schools focused closely on reading
cevelopment. By creating an environment rich with literature that promotes reading
among the students these schools were successfial in fostering gres: reading
accompiishinents. Because vocabulary development is closely related to reading
achievement (Nagy, 1988} and readmg achievement is related to academic success (Moss,

1895) the manner in which vocabulary is best developed is worthy of investigation.

Interactive Approach

Many educators and researchers believe that vocabulary growth is best fostered by
using an approach in which the child is actively participating. In an analysis of research on
vocabulary development Blachowicz (1985) found the more successfial studies used
methods in which students were actively involved i constructing the meanings of new
words bemg learned. She suggests that this success may be attributed to the “depth of
processing” maode! of memory (Craik and Lockhart, 1972). This model suggesis the more
an individual works at processing stimli the greater the retention of the stimmuH
information will be. Blachowicz and Fisher (1996) identify stressing learner involvement -
as a key factor in effective vocabulary development. After their examination of research
on vocabulary ingtruction they listed several suggestions for educators. They state
students learn new word meanings best when they take an active role in relating words to
personal experiences and constructing their own meanings for words. Also, students
should explore the relationships between the words. Siznlarly, Anders & Bos {1986)

contend that students must “interact with words™ (p. 611) and establish relationships



berween woirds before, during, and alter reading 1o acquire 4 true understanding of thew
meanings  Jiganti & Tindall {1986) obtained results 1o support thia position in their shidy
of vacabulary growth of fifth grade students. These students showed greater gains in
vocabulary when they participated in interactive learning experiences such as group
activivies and dramatizations. Afler a study comparing Shared Bock Experiences and Orat
Recitation 1.essons, dunng which vocabulary words were discussed often and shidents
were actively engaged, Reutze] et al. (1994) conchuded that thers vwas no difference in
vacabulary acquisition between the subjects in each group. They state, "In both groups,
studenis are encouraged to procass the text at deep and meaningful levels, which should
result In vocabulary growth™(p.536). Sirmilarly, in a study of vocabulary acquisition of
A-year-glds during storybook readines, Senechal et a1 {1995) discovered that when
children were asked to actively respond by pointing to pictures of target words and
cammenting oa the story, more leaming of new words occurred.

With regard to reading comprehension Nagy (1985) states that students must produce
“in-gepth” knowledge of words to improve comprehension. Studies that have
incarporated active student engasement as & leature of instruction have shown this

method leads to a deeper proeessing of word meanings, This deeper processins level
that students reached positively affected reading comprebension {Llole, Sloan, &
Trathen, 1995)

Incidental Learning of Vocabulary
Several researchers bave found evidence of incidental learning of vocabulary with little
ar na active participation by the student, aad no explanations of words by the reader. &t
has been estimated that elementary age children leamn an average of 5,000 to 4 000 new

wards each vear (Shu, Anderson & Zhane, 1995). However, il has been concluded that



very little of the vacabulary growth of schoo! childien can be attributed to direct
ingtrpetion (Jenkins & Dixon, 1983). Blachowicz and Fisher (1996) atate. “This rapid
and large growth suppests that & significant amount of vocabulary leamning takes plage
though incidental or environmental learming, ffom wide reading, discussion, listening, and
media...{p. 5).

In & stedy with kindergartners, Robbins & Ebri (1994) raad 4 story aloud and then
administered a postiest. Half of the words on the test were target words from the story
and the other half of the words did not appear in the story. Even though meanings of the
target words were never diseussed, children knew significantly mere meanings of words
that were in the story than those words that were got. This sugirests the chiklren acquired
the meanings of the new words incidentally by hearing them read i the stary. Senechal at
&L (1993} tound similar results with the 4-year-olds rhat they studied,  Althoush the
children were nesver given meanings for target words, they responded appropriately when
asked to label or point to pichires depicting them. More specificaily, aven when including
conditions in which 4 and 5-year-olds had the oppartunities to pacticipaie actively, or
were given explanations of target words, Senechal & Comall (1997 fouad 5o siemificant
differences in the Jearning of new words between those children and the children whe
listened passively. The phenomencn of locidental learning of vocabulary generalized to
slementary age children in studies conducted by Elley (19893, Using second prade
students a3 subjects, researchers read a storybook three times and then measured

vacabulary acquisition. It was found that ¢ven with no explanation of the target words

studenis learned the meanings of these unfamiliar wards,
Tngidental leaming of word meanings also occurred in studies of third, fifth, seventh,
znd eighth grade sudents whe mdependently read words within meaningful comtext

{MNagy, Herman, & Anderson, 1983; Nagy, Herman, & Anderson, 1987), These



resgarchers contend that students learn too many words 1o learn them all through direct
instruetion, &0 they must learn some on their own. They state, ™. our resulis suggest that
a most effective way to produce kuge-scale vocabulary growth is “hrough an activity that
is all too often interrupted in the process of 1eading instruction: Reading” (Nagy ot al |
1985, p. 232). They suggest that these results inay peneralize to younger children if the
wirds are put in the form of meaningful oral context, This meaninciul oral contest cnu]d
be in the form of reading aloud to young children and nonreaders (Naoy et al., 1985},

This type of learning appears to be a universal phenomenon (Shu et al , 1995}
Researchers studied incidental learning of vocabulary words with fourth and fifth grade
students in America and China. They found that both Américan and Chinese children
were able 10 lestn words incidentally through normal reading Tn addition, incidental
learning did not depend on ability level (Shu et al., 1995). This impligs that all

children, regardless of abifity level, are able Lo learn words incidentally from context
(Shu et al., 1995).

Explanation of New Vocabulary Words

Although some researchers readdy accept incidental learning of new vocabulary words
through storybook reading, they contend that this learning can be increased when children -
ai¢ provided with brief explanations of target words  Blachowicz (1987) observed six
fourth grade reading proups to determine the importance of vacabulary instraerion and the
form i takes in the classrpom. Although vocabulary instruction was observed in several
different forms, the researcher determined teachers congidered wsiruclional time spent on
vocabulary a priority. The two main types of vocabulary instruétion observed were
determining the meanings of words within the context that they appeared and using

defimtions or synonyms to more closely examine the new words, Tn a study cxamining

10



differential effects of different vocabulary presentations Weiss ot al. (1986) found
preseniing coltege students with definitions to new words prior to reading enhanced
learning of new words. Adding context to the definitions did not, however, have &
significant effect on vocabulary acquisition. After examining reseerch literature on
vocabulary learning Kolich (1988) deternmned the opposite was fnie. She comtends that
the most effective way to teach new vocabulary words to students is by using a mixed
approach. With a mixed approach students are provided both definitional and contextual
instruction. She believes the defimtion clues aquaint the student with the new word and
when coupled with contextual exposure the meaning is processed at & deeper level
allowing it to become usable vocabulary.

With regard to read-aloud sessions, Elley found in several studies with 7-and 8-year
olds in the south Pacific Islands and New Zealand .. voung children can leamn new
vecabulary incidentally from having ilfustrated storybooks read to them...” and
*...teachers’ additional explanations of unknown words as they ave encountered can more
thaa double such vocabulary gains™ {1985, p.184). Conversely, Brett et al, (1996)
contend that explanation of target words is a necessity for voeabulary aequisition to oceur.
They found that fourth grade students who received no explanations of target words
showed no significant gains in vocabulary growth, but those teceiving explanations did.
This finding supports other research that suggests practices in which words are explained

and made the focus of discussion to foster vocabulary growth (Reutzel, et al., 1994),

Repeated Readings and Repeated Word Expeosure
Another consideration with vocabulary acquisition studies is the mumber of
presentations of the story or exposures to the target words, In many instances

stories were read more than once (Senechal et al., 1995; Fondas, 1992; Elley, 1989,

11



Reutzel, et al., 1994 Raobhbins & Ehri, 1994). Martinez & Roser discuss saveral
advantages or repeated readings (1985). They found when preschool children 4 to 5 vears
of age are read storles on several occasions their quantity and quality of interaction
inereases, focusing more on details. This indicated an inereased depth of processing.
Furthermore, they ohserved that children did not focus on the mepnings of words vkl at
least the third reading of the story. Similarly, Robbins & Ehr (19494) found that 5- and
O-year-oid nonreaders could learn vocabulary from hearing stories if the stories were read -
et least twice.  Additionally, words that were reoccurring in the stories were learned more
frequently. Research suggesting the necessity of repeated exposure to words exigts with
older students as well. In a study of fifth grade students who read passages independentiy
tosearchers concluded that incidental learning can account fc;r spme growth in vocabulary
bust it reguares a number of repetitions of the words and those wordls must be used within a
supportive context (Fenking, Stem, & Wysocki, 1984). Hoflinan & Roser (1993) even cite
“Rereading Selected Pieces” as an essential contributing atement to “model” read-atoud
strategies (p. 501).

There 18 abundant information available on the benefits of repeated readings but very
Iittle on the valie of single readings of storybooks, In an oot to add io the research
literature on vocabulary growth from single resdings, Senechal & Cornetl (1993)
conducied a study with 4- and 5-year olds. They found that a sing’e reading of o
storyhook is sufficient for vocabulary crowth with or without discussion of the new
words. It is guestionable as to whether these remiits sengralize ro clementaty agse readers.
Also, ¢ach child was read to and tested independently. This is not a viable option in a
typical elementary school clastroom. In a recent study of fourth grade students, Drett et
al. (1996) used a single reading in a whole-group setting and obtaned significant fndings

supporting vocabulary acguisition. Furthermore, students who were given brief

12



explanations of target words during the reading learned significantly more words than
students who were given ne explanations or those students who were not read the

stary {Brett et al, 1996).



Chayer Three
Method
Introduction

Readue aloud 10 cluldren has become a widely aceapted praciice, It has been
recosozed a8 a confributing seent to academic achievement, increased appreciation for
lteratiure, growth in vocabulary, and improved listening and comprehension skills
{Greaney, 1985; Licktieg & Russell, 1993; Whitehurst et al., 1988; Fondas, 1992; Frick,
1986). It has been considered imperative to fture success in reading {Moss, 1993).
Vocabulary knowledge is also closely 1elated to acadermic achievement (Gauthier, 1991)
and vocebulary gains have heen witnessed through read-aloud prectices (Elley, 198%9;
Senechal & Comell, 1993). However, the best methods for developing vocabulary are still
being explored. The purpose of this study was to examine vocabulary acquisition of
second grade students through read-alond practices. The primary consideration was 1o
determine under what type of presentation of unfamiliar words second prade shrdents
wonld [enrn the meanings of those words most effecrively. Do students need explanations
of unfamiliar words to understand their meanings, or can they leamn these meanings

weidentally from hearing them in the context of a storybook?

Subjecis
The subjects of this study were enrolled in a public elementary schood in & suburban
area of southem New fersey  Aecording to the annual student body composition report
the student population was as follows: thres hundred and six students were enrolled in the

school; 148 were male and 158 were female. The sthnic composition of the student body - 7

t4



was: forty-eight percent Caucasian, 20% African American, 31% Spanish, and 1% Asian
The sociveconomic status of the school population could be characterized as lower to
middie class as determined by the munber of students participating in the free and reduced
hunch program. Fifty-one percent of the studems received five or reduced unches.
Students were distributed imo heterogeneous grade level groups based on academic
ability, gender, ethnicity, behavior, personality, social development, and learniag styles.
There were 71 students enrolled in three second grade classes. All three second grade
classes participated in the shady.

Procedure

The design of this studv was a variation of that used in a similar experiment with fourth
grade students (Brett et al., 1996). The story selected for this study was The Old Woman
Whe Named. Things (Rylant, 1996). All three classroom teachers and the school librarian
were consulted on the appropriaieness of the story with repard to interest level and
difficulty level. Those consulted agreed the story was high interest, contained supportive
tustrations and text, and was slightly above the reading level of the children participating
so0 they would be unfamtliar with some of the vocabulary. All thres teachers confirmed
they hagd never read the story to their classes. Ten target words weare selected from The
Old Woman Wha Named_Things (Rylant, 1996) by the researcher. The target words
selected were: sagged, concrete, risk, plumped, chunk, clever, hinges, kennel beside, and
tolerate. A list of these words was then given to the classroom teschers for approval All
the teachers agreed they had neither taught the words in any form of vocabulary

nstruetion and the words were difficult enough to be unfarbar to the majority of the

students.
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Each of the three second grade classes was randomly assigned ‘o experimental
conditiong A, B, or €. Group A students were read the story with explanations of the
target words. Group B students were read the story with no explanations of the target
words. Group C was the control condition in which students had no exposure to the

story. The distribution of students within each group are llustrated in table 1.

table 1

Distribution of Second Grade Students Within Fxperimentsd Grougps

. Group A Group B Group C
Male i 13 16 12
Female | i ] 12
Caucasan 11 11 16
African American 4 2 3
Sponish 8 P ]
Asian 0 A 0
Free Lunch 10 9 10
Reduced Lunch 1 2 O
Class Total 23 24 24

The researcher consulted all the classroom teachers about the most approprigte tmes
to schedule sessions for the study. All the teachers agreed that the best time to address
the classes would be inmediately after lunch, which was storytime. Dates for the study to
be conducted were selected and days of the week for participation were assigned based on
class schedule accommedations. Group A participated every Thuraday for three weeks,

{roup B participaied every Wednesday for three weeks and Group C participated every
Friday for three weeks.

In the first session in all three conditions the researcher administered the pretest

16



{sec appendix A). Siudenis were told that they were bemg given 2z word paper ta help
teachers find out what kand of words second grade students know. They were assured that.
the paper did not count towards grades and that they should net worry how many they
answered correcily or incorrectly. The researcher read the directions and each item aloud
to the students. The students each had a copy of the test and circled the most appropriate
ANSWET.

In session two students in Group A gathered around the researcher m a story crcle and.
listened to the story read aloud one time. As the target words appeaared in the siory the
researcher stopped and gave a brief description of the word by telling the students a
synonym or a short definition. Students were given the posttest immediately following the
story read-aloud session (see appendix B). The procedure for the posttest was the same
as for the pretest. Students in Group B also gathered around the researcher in a story
circle. These students were read the story verbatim and were not given any explanation of.
the target words. They were also given the posttest immediately following the read-aloud
session. Students in Group C (control condition) were not rezad the story but were given
the posttest.

In session three each of the three groups were administered the retention test
{see appendix C), The procedure for the retention test was the same as that for the pretest

and the posttest. Students were reassured with regard to the test having 1o bearng on

thetr grades.

Dreseription of the Measurement Instrumenis
The test 1tems were designed specifically for this study (see appendix D). Three
forms of test questions were used. On the first part of the tests each word was given in

isolation and smudents were instructed to draw a circle around the ‘word that means the
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same as the undertined word. On the second part of the rests each word was faven in a
sentence and shidents were instructed to draw a circle around the word that means the
same a5 the underlined word. On the third part of the tests students were given a sentence
with & hlank and instructed to draw a circle around the word that best completes each
sentence. The researcher added five distractor iterns to the rests and divided them among,
the differemt parts. The classroom teachers agreed all students should be able 1o angwer
those izems oorrectly.  The three tests consisted of identical items, but the sequence of the
itoms was varied to control for eat familiarity and pretest/posiicst interaction effects.

At the end of the three-week study pretest, postiest, and retention test scores for all
three groups were examined Data obtained from the measures of the dependent variable,
target word acquisition scores, were statistically evaluated using several one-way Analysis
of Variange (ANOVA) procedures ( p = .05) to determine whether there was a significant

difference between the mean scoves of the three groups.
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Chapter Four
Analysis of the Findings
Introduction

Parents and educators accept reading aloud to children as a uszful tool {(Greaney, 1986,
Hoffinan et al., 1993). Read-aloud practices have been Linked to righer academic
achievement, increased appreciation for literature, growth in vocabulary, and improved
Listeming and comprehension skills (Greaney, 1986; Licktieg & Russell, 1993, Whitchurst
et al,, 1088; Fondas, 1992, Frick, 1986). Research has demonstrated read-aloud practices
capt contribute to vocabulary gains (Elley, 1989; Senechal & Comell, 1993) gt
voeabulary knowledge is related (o acadentic achievement {Gauthier, 1991} The purpose
of this study was to examine vocabulary acquistion of unfamiliar words in three classes of
secon! grade stadents through the use of differcnt read-aloud techiiques. Tt was
hypothesized that there would be no significant difference betwesn the acquisition of
target words by stadents who received explanations of target words winle a staryhook
was being read aloud and the sequisition of targer words by studonts who did not yeeeive

explanations aof target words while a siory was being read aloud

Results
The seores for the pretest, posttest, and retention test were obtained by scoring one
point for each correct answer. There were fifteen items on cach test. The amount leamned
coaras were caloulated for each subject by subtracting the pretest score: from the postiest
seore to illustrate the pain or loss from the pretest to the posttest. The amount 105t scores

were calculated for each subject by subtracting the retention test score flom the posttest
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score to Ulustrate the gain or loss from the posttest to the retention test (akan after a one
wesk interval  An exammination of the means and standard deviations of the scores for all
three proups of students revealed increases fiom the pretest to the pogtrest and decreases
from the posttest o the retention test. To further illustrate these oring and losses the
means and (he standard deviations for amount learned and amount lost seores were

catculated (see table 2).

table 2

Means and Standard Deviations for A Scores

B Pretest Posttest  Retention Test Amvonn? Learned  Awount Lost
I
mean ‘ 12.51 ‘ 13.00 1250 0.51 ‘ 017
0| 0 | 1 2.06 \ 14 LS

In arder to examine the scores more closely the means and the standard deviations for
gach of the three groups aod each test werc then established {see tahie 3. On the prefest
Group C, the control group, showed a shghtly higher mean than the other two sToups.
Group B had the greatest variability in scores on the pretest with a standard devintion of
2.06. O the posttest Group A, those students whao received an explanation with the
words during the read-aloud, obtained the highest mean score. Group C, those stuedents
who never heard the story, scored higher than group B, those studeats whe were read the
story verbatim. Tt was Group C who obtained the highest score on the retention test, with
the least amount of varlability in scores.

However, when amount leamned scores are examined, 2 slightly different view
emerges. Although Group C bad the highest mean score on the pretest, it was group A

that showed the greatest pain from the pretest to the posttest. Cwerall . there appeared to
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be a tendency for scores to increase from the pretrest to the posttest and then decrease
from the posttest to the retention test. Group C, however, actually showed a gain from

the posttest to the retention test.

tahle 3

Means and Standard Deviations by Groups and Tests

Group A Group B Group C
Pretest meam 1222 12.49 ‘ 1285
SD 145 2.05 1.44
Postéest mean 13 44 1247 1315
S0 1.54 1.35 1.66
Retention Test mean 12.90 12.1% 13.60
, 5D 2.20 2.40 : 119
Amount Learned mesn 122 ' 0.1¢ ! 0.30
SD 1.31 ‘ 1.00 1.17
Amaunt Lost mean 0.20 030 -0.45
D 1.72 1.22 1.o0

Although trends can be observed through examination of the means and standard
deviations of Scores across groups, it was necessary 1o determine the statistical
significance of the apparent differences. The purpose of the study was to determine if one
means of presentation of words was more conducive to second grade students learning the
meanings of unfaniliar words. Ta show whether the observed differences were doe o the
independent variable, different presentations of words, of which there was three levels,
twio seperate one<way ANOVAs were used. The first ANOVA sanined amount learned
scores and the three tevels of the independent variable, or the three groups. The rescarch
decision was to Teject the null hypothesis that there was no difference hetween the three
groups if the computed test statistic was greater than or equal to the critical test statistic,
which was F {p= .05, df = 2, 56) =3.15. A summary of the ANOVA findings are
presented in table 4. The one-way ANOVA of the amount l=arned by groups yielded

21



7 (2, 56) 5.079, p < .05. The researcher could reject the null hypothesis and conclude
that a significant difference in the amount learned scores was found between the three

groups {see table 4).

table 4
ANQVA for Amount Learned Scores by Groups 4., B, & C

Source I.F Sum of Squares Mean Sguares L F Ratio  F Probability
Between Groups 2 | 13 6251 03126 3.0783 | 0.00%4
Within Groups 56 | 75.1206 1.3414 |
Total S8 337458 |
|

Although the ANOVA calculation revealed a significant difference between the amount
tearned for Groups A, B, and C, it did not show the source of the difference. It could not
be determined specifically where the difference between the three groups was. Therefore,
two post hoc tests were used following the ANOVA. The Tukev's Honestly Significant
Difference Test (Tukey’s HSD) showed no significant difference between groups B and C
but reported group A to be significantly different than both groups B and C, p= 05. The
more conservative Scheffe’s Test was then applied. Group A was again found to be
significantly different from the other two groups. There were nc significamt differences
found for groups B and C.

Tn addition to determining whether different presentations of unfamiliar words would
result in varying levels of vocabulary aquisition, this study was also concerned with
whether these different presentations of words would facilitate different levels of retention

of learning. Retention was measured by the amount lost score. This score was calculated



by subtracting the retention score fiom the posttest score. Therefore, Jower amount lost
scores were associated with l¢ss forgetting, or higher retention,

A second one-way ANOVA was used (o examune amaount lost scores by groups.

The yesearch decision was to reject the mill hypothesis that there would be no

differences in the amount lost scores between groups iff the computed test statistic was
greater than or equal (o the eritical test statistic, which was F (p=.05,df=2,56)=3.15
A summary of the ANQWVA findings are presented in table 5 The one-way ANOVA of
the amount lost by groups vielded F (2, 56) 1.9915, p=> .03, The researcher could not
1eject the null hypothesis. It could not be eoncluded that a significant difference in the

amaunt lost scores wag found between the three groups,

table 5

ANGVA for Amount Lost Scores by Groups A, B, and ©

Souerce D.F Sum of Squares Mean Sqiraces F Ratio T Probability
Between Groups 2 9.6541 43271 | 19913 l 0.146
Within Growps 36 s7asT 24288 i

Total | 58 145.3898 ‘ l l
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Chapter Five
Supnimary, Conclusions, and Recommendations
Tntroduction
The techmicque of reading aloud 1o children has been investigated from many

standpoints. (One area in which research has been done is in the i of vocabulary
acquisition through read-atoud sessions. As can be evidenced from the Review of Related
Litersrure, research hag shown contradictory findings with regarc to the type of
presentation of new words optimal for vocabulary srowth. There has been support for the
use of active participation on the part of the learner, incidental learming of vocahulary,
explaation acoompanying new words, and the necessity of repeated exposures. This
study attempted to clarify some of the contigion stemming o these contradicaons and
add 10 the literature available of vocabulary acquisition specifically through the use of
read-aloud rechnigues.

Summary of the Problem
Read-aloud practices have been found to enhance vocabilary knowledse. Since

vocabulary knowledge plays & crucinl role in academic success, techniques far maximizing
voeabulery development warrant investigation. This study compaced amounts of learing
that occurred as & result of different presentations of unfamilias words to second grade
students during read-aloud segsions. Specifically, did students demonstrate significant
incidental learning of new words by hearing them in the context of 2 storybook or wag i
necessary to supplement the story by adding brief explanations of unfamiliar words for
Jearning (o take place? Furthernore did a different degree of retention reanlt depending

on the manner in which the smdents leamed ihe new words?
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Suminary of the Typothesis
It was hypothesized that ther¢ would be no significant difference in the learning of
unfamiliar words by second grade stadents who heard 3 story read aloud with no
explanation of tarpet words and the leamning of the same words by second prade shidents
who were piven brief explanations of the meanings of the words while the story was read

aloud,

Summary of the Procedure

With the guidance of three second grade teachers and a school librarian the researcher
selected a storvbook that would be appropriate for the second grade students who
participated in the study. Target words were then selected and Test tems were created
to serve a dependent varishle measure of vocabulary acquisition. Three intact sooond
erade clagses were each randomly assigned to one of three groups.

The study Insted three weeks with each group participating once 4 week. $Juring
the first week sessions the rescarcher visited each class and admuristered a pretest
{see appendix A). Conditions between the groups varied during the second week sessions.
Group A was read a srory aloud one time with the researcher stopping at each target
word and giving a brief explanation or synonym of the word. The story rerding was
immediately followed by a posttest (see appendix B). Gronp B zlso heard the story read
aloud one fime hut received no explanations of the target words. These students then
took the immediate posttest. Group € was a comtrol group so they aever heard the
story but did take the posttest. The third week sessions were the same for the three

groups. Groups A, B, and C each took a retention 1est (see appendix C).
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Summary of the Findings
A thorough statistical analysis of the data yielded significant findings in 8 ane-way
ANOVAT (2, 56) 7009, p = .05 for the amount learned by groups seores. FPost hoo
Tukey’s FISD and Schefle’s Test comparisons revealed the significant difference existed
Group A A one-way ANOVAF (2, 56) .1.9915, p > .05 on the amount lost by groups

was not significant.

Conclusions

From an initial comparison of the means and standard deviaticns of the three groups
combined there was a trend in students performanes (see table 2). Al three groups
shuwed it increase in the mean score on the posttest followed by a decrease in the mean
score on the retention test. However, when the means for each group on ¢ach test were
examined separately & break in the trend appeared. The mean scorg on the retention test
for Group C, the control group, was not only higher than the posttest score, bul was
higher than any mean score of any of the sroups on any of the otier tests. 1.ooking back
ta the pretest score for group C showed that they scored the highast of the three groups
initially. A one-way ANOVA yielded T (2, 56) .7009, p > .03, Tt could then be
concluded that Group C was not significantly different from the other two groups fioin the
cutset of the study.

To examine the amount of learning or amount of retention oceurring within each group
amount learned {pretest - postiest) and amount Jost (posttest - retention test) scores were
caloudated (see tables 1 & 2). Afier thorough analysis of the amount learned scores with a
ane-way ANOVA F (2, 56) 5.079, p < .05 and post hoc comparisons, Tuley’s TISD
p = .05 and Scheffe’s Test p < .05, i could be concluded that Group A showed

significantly preater learning than Group B or Group € (see table 4). This fineling
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suggests that second grade students who are given explanations of unfamiliar words
during read-aloud storybook sessions will acquire more new mearings of those words than
studernts who hear storyboolks read verbatim or students who do not receive exposure io
the words through the context of a story.

A ane-way ANOVAF (2, 56) 1.9915,p> .05 caleulated for the amount fost score did
not show significant evidence of differences between the three groups (see table 5}
Therefore, it can be concluded that retention of meanings of new words through
read-alond storybook sessions with second grade students is not significantly affected by
using explanations of those wards or lack of explanations of those words while the story is
being read. Hawever, the retention test was given only after a one week interval. Ttis

possible that over a longer period of time differences may emerge.

Implications and Recommendations

Research has demenstrated a positive relationship exists between academic
achievement and vocabulary knowledge (Gauthier, 1991). Well developed vocabularies
can be a mge asset in fisture success. It would be valuable to educators to know under
whar conditions vacabulary acquisition is most likely to occur,

Contrary to research supporting the viewpoint that students much be actively
participating in learning new words, this study showed evidence that students can acquire
new meanings simply listening to stories if the story text is supplemented with
explanations of unfamiliar words. It would be beneficial to further examine this concept
by creating sitwations in which students participate in creating the meanings and coruparing
their learning with students who hear teacher-created explanations during read-aloud
sessions. Furthermore, there were increases from the pretest to the posttest for all three

groups which could be inerpreted as evidence of incidental learning. However, it is
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difficult to determine with this study because the students were exposed to the exact same
test items on the pretest and the posttest. Future research may wish to consider changing
the test items while still testing the same target words to control for test familiarity and
pretest/postiest interaction effects,

With regard to the number of exposures to new words required for learning to ocour
there are weaknesses in the design of this study. Although studenis wers only read the
story one time they were repeatedly exposed to the words on the tests. Since the contrel
group, whe never heard the story read, showed gaing both from the pretest to the postiest
and from the postiest to the retention test it is possible that some learning could have
oceurred simply from hearing the words repeated from test to test. Research is hinited m
the area of vocabulary acquisition through single read-aloud sessions, particularly in whole
group settings. Teachers are very limited with regard to time so storybooks are not
always read to siudents more than once, Additional research is varranted in the area of
vocabulary acquisition from stories read aloud only once to whole groups of children.

Another Hmitation of this study was that the researcher did not use a randoms sample of
students. It is questionable as to whether there are some charactznshes of the second
grade students in this particular school that may have contribirted to the findings. The
sample used was also relatively small. A total of 12 students had to be dropped from the
study because of absence on one or more of the research sessions. Researchers
contemplating a similar study should attempt to acquire a larger sample in which subjects
are randemly selected rather than intact classes that are randomly assigned.

Additionafly, there was only one storybook and ten targets words selected for this
study. Considering the maximum possible score for each test was 15 and the means for
the pretest were 12.22, 12.40, and 12.85 for Groups A, B, and C respectively, there may

have been ceiling effects confounding the results. Students scored high on the pretests so
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there may not have been substantial room left to grow. TFuture research should consider
using words of greater difficulty if the test items will be read aloud as they were heare.
Lower scores on initial pretests may reveal hidden effects that wers not evident with this
study. Another consideration might be to repeat the procedure with additional stories and
woids to provide a means of comparcison. i second grade students repeat the same
pattemn af ieamning over muitiple trials with different words the findings would have
grezter value.

The importance of reading and literacy are saiung national recopnition through
programs such as President Clinton’s Amgrica Reads Challenge ané America’s Goals
2000, Skills associated with reading are cornerstones of success. Since a strong
relatipnship between reading an academic achievement exists, and reading achievement
hinges on vocahulary knowledge, it follows that enhancing vocabulary development
should be a primary concern of educators. Vocabulary 1s a erities: component of social
and communication gkills as well  Therefore, # is important fo understand how children
mogt effectively develop their vocabularies. Tn a constantly changing society flooded with
information the pool of knowledge necessary to function as a capable, literate individual is
continually grawing. Tf 2 simple storybook read-aloud can contribuie significanily to

mastery of concepts and words necessary for futwre success it would behoove educators,

parents, and society to proceed with this form of instraction.

29



REFERENCES

American Psychological Assaciation. (1594). Publication Manus! ol the American
Psycholagical Association (4th ed.). Washington DC: Author.

Anders, PI._, & Bos, C.8. (1986). Semantic feature analysis: Ar imteractive sttatepy for
vocabulary develaprment and text comprehension. Joumal of Reading, 28, 610-616.

Blachowicz, C.L.Z. {1985). Vocabulary development and reading: From research ta
instruction. The Reading Teacher, 38, 876-88 1.

Blachowicz, C.L.Z. (1987). Vocabulary instruction: What goes or in the classroom?
The Reading Teacher, 41, 132-137.

Blachowicz, C. & Fisher, P. (1995). Teaching Vocabulary in All Classrooms. Englewood
Cliffs: Prentice-Hall, Tnc.

Brett, A, Rothlein, L., & Hurley, M. {1996). Vocabulary acquisition from listening to

stories and explanations of target words. The Elementary Schoal Journal, 26,
415-422.

Craik, F. & Lockhart R. (1972) Levels of pmceSSmg Aframewark for memory
research. Joun [ Verbal Learnin rhal Beha 11, 571-684.

Eliey, WB. (1989}, Vocabulary acquisition from listening to storfes. Reading Research
Quarterly 24 174-187.

Fondas, L. B. (1992). The acquisition of vocabulary from reading stories aloud. Masters
Practioum R for Nova University, ED 342 661

Frick, HL.A. (1986). The value of sharing stories orally with middie grade students.
Joumnal of Reading, 29, 300-303.

Gauthier, LR (1991). The effects of vocabulary gain upon instructional reading level
Reading Improvement, 28, 195-202.

Gay, L.R. (1996). Educational Researclr Competencies for Analysis and Application
(5th ed) New Jersey: Prentice-Hall, Inc.

Greaney, V. (1986) Parental influences on reading. Reading Teacher, 39, 813-818.

30



Hallinger, P. & Murphy, J. {1985). Characteristics of highly effective elementary school
reading programs. Educational Leadership, 42, 38-42.

Hastings-Googora, B, (1993} The effects of reading aloud on vecabulary developmezit.
Bilingual Besearch Joumal, 17{1&2), 135-138.

Hoffimam, I.V., Roser, N.L., & Battle, I. (1993). Reading aloid in classrooms: From the
muda] tﬂward a “model”. The Reading Tegcher, 46(0) 496-303.

Jenkins, I R & Dixon, R. {1983). Vocabulary leaming, Contemporary Educational
Paychology, 8, 237-230.

Jenkins, IR, Stein, ML L., & Wysocki, K (1984). Leaming vocabulary through reading.
Aummﬁﬂugauﬂnalﬂsﬁamh_lonm 21(4), 767-787.

Tiganti, M.A . & Tindall, M A (1986). An interactive approach to teaching vocabulary.
E&Rﬂdmgl:a@hﬂ.ji 444-443.

Folich, E.M. (1988). Vocabulary Learning - What works? Perspectives from the
research literature? Reading Improvement, 22, 117-124.

Lickteig, ML.I., & Russell, I F (1993} Flementary teachers’ reacd-aloud praciice.
E&a;img_lmnmxﬁmﬂnt,jﬂ(&),ma-ﬂ)s

Martinez, M. & Roser, N. (1983). Read it again: the value of repeated readings during
storytime. The Reading Teacher, 38, 782-786.

Moss, B. (1995). Using childrens nonfiction tradebooks as read-zlowds. Lapguage Arts,
T2y, 122-126.

Nagy, W.E. (1988). Tea . ;
Urbana: National Council of Teachers af Enghsh ERIC Cle:ﬂ'mglouse on Reading
and Communication Skills.

Nagy, W.M., Herman, P.A., & Anderson, R.C. {1985). Learning Words from comtext.
E:aﬂng_ﬂﬁmamhmmﬂlg, 20, 233-253.

Nagy, WM., Herman, P.A., & Anderson, R C. (1987). Learning word meanings from
cantext durlng normal reading. American Educational Research Jousnal, 24, 237-270.

Peitz, P., & Vena, P. {1996}. Vocabulary teaching strategies: Effects on vocabulary

reccgmtmn and comprehension at the first prade level. Masters Thesis: Kean College
of New Jersey, Ei} 394 125

31



Reutzel, D.R., Hollingsworth, P.M., & Eldredge, JL_ (1994). Orzl reading instruction:

The impact on student reading development. Reading Research Quarterdy, 29(1),
41-59.

Rabbins, C. & Ehri, L.C. {1994). Reading storvbooks to kindergartners helps them to
learn new vocabulary words. Joumnal of Educational Psvchology, 86(13, 54-64.

Rylant, C. (1996). The Old Woman Who Named Things San Diego: Harcourt Brace &
Company.

Senechal, M. & Cornell, E.H. (1993). Vocahulary acquisition through shared reading
experiences. Reading Research Quarterly, 28(4), 361-374.

Senechal M., Thomas, B & Monker, J.A. (1995). Individual differences in 4-year-old
children’s acquisition of vocabulary during storybook reading. Journal of Educational
Psychology, $7(2), 218-226.

Shu, ¥, Anderson, R.C., & Zhang, H. {1995). Incidental leaming of word meanings
while reading: A Chinese and American cross-cultural study. Reading Research
Quarterly. 30(1), 76-95.

Weiss, A 8., Mangrum C.T., & Llabre, M.M. (1986). Differential effects of differing
vocabulary presemtations. Reading Research angd Instruction, 25(4), 265-276.

Whitehurst, G.J., Faleo, E L., Lonigan, C.J., Fischel, IE., DeBaryshe, BD,
Valdez-Menchaca, M.C., & Caulfield, M. (1988). Accelerating language development
through picture book reading. Developmental Psvchology, 24, 552-359.



APPENDIX A

33



Part }: Draw a cirele around the word or phrase thal means

the same as the underlined word.
1. sagged: flew hung stood
2. angry. madl pretty happy
3. coperete:  soft dirty stone
4. wheel: ladder tire book
5. msk act silly play it safe take a chance

Part 2: Draw a circle around the word or phrase that means
the same as the underlined word.

1. The mouse was 50 tiny it could fit through a little crack in the
wall.
ugly small large

2. Mother plurnped the cushions on the couch.
fluffed squished washed

3. Tommy atc a big chunk of cake on his birthcay.
plate bowl piece

4. Because Tasha is so guick, she wins every race.
slow little fast

5. The clever boy thought of a way to solve the problem.
silly Smari nice
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Part 3: Draw a circle around the word that best completes
each semtence,

1. The broken made the door hang crooked.
window kmob hinges

2. We had to put our dog Fluffy in the while we

were on vacation.

library kennel trunk

3. Ilike when I getto sit my best fricnd in school.
beside on far from

4, The children will a song in the spring musical.
read sing shout

5. Sam could not the pain of hig toothache.

choose smell tolerate
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APPENDIX B



Part 1: Draw a circle around the word or phrase that means
the same as the underlined

1. angry; mad prety liappy
2. wheel: ladder tire book
3. sagged: flew hung stood
4, risk: act silly play it safe take a chance
5. concrete;  soft dirty stone

Part 2: Draw a circle around the word or phrase that means
the same as the underlined

1. Mother plumped the cushions on the couch.
fiufted squished washed

2. Because Tasha is so quick, she wins every race.
slow little fast

3. The mouse was so tiny it could fit through a little ctack in the
wall.
nglhy small large

4. Tommy ate a big chunk of cake on his birthday.
plate bowl piece

5. The clever boy thought of a way to solve the problem.
silly smart nice
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Part 3: Draw a circle around the word that best completes

each sentence.

1. The broken

made the door hang crooked.

window

knob hinges

2. The children will

a song ia the spring musical,

read sing shout

3. Sam could not the pain of his toothache.
choose smell tolerate

4. 1like when I get to sit my best friend in school.
beside on far from

5. We had to put our dog Fluffy in the while

We Were on vacation.

tibrary kennel trunk
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APPENDIX C



Part 1: Draw z circle amuﬂd the word or phrase the means
the same as the underined

1, sk act silly play it safe take a chance
2. sagged: flew hung stood
3. wheel: ladder tire book
4. concrete: soft ditty stone
5. angry: mad pretty happy

Part 2: Draw a circle around the word or phrase thai means
the same as the underlined word.

1. Because Tasha is 50 quick, she wins every race.
slow little fast

2. Tommy ate a big chunk of cake on his birthday.
plate bowl piece

3. The glever boy thought of a way to solve the problem.
silly smart nice

4. Mother plumped the cushions on the couch.
fluffed squished washed

5 The mouse was so tiny it could fit through a little crack in the
wall.

ugly small large
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Part 3: Draw a circle around the word that best completes
¢ach sentence.

1. We had to put our dog Fluffy in the while we
were on vacation.

library kennel trunk

2. Sam could not the pain of his toothache.
choose smell tolerate

3. The children will a song in the spring musicat.
read sing shoui

4. The broken made the door hang crooked.
window knob hinges

5. 1like when I get to sit my best friend in school.

beside on far from

41



APPENDIX D
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Test Ttems

The test divections, items, and response selections were read aloud -o the students.
Distractor items were used to evaluate pretest/positest interaction 2fftcts and to foster

auceess with easier words. These items are shown with ap asterigk. Correct responses
have been shown in bold print.

Eart 1: The researcher instructed students to “Diraw a civelz arond the word or
phrase that means the same as the uaderlined word®.

! sagged tlew hung siood
¥2  apgny mad pretty happy
3. concrere: soft dirty stone
*4, wheel: ladder tire book
5. msk act silly play it safe teke a chaoce

Part 2; The researcher ingtructed students to “Draw a cirele groand the word or
phrase that means the same as the underdined word”.

*1. The mouse was so {iny it could fit through a lirtle erack in the wall.

ugly small larpe
2. Mother plumped the eushions on the eouch.
fulfed squished washed
3. Tormuny ate 2 hig chunic of cake on his hirthday.
plate howl piece
*4, Because Tasha is 30 guick, she wins every race.
slow little fast
5. The clever boy thaught of a way to solve the problem.
gilly smart nice

Fart 3: The researeher instructed students to “Draw a circle around the word that
hest completes each sentence™.

1. The broken made the door hang crooked.
window knob hinges

2. We had to put our dop Fluffy in the while we were o

VACAUOD.

library Eenngl trunk

3. 1 like when L pet to sit my best friend in school.
beside on far from

¥4, The children wall a sang in the spring musical.

read sing shout

5, Sam could not the pain of his toothache.,
choose smell ioleraie
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