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ABSTRACT

Margaret . Clement
THE EFFECT OF PARENTAIL REMEDIATION ON THE MUSIC
LITERACY OF STUDENTS AS MEASURED THROUGH THEIR
MUSIC APTITUDE

199¢&

Thesis Advisor: Dr. Lili Levinowitz
Master of Arts in Subject Matter Teaching: Music
Graduate Division of Rowan College of New Jersey

The purpose of this study was to study the effect of
parental intervention on the music literacy of children
in grades Kindergarten through Third Grade. The problem
of the study was to determine if parental remediation at
home could have an affect on the music literacy of their
children as measured through their music aptitude.

The entire population of a Kindergarten through
Third Grade school participated in the study. Six classes
were excluded for practical reasons. A parent survey was
Eent home. Some families were randomly asked to
participate as the experimental group. At the same time,
the Primary Measures of Music Audigtion by Edwin Gordon
was administered as a pre-test. This was alsc used at the
conclusion of the twelve weeks as a post-test. For all
designs, the researcher failed to find statistically

significant differences.



MINI-ABSTRACT
Margaret D. Clement
THE EFFECT OF PARENTAL REMEDIATION ON THE MUSIC

LITERACY OF STUDENTS AS MEASURED THRCUGH THEIR
MUSTIC APTITUDE

1994
Thesis Advisor: Dr. Lili Levinowitz

Master of Arts in Subject Matter Teaching: Munsic
Graduate Division of Rowan Collage of New Jergey

The problem of the study was to determine if
parental remadiation would affect music literacy as
measured by music aptitnde.

For ail designs, the researcher failed to find

ataligtically significant differences.
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CHAPTER ONE

INTRODUCTION

Literacy is frequently menticned in textbooks
dlongside voecabulary and reading. They g¢ together, to
ensure an efficient education.

Listening is the source of the ’database’ that must
bhe formed to ensure for literacy. This means that all the
experiences that a child could possibly have received
between some prenatal period and age five will interact
te provide that c¢hild with the vocabularies necessary to
function.

The lavers of experience accumunlated over the years
are what provide us with the functional database of
information we need to perform.® In music, there has been
some research done in this regard, particularly by Kelly
and Sutton-Smith® that indicate that the early experi-

ences children receive sufficiently impact them for the

t Joanne Rutkowski, "The Problem Singer”, General

Music, 1%8B8, (Winter), 19-23.

: Linda Kelley and Brian Sutton-Smith, " A Study of
Infant Musical Productivity”, J. Craig Peerv, lrene Weiss
Peery, and Thomas W. Draper, eds., Music and child
Development, (NY: Springer-vVerlag, 1987).
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rest of their school career. Gordon® noted that by ages
8-10, that the music aptitude has stabilized. Woodward®
also spoke to the necessity of intervention at this age,
referring to it as the ’'window of opportunity’.

It seems reasonable that the acquisgition of the
listening vocabulary begins before birth. There is some
evidence that the fetus can hear (audition) and even
haging to procegs (comprehend) sound. It 18 now under-
stood that 38 week fetuses can discriminate between music
items and are capable of remembering learned music
stimuli over several days.® Furthermore, recent studies
suggest that the fetal learning that takes place during
this developmental period is carried over through birth
to infancy.®

If in fact the child begins learning priox to birth,

then the home environment becomes cruecial for the

: EBdwin Gordon, The Nature, Description, Measuremsnt,
and Bvaluation of Music Aptitude, {(Chicagor GIA
Publications, 1987).

! Sheila C. Woodward, "The Window of Opportunity”™,
International Society for Music Education Proceedings,
Early Childhood Commission Seminar, {(Summer 199%4) 1-4,
typescript.

* Phyliss Evelyn Wilkin, "The foetal auditory
environment- Possible effects of music on the

human infant", Human Biology: An Integrative Science,
{1890y, 4, 371-380.

¢ Phyliss Evelyn Wilkin, "Prenatal and Postnatal
regponses to music and sound stimuli~ A clinical report",
Canadian Music Bducator, Musicien Fducateur au Canagda
{Research BEdition), (1991) 33, 223.232.



formation of a literacy bhase as the parents are their
teachers. In his preface to the Primary Measures of Music
Audiation’ Gordon 18 quite dogmatic about the lmportance
of the home environment. Suznki®*, Koddly?®, Orffi*, and
others have also been very emphati¢ about the importance
of the home environment to the musical development of the
child.** Roddly is often guoted as saying that the music
education!? of the child should begin "nine months belfore
the mother is born". Suzuki notad that the type of

environment in which one is taught and nurtured affects

? Edwin E. Gordon, Manual for the Primary Measures
of Music Audiation and the Intermediate Measures of Music
Audiation (Chicago, IL: GIA Publications, Inc., 1986).

® Shin’ichi Suzuki, Nurtured by Love: The Classic
Approach to Talent Education, trans. by Waltraud
Suzuki, 24 ed., (Smithtown, NY: Exposition Press-

An Exposition-Banner Book, 1964), 1.

* Mary Helen Richards, "The Legacy from Kodalyy,
Bonnie Kowall, ed., Perspectives in Musio Education: Sourde
Book III, (Washington, DC: Music Educators National
Conference, 1966) 403-404%.

1a Carl Orff, "orif-Schulwerk: Past and Present”,

Bonnie Rowall, ed., Perspectives in Music Education: Source
Book TIT Washington, Music Educators National

conference: 1966} 390, 392-4.

e "Much research has stressed the advantages of a
musically rich home and educational environments in
realising musical potential...". Rosamund Shuter-Dyson
and Clive Gabriel, The Psychology of Musical Abiiity,
{London: Methuen & Co., dist. by Barnes & Noble, NY,
1982) p. 270.

1 Richards, 403-404.



one‘s achievements. Tarsen" found in her research that
there appears to be a measurable difference between
children of varying musical backgrounds. Zdzinzki® found
a relationship betwaen the homa and atodent ingtrunental
achievement. Similar findings can alsco be found in
research by Brand™. Slaoboda' ¢ites the statement by Moog
{l976) that "between the ages of three and four, diffar-
ences in the home environment begin to show their effect
in tha field of muaic¢. Girls and boys who are taught
songs and games by thelr parents, brothers, and sisters,
or in nursey schools, have a clear advantage over othar
children.*

The necessity of adequate background has been naoted

in journals, research articles, and in the landmark texts

(Lle., Source Book IXI). Birge stated that " What is

called a mpgic¢al ear is mainly the result of cultiva-

tion”. Back in 1958 MecMurray said "Before he can create a

12 Jean M. Larsen, "Family Influence on Musical

Opportunities®, J. Cralg Peery, Trene Welss Peary, and
Thomas W. Drapear, eds., Mugic¢ and Child Development,
(NY: Springer-verlag, 1987).

e Stephen F. Zdzinski, Relationships Among Parental
Involvement, Music Aptitude, and Musical Achievement of
Instrumental Music Studanta®, Journal of Rasearch in
Mugi¢ Bducation, 40, no. 2, (1992): 1id-25.

LA Manny Brand, *"Relationship Belwean Home Musical
Environment and Selected Musical Attribotes of Secondw
Grade Children", Journa! of Research in Music
Education, 34, no. 2, {1986): 111-120.

e John A. Sloboda, The Musical Mind, (NY: Oxford
University Press, 1983) 208.
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gocd scound, he must know what to listen for; he must have
a prior ideal construct against which teo measure his
produced patterns of sound..."” . Guilmartin &
Levinowitz®' reported on an early childhood music program
using interested parents to interact with their students.
Darrow found background to be a factor in a study in
which deaf children were tested using the PMMA. The
later the onset of the deafness, the belter their
performance on the tonal test.

In the early days of this century, when there was
such a large influx of immigration to this country,
reading teachers discovered the importance of remediation
of the home environment for non-English-speaking chil-
dren. Those teachers began campaigning to encourage the
parents to read or provide books for their ¢hildren. Some
of the texts even encouraged field trips and other types

of family excursions to build on these experiences and to

o Foster McMurray, "Pragmatism in Music Education",
Nelson B. Henry, ad., Basic Concepts in Music Education,
NSSE 537th Yearbook, Part I, (Chicago: Univ. of Chicago
Press, 1958) 46.

b Kenneth A. Guilmartin and Lili M. Levinowitz, "A
Model for Enhancing Music Development Through the

Inclusion of Informed Parents and Other Primary Caregivers
in Early Childheod Music Classes®, International Society for
Music Education Proceedings, Early Childhood Seminar,
typescript, (Columbia, Missouri) p.3.

L Ann Darrow, "An Investigative Study: The Effect of
Hearing Impairment on Musical Aptitude", Journal of
Music Therapy, 25, No. 2, (Summer, 1987), 88-95.



create the needed vocabulary for school.®™

Unfortunately, the home environment for music
development in the United States has been referred to as
being ’at risk'. Hence, children in this country begin
school without the prerequisite listening vocabulary or
literacy base upen which to learn music. One wonders if
music immersion programs involving the family would help
to create the needed music vocabulary for subseguent

nusic learning.

The Problem of the Study

The problem of this study is to determine if
parental remediation at home gould have an effect on the
musical literacy of kindergarten through third-=grade

students as measured throngh their music aptitude,

20

Lewis Terman, Ph.D., and Margaret Lima, M.A.,
Children’s Reading: A Guide for Parents and Teachers, (D.
Appleton and Company, 1231).



CHADPTER IT

RELATED RESEARCH

The Brand studyt

In 1986, Manny Brand performed a study with
second-grade students. This was the study in which he
first usad the instrument known ae HOMES (Home Musical
Environment Scale). His purpose was to find a link
between the home environment and the musical athributes
exhibited by second-grade <¢hildren.

The sample consisted of 116 children from a large
urban district. The ethnic composition was primarily
Mexican-american (n=9%%), with the remainder being Black
(=10} and Anglo (n=8). He stated in his report that
the neighharhood was considerad disadvantaged, and was
eligible for various governmental assistance programs.

The parents weare firat asked Lo comnplete Lhe
HOMES . Validation of the HOMES was obtained by
cofparing scores from a group of 137 children with
their music teacher’s perceptionsg of their musical

environment. Scorzss on throe of the four areas of AOMES

Manny Brand, "Relationship Botweoen Home Musical

Envirtonment and Selacted Musical Attributes of
Secand-Grade Children", Jeournal of Research ip Music
EBducation, 34, No. 2 (1l986)1 111-120.

7



g
were found to be of statlistical significance (p< .01).
The childrens’' musical aptitndes ware then evaluated
using the paMa. The students’' musical achievameni was
determinad from cobeervations by their music teachers
during class using formal and informal evaluations. The
resutts were entered on a document callad the MaAF
(Musical Achievement Assegsment Form). The total scores
on this decument were found to have an alpha
rettability c¢oefficient of .73.

A numbay ¢f multiple regression analyses wetre
performed on the data from the PMMA and the HOMES. Each
of the musical attributes was compared Lo the four home
environment variakles. Brand chose alpha =.01 as the
validation level for these analyses.

Brand found no significant ecorraelaticn amcong the
factors of the home environment on the AOMES and the
students' scoras on the rhythmice or the tonal porticns
of the PMMA. A statistically sgignificant (p.<.001)
corralation wes found between student achievement and
parental attitwde toward music and musical involvement
with the ¢hild. Weaker correlations ware found for
parental concert attendance, and parent/ chiild use and
ownership of record player, tapes, and recordings.
Unfortonately, the HOMES was not found to he a reliable
predictor of toenmal or rhythmic perception. A

correlation (p=<.001)} hetween HOMES and their mmeical



achievement, however, was found.

Brand satates that his findings "underscore the
importance of the role of the home musical environment
(especially parental attitudes toward music and musical
involvement with the child) in musical training. The
best musical learning is achieved when the home and
schocl work in concert so that the unique opportunities
and spacial resources of home and school operate
simpltanecusly and cooperatively to positively
influence the musical growth of children.": He also
states that an impetus for studying this was -its

implication for intervention.”

The Larsen Study®

This study is one of a few that looks at the
musical opportunities afferded c¢hildren by the home
environment and the musical preferences it engenders.

A quastionnalre was completed by the parants of
132 children. This was completed as a part of a
longitudinal study when the students were in the second
grade. The survey asked gquestions about parental

education, time spent with the ¢hildren at home,

: Brand, 118-119.

’ Jean M. Larsen, "Family Influence on Musical Opporw
tunities", J. Craig Peery, Irene Weis Peery, and Thomas
W. Draper, Music and Child Development, (NY, Springer-
verlag, 1987) 237-248.
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lesson-taking by the ¢hild, family income, and musical
preferences. The sample for the study was homogenesous.
That ig, it comprises a large number of parents with
master’s degrees or other higher education and similar
religicous affiliation and beliefs.

The data were analyzed for correlations between
family characteristics and outcome measures using the
Pearson product moment coefficients. Statistically
significant correlations were delineated hy the p<.(05
level of confidence. A regression analysis was computed
using the SPS88 regression technique {(SPSS, Inc., 1983).
Educaticnal advantage was defined by father's
occupation, education level of parents, and family
income.

Some of the predictors for style preference were
the educational level of both parents (especially the
mother) and the amount of one-on-one time the parent
spent with the child. These variables algso predicted
the likelibecod that this music was used as background
for other activities in the home. At the gecond-grade
level, music lessons (also dance and gymnastics) were
added to the child’s schedule, and it was here that the
mother’'s role was a major influence., The c¢hild’s gender
appeared to be a variable as to the kind of music-
making engaged in by the child at this age. Larsen

found that in second-grade the more time the mother
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apent with the child, the 1ess likaly the child was to
take piang legsons.

Larsen stated that Lhe results were not
definitive, yet did give an indication of the types of
oppertunities that families afford their children in

the home for mnosic.

The Kelley and Sutton-Smith Stundy:

This i3 a ¢ualitative study about three girls of
gimilar age. They were observed weekly at various
timee, and the types of music-making Lhey displayed
were recorded and catalogued. The ages of the onsat of
various types of muajical responses and behaviours were
also recorded and analyzed for relaticnships.

The researchers found that parental background did
appear to significantly affect tLhe age that musical
behaviour was exhibited. Tn two of the cases, the
parents (both) were either professional or semi-
professional musicians. In the one instance, even the
grandmother had been a professional masician. For these
two infants, the behaviors were more topally-oriented
and appeared & months apart. The third child, who was

baing raised in what they defined as a non-musical

4 Linda Kelley and Brian Sutton-Smith, "a Study of
Infant Musical Productlvity", J. Craig Peery, Irenc Weiss
Prary, and Thomas W. Draper,eds., Music and Child
mevelopment, {NY: Springer-Verlag, 1987) 35-53.
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context, was found to exhibit behaviors 1 year to 1-1/2
years atter the othar two infants. These behaviors were
Alao found to differ in their guality- they ware
rhythmically oriented, rather than tonal, as had bezen
demonstrated by the other two infantsa.

In their conclusions, Kelley and Suttop-Smith
atated "the present study makes the home context appear
to be of vital importance. ... Our own quess is that
the parents‘’ own singing was probably the most
important variable, ...there are implications sugga=sted
by these findings for the importance of the musical
environment and context in early childhood mugical
literacy, much as in creating the literata anvironmant
for langnage and reading development. ...The major
value of the paper, however, must consist in laying
belore the reader these descriptions of just how
intensive and in how many ways musical parents
socialize their musical children. The developmental
literature to date is largely lacking in such

ovidence."®

Compariscn to Present Study

The researcher used clements of thae Tarsen

Felley and Sutten-Smith, 52-53.
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guestionnaire for the Survey in Appendix A. These
in¢luded the presence of the demographic data sector
and the questions on music-making in the home. The
demographic blocks on the Survey in Appendix A were
inc¢luded to determine the parental levels of
involvement with music-making in the home. Other family
members were included, such as cousins and step-
parents, in the event that these persons were present
in the ¢hild’s musical environment.

There are a few similarities and differences among
the present study, the Brand study, and the Larsen
study. First, a parent survey was sent home for the
parents. Although some of the areas are similar, the
focus of the survey in Appendiz A is music-making and
gharing that the family would do together. In the
Parent Survey in Appendix A, the directilions are to
check the statement which describes their behavior as a
famiiy. Some of the items inciude concart attendance,
music specials on ¥V and VCR, and the presence of
music-making in the home (ie., singing, or a piano in
the house). The Brand HOMES placed the emphasis upon
parental attitedes and musical activities. Larsen’s
included parental educational levels as a variable.

In the Brand study, the music teachers’ assassment
of the students’ home musical environment was utilized.

The focus of this study is the amount of listening in
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the home, not the school. This would have been a
confounding and irrelevant variable.

Both the present study and the Brand utilized the
PMM2 t0 determine a correlation between home
envirconment and student ability. This test was utilized
because of the relative lack of appropriate evaluation
instruments for listening skills per se, rather than as
an assessment of music aptitude. Because the music
aptitude of children below the age of 9 is sensitive to
instructicon and environment it seemed a likely choice
for a criterion measure.

Lastly, this study is attempiing to determine the
efficacy of the parental involvement that Brand and
Kelley and Sutton-Smith allude to in the discussions of
their findings. In reading, it was found that by asking
parents to read to their children, their literacy cculd
be improved. Perhaps if parents could be involved in
something similar In music, using a prescribed list of
materials, their children’s musical literacy could also
bhe improved. In the present research, parents have heen
asked to play recordings in their homes for 12 weeks as
a family to determine if this kind of remediating
involvement has an effect upon their student’s musical
aptitude and achievement.

This project is to a large extent an outgrowth of

these studies. It will be guantitative in nature,
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rather than qualitatlive like the Kelley and Sutton-
Smith. The numbers of stundents involved in the control
group and the experimental group make this possible.
While the Kelley and Sutton-sSmith degcribed behaviors
and variables in their case studies, this researchear
will be implementing the described course of parental
remediation to determine whether some of the suggested
implications can be upheld and supportead by the

gquantitative evidence.



CHAPTER THREE

DESIGN OF THE STUDY

Sample: The sample consisted of 645 students in grades
Kindergarten through Third in one elemeptary schocl in
gontharn New Jarsay. This included a TAM Kindergarten
class, which is a Team-Aided Mastery situation. Main-
gtrezmed students were included in the sample. They were
the stedents instructed by the researchar in intact
classes in the school. The student population came from
varied sccic-economic levels. The ethnographic distribu-
tion of the sample was ¢omprised of 47% Cancasian, 34%
black, non-Aispanic, 14% Hispanic, 4% Asian, and .08%
Native American. Approximately 22 students constituted
the average class.

There wera 8ix classrooms excludsed from the sample,
due to testing difficulties. That is, the students lacked
prerequisite verbel skille for the criterion tagting
meagure, These were twoe multiply-handicapped classes and
the pre-school handicapped classes. The latter were not
gerviced by the researcher. These classes also inciuded

tuition students, who do not reside in the district.

16
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Progedure. Prior to the treatment pericd of twelve
weeks, the students were administered the Primary
Measures of Music Audistion by Edwin Gordeon. AL approxi-
mately the same time, the parents received a survey
created by the researcher. This survey was based on the
work of Larsen®*?, Lombardelli®?, Zdzinkeki®!, and Henry™.
The gqueations indluded items which gather infarmation
about the amount of time spent listening, time of day
when listening is likely to ocour, and the persons
involved making music in the home. This was Lo generate a
listening profile of the sample. The survey, which is in
Appendix A, was created by the researcher.

The survey was distributed to the studenis by their
classyoom teachers. Each return envelope was assignaed a
number (room number-student number)}. Only the researcher

was able to determine who returned the surveys to the

i Jean M. Larsen, "Family Influence on Musical

Opportunities”, J. Craig Peery, Irene Weliss Peery, and
Thomas W. Draper, eds., Music and Child Development,
(NY: Springer-verlag, 1987).

= Steve Lombhardelli, The Effect of Paranfal
Involvement on the Performance Achievement of Middle
School Instrumental Students, MA thesis {Rowan College of
New Jeraey, 1995).

M Stephen F. Zdzinski, "Relationships Among

Parental Involvement, Music Aptitude, and Musical
Achievement of Instrumental Music Students". Journal

gf Research in Music Bducation 40, No. 2, (l992): 114-125.

4 Joann Henry, An Invagtigation of Pre-instrumantal
Achievement, Music Aptitude, and the Desire to Continue
Instrumenial Sivudy Among Third-Grade Studento, MA

thesizs (Rowan Colleqge of New Jergey, 1991).
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school by using a master key.

An experimental group of families was genarated by
random sampling. Thasa parsons received a letter in the
envelope with the survey. (See Appendix EB) Thay were
asked to voluntear Lo play 20 minutes from a cassette
tape for their childran eagh night for [our nights per
week for the twelve-week period. The tapes were provided
by the researcher and distributed to the oldest child in
the school.

The packet received by the child included a lether
tc the parents Thanking them [or their participation and
cutlining the project (Appendix Iy, a chart [or the
twalve weeks to asegist them in tracking their tima
(Appendix G}, a lisi of suqggestions for activitiss and
follow-up guestions for the children (Appendix F), and
the tape {Appendix E}.

The tape congisted of &0 minutes of varied styles of
Western art music, including vocal and keyboard works.
Appendix B comprises the repertoire for the tapeas, which
criginated from the resgsearcher’s collection.

Classes continued to receive their normal ¢lassroom
megic instruction from the researcher. At the conclusion
of tha twelve weeks, the students were administered the
PMMA as a post-test. This was To determine if Lhe parent
renediation had an affect on the aptitude of these

students. The treatment group (n=22 families) had their
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scores tallied separately from the control group. Data
from both groups was randomly discarded to equalize cell
gize. Gain scores on the PMMA ware caloulated to deterw

mina if the parent intervention did affect 1iteracy.

Degign. Analysis of the pre- and pogt-test gain score
data from {he PMMA were organized into three ona-way
designs for differences for each of the three scores: the
Lonal, the rhythmic, and the composite.

A L-test for the independent mean was calenlated on
each design. Thea level of confidence was set at the .05

level for these procedures.




CHAPTER FOUR
RESULTS AND INTERPRETATION

Results
Tonal. Tonal means, standard deviations, and t-tast
summary data for tonel gain scores are presented in Table
1. Az can be zaan, the researcher failed to f£ind
gtatistically significant mean differencas. Tha obsarved
mean for the experimental group, however, shows a trend
tor more growth in tonal music aptitude.

TABLE 1

Means, Standard bPeviatlons, and t-terst summary
data for FMMA tonal gain scores

EROUP N M sh
Experimental 20 1.600 3.347
Cantral 20 =-0.300 3.375

T(38) = 1.635 (N.B.)

Rhythm. Rhythmic means, standard deviations, and t-test
summary data are given in Table 2. As can he saan, the

researchar failed to find any statistically significant

pean differences.
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TABLE 2
Means, Standard Deviations, and t-test summary data
for PMMA rhythim gain scores

GROUF N M sD
Experimental 17 ~0.2494 3.514
Control 17 0.176 4.825

t{32)= -0.325

Composite. The composite score means, standard
deviations, and t-test sommary data are given in Table 3.
Az can be seen, the researcher failed to find any
atatically significant differences. The observed mean for

the experimantal group, howaver, shows a trend for growkh

in the composite musical aptitude.

TAET.FR 3
Maans, standard deviationsg, and t-test summary data
tor PMMA composite gain scores

GROUE H M 3D
Experimental 16 2.37% 5.23%
Control 16 -0.125 6.228

T(30)= 1.229

INTERPRETATIONS
It Gould be that the researcher committed a Type II
errcy for the fellowing reasons.
The researcher does not believe, based on tha
evidence in present research, that twelve weeks is
sufficient time to have had any real effect on the

students” musical literacy. Literacy is a task that
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reguires a great deal of time and exposure. Tt is
doubtful if, in a normal school setting, one could
aporo¥imate the numbers of exposures reaquired in a
twelve-wecek time frame.

hnother problem is the size of the experimental
qroup. Statistically, & group that constitutes a larger
percentage of the atudent population should produce mors
representative results that would better serve the music
education community. The knowledge gained from this study
could help the music edacation community better
understand how the atudenta bacome Literate in the first
place. This would, in turn, enable educators to better
implement the National Standards and to achieve the goals
set for saild 3tandards. This would help the
prafession to do its work better.

The third problem 15 the use of the PMMA to test for
musical literacy. Althongh awarenes of tonal and rhythmic
patterns are elements of literacy, they are not the
entire discipline. At present, there do not appear to be
availakle any tests for assessing music litaracy at the

elementary level.



CHAPTER FIVE

SUMMARY AND CONCLUSIONS

Purpaose and Problem

The purpose of this study was Lo study the effect of
parental intervention on the music literacy of their
children. The problem was to determine if parental
ramadiation at home could have an effect on the musical
literacy of kindergarten through thiryd-grade atudents as

measured through their music aptitude.

Design and Analvsis

The 645 atudents at one kindergarten through third-
grade school participated in the study. A control group
of 22 families volunteered to play cassette tapes
provided by the researcher at home during the twelve
weeks of the study. A survey was sent home with the
students at the same time that the PHMA was administered
28 a pre-test. At the conclusjien of the study, the
children were administered the PMMA as a post-test.
Classroom instruction was continued by the researcher.

The experimental group reccived literature from the

regearcher with the tapes to assist them with their task

23
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of playing the tapes with their <¢hildren. Thesge gludents’
post-tests were scored separately from the control group.
A random sample from the control group was utilized to
equalize the ¢ell size.

The data were organized into three one-way designs
for differences, one each for tonal, rhythmic, and
composite scores, Gain 2cores were calculated on the PMMA
for both groups. Threa t-tests for the independent means

was also calculated on the data.

Results of the Study
For all designs, the researcher failed to find

gtatistically significant differences.

Conclusions and Recommendations

Based on the data agguired from this stody, it can
not yet be concluded that parental involvement positively
affecta mugic literacy in elementary children.

Tt is recommended that a follow-up study be
conducted which would differ from the present one in the
length of tima for the deraticon of the study, the number
of tapes utilized by the families involved in the

experimental group, and the size of the sample in the
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experimnental group.

The second recommendaticn, for a larger number of
tapes, 15 necessary to help prevent boredom for the
participating families. No matter how important or well-
written & work is, the subjects do require something a
little different to help maintain interest. Research has
demonstrated that there is a limit to the numher of
useful repetitive hearings of a work. A cyele of 4-6
tapes, heard on a bi-weekly basis, might be the needed
remedy to maintain student and parent interest in the
proiect.

A third recommendation would point to the necessity
of developing a literacy test for music which would
measure what the students can hear and differentizte. The
format could be similar to the PMMA, with faces denoting
same or different, and the listening selections should be
chosen around the basic elements which the students need
to understand in order to ba musically literatea,. The
selections could be contrasting/same pairs of material,
demonstrating dynamic changesg, melodic direction, and the
perception of form, as well as others.

An agreement on a definition of musical literacy
that is not performance bhased, but listening based, would
also be helpful in determining which children are

musically 'at risk’.
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APPENDIX A

P T SURY|

Please sespond by checking { ) the answer which best descsibes your lislening habils as a
farmily,

M7= Wost of the time; O= Often; S= Sometimes; R= Rarely; N= Never.
Thank you; for your help.

1- ¥¥e listen 1o music as a family.

2. We listen individually.

3. We attend concerts.

4. We sing music as a famity.

9. We lislen to the radio.

7. We watch musicals on TVVCR.

8. We watch music specials on TV.

B. We play music together.

10. We have a colieclior of recordings (CDs andfor
cassaites) for the children.

1. We have a collection of ¢assettes for the children.

1Z. We have movie soundiracks in gur collection.

13. We use casseties/CDs in the car for the children.

14. Father or mother sing at home.

15, One or more chikdren sing at hame.

16. Grandparents sing with the children.

17. Grandparents sing with the family.

1B. Music plays a large part in our lives.

19. We have and play a piano in our home.

20. The chiidren have keybeards that they play.
21.We have audio equipment.
22, We listen to music &t dinner.

232 We lisien to music in the car.
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24. We fisten to music in the modning.

25. We fisten 1o music al bedtime,

26, We play or sing cuiside the hame with our farmnily.

REMOGRAPHIC INFORMATION

Chack { ) all that apply,

Instrument| of yaars

Plays MNumber

Father

Frofes-

Amateur/ I

sional [Recrealion

e —

=
|
o
]

rNumber Profes- | Armnateur?

Sings | of years] sional '

Recreation

Tea-

cher

P —

R —

Mathers

Child 1

Child 7

€hild 3

. Chilg 4

Srandmothe)

LGr&ndfalher

Auni

~Uncle

Couysin

Guardian

_E:tepfather

Etgpmaiher

-

28




APPENDIX B

Dear Parants,

Your child's name has been rardernly chosen to be a pan of the experimenial phase
of lms Thesls Project, Your help and Support would be appreciated.
Your part in this Project would consist of playing a cassetie tape with your family for
20 minutes four nights per week. This would occur for 12 weeks. | would supply the tape and
a checklist for your use,
¥ you would be able to take part jn this phase of the Praject, please indicaie on
the form below. Please alsg indicate the names of any siblings your child has in School 4, Thig

witl assist me in the finaf Statistical phasa.

Thank you again for your help and assistance. | loak forward to hearing from

you and working with ¥ou on this Projact.

Sincerely,

M. Davis Clemenl,
Music Teacher

T I = e m o

PARENT RESPONSE FORM (Please chaak '] your response.)

¥ will be able 1o take paft in the experimental phase of the Frajeci,
Other children are:

1 will ot be abie 1o 1ake par in the experimental phase of the Project.

Parent Signature
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APFENDIE C

Dear Parents r

1 am prasently completing my atudi=s for a Master's
Degree in Music Education. The course T am presently
enrclled in is "Special Beminsr and Invest.igation”. One of
the exit reguiremente for this course and for the program as
# whole is the completion of a Thesis Froject.

The attached survey ié one p ortion of this Thesis
Project. The purpose of the Eurvey is to discovar what the
listening habits of our families are in relaticn to how the
stndents tunction in clasroom music.

Flease complete the survey by January 5, 1996 and
return it to me in the envelope provided.

Thank you for your help with this Project.

Sincerely,

M. Davis Clement,

Music Teacher

1



APPENDIX D

Dear Parents,

Thank you for accepting this task and for your willingriess 1o hedp with this Thesis
Froject.

Enclosed, you will firk) the Cassette Tape and a Chart with which 1o keep track of your
progress weok by week. It Is nol necessary 1o listen aveary might- four nights per weaek is all
that is being requested. However, all the days of the week are present so that you may check off
1he day that the family did listen to the tape,

You wilf also find enclosed 2 sheet with suggestions and guideiines for your listening
time.

Please feel free to call with any questions that you may have.

Thank you again for vour ime and effort.

Sincerely,

M. Davis Clement,

Music Teacher
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APPENDIX I

REPERTOIRE LIST

DAY ONE -
1. Alr on the & string, J. 5. Bach {1685-1750), A8V Digital,
Ch, Q5 6137

2. "Tarantella” from Pulcinella, Tgor Siravinsky (1880-19%0),
Erato CD D 10645 -

3. "Q, _mio babbino care”, from Gianni Schicehi, Giacomo Puccini
(1858- 1924), RCA Victor for BMG CD D1025B1

4, ~Adagiettg", from Symphony Ho. 5, Custave Mahler {1860
1311), Deutsche Grammophon CD D 108658

DAY TwQ

=1 "Habanera" from Carmen, Georges Biget (1B3B-1875) HCA Victor
D1Q2581

o. ‘Ride gf the Valkyria" from Dia Wwalkiire, Richard Wagner
{1313-18BB3), Deutsche Grammophon D G2-3951% GMA

T« "Minyle Waltz", Frédéric Chopin {1810- 1849), Deutsche
Grammophon G2-39515 GMA

8. “Spring® from the Four Seasons, Antonio Vivaldi {1676-1743)
ASv Digital, CD 08 6137

DAY THREE

9. "Siciliang® from Antigue Airs and Dances Suite No. 3,

Ottorino Respighi, (1879~1936), Mercury Stereo LP

10. Qverture to ‘'Schonl for Scandal’, Samuel Barher (1910-1981)
EMI Digital CDC-7 49463 3

11. Spagnoletta nuova al modo di Madrigalia (Nobilits di Dame,
{(Venice, 1605« publishing date; Fabritio Caroso {n.d.)
Nonesuch Sterec LP H-71036

t2. tAllegro gon spirito” from Symphony NWe. 35, Wolfgang Amades
Mozart (1756-1790) Phillips Sterec [P- PHS 900-186

13. rSpring Song" from Sonas Without Words, opus 30, Felix

Mendel seohn-Bartholdy {1B05-31847) Turnabout Vox LP
TV 34245
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APFENDIX F

SUGGESTIONS AND GUIDELINES FOR THE

LISTENING PROJECT

1. The entire household should be together if at all posible, especially the chiidren. (Dinner-time
" might be a good time.)

2. Mot all these suggestions should be used ail at once- as the opportunities arise, use those
that fit your situatian.

3. The room does not have to be absolutely silent. It is all right to talk to each other and to
make remarks about what you are hearing. In fact, as you listen to these works
again and again, you might find changes in the discussions cccurring.

4. It is ali ight to stop the tape and talk between pieces, if you would fike.

£. The children may play quietly with colering books, clay, or other activities that would not
caver up the sound of the tape. (My children play them when they clzan up their rooms.}

6. Reading (and homework) can be good adlivities o do while listening to these 1apes.

7. Please be aware of volume levels as you play the tape. Some of these pieces will get
very loud suddenly, others will not get loud at all.

B. Sometimes, as they get familiar with the songs, the children may wish to move or dance to the
rmusic. This is all ngit- they are still listening with their ears.

2. Enjay!

SOME TOPICS FOR CONVERSATION:

1. BeatMeter - Does it feel even, uneven; does this one fee! like the previous one? Does it
remind you of a previous one?

2. Tempo- 1ast and slow; How would you describe the speed of this piece? How does it
compare 1o the previous cne?
3. Texture- How many instruments are playing? Which ones? Is anyone singing?

Do they play ali the time or do they take tums? Are they ever all quiet?

4. Dynamics- loug and soft. [Does the sound stay the same or change? How does it change?

33



5. Farm - Do any parts come back? Do they octur in a certain order? Does this happen in
other pieceg?

6. Harmony- Is more than ane tune playing at the same time? or do you hear a fune with atbar
sounds geing atong with it? Are the sounds bright (majord ur dull or dark (rminor)?

7. Rhythm - Are the sounds long or short? Do they sound like they are jumping or hopping or
walking? Are 50me sounds aceanted and siand out?

8. Singing! Perfarming - Can you sing the tune fiom the piece? Can you clap the rhylthm with
your hands, or tap it on the table with your fingers?
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APPENDIX G

Wook SH‘J‘:HTFE.
Week 1

Heck 2
Waak

3
wook 14
Waak 5
week 6

-
a8
9

Hesk
Check (') when
completed.

Weak

Weak u
Four {(4) timas
Week 10 per week.
Week 11
Week 12

Dear Parents,

Thank you s0 much for agreeing 0 help with this Pro-
ject. This chart has been provided to asegist you in keaap-
ing track 0f when you play the tape.

This will help increaze our knowledge of how parents
can help their students learn masic.

Thank you again for your help.

Sincerely,

Vo D gy Ol
M. Davis Clement,

Music Teacher

ac



APFENDIX H

SURVEY RECORD SHEET

=

SN

5i

GP

Gu

SF
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