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ABSTHACUT

Sharicen Selfridge Johnzon

A Two Year Study of Children
Enrolled in a Transitional
First Grade Program
1996
Dr. Stanley Urban

Learning Dizsabilitiess

This study focused on 2 longitudinal followup of the educational
status of children years two and three after compieting a transitional
first grade program. The samples zelected for the study were fifteen
children from the first and second grades in a southern New Jersey
public school system.

Data was gathered through the use of dquestionnaires.

Kindergarten, first and second grade teachers completed survey forms.
Parents of previous transitional first grade students were alzso asked to
respond to a gqueslionnaire.

Information noted included: (1) factors influencing the decision
to place a child in a transitional first grade (T1) program; (2)
attitudes of teachers toward the T1 program; (3} parent attitudes toward
the TL program; and {4) measures used to determine if a child is
appropriate for the Ti program.  This information wag then content
analyzed and summarized.

The findings of this study indicate that children who have been

enrolled in a transitional first grade program have positively benefited



from the experience. Parents and leachers were supportive of the

program while expressing two concerns; (1) the location of the
classrooms; and (Z) children who need special education services being

placed in a Tl program rather than receiving a Child Study Team

evaluation.



MINT-ABSTRACT

Sharleen Selfridee Johnson

A Twa Year Study of Children
Enrolied in a Transitional
First Grade Progtram
19596
Dr. Btanley Urban

Learninz Diszbilities

Thig study focused on a longitudinal follow-up of Lhe educational
status of children years two and three after completing = transitional
first grade pragram.

The results indicate that the progrsm had a positive impact on
these atudents. Parents and teachers were surveyed through the use of
questionnaires. The questionmaires were then content analyzed and

summErized.
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Chapter I
Introduction to the Problem

Children progress at different rates of zpeed in all areas of
development including emotional, physical, and intellectuzl. When a
determination is mede that a child is "not ready” to achieve a
particular task this should not be viewed as a pejorative measuyre in
relation to their intelligence, but rather a sequeias of maturation, or
the child's total development.

The Gesell Institute of Humen Develorment mainbtainz that behavior
iz a function of physical structure and that growth is orderiy,
gtructured, amd predictable. Each child will go throush a predictable
cycle of developmental states; thus, in thiz respect each child is like
every other child. However, every child's rate and pattern of growth is
unigue to himself and in this way each child i1s different from every
other chiid (A Gift of Time, 1982), It ig this difference in the rate
of growth that extra yvear programs, like the transitional first grade,
attempt to addres=s.

The Transitional First Grade, sometimes referred to as "Junior
Firzst,” "Pre-First," or "Developmental Firat,” provides a program for
the student who has the potentizl to learn but lacks developmental

maturity. This program is designed to allow another year of school for



children who, after their Kindergarten year, are at high risk for
failure in first grade. These children display a variety of
characteristics including the need for more exposure to reading
readiness sikills, poor ability to follow directions well, an inability
to attend to prescribed tasks long enough to finigh them, and generally
they do poorly on perceil =zl paper academic tasks., In addition,
developnent of oral language and listening skills is an important
cofpyonent in the tranzitional first grade curriculum (Brewer, 1990}

The transitional first grade program should be child-centered,
agsuring that the imdividual needs of the child are met. It is
generally smaller in size, allowing for more teacher contact time, and
success oriented =0 that the child who has experienced failure in
kindergarten will feel that he can achieve and therefore give him a
senge of worth and self-esteem.

An essential part of the success of a transitional first grade is
Lhe acceptance of the program by the parents. It iz important that
parents understand that such a program is designed to help the children
prograas at their own reate. Childrah placed in this program are nob
being labeled or considered to be slow learners; rather, they are being
given a chance to succeed without frustration and develop at their own
idiosyncratic rate.

Attitudes of school personnel toward the transitional program
appear to be favorable; however, few schools have gathered any data to
follow up on the long term educational status of these children.

Statements of faith from school persomnel abourxl, however, few programs



maintain effective monitoring systems to indicate the progress of the
children (Jones, 1999}, The impact and value of transitional programs
can be dooumented by answering the following guestions: What facfors
inf lusnce the decision to place a child in a transitional first grade
program? What are the attitudes of parents and schocl persprnel toward
this extra year program? What kinds of neasures are used to determine
who is appropriate for transitional first grade? What i1s the subseguent
status of fifteen children who have been Chrough s trapzitiopal first
erade program?
Purpose of the Study

The purpose of this study is to provide a lopgitudiral followup of
the educational status of chiidren years two and three after complsting
a transitional first grade program.
Besearch Cuestions

The overall guestion to be answered in this study iz as follows:
What is the subsequent status of children who were enrolled in the
transitional first grade during the 1993-94 apd 1994-%5 academic yvears?
In order Lo answer Lhis overall queation, the following subqueations
will be answered.

Subquestion 1. What factors ipfluence a decigsion o place a

child in a transitional first grade program?
Subguestion 2. Fhat are the attitudes of kindergarten, first
grade, and second grade teachers toward the

transitional first grade program?



Subquestion 3. What are the attitudes of parente of formsr
transitional first zrade students toward the
LrOSram?

subquestion 4. What kinds of measures are used to determine if
8 child iz appropriate for the tremsitional

program?

Need for the Stndy

The school system in which the study will ke conduclted bzs not
completed Tollowp stidiies on the studenta participating in the
transitional first prade program. 7The findings from this study will be
made availabie to the Director of the Early Childhood Programs in the
distriot and may contribute to program validation and/or improvement.

The school district being studied in this project has had a
tranzitional first grade program Tor approvinetely Ten yeard.  The
ochildren in the program have not been followed longitudinally amd
therefore this study represents the [irst such atleapt.

Anccdotal statements fram educators and parcnts have expressed
pogitive feelings with regard to the trensitional program; however, no
formal studies have been completed to messure educator and parent
satistaction as it relates to the transitional first grade program.

Lesults of astudies such a=s the present one could be Wilized in
orogram planning and te provide empirical justification for the
contimuation of this program.  If pegative attitudes on the part of the

educators or parents are prevalent, or later achool success iz not



apparent, changes in program planming and/or inservice training should
be developed to addreszs these needs.

There are some limitation= inherent within this study which the
reader should recognize. Responses from educators and parents will be
gathered through the use of questiomnaires. These responses are subject
to the honesty of the respondent. That is, will the respondent reveal
hia or her trioe Teelings Towaikd the trangitional FPirstl grade program?
Some investigators have suggested that the subjects tend to respond to
the questions in ways which they feel are socially desirable (Smith &
Glass, 19B87).

A second and perhaps more significant limitation of the present
study if the degree of participation of the respondents to the
gquestiomaire. If the responge is limited it may affect the resalts of
the study.

Additionally, the sample of the respondents to the gquestioonaires
as well as the sample of transiticnal first grade graduates who will be
followed up, will be a convenience sample rather thoan randomly zelected.
Convenience sampling is not necessarily the most appropriate, bub rather
the most feazible (Cohen, Swerdlik, Smith, 1992).

SunmmATY.

The literature reviewed in Chepter II will provide a zeneral

overview of develapmental readiness and of the measures used to

determine =ligibility for the transitional first grade program.



Research articles, opinion pieces, and teacher and parent workshops wilil
he utilized to investigate the effectiveness of this program.

This subject is not without controversy. Though educators seem to
accept the validity of thie program, followup studies are few and far

between. Clearly, there is a need for more informetion in this area.



Chapter 11
Beview of the Literafure

This study attempted to determine if the time and experience
gained by developmentally young children who were participants in a
fransiticonal first grade progrem had a positive impact on their
subgsequent academic performance.

Literature for this review was gathered using 2 computer data
search at RBowan College, the Educational Information Resource Center in
Sewell, Wew Jersey, and through a personal collection of articles and
books gathered during the past three years. Additicnally, information
wazs gained through interviews with administrators, teachers, and parents
who have had experience with transitional firat grade programs.

The review of literature for this study will include the
following:

Historiral Perspective

Developmental RHeadiness

Chronological versud Developmental Age
Gender Differences

Asgessment Practices

Transitional First Grade Programs



Trangition eclasses were vtilized in a mmber of larse city schools
in the 1940z, but the concept did not spread widely at that time
(Harris, 1970).

Studies were done in 1950 (McDaid) on transitional programs in the
Detroit school system. McDeid found that over a period of three years,
the children performed no better in regular claszes than did those in a
control group. MeDaid reported that transition room-eligible children
who stayed in the regular class performed at a significantly higher
level in reading.

lLiddie and Long (1958) studied a transitional program in Quincy,
Illinnis. They reported that the program was of value in improving the
academic performance of many of the children.

A study done by Griffin and Reinherz in 1969 {(:ited in Gredler,
1984} recommended the use of the transition room for children in the
Quinecy, Massachusetts schools. These transition rooms were devised
primarily to help low SES children who were heving difficulty with the
regular program. “The most important aspect of their ahdy was
documentation of a higher retention rate of low SES children in that
particular system” (Gredler, 1984). Mixed results of studies causged
concern over the effectiveness of the transitional year program. For a
Ltime school systems turned awzy from these progzrame and toward other
issues.

In the 1970=, transitional first grades once again became a viable

option to retaining developmentally delayed children. Pauley (1951)



reported that many ohildren are not ready for a tradaticnal first srade
experience when they are chronologically approaching 3ix vears of age.
First prade children who lack maturity are unablse to achieve
gabizfactory progress in the 0sual Tirst grade curriculum (Carter,
1956). First grade teachers have stated that the lack of maturity of
deve lopmental ly delayed children cauges the failure of the sbudente to
meel {he academic requirements. “During any stage jin a child™s life,
Tearning is moat sucocessfil when tasks are adapted to the mental
capacity of the individual at his level of maturation., It iz imperalive
that the relationship between chromelogical age, maturity, and the
achool curricuiom be clarified” (Carter, 1356).

furing the 19808, there was a trend toward identifyving hish-risk
children at all sociceconomic levels who may net be ready Ffor first
rrade (Charlessworth, 1989). Many educators looked on the transition
class as the white knight of primary school reform. " Transitional
classes would, theoretically, stave off school failurs (Matale, 1991).
The 1990% saw 2 miyed review of fransitional first grade programs. Some
research (Matale, 1991) was critical of transitional programs citing
problems with the assessmenl measures used to identify potential
students for the program. It was also noted that children who ars a
vear glder than their classmates may have self-esteem problems, poar
academic performance, and a higher achool drop-out rate.

Reacarchers who looked favorably upon transitional first srade
programs noted that bright but developmentzally voung children do worse

in schogl than their lsss bright but more meture classmetes (Uphoff,



1986}, A =tudy of 500 K-12 students in Montclazir, New Jersey (Forester,
1955) reported these findings:

.. thoge pupils who were very bright but very voung at the time of

schaol entrance did not realize their potential. They tended to

be physically immature or emotionally unstable, or they would ory
easily. And socizlly, they seldom showed leadership. From junior _
high school on, 50 percent aof them earned only "C" grades. On the
athaer hand, generally the very bright late-achool entrance group
excelled throughout their school years.

o ln mRny cases early entry may result in melad justment in
school, and even may have adverse effect on adult life" {cited in
Uphoff & Gilmore, 19863,

The general rule heolds up that the child who ig ont the older side
has a better chance of doing well in school (Ames, 1978). Many
transitional first grade students were among the youngest children in
their kindergarten classes. Entrance age fo school can have an inpact
on later achool suecess.

Revelommenia) Besdiness

Researchers are now dizcovering thalt every child isn't ready 1o
begin schocl just because he is gix yearz old. A study that was dome to
compare children who were required to begin formal instruction before
gi¥ years of age with thoss who started after six years of age found
that children who started earlier made slower progress amd did not have

positive feelings about school (Ames & Chase, 1975).

10



Ir. Arnold Gesell began studying bhuman development in 1911, He
based his work on the philoscphy that humans develop in a patterned and
predictable way. Over a period of forty years, Dr. Gesell and his
agsociates at the Gesell Institute in New Baven, Connecticut, developed
norms of child hehavior (Scoring Notes, The Developmental Test, 1986),
Based o his research Dr. Gesell established developmental age
desoriptions. Each developmental age has characteristic patterms of
mental and physical orsanization, of =social and emotional behavior, and
of play interests and activities. Inm 1951, Dr. Gesell retired and his
work was contimied by his colleagues, Dr. Louizse Bates Ames, Dr. Francis
Ilz, and Dr. Janet Learnsd. The Gesell Institute continues to study the
concept of developmental age in school placement (Scoring Notes, The
Developmental Test, 1986).

Chranological versys Developmental sge

The Gesell Institute does not recommend basing school entrance
zolely on chronologioal age. It deoes recommend placing and promoting
children in school based on their developmental age {the age where a
child is functioning as a total organism).

Bohl {1984) reported that most af the stresses of first grade are
not academic, The stresses lie in social, phyzical, and developmental
areas which are essential for develoomental readiness.

In her book, Is Your Child in the Wropng Grade?, Dr. Louise Bates
Ames reported that unready children did not, in succeeding years, catch
up with the ready ones. I1f growth is proceeding at an average rate, a

child’s behavior grows about a year in one year's time. She pointed out

11



that behavior does not grow more than a year in a year's time, and it
wauld have to do that in order to catch up (page 6).

Sandoval and Fitzgerald (1985) reported that "by spreading the
First grade ourriculum over three years, the hope is to provide the
extra time some children need to mester readiness skills and to mature.
Use of an entire class reduces the poasible stigma asscciated with
kindergarten non—promotions and provides the child with a curriculum
searad to his particular needs.”

Dr. Francis I1lg (Scoring Notes, The Develcpmental Exam, 1986),
points out the difficulty in using only chronclogical age az a
determination for school readiness or placement. Problems develop when
typical behavior at any given age is assumed to be the average, or is
used as a guideline as to when that behavior can be ezpected. Dr. 11z
stated, "Thie average is too often assumed to be a standard which is
desirable and even necessary for all. The whole concept then becomes
misconstrusd since it lacks respect for the integrity of individual
growth. The child’s individuality is laid aside when chronclogical age
atandards are used for school placement. ™
Gender Infferences

Rezearch consistently reports that gseneral difference iz another
critical factor related to readiness and success in achool. Ames {1978}
reported findings that indicate a discrepancy in behavior level snd rate
of development between males and femzales of about six months. On the

average bova tend to develop a iittle more slowly than girls. Sigmon

12



{1987) states that a boy's average developmental rate is six months
hehind a girl’'s average developmental rate.

Sabin (1970) reported "For every girl in an educationally
handicapped classroom (children with at least average abilities but
unable to make normal progress or adjustment in a regular classroom),
there are =ix boygs. For every boy in an educationally handicapped
classroom born between December 3 and May 31 (older group) there are two
boya born between June 1 and December 2 (younger group). ™

Clearly, all of the reseerch supports the claim that boys tend {o
develop at a silower rate than do giris.

Assessment Practices

There are a number of school readiness or screening instruments
devised to determine & child’'s developmental readiness. Some are
primerily intended to assess reading readiness; others are designed to
measure a variety of social and developmental skilleg relevant to =
child’s performance in school. These tests are given before the child
enters kindergarten, at the end of the kindergarten year, and at the end
of the child’s first grade year. Thev van include a check of the
child’'s vision, hearing, motor coordination., speech, and language
controls.

The Gesell Institute has developed 2 placement test which provides
concrete and objective data to help define a child's developmental
strengths and wealmesses. This test, The Gesell School Beadiness Test
(GSRT) iz administered individually and requires twenty to forty

minutes. It isg primarily a perceptual motor test. Subtests provide

13



information regarding a ohild's emotional, social, perceptual, language.
arkl motar developmenl.  The informaticon gleaned from thia asaessment i3
useful in making placement and progsram decisions (Senior, 198%),

Shepard and Smith (1986) reviewead the GSHT and reported that the
eacll]l had & groblem with predictive validity. The identified a study in
1972 (XKaufman) which conoluded that “the Gesell Lesiz de nol meel the
gtandards of the American Peychelogical Association for validity,
reliability, or normative information. Ancther stuwdyr (Wood, et al.,
1984} conducted to evaluate the predictive validity of the Gesell found
that it appeared to have "a craditable agrecwent rate with teacher
judsments (78 percent).”  However, when examining "the ohildren
identified as potential kindergarten f£ailure,..only half were accurately
identified, Tor every potential failure accurately identified there was
a successful child falsely identified.”

Meisels {1987) stated that the GSRT is a "met of tests with
wknown validity and relisbility, a theory that iz cutmoded and
msubstantiated, an unver:fied notion of develocpmental age, and a
racially and ethnically narrow normative base—Tfor developmental
gareening and class placement iz emhirically unjustified and
profeagionally suapect.”

A gtudy of transitional first grade programs in Haddonfield, New
Jersey, followerd the progress of atudents over a seven—year pericd
(Caggziano, 1984). Significant diffsrences between shudenls asseszged as
developmentally young who were placed in transitional firat grade and

atudent.s assessed as developmentally young but nct placed in

14



transitional first grade were found. A control group of children whose
Gesell Axzessments indicated readiness for first grade was also
inciuded. Students who attended a transitional first grade exhibited
fewer problems with attention, anxiely, withdrawal and classrocm
behavicr than the developmentally yvoung children who did not atfend a
transitional first grade. Behavioral problems were especially evident
in boys who were developmentally young but did not attend tranzitional
first grade. FEyster (1990) cites the above study as an example of
student performance confirming the effectiveness of (Gesell Aszessmentsz
when used as part of developmental education programs.

Many school districts are also using standardized tests to obtain
an objective measure of children’s readinesz for kindergarten or first
grade (Bredekamp & Shepard, 1989). A major problem with these tests is
that they are not sufficientiy reliable or valid for this purpose. The
Metropolitan Beadiness Test has the best predictive validity reporting
correlations of .70 to .78 with later first grade measures of
achievement (Nurss & McGauvran, 1876). Much controversy continues to
surrourki the subject of assesgmeni for messuring developmental
readiness,

T it | First Grade P

Moot transitional programs are designed to provide another year of
school for children who, after their kindergarten year, are predicted
not to do well in first grade (Brewer, 1990). This group of children
provide a chalienge to educators—--to find a viable program for those

students not ready for the rigors of a traditional first grade. In the

15



past, retention was the orfion most chosen for the developmentally young
child. Currently, the trend is toward transitional programs.

This program provides children who are developmentally young with
an oppartunity of time and experience Lo mature. The program is
designed to provide instruction with an understanding of each child's
developmental level of functioning in all areas (Senior, 1986),

Farticipation in most transitional classes is optional. Programs
are generally full day vrograms with a class size of approximetely
fifteen. The curriculum 1T modified and combines concrete, hands-on
activities with basic academics, Children are encouraged to work
individually with concrete objects hefore moving on Lo more abstract
experiences (LaGrange School System), Readinesgs is nurtured rather than
forced. The transition room program provides what appears to be a very
constructive alternative for the developmentally voung child (Wilsan,
1979).

Research on scademic success of early entrants reported by Uphoff
and Gilmore stmmmarized findings of major importance Lo parents and
educators.

1. The chromologically older children in a grade tend to
receive many more above—average grades from teachers
than do younger children in that grade.

z. Dlder children also are miuch more likely to score in
the above average range on standardized achievement

testis.

16



3. The younger childrety in a grade are far more likely to
have failed at least one grade than are colder children.

4, The vounger children in a grade are far more likely to
have been referred by teachers for learning disabilitiea
tezting and subzequently have been diasnosed as
learning disabled than are older studentz in a grade.

a. The academic problems of younger children who were
developmentally unready at school entrance often last
throughout their achool careers and ascmelimes inlo
adulthood.

Shepard and Smith (1986) reported thet "providing an extra yvear
before first grade does not scolve the problems it was intended to solve,
Children in these prosrams show virtually no academic adventsge over
equally at-risk children who have not had the extra wear.” They go on
to report that transitionzl programs mey actually bhave 2 negative impact
on social adjustment and self-esteenm.

This difficult question of how to best confront the diversity of

voimg children continues to be a controversial iesue among educational

e¥pert.
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Chapter I1I
Design of the Study

Introduetion

The purpose of the study is to determine the subseguent status of
a child who haz participated in a trangitional first grade program. The
gtudy is designed to assess the attitudes of kindergarten, first grads,
anyl second grade teachers toward this program. The attitudes of parents
in regard to trapsitional first grade will also be examined. The study
also seeks to digcover the kinds of measures used to determine if a
child iz appropriate for transitiomal first grade. Information
concerning the edvcational setting and the sample used for the study is
also discussed.
Educat.i L Setti

The research for this thesis was conducted primarily in two
clementary achools located in a middle class, southern New Jerzey
commnity. This industrial community with a population of approximately
24,000 persons supports siv elemsntary schools, a junior high amd a
senior high school.

Three classrooms of transitional first grade students have existed

in this distriet for approximately ten yvears. These classes are held in
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three different building, to allow children to attemd a neighborhood
school when possible.

Class size is limited to fifteen children. This fTull day program
inaludes special area instruction, such as physical education, music,
art, and library classes. Special education services are available, if
needed.

The population of this study will consist of Tifteen children who
were participant: in a transitional first grade program in the 1993-94
and in the 1994-95 academic vears. These children are now in first and
gecond grade.

The children who were identified to participete in the
transgitional first grade program were azzigned to this program as a
result of tescher recommendation and parental consent.. HResults from the
Brigance (level one} test and a district checklist were used as a
partial basis by the teachers in identifving candidates for this
program. A misoue analysis of an unfamiliar reading passzge is also
cong idered when a tranzitional first grade recompendation is made.
Collection of RData

Information collected on each student included academic
performance in the areas of reading, mathematics, and language. The
gtudent's self-concept and attitude toward learning wag also examined.

Test imony was gathered from kindergarten, first grade, and second
grade teachers. Attitudes toward the transitional first grade program

were explored, as well as teacher conclusions coneerning the overall

19



subsequent academic success of the transitional first grade graduate. A
copy of the testimony questions will be foumdd in Appendix A

Finally, the parents of the students invelved in the study were
interviewed to determine their level of satigfaction with the
trangitional first grade program. Specific information wes gathered
concerning the program's effect on their child, A copy of the parent
guestionnaire will be found in Appendix B.
Analyaiz of the Data

Parent interviews, teacher responses, and screening resulis will
be content analyzed and summarized for the children who are
participating in this study., Summaries of the data obtained will be
presented in pmarralive form in order to answer the Research Questions
posed in Chapter .
Sunmary

The present study examined students from a middle class, southern
New Jersey town. Fifteen students participated in the study. All of
the =students imvelved are presently in first or secornd grade. This
group of children atternded a transiticoal firat gresde program alter
kindergarien, but before first grade. A description of the educetional
setting and popitlation and sapple were included, Collection and
analysis of the data used in the study were discussed.

The overall questicon this study will attempt to answer is related

to the subsequent academic status of transiticonal first grade graduates.
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Chapter IV
Anajvsais of Resulis

Introduction

The purpose of this study was to provide a longitudinal follow-up
of the educational status of children years two and three after
completing & transitional first grade program.
Besulisz

As depicted in Figures 1, 2, and 3, teachers of kindergarten,
first, and second grades were surveyed to determine their attitudes and
level of satisfaction with the transitional first zrade program. Figure
4 represents an average of their responses. Parental views and
attitudes of children who attended a transitional first grade program
are examined in Figure 5.

The overall question addressed in this thesis was as follows:
What is the subseguent ztatus of children who were enrolled in the
trangitional first grade during the 1993-94 and 1994-95 academic yvears?
In order toc answer the overall gueation, the following subquestions were
addressed:

1. What factors influence a decision to place a child in a

tranziticnal firat grade program?
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2. What are the attitudes of kindergarten, first, and second

grade teachers toward the trangitional first grade program?

3. What are the attitudes of parente of former transitional

first grade students toward the program?

4, What kinds of measures are used to determine if a child is

appropriate for the transitionzl program?

The data gathered in this study has sugsested answers to these
questions. The answers will be discussed geguential ly and the data
pertaining to these questions are presented in the form of discussion
and figures. The Figures are located at the end of thiz chapter.

(mestion Number 1:

What factors influence a decision to place a child in a
transitional first grade program?

Figures 4 and 5 show that teachers and parents agreed that poor
reading readiness skills was the most common reason for a chiid to be
enrolled in a transitional first grade. DBoth sroups indicated that
being a chronologically younger child was the seeond most comnon
influence in a transitional first grade placement decision. The third
most common characteristic of this group of children was a poar
attention span. A lack of appropriate zocial skills, gender influences,
and poor self-concept seemed to least influence the decizion for a
trangitional first grade placement.

Question Number 27

What are the attitudes of kindergarten, first, and second grade

teacherzs toward the tranzitional first grade program?
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Figureg 1, 2, and 3 represent the individual views of teachers in
grades kindergarten, first, and second. Figure 4 presenis a collective
view of the thirty-four teachers participating in the study. Twenty-
nine teachers rated the transitional first grade program as being
extremely beneficial, four teachers found the program to be somewhat
heneficial. (Onz teacher characterized the transitional first grade
program a8 being mildly beneficial.

Question Momber 3

What are the attitudes of pareants of former transitional first
grade studenis toward the prosram?

Figure 5 depicts the views of the twelve parents who responded to
a questiomnaire concerning the transitional first grade program.  Ten
parents were extremely salisfied with the program their child
participated in, with two parents being sonmewhat satisfied with the
program.  Io response to a gquestion concerning the effect of the
trangitional firsl grade program on their child, answers were as
follows: nine parents felt the program had a very positive effect; one
parent indicated a zomewhat pozitive effect, and two parents described
the program as having = mildly positive effect on their chiid,

Question Mufber 4:

What kinds of measures are used to determine if a chilgd is
appropriate for the transitional program?

Figure 4 shows the overall views of the thirty-four teschers who
participated in this study. The teachers indicated that observational

data and recommendation by the kinderzarten teacher to be the most
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important measure in determining if a child is appropriate for the
transitional first grade program. Review of the child's kindergarten
work was considered to be the next measure of appropriateness.
Developmental assessment data (including social, emetional, physical,
and intellectual) was the third measure considered important in
determining an appropriate placement. Observational data and
recommendation from the parent and results of a standardized test or
partfolico assessment were indicated to bave the least influemcs upon a
Lransitional first grade referral.
SLENA Y

The results of thisz study indicate that teachers and parents feel

the benefits of the transitionzl first grade program are positive.
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Transiti rirgt Grade Cuesti .

Taacher Besponse
(N=5)
What grade to you teach? Kindergarien

Are you male or female? 5 female
How old are you? 48 average age

How many years of teaching experience do you have?
12 avergge years

Rank the reasons (in your opinion) for a student to be recommended
for the transitional first grade program {rank from 5 = most
comron to L = least common)

va Door reading readiness skills
. lack of appropriate social skills
poor abttention span
chronologically yvounger child
gender influences {male versus female)

-
-
-

MO

¥hich of the following assessment data have the greatest to the
least influence upon transitional first grade referral (5 =
greatest 1 = least)

3... developmentzal aszessment data (including =ocial,
emotional, physical and intellectuall

5..., ocbeservational datz and recomeendation by the
kindergarten teacher

Z, .. obgervational data and recompendation from the

parenk

.. review of the child’'s kindergarten work

.+ regulte of a slandardized test or portfolio

asgessment

[T

Firast and second grade teachers, please indicete the current
status of students in your class (who were participants in a
transitionzl first grade program) by checking the most appropriate
response.

(Moesx mt apply to kindergarten teachersl)

Reading below average  ......
average e
above average e
Math below average — ......
average Panaa
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above average

Language below average  ......
AVETAZE  aenean

above average

Self-Concept below average  ......
average = ......

above average Praaes

Attitude below average  ......
Loward AVETAZE  aaanan

learning almve average e

8. Please indicate the statement which most closely parallels your

perscmal philozophy toward a transitional firsh grade program.

4,,. provides a vear of developmental time that will
help the chiid auccesd in the [irst grade
gives the child the opportunity to gain specific
gkills needed in order to master first grade
I... gallows for learning activities tp match the
child’s cognitive development and will lead to
successful learning

9. Banlke the priority of these goals for students upon completion of a
transitiona) first grade program (5 = highest 1 = lowest)

to improve reading and math readiness

to develop oral language

to increase ability to follow directions

to develop a healihy self-concept and attitude
towards learning

1... to increase social and emotional maturity

Rt

10. Gverall, how beneficial do you think a transitiomal first grade
year is for the students who experience this program?

5... extremely beneficial
somewhat beneficial

oo mildly beneficial
. not at all bepeficial

Commenits or suggestions for future transitional first grade program
plamning or improvement can be addressed below.
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I i+ 1onal First Grade C : .

(N=15)
1. What grade to you teach? First Grade
2. Are vou male or female? 1 mmie, 14 female
3. How old are you? 45 averagc age
4, How meny years of teaching experience do you have?
21 average years
B. [ank the ressons (in vour cpinion) Tor a student to be recommeied

for the traneitional Tirst grade program (rank from 5 = mosi
congon to 1 = least comnon)

5,,. poor reading readiness fkilla
3... lack of appropriate social skill=
4... poor attention span
2... chronologically younger child
I... gender influcnces {(male versus female)
6. Which of the followipng asscssment data have the greatest to the

least influence upon transitional firat grade referral (5 =
sreatest 1 = least)

4... developmental asaessment datz Cincluding social,

cmotional, physical amd intellectual)

5... observational data and recommendation by the
kindergarten teacher

1... observaticnal data and recommendation from the
parent

2... review of the child’'s kindergarten work

3... resulte of a stamlardized tesl or portfolic
asaesament

7. Firet and mecond grade teachers, pleass indicate the current

status of students in vour class {who were participants in a
transitional first srade program? by checking the moat appropriate

response.
EBeadine below average  ..... 6
(=18} AVETRSC R < |
above avetage P 4
Math below AVErsge ... 3
(FE=18) average =000 aee.- 10
above average ce.a a3
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Language below average A 1

{N=18) average I 5
above average = ..... 2
Self-Concept below average ... .. 2
(A=18) average R 4
zbove average @ ..... 3
Attitude below average  ......
toward average I £ 1
learning above average R |
(H=18)

8. Please indicate the statement which most closely parallels your
personal philosophy toward a2 transitional first grade program.
(AN=15)

&... rprovides a vear of developmental time that will
help the child succeed in the first grade

1... giveg the child the opportunity to gain specific
skills needed in order to master first grade

g... allows for learning activities to match the
child’a cognitive development and will Iead to
successiul learning

9. Rank the pricrity of these goals for students upon completion of a

trangitional first grade program (5 = highest 1 = lowest)

to improve reading and math readiness

ta develop oral languase

to increase ability to follow directions

to develop a healthy self-concept and attitude
towards learning

to increase social and emotional maturity

N WA

10, Overall, how beneficial do vou think a transitional first grade
yvear 12 for the students who experience this program?

4., extremsly bheneflicial
1... somewhat teneficial
vee. Mildly beneficial

not at all bensficial

Comments or suggestions for future transitional first grade program
plamnning or improvement casn be addressed below.
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I L First Grade G . .

(N=14)
What grade to you teach? Second Grrade
Are you male or fermle? 14 femie
How ald are you? 45.5 average age

How many vears of teaching experience do you have?
15 average yenrs

Rank the reasons (in your opinion) for a student to be recommended
for the transitiomal first grade program (rank from 5 = most
common to 1 = least common)

poor reading readiness skills

lack of appropriate socilal skills
poor attention span

-. <chronolegically younger child

v+ gender influences (mele versus fem=ie)

TR S R

Which of the following assessment data have the greatest to the
least influence upon trensitional first grade referral (5 =
greategt 1 = least)

3... developmental assessment data (including =social,
emotional, physical and intellectual)

4... observational data and reconmendation by the
kindergarten teacher

2... observational dats and recommpendation from the
parent

5... review of the child’'s kindergarten work

I... results of a standardized test or portfolio
assessment

First and second srade teachers, please indicate the current
gtatus of students in your class {who were participants in a
transitional first grade program) by checking the most appropriate
response.

Heading below average — ..... 7
{N=11)2 average iaea s 4
above average = ......

Math below average ceaa s B

(N=11) average i 8
above average  ..... 1
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Language below average ... 4

(N=11) AVerage R
above average i

Self-Concept below average  ..... pr s

(N=11) average ceren T

above average - |

AtLitude below average ..., I

toward average vrea &

learning above average @ ..... 2

(N=11)

8. Please indicate the statement which most closely paraliels your
personal philosopty toward a transitional first grade program.
(N=14)

6... provides a year of developmental time that will
heip the child succeed 1n the first grads

4... gives the chrild the opportunity to gain specific
gkille needed in order to master first grade

4... allows for learning activities to match the
chiid’s cognitive develaopment and will lead to
successiul learning

9. Bank the priority of these goals for students upon campletion of a

transitional first grade program (5 = highest 1 = lowest)

5 to improve reading and math readiness

1... to develop oral language

2... Lo increase ability to follow directions

4 to develop a healthy self-concept and attitude
towards learning

... Lo inorease social and emcotiomnal maturity

10. Overall, how bheneficial do you think a transitional first grade
year ig for the students who experience this program?

.. extremegly bernelicial
3.+ somewhat benefiocial
... mildly heneficial

. noet at all beneficjial

Comrpente or suggestions for future transitional first grade prograds
planning or improvement can be addressed below.
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I ™ Fi : , :

Teacher Beaponde
(A=31)
What. grade to you teach? Eirderzaricn, Firsl, Socomnd

Are you male or female? I male, 33 fomlc
Bow Gld are you? 46 average age

How many vears of teaching exporictce do you have?
17 average yoars

Rank the reasons {in your opinton) for a student o be recommended
for the tranzitional first grade progrem (rank from 5 = most
common to 1 = least comoon)

5... poor reading readiness skilia

2... lack of appropriate zocial =kills

3... poor sttention span

4,.. chromologioally yvoumger ohild

Z... gender influences (male versus Tomale)

Which of the following assessment data have the greatest to the
leasl influence upon trznsitionzl first grade referral (5 =
greatest 1 = least)

4... developmental assesament data (including ancial,
emotional, physical and intellectusl)
&.., ocbeervationa! data and recommendation by the

kindergarten teacher
A... abmervational dalz and recommerndation from the

parent
4... review of the child's kinderzarten work
1... resulta of a standardized test or portfolio
aseessment

Firgt and secoond grade teachera, please indicate the current
statua of students in your class (who were parlicipants in a
Lransitional first grade program} by checking the most appropriate
response. (N=29 tecachers)

Beadinz below average  ..... &
(A=I18) average 00 ..... f
above average seasa 8

Math below average  ..... 2
(N=18) BAVETASE  eaeen q
ahove average P |
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Lanpuage below average  ..... 4

(N=18) average -
above average I |
Self-Concept. helow sverage ..., 2
(N=18) average 0 ... b
above average R |
Attitude below average ...
toward average 0 ... It
learning above average -
(A=18)
a. Plense indicate the statement which most closely parallels your
personal philosophy toward a frangitional first grade program.
16, .. provides a year of developmental time that will
help the child succeed in the first grade
5. gives the child the opportunity to gain specific
skills needed in order to master first grade
13... allows for learning activities to match the

child's cognitive development and will lead to
zsuccessful ilearning

g. Rank the pricrity of these goals for students upon completion of a
transitional first grade program (5 = highest 1 = lowest)

to improve reading and math readiness

to develop orzl language

to inerease ability to follow directions

to develop 2 healthy self-concept and attitude
towards learning

tn increase social and emotional maturity

+
-

N R

10. Overall, how beneficizl do you think a transiticonal firat grade
vear is for the ghudents who experience this program?

2¢,, extremely beneficial
4... somewhat bheneficial

I... mildly beneficial
.... not at all bepesficial

Comments or suggestions for future transitiomal first grade program
planning or improvemsnt can be addressed below.
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I 44 i rade Queshi .

(h=12)

1. Rank the reasons (in your opinion) which contributed to vour child
being recommended to a transitional first grade program (5 = greatest
influence, 1 = least influence)

poor reading readiness skills {(acadenic
difficultie=)

lack of appropriate social skills (bebavior
problems)

roor attention span

roor aslf-oomcept

chronologically younger child {(summer or early
fall birthday)

A N

2. Indicate {in your cpinion) your child's self-oconcept or feelings
about himself/herself following his/her kindergarten vear of school.
Check one.

£... excellent
1... wvery goxl
G... average
... poor
3. Indicate {in your opipion} your child's self-ooneept or feelings

about himself/herself following his/her transitional first vear of
school. Check one.

0... excellent
H... very good
1... averags
ToOT
4, Indicate vour overall level of satisfaction with the trensitional

first grade program you child participated in. Check one.

1. . extremzly satisfied

2... somewhat satisfied
mildly satisfied
not at all satisfied

b. In your apinion, indicate the effect of the transitional first
grade program on your child.

9... wvery positive
I... somewhat positive
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Z... mildly positive

negative
&. Pleage indicate your child's current performance in the following
areas:
Reading 3 & 1
below average average above average
Math ! 7 4
helow average average above average
Languaze I 3 5
helow average average above average
Self-Concept 9 2
golatere average excellent
Attitude
toward 9 3
learning paor sverage gxcellent
Comments:
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Chapter V

Shmmary

This study focused on a longitudinal follow—up of the educational
status of children years Ten and three after completing a tranziticnal
first grade program. The samples selected for the study were fifteen
children from the firat and second grades in a southern New Jersey
public school system,

Data was gathered through the yse of questionmaires,
EKindergarten, firet, and second zrade teacherz completed survey forms.
Parentz of previocus transitional first grade students were also asked to
respond to a gquestionnaire.

Information noted included: (1) factors influvencing the decision
to place a child in a transitional first grade (T1) orogram; (2)
attitudes of teachers toward the T1 program; (3] parent abtitudes toward
the T1 program; and (4) measures used to determine if a child is
appropriate for the Ti program.  This informabion was then content
analyvzed and summarized.

The f{indings of this study indicate that children who have boen

enrolled in a tranditional Tirat grade program have positively benefliled
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from the experience. Parents and teachers were supportive of the

program while expressing two concerns; (1) the location of the

classrooms; and (2) children who need special education services being

rlaced in a T1 program rather then receiving a Child Study Team

evalu=tion.

Conclusions

Pazed on the information gathered for this stwly the following

concluaions wey be deasm:

1.

Most of the teachers inwvolved in this study found the
transitional firat grade prozgram to be extremely
beneficial.

Most of the parents of former trangitionsl first grade
students were extremely satisfied with the program.
Teachers involved in the study {elt that the
kindergarten teacher waz the most important measure in
determining the appropriateness of a child for the
transitional Tirst grade program.

In the area of reading, eight out of fourteen children
who had participated in transitional first grade
programs were in the average to above average range
currentiy.

In the area of meth, twelve out of fourteen children
who had participated in transitional first grade
programs were in the average to above average range

current 1y.
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6. In the arez of language, ten out of fourteen children
wha bad participated in transitionzl first grade
preograms were in the average to above average range
current.ly,

7. At the conpletion of the tranaitional first grade
vear, bwelve out af fourteen children were described
as having average Lo high sell-concepts.

8. All fourteen children exhibited a goocd to excellent
attitude toward learning following the transitional
First grade year.

LDiscussion

Educators generally agree that children develop at different rates
of speed in all areas. However, disagreement occurs on the most
appropriate way to address these differences. One possibility is the
trangitional first grade program.

There is research to support this extra year program {Gredler,
1984; Uphoff, 19286) and research which disputes the value of
trangitional first grade (Nztale, 1991).

The author of this project did not discover the answer to the
dilemmz of addre=sing developmental differences through the research
received, However, based on the resesarch reviewed zg well as the sampie
of students studied and teacher/parental responses received, some
perzonal observations are az follows:

1. For this group of students the transiticnal first

grade experience was educationally appropriate.
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2. Teachers and parentes are supportive of the
trangitional firat grade program.

3. Observations made in three troansitional first grade
classrooms revealed children who appeared fo be happv
and actively involved in the learning procoess.

Although supportive of the traneitional first grade program,
geveral teachers expressed the same concerus aboul the program.
Teaohers obaerved that on oeccasion cohildren with special needs were
placed in 2 fransitional first grade classroom, It wes sugzested that
carlier intervention (the kindergacten year) ntitizing a Child Sty
Team evaluation may he more appropriate. A second conceriy involved the
lopation of the transitionzl firgt grade programzs. Of the zix primary
buildings in this district oniy three have transitionsl first grade
clazarcons., Children from the other three Duildings who are appropriate
ior this propram must be bused, FParents have expressed to teachere a
desire to have their child remain in the neighbtorhood schoaol.

, .

Several questions that emerged during this research could be the
subject of further investigation. They are as follows:

L. What would a long term study of the transitiomal
program studentz show in relationship to their rate of
succezs as they reach high schaol?

Z, Do students wheo heve participsted in extra vear
prosrams experience secial anddor enclional problems

related to heing a year older than thelir peers?
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3. Is there any correlation between children who qualify
for the tranaitional first grade program throush
teacher recommendation/review of kindergarten work and
children who aquality based on a screening insirument

such as the Gescell?

4, Wag this study affected due to the limited responze of
parents?
5. Did the uze of convenicence sampl ing affect the

validity of the study?

6. How does the sociocconoiic status of a child influenca
developmental readiness?

7. Would the results of the study differ if an equal
mmmber of mele and femzsle teachere responded io the
questionnaire used?

Tt ig hoped that further research will be conducted to determine
the long term effects of participation in a transitional Pirst grade

program on 2 child.
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Dear Colleasue,

I am oconducting a study on transitional first grade programs,
Through my research I am attempting to determine the subseguent status
of children who have participated in this program.

Cne component of the study is desipned to assesz the attitudes of
kindergarten through second grade teachersz toward the trangitiomal first
grade program.

It would be of great help to me if you could take a few moments
and respond to this questiommaire. It ig in no way marked or coded and
all anawerz are anonymous and confidential. Therefore, your honssty 1n
resparnding to the gquestions would be greatly appreciated. The
questionnaire should only take a few moments to complete.

I need the surveys returned by March 12, 1936, FPlease send them
by interoffice mail to my attention at Holly Beights School.

Pleaze remenmber the importance of research to the figld of
gducation and the service that you are doing ta enhanee it by respondins
to this questionnaire. Thank you very mich for your time and assisting

me in my research.

Yours truly,

Shar leen Johnmson
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I . Ei : : . ,
Teacher Response

Yhat grade to you teach?
Are you male or femzle?

How old are you?
How many vears of teaching experience do you have?

Rank the reasons (in your opinicon) for a student to be recommended
for the transitional first grade program (rank from 5 = most
coenon to 1 = least common)

...... poor reading readiness skills

vsa..0 lack of appropriate social skills
...... poor attention span

...... chronologically younger child

-+ .gender influences (male versus fennle)

Which of the following assessment data have the greatest to the
ieast influence upon Lransitional first grade referral (5 =
greatest 1 = least)

++ developmental agsessment data (including social,
emotional, physical and intellectual)
oheervational data and recomnendation By the
kindergarten teacher
observaticnal data and recommendation from the
parent

..+, review of the child’s kindersarten work
results of a standardized test or portfolio
azgessment

First and second grade teachers, please indicate the current
status of =ztudents in your class (who were participants ina
tranzgitional firet grade pregram) by checking the most appropriate
rESPONSE.

Reading below average P
average haaaa
above average ...,

Math below average  ......
average vrraaa
above average eea

Languagze below average . .....
average 0 ...
above average i
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10.

Self-Conpept below averase ™ ......

Attitude
toward

learning

average  ...o..
ahove average

below average ......

E.".’E:I"El,gla TET
above average @ ......

Please indicate the statement which most closely paraliels your
personal philosophy Loward a trangitional {irst grade program.

[ I ]

provides a yvear of developmental {ime that will
help the child succeed in the first grade

gives the ohild the opportunity to gain specifie
Fkilia needed in order to master first grade
allows for learning aotivities to match the
child’s cognitive develorment and will lead to
sucecesgful learning

Banlkk the priority of thesc goals for stwdents poh completion of 2
transitional firat grade program (5 = highest 1 = lowest)

LI |

to 1mprove rteading and math readiness

to develop oral language

fo increase ability to follow directions

to develop a healthy self-concept and attituds
towards learning

Lo increase social and emctional maturity

Overall, how bBeneficial do you think a transitional firet grade
vear s [or the students who experience this program?

extremely benelficial
gomewhat beneficial
mildly beneficial

not at all beneficial

Caommeentz or suggestions for future transitionzi first grade program
plammine or improvement can be addressed below.
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Bear Parent,

1 am conducting a shudy on transitional first grade programs.,
Through my research I am attempting to determine the subzequent status
of children who have participated in this program.

One part of the study is designed to determine how parents of
previous trangitional first grade students fesl about the program.

It would be very heipful to m= if you could take a few moments amd
answer the gquestions on the attached forms. All answers are
confidential and will only be used for the purpose of the study. Your
honesty in responding to the gquestions would be greatly appreciated.
The guestionnaire should only take a few moments to comlete.

I need the surveys returned by March 12, 199, | have enclosed a
self-addreszed, stamped envelope for vour conveniences.

Ylease remember the importance of resesrch to the field of
education amnd the service that you are doing by responding to this
ruestionnaire.

Your help if greatly appreciated. Thank you very much for your

time and assisting me in my research.

Yours truly,

Sharleen Johnsoi
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I L First Grade Questi .
Parent Besponse

i. Bank the reascns (in yvour opinion) which contributed to vour child
being recommended to a transitional first grade program (5 = greatest
influence, 1 = least influence)

poor reading readiness skills (academic
difficulties)
lack of appropriate msocial skills (behavior
prohlems)

.... poor attention span

«v..  poor gelf-concept

v chronelogically younger ohild (Hummer or early

fall birthday)

2. Tndicate (in your opinion) your child’'s self-conecept or feelings
about himself /herself following his/her kindergarten vear of =school.
Checlk one.

..., excellent
.. wvery good
... average
Edorr pDOI'
3. Tndicate (in your opinjion) your child’a seif-concept or feelings

about himself/herself following his/her transiticonal firsi year of
school. Check one.

0. exeellent
very zood
“a..  BVErage
+aas  DOOT
4, Tndicate yvour overall level of satiafaction with the transitional
tirst grade program you child participated in. Check one,

ve-. extremely satisfied
vaae Somewhel satisfied
mildly satisfied
not at all satisfied
5. In your opinion, indicate the effect of the transitional first
grade program on your child.

v vary positive

. ... Bomewhat positive
mildly positive
negative
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6. Please indicate your child's ocurrent performance in the following

areas:

Commenta:

Heading

below average average above average
Math

below average average above average
Language

below average average above average
Self-Concept

poor average excellent

Attitude
toward
lefuming fralely average excellent
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