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ABSTRACT
Marvanne Knudsen
A SURVEY OF THE STATE OF TEACHER EFFECTIVENERS
IN FOUR SOUTH JERSEY WIGH SCHOOGLS

19946
Thesis Advisor: Dr. Lili Levinowiiz

Master of Arts in Secondary Education
The purpose of this shidy was to investizate teachers’ subjective perception of their

tesching cffectiveness and the fastors that facilitate and/or inhibit their sense of efficacy i
four South fersey high schools. In addition, twa problems were examined as to the impact
of class gize on teaching efficacy and docs experience in teaching affect a feacher's sense
of effectiveness?

The sample was selected from high school teachers in & two county area in
southern New Jersey. Teachers were given a questionnalre to complete which was
designed o identify unportant attitudes toward teaching cfficacy, A total of 275
questionnatres were distributed and 136 were returned. Thata were reporied in means,
modes, and frequencies for teacher effectivenes; and inferential statistics for comparing the
efficacy of experienced veraus new teachers.

Findings confirmed that teachers in the area are confident in their ability to teach.
Two concerng surfaced that reflected a problem, class size and adequate teacher training,
The most positive responses were a teacher's ability to adapt to cursicular changes, the
ability to re-adjust an assignment ta a student's level of difficulty, and the ability to redirect
a nofsy student. There were no statistical differences between experienced and new

teachers and their attitudes towards efficacy.



MINI-ABSTRACT

Maryanne Knudsen
A SUYRVEY OF THE STATE OF TEACHER EFFECTIVENESS
IN FOUR SOUTH JERSEY HIGH SCHOOLS

1994
Thesis Advisar: Dr. Lili Levinowitz

Master of Arts in Secondary Education
The survey was to determine a teachet's subjective perception of his teaching
efficacy and the problems a teacher experiences , as well as does experience in teaching
affect a teacher's effectiveness?
Class size and adequate teacher training were important to a teacher's sense of
efficacy. Attitudes toward adaptability and student management were the most positive,

No statistical difference existed between experienced and new teachers.
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CHAPTER ONE

FURPOSE OF TEE STUDY

For abmost thirty years, teacher efficacy has been the practice which separates good
teachers from mediocre ones. Everyone who has been schpoled in this country can easily
recall and distinguish among those teachers who were effective and those who were not.
Moregver, in school climates where achievement is fostered, a sense of efficacy exasts
among teachers. What is an effective teacher? According to Webster, it is a person with
"the pawer {0 produce effects or intended resudts.” Teachers whe are effective beligve
that they have the power and ahility to produce the desired results, and they feel that they
indeed make a difference in 2 student's learning.

Although there are slight differences in the definitions of teacher efficacy, the literature
supports the notion that high efficacy teachers have high academic standards for students,
foeus on instruction, keep studenis on task, and have students with high achievement
performance! These teachers when faced with a low or poar achievement student, will
redouble their effort or modify their instruction and thus accept responsibility for a student

who Isn't learning as expected ot who may be difficult to motivate ?

"Patricia, T. Ashton et al, "A Study of Teacher's Sense of Efficacy. Final Report,
Vol. 11, "(Florida University, Gainesville, 1982, ED231835), v.

?Thompson, Jarnes ., Jr. and Handley, Herbert M., "Relationship between
Teacher-Self-Concept and Teacher Efficacy,” (A paper presented at the Anmmal Mesting
of the Mid-Sovth Educational Research Assaciation , New Orleans, LA, 1950,
ED327508), 3. 1



In Making s Difference by Patricia Ashton and Rodman Webb, their study of teacher
efficacy lead them o observe that teachers were beginning to lose their connections with
their schools, students, and colleapuies, and even with thelr profession. Like Sizer (1984)
they found that "teachers are rarely consulted, much less given guthority, over the tules
and regulations governing the life of their achool; these vaatly come from
'downtown.’... Teaching often lacks a sense of and ownership, a sense among the teachers
working togather that the school is theirs, and its future and their reputation are
indistinguishahle "

The eriticism of American ¢ducation is nothing new, but recently it has become more
intense and speetfic. Since 1983 and the release of the Caruegie Report {Bover 1983) and
the National Cominission on Excellence in Education (1983), teacher competence has
come into the fore-front of that ¢ritigm.  The theory or "construct” of teacher efficacy
was introduced into educational research by two Rand Corporation studies that reporied
a significant relationship between teacher efficacy and student achievemnent.®

In the Rand studies, a teachers' sense of efficacy has two independetit dimensions,
personal and teaching. A teachers' personal level of efficacy refers 1o their abitity to wach
competently, no matter what may threaten. If they doubt their ability to be an effective
ieacher, they may not perform as well ag they might and hecome distracted by their
incompetence. A teachers' sense of teaching efficacy refers to the expectation that

teaching can mitnence student learning. Teachers with low teaching efficacy sometimes

*Patricia T. Ashton and Rodman B. Webb, Making a Difference (White Plains:
Longman Ine., 1986) | p. 164.

*Patricia Aghton, " Teacher Efficacy: 2 Motivational Paradiem for Effective
Teacher Eduction * Jowrnal of Teacher Education, 35, (1984), 28,



believe that students cannot learn and there is nothing they can do to change this. Onr the
other hand, teachers with high teaching efficacy believe all stzdents can learn  *Thus, the
two Rand corporation evalvation studies were a breakthrough because they suggest that
teachers' sense of efficacy is a component of teacher motivation associated with student
achievement."* There were only two questions on the first efficacy questionnaire_ Ft is

evident fom their brevity that these questions were rather simple and not very thorough.

i. When it comes right down to it, a teacher really can't do much because most of
4 student's motivation and performance depends on his or her home
environment,

2. if Iiry really hard, I can get through to even the most diffienlt or unmotivated
students.”

Ashton and Webb (1982) were among the first researchers to develop a
multidimensionat model of teaching efficacy, based on Bandura's cognitive social learning
theory. According to Bandura, motivation is affected by both outcome expectations and
efficacy expectations. "Outcome expectations are the judgments an individual makes
abaut the fikely conseduences of speatic bebaviors in a particolar sitwation or context.
Efficacy expectations are an individuat's belief about his or her own capability to achieve a
certain level of performance in that situation or context.”

In 1984, Gibson ahd Dembo developed a thirty item scale known as the " Teacher
Efficacy Scale" (TES), that yielded two factors consistent with the Rand items. They too

had studied Bandusz's theories on cognitive learning and agreed with Bandura that

? Ashton and Webb, Making a Difference, p.3.

“1bid, 28.

“Thomas R. Guskey and Perry D, Passaro, "Teacher Efficacy: A Study of Construct
Dimensions," American Educational Resecrch Journal, 31, (1994}, 629.



"mastery experiences vithance the individual's efficacy relative to the tasks involved ™ Tn
other words, 2 teacher's sense of eifivacy is related to his ability 1o perceive and deal
sucgessfilly with problems or sivations that arise. In an attempt to test this ides, Gihson
and Dembo deviged the instrument which consisted of thirty questions which were scored
on a six point Likert szale,

Later in 199%), Woolfolk and Hoy vsed a revised version of the Teacher Eficacy Scale
with onty sivteen of the orkginal sharty tems. The reason for using only sixteen of the
onginal thirty was because Gibson and Dembo had determined that acceptable reliahility
ceefhgients resulted in these sixieon rtems. In addidor, Woolfolk ind Hoy added four
others that reforred to the adoeguacy of teachers' preservice preparziion ,since this was
televant to their sample. Subsequently, Guskey and Passaro {1993), combined the results
of tiibson and Demba's TES a5 well as thres additional gems from the Woolfolk and Hoy
instrument, since they had found these ems 1o yield similar underlymg charactenistics for
teacher ¢fficacy. "Of these nineteen items, eleven had been found t0 load principally on
the personal efficacy dimension and eight on the teaching efficacy dimension."*

Based on 2 report by Patricia Ashton in 1984, difficnlties for maintaining a strong sspse
of teacher efficacy were due to the following factors: isolation, the difficulty in assessing
one's effectiveness as o teacher, the lack of collepial and administrative mapport, ag well 2

the sense of powerlessness that comes from limited coliegial decision malking.!® ‘Yen years

*Landa L. Trentham,Steven Silvern, and Richard Brogdon, "Teacher Efficacy and
Y eacher Competency Ratings,” Psyeholegy in the Schools, 22 {1985}, 344.

*Thomas R. Guskey and Perry Pasearo, " Teacher Efficacy: A Study of Coastruct
Llimengions, "(Paper presenied at the annual meeting if the Ametican BEducational Research
Association, Atlanta, 1993 FD350200) 4

1 Ashtan, 1984 28




later, we see & stightly improved situation where teachers are begimning to bacome
involved in district and building -fevel decision making policy. Restructuring, as this
educational reform movement is knowr, proposes a "reconcepiualization of the teacher's
role in the educational enterprise.”" This restructuring proposes to benefit learning and
achievement outcomes by improving a teacher's working conditions and decision-maldng
authority. This concept is bighly desirable to the teaching comammity as fong as working
conditions improve or do not inpede teacher efficacy. However, when state governments
have limits on money that can be spent { budget caps), and local schools are forced to lmit
the hiring of new teachers because of & lack of funds, the school climate becomes
endangered. The concept of schoal climate as described by Hoy and Woolfolk explains its

importange to mamtaning teacher efficacy.

We prefer to use health metaphors to describe scheol chmate. The concept of school
health was developed 1o capture the nature of student to teacher, teacher to teacher
teacher to administrator interactions. A healthy school is one in which harmony pervades
relationships among students, teachers, and administrators as the organization directs its
energies toward its mission

Is this change in climate a threat 10 teacher efficacy?

With the projected increase in the student to teacher ratio and because of the lack of
district fiunds 1o hire new teachers, this is a distinct possibility. In Pairicia Ashion's 1983
final report, Executive Summary on her stady of Teacher's Sense of Efficacy she states
that "Teachers tended to atiribute teaching effectiveness to their own characteristics, and

falure in teaching to environmental conditions such as administrators, lack of materials,

' Wiltiam P. Moore and Mary E. Esselman, "Exploring the Context of Teacher
Efficacy: The Role of Achievement and Climate," (Paper presented at the annual meeting
of the American Educationa) Research Association, New Orleans, ED370919), 2.

?Wayne K. Hoy and Anita E. Woolfolk, "Feacher's Sense of Efficacy and the
Organizational Health of Schools," The Flememary School Journal, March | (1993), 336.



large classes, and unmotivated students. She also states that teachers are nearly
unanmous in citing, ¢hass size as art important factor in their ability to be effeciive

motivatars,"”

PURPOSE

Considering the aforementioned, the purpose of this stody is to investipate teachers'
subjective perception of their teaching effectiveness and the factors that facilitate andfor
mhibit their sense of efficacy in four South Fersey high schools. Class size and its impact

on teachers will be examined.

PROBLEM

This stady will siteinpt to identify, through a survey, the perceived state of teacher
effectiveness in four South Jersey high schoots. The following problems will be
addressed.

1. Does class climate affect a teacher's attitude toward efficacy?

2. Does experience n teaching affect 2 teacher's sense of effectiveness?

¥Patricia T. Ashton et al, A Study of Teacher's Sense of Efficacy. Final Repoit,
Volume I1,." {Gainsville, 1982, ED231835), 18,



CHAPTER TWO
REVIEW OF RELATED LITERATURE
Introduction
A literature search was conducted to diseover what research has been done in the
feld of teacher efficacy. Many atudics bave been conducted over the past twenty vears in
an attempt to aasess the effectivencss of teachers and their personal sense of efficacy.
Along with these atudies, new asscsament mstivments have also emerzed. Ths thesis
axamines the various aitempts of assessment and the areas of teacker cliicacy addressed
by four previous stuches: Ashton. 1984; Gibsan and Dembo, 1984; Hoy and Weoliol,

1993, and {Guskey and Passaro, {993.

The Ashton Smdy*

Patricia Ashton, along with R B. Webb and N. Doda, conducted a study in 1984
for the National Institute of Education entitted "A Study of Teachers' Sease of Efficacy.”
This report was presented as an Executive Summary io the University of ¥Florida where
Azhion is an Associate Professor in the education department. This study was degigned
83 & reaciicn 10 the two Raod Corporation evaluation studies on how teachers have a
pasitive effect on stadent feqrning, Thiz construct on teachers' effectiveness is credited to

Albert Bandura and his wark on self-efficacy which states that "an individual's senge of

! Patricia T. Ashton et al., "A Study of Teachers' Sense of Efficacy. Final Repodt,
Val. 1.," {Florida University, Gainsville, 1982, ED231835), v.
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efficacy operates as a cognitive mediator of behavior." That is, psvehological experichces
crepte expectations of personal efficacy; or bebavior is not controlled by its immedipte
consequences but rather by the expectation created that the behavior will have an expectad
effeet. The purpose of this research was to develop a framewark for understanding the
natyre, autecedent, and consequences of efficacy attitzde in teachers, and how to broaden
the conceptual framework if necessary. Four specific objects were investigated to clarify
the constriet; 1) factors that facilitate and inhibit development of efficacy in teachers, 2)
teacher beheviors that are indicative of a sense of efficacy, 3) effects of teachers’ sense of
eificacy on students, and 4} methods of influencing the dovetopment of teachers’ sense of
efficacy.

Ashton's stdy persued 4 multidsciplivary approsch, incorporating the services of
educational psychologists, sociologists, teacher effectiveness regearchers, and classtoom
teachers. An advisory group was nsed to guide the design of the study and of the daia
vollection which was based on Glaser and Streuss' (1967} description of the diseovery of
grounded theory. During the preliminary data collection phase, forty-nine teachers ai two
middle schools responded to a questionnaire that queried their feelings about teaching and
the influence of the schoal on their attitedes of effeetiveness. Four weachers, two with
bigh and two with low efficacy attitudes, were observed five times and then interviewed
reparding the rustrations and rewards of teaching.

Two middle schools with major organizational differences were selected for the
study; an interdisciplinary teams versus a depatmentally organized team. Tn the middle

school, teachers and students on a team had neighboring classrooms, and shared a similar



daily schedule. Interdisciplinary planning and discussion-making was utilized. In the
traditional nuddle school, students remained with the same team of four teachers for three
years. The two schools consisted of approxirately 1000 students in grades six through
eight. The student populations of both schools were comparable in socio-econontc and
racial distributions.

Teachers at boik schools were asked to spend two hours completing a
questionnaire and were paid $10 each for their participation. Approximately half of the
teachers, 29 middle school and 20 jumior high, completed the form. The sauple consisted
of 35 white female, 5 white male, 7 black female and 2 black male teachers. The majority
of teachers fell into the age range of 25 to 35.

From the teachers' scores on the two Rand efficacy items, four teachers were
sdentified for further study. These teachers were then observed teaching twe of their
classes four to five times over a six week period. They were paid $25 for their
participanon. When the observations were completed, the observers interviewed their
teachers.

To further investigate the influence of organizational structure on teachers' sense
of efficacy, a year long comparison of two teachers at each of the two middle schools was
conducted. The data froin the observations and interviews were analyzed using the
techniques outlined by Glaser and Stravss (1967) for the discovery of Grounded Theory.

Major findings from the questionnaire showed a difference in foens when
evaluating their personal effectiveness. The majority focused on subject matter but abaut

one third focused on working effectively with students with special problems. Teachers
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tended to attribute their teaching effectiveness to their own personal characteristics and

failures to environmental conditions (lack of materials, large classes, unmotivated

students, and admimsirators.) Middle school teachers were reparted to be more satisfied

with teaching than junior high teachers. However, middle school teachers reported more

difficulties with collegial relations than funior high teachers.

The Grounded Theory that emerged was that the major social-psychelogical

problem facing teachers is "the maintenance of a sense of efficacy m & profession that

oifers few supports for and mytiad threats to the self-respect of its members.”

Teaching is threatenmg to teachers' sense of efficacy becauser

8.

9.

. It is difficuli for teachers to assess whether or not they make a lasting or

sigrificant difference to students.

. Teachers do not share a technical culure which car be assessed for personal

COMPETEnNCe.

. Teachers are 1solated from one another.

. Teachers must cope with the knowledge that their performance is monitored by

colleagnes and peers’ opimons regarding this competence which may be based
on second- hand informatiaon.

. A non-interference kleology governs imerpersonal relationships among peers.

. The profession receives little public recognition, social status, remuneration ar

professional axtonomy,

Teachers feel they receive little support from administrators and are treated
'unprofessionally’ by them.

Many teachers have liitle say in the decisions that affect therr work.

Teachers are barraged with criticisms from the media, public, and parents.

10. Many teachers suffer self-estrangement.



The second phase of the stndy was hased on the research findings and consisted of
g process-product study of 48 high school basic skills teachers as well as ihdividuat
imterviews and a pilot sudy compartson of three approaches to increase weacher elficacy.
Findings from the two data collection phases wete used to refine the famework of the
questionnaire and to penerate new research,

Basic sldlls, mathematics and communications teachers were selected for this part
of the study. Students were placed in basic skills elasses because of fow seores on the
arpual Metropolitan Achievement Test (MAT). Forty-eight basic skills teachers in four
high schools participated in the study. The sample consisted of 20 white females, 16 white
males, one black male, and 3 black female teachers. The teachers bad an average of ten
Vears experience with 4 medisn of eighi years of experience. These teachers were
pbsarved three times during a two-month peripd  Singe curmiculum was similar across the
grades, observations were conducted in the ninth through eleventh grades.

Student achievement was measured by the subtests of the MAT test administerad a
setnester later. The teachers completed a questionnaire inclrding the two Rand questions,
two additional efficacy scales, two items assessing teacher stress and a question regarding
a teachers' responsibility Tor stident learning,

Classroom observation measures included the Climate and Control System (CCS),
Soar and Soar, 1981). This was used to obtzin a record of the environiment. The Teacher
Practices Obgervation Record (TPOR), deaigped by Brown (1968}, was nsed to analyze

instructional methads used by the teachers in the classroom The last test was the

11
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Resezrch for Better Schaols (RBS) Engagement Rate Form (Huitt and Rima, 1930} to
£gtisale time-on-task in the basic sklls classroom.

Major findihgs from the study indicated that teachers' beliel m the educability of
stadents {Rand Bflicacy I} was sipnificantly related to ther students' achievement on the
math section of the MAT. A teachers’ sense of personal efficacy (Rand Efficacy 2) was
significantly related to their smdents' language achicvement from the MAT fest. Several
trends were indicated between tepcher efficacy and teacher behavior (significen lovels
preater than .05 but equal to ar less than .10). Teachers’ belief in students' educabiity was
hegatively related to teachers’ use of strong control tactics and positively related to a
supportive, mieractive style that permitted open commusication and studett involversent
in decision making. Teachers' belief in their personal effectiveness was positively relsted
to the teachers’ mamtenance of 4 secure, accepting classroom clinzate.

The Ashton study also conducted a small-seale pdot study 30 meTeass teachers'
sense of efficacy. They found that if teacher effectiveness oan be changed by workshops
arnd training matertals, and this change produces increased student achievement, teachers
are very willing o adapt. Major findings from this pilot study indicated that an effective
ghange effort would require the school's commitment to this change.

The Ashton study conchided that teachers' sense of efficacy was significantly
related to student achievement. In addition, teachers' sense of efficacy was related to
teacher and student behaviors, This supecsis that more effective teachers are more than
likely attentive tn shident's needs and more apt to respond to them. Thefr research algo

suggests that teachers' efficacy is 'reciprocally and multiply determined by 2 complex and



interrelaed set of variabies. Given this uncertainty, teachers' sense of efficagy is in
camtinual jeopardy.’

Unlike the Ashion study, with basically four questions, the present study used 2
survey instrument of 32 questions to see how teachers would respoud.  Also, the presemt
study is rather inchisive since only bigh school teachers participated. While the previous
study focused on iraining needs of middie to high school teachers far the improvement of
effectiveness, the present study wants only to determine the geners! state of teacher
effectiveness In the area. Tt also will attempt to determine whether teacher longevity has
any role to play in teacher effectiveness either positively or negatively.

The Gibsen and Dembo Study”

The development of the Teacher Efficacy Scale (TES) began in a pilot study where
33 sample ftems were administered to 90 teachers The basis of the initial survey was
from the regulis of teacher interviews and an analysis of previous research deating with
teacher efficacy. The data involved factor analysis , the elimination of items with poor
variability, and the use of only those iftems that loaded cleary on one of the factors
(Gibson and Dembo, 1982). The remaining items were corrected and revised to climinate
ambiguities. The revised TES consisted of 30 items on a six point Likert format from
strongly disagree to strongly agree.

By 1984, Sherri Gibson, Director of Auxilary Education, Clovis , CA, and Myron

H. Dembo, from the University of Southern California had published thefr study on

z Shetri Gibson and Myron H. Dembo, "Teacher Efficacy: A Construct Validation,"
Jowrned of Educationgl Pyychalogy, 76,00.4,{1984) 569-582.

13



14

Teacher Efficacy. A Construct Validaiion. This project was specifically initiated to
"develop an accurate instrument to measure teacher efficacy, to provide constract
validation support for the variable, and to examine the ralationship between teacher
efficacy and ohservable teacher behaviors "

The Gibson and Dembo Study was divided into three phases: 1) Factor Analysis,
2) Multitrait-Multimethod Analysis, and 3) Classroom Observation. Subjects in Phase 1
werg 208 elementary teachers selected from 13 elementary schools within two neighboring
districts. Teaching expetience ranged from ope to thirty-one years with approximately
75% of the participants being female. The sabjects were then asked to complete the
survey. From ibe data, two substantial factors emerped from the factor analysts with
¥actor 1 (Personal Teaching Efficacy) accounting for 18.2% of the total variance and
Factor 2 (Teaching Efficacy) accounting for 10.6% of the total variance. The data
suppotted both Bandura's and Ashton and Webb's model of teacher efficacy. Thatis |
that ong's behavior is determined by both & general outeome expectancy as well as a sense
of self-efficacy. This applied w0 the construct of teacher efficacy would reflect the degree
to which students cen be tanght given their family background, sociceconomic statizs and
school conditions. The second factor of Teaching Efficacy was equally represented. By
using the Rummel (19470} suggestion, both oblique and orthogonal rotations were used to
compare item lpadings and degree of corrglations between factors. With the defta value
set at zerp, the obligue rotation revealed that the factors were only moderately corretated

(r=-.19). The orthogonal factor structure revealed a strong level for significance of factor



loadings { > .45). What was determined by the data was the internal consistency refiability
of the THS

Phase 2, the Multitrait-Multimethod Analysis involved the participation of 55
teachers. These tcachers were corolled in gradudte education contses 2t a state university
in California where they completed two teacher efficacy, verbal ability and flexibifity
studies. These snidies tnehided tests ar measures of the TES and a more open-cnded test
ot teacher efficacy where teachers were agked to name 10 to 20 variables which
contributed most to the success or failure of shidents. The measures of verhal ability were
the Verbal Facility Test {Coleman et al.,1966) and Controlled Associations Test (French,
Ekstrom, and Price, 1963). The measures of flexinility were the Finding Tfsefitf Parts and
the Planning Test. These tests were adaptations from the Educational Testing Service.
Two goestions directed the research study of Phase 2. 1) Does evidence of teacher
efficacy pathered from dulerent sources in different ways converpe? and 2) Can teacher
efficagy be differentiated from other constructs? Analysis of the data showed
intercorrelations between these traits (verbal ability, flexibility, and teacher efficacy) in two
formats, closed-ended and open-ended. The data passed the oriteniz for converpent
validity, They were significant beyond the .05 level and were .30, 39, and 42,
respectively. Beecanse all three traits passed the test for convergent validity, two other
tests {or discriminant validity were performed. The results of the Phase 2 study verified
the distinction between teacher efficacy and verbal ability and flexibility. These constructs

were alrcady identified in Gibson and Demnbo's research as being present in effective

15
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teachers and lent support and vahdation for the use of the TES to measure the construct
of teacher efficacy.

Phase 3, Classroom Observation, consisted of investigating the folowmg question:
Da high-and low-efficacy teachers extubit differential paiterns of teacher behaviors imthe
classroom rglated to academic focus, feedback, and persistence in failure sitsations?
Because the sample size was 778 and the nature of the study was quite new, the raw data
were reported and interpreted descriptively. An attempt was made to examine giobal
acadetnic timte by collapsing academic and non-academic categories of the
reacher-uge-of-time measures. This failed to yield results. It was difficult to accurately
reflect the smdents' engagement rates, and anecdotal and observation data sogpested that
differences in students' rates may have existed between high-and low-efficacy teachers.

The Gibson and Dembo Study concluded that teacher efficacy 15 multidimensional,
and consists of at least two dimensions that correspond 1o Bandura's model of self-efficacy
{personal teacher efficacy and teaching efficacy). Thev found that the measures of teacher
vfficacy identified through different methods do converge, while at the same fime they can
be differentiated Fotn verbal ability and flexability. From their ¢lassroom observations, the
daza suggest that teacher efficacy may influence certain patierns of classroom behavior
known to yvield achievement.

The chief value of the Gibson and Dembo Study was the developihent of the 30
question Teacher Efficacy Scale and its proven reliability as a survey instrument, The
present study is atilizing the TES with the inclusion of a goestion relating to olass size. As

suggesied by Gibson and Dembo in their general discussion, the present study is also



wivesiigating the relationships between teacher characteristics such as sex, years of
teaching experience, prade levels, and personal attribute

The Hov and Woaolfolk Shidy

Published in 1993, the Hay and Waolfolk Study was conducted under the auspices
of Rutgers Untversity. The purpose of the study was to examine the relationships between
two caretully specilied dimensions of teacher eflicacy (general aund personst) and aspects
of social orgunization often called school climate. School climate is composed of
matirytional inteprity, prncipal inflpence, consideration, resource support, merale, and
acedemic emphagis.

The Hoy snd Woolfolk Stmdy was conducted in thirty-seven elementary achoots in
Mew Jersey from which one hundred seventy-nine teachers were randomly sampled. The
sample represemted a diverse group of schools from various geographic and
socioccopomic levels of the state; but twenty-seven of the thirty-seven were drawn fiom
districts Hat were above avetrage m wealth so the sample was skewed toward more
advantaged districts  Five teachers were selected from each school, and 97% of the
teachers completed the questionnaire. They had a mean of 14.43 years of experience and
an average age of 42. Most bad tenure (B0%) and must were women (83%). The average
class size was 21 stodents with a range of 5 10 36,

The variables af general and personal teaching efficacy were measured using a
version of the Teacher Efficacy Scale TES (Gibson and Dembo 1934} adapted by

Woolfolk and Hoy 1988,1990. Factor analysis of the instrument in earlier samples

; Wayne K. Hoy and Anita E. Weolfolk, "Teacher's Sense of Efficacy and the
Organizational Ilealth of Schools,” The Elementary School Jourted, March, (1993),
355-371,

17



produced two independent dimensions of general and personal tezching efficacy. The
eficacy mstrument was modified to five personal and five general teaching efficacy ilems
from the Wooltolk and Hoy version of the TES. These items wetre chogen because they
had the highesy factor loadugs fi the cartier research. A sy point Likert scale from
strongly agree to strongly disagree was used, For hoth the dimensions of genera! teaching
efficacy and personal teaching efficacy, the higher the score, the more efficacious. In thew
study, alpha coefficients of retiability were .77 for personal teaching efficacy and .72 for
general teaching efficacy.

Ditnensions of 2 school's health were assessed using 2 vergion of the
Orsameational Health lnventory for elementary schools. This is & 39 1iem instrument that
measures the six elements of school bealih (Hoy, Podsurski, et al, 19491; Hoy, Tarter, et
al,1951). Participants were asked to indicate the extent to which each statement
characterizes their school along 2 four point Lilert scale from rarely to very frequently

oceurs. The following are the six elements of school health:

1. Institutional integrity is a school’s ability to cope with iis environment in a way
that maintains educational infegrity of its program.

2 Principal influence i3 the principal's ability to influence the actions of supeariors,

3. Consideration is principal behavior that is friendly, supportive, open, and
collegial.

4, Resores stpport refers 1o & school where adequate supplies are avadable and
extra resources are readily supplied.

5. Morale i3 a collective sense of friendliness, openness, enthusiasm and trist
zmong faculty

6. Academic emphasis is the extent to which a school is driven by 2 quest for
acadernic excellence.

18
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Each scale had a relatively high relishility coefficient. Alpha coefficients for cach
subrtest i the sample were as follows: institutional integrity .86, principal influence .83,
consideration .21, resource support .87, morale B9, and academic emphasis .72,
Orpaaizational Health Inventory supported its construct validity. Ctitesion validity was
also mpporied by the Gndings that openness of climaie was related to school health.

As stated, questionnaires were administered to the teachers by a researcher in their
schools. Each questionnaire contained the two instruments as well as backgronnd
inforimation items. Because teacher efficacy is typically viewed as an individual
characterisic, Hoy and Woolfolk used each individual teacher's perceptions of schoot
health as & unit of analysis. That is, health perceptions were not aggrezated at the school
level,

A serics of statistical analyses was conducted o analyze the data snd test the
hypatheses. Tindings showed that teachers' pareeptions of the dimensions of
Ofgzanizational bealth of a school were moderntely related to each other. The relationship
between general and personal teaching efficacy, although statistically significant, was weak
{=.15, p < .0%). In order to enhance further the relationship beiween variables such as
academic emphasis and personal teaching cilicacy, a senies of multiple repressicn analyses
was performed. Only principal influence, academic emphasis, and educational level had
sigruficant effeets on teachers' sense of personal efficacy.

The Hoy and Woolfolk Study was surprised 1o leamn that personal teaching
eflicacy was not related to high teacher morale; that is feefings of trust, confidence, etc.

were not related to personal teaching efficacy. They also were surprised to find that the
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only pevsonal variable of the study that uniquely predicted personal teaching efficacy was
aducational level. Teachers with graduate creditg and fiarther edueation wers more Lkely
¢ have 2 sense of persanal teaching efficacy. One of the factors not examined by this
study was the performance of the students. One other finding by the IToy and Woolfolk
Etucy was that a sense of general teaching efficacy was best predicted by institrtional
inteprity and morale. This is the perception that a teacher can develop a sense that it is
possible ta overcome the home environment of difficult students by hmiting the influence
of negative parents in the school  Hoy and Woolfolk believe that 2 suceessfil school
probably must limit negative parental and commumnity influences and expand on pogitive
contacts.

From iheir stady, Hoy and Woolfolk found that a sense of personal teaching
efficacy and 4 sense of general teaching efficacy were relatively independent. There were
differences between those characteristics that explained personal and general teaching
efficacy. 'that is, teachers with experience believed that they could motivate difficult
students and at the same time they felt a sense of powerlessness to overcome the nepative
conisirainis of the home envirorrment. They alse found (in an earlier study) that student
teachers hecome more condident ur their abilitics to "get twough to dilicult students” but
become less confident ,after student teaching, that schools could overcome the limits of
ihe home environment and family background.

Untike the Hoy and Woollolk Siudy, the present study Is concentrating on the
efficacy of high school teachers instead of elementary teachers  Also, the peneral wealik

of the area would not be considered sbove average; rather averags to below. The present
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study is alse limited to the degree of teacher efficacy and not school heakh except for the
question of resource. The Hoy and Wooliolk Study was also interested in developing
goats for teacher preparation programs as to the skills and knowledge needed to
accomplish the day-to-day teaching tasks The presemt study is focusing on the attitudes
of teacher effectiveness in the area.

The Guskev and Passaro Study?

In 1993, Thomas R. Guskey and Perry D. Passaro completed & study entitled, "
Treacher Efficacy: A Study of Construct Dimensions." This study was consistent with the
eatlier research by Ashton and Webb {1986), Gibson and Dembo (1984), and Woolfolk
and Hoy (1990), on the notion that teacher efficacy is a muktidimensional construct. Their
data, unlike the previcus studies, were unable to encounter a distinction between personal
teaching efficacy versus teaching efficacy. The distinctions they found related to beliefs
about the influence of teachers on students’ learning. Whether the jtem referred to
personal or teacher influence made no difference on the outcome of teaching efficacy.

Their siudy included a total of 542 subjects; 283 experienced classroom teachers
and 39 preservice teachers. The teachers represented the entire teaching staffs of three
medivm sized suburban/rural school districts in two different states, Of the teachers, 187
wete woinen and 96 were men.  These teachers tanght in grades K-12 and had an average
of 10.4 years of teaching experience. The preservice teachers were enrolled in a large
Western university, All were in their junior or senior vear and had completed several

teaching practicums.

Thomas R, Guskey and Perry Passaro, "Teacher Efficacy: A Study of Construct
Dimensions," (Paper presented at the anmal meeting of the American Educational
Rescarch Association, Atlanta, 1993, ED359202), 1-22.

1
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In the Crskey and Passaro Study, teacher efficacy was measured by using an
altered form of the ‘Feacher Efficacy Scale, TES [Gibson and Dembo,1984). They began
with the 16 ttema froom Gibson and Dembo that vielded significant factor loadings and 15
that wers emplayed in the Woalfalk and Hoy(1990) extended spady. To those itens, they
added tyee additional items that Woalfalk and IToy had found signifieant, phs the two
Rand iteits, (1. When it comes right down to it, a teacher can't do much because most of &
studeni's motivation and performance depends on his or her home environment and 2. Jf
I really try hatd, 1 can get through to even the most difficult or unmotivated students. )
Ofthe 21 jteme, twelve had been found 1o load principally on the personal efficacy
dinengion and wine on the teacher efficacy dimension. These items were then altered or
reworded ta reflect a personal-internal orlentanon (P-1), of 4 teaching-mternal (T-I) or a
personal-external {P-E} orientation  An example of the wording changes is “When a
student does better than usually, many times it is because 1 exert a little ¢xtra effort.” This
was altered ta resd, "When s student does better than pmally, menv times it is because He
feacher exerts a little extra effort,” becaming a T-1 item. The following is an explanation

of the factor structure;

Personal-Tnternal (P-Ty When 1 really trv, T can get throngh ro rhe mosr ditlicult
students.

Personal-External {P-EY. Even when I really try, it is hard to get through to the
difficult etudents.

Teachpg-Interpal (T-1); When teachers really {ry, they can pet through o most
difficul smudents,

Teaching-Fxternal (T-E): Even when they really try, it 5 hard for teachers to get
through to the difficult studenis.
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The two Rand items were lefl unaltered. The altered and unaltered items vvere
then rezssembjed and numbered ns they were in the Waolfolk and Hoy Study (1990). The
resulting TES scale consisted of twenty-one items. There were gix T-E fems, five P-F
items, five I-1 end five P-Titems, The responses to these items were made atong a six
point Likert geale from "strongly agree,” to "strongly disegree " 'This aficred scale was
then administercd to the experienced teachers at the beginning of a districi-wide staff
meeting. The ataff was able to complete the information within 10 to 15 minutes.
Ninety-two percent of the returned forms were usable, The preservice teachers werc
given the survey at the beginning of their regularly scheduled class meetings. Winety-five
percent of the returned forms were nsable. Subjects were 1old that the results were for
rescarch purposes only. They were assured of ananymity i their responses. They were
told the results wonld be reported in summary form only.

1y their discussion of results, (Guskey and Passaro carefisly checked for
monnsistencies in item responses on the altered TES. They used the DISCRIM Procedure
from Statistical Analysis System (SAS) but found no significant differences between the
experienced teachers' responses compared to those of the preservice teachers. Recause of
any lack of significant difference among teachers, a decision was made to combine all
subjects in firrther analyses. Because the purpose of their study was to examine the fictor
structure (P-I, B-E, T-1, T-E ) the data were gnalyzed to generate a two factor sofution.
Kim & Mueller, 1978)

The subjects' respanses to the alicred TES were then submitted to factor analytig

procedures using generalized least squares estimates. Not until an interative procedure to
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improve the estimates of communality was used, were the two factors extracied. To
determine the degree of corrgtation between factors, the delta value was set at zero and an
ablique rotation revealed only moderately correlated factors { 7 = -.23). They then chosc
varimax rotation with Kakagr normalization as the final solution. The varimax rotation
converged in thre interactions and vielded a two-factor model that accounted for 30 % of
the tatal varianee in fiem responses. They found that the more efficacions responses were
low seares for the externally oriented items ( loading on Factor-1), but high scores for the
wternally oriented itetns { loading on Factor-2). They found the loading order of personal
and teaching oyictitod iterns on each factor to be andom.

In their discussion, Guskey and Passaro supported the idea that teacher efficacy is
a nmitidimensional construct. As mentioned before, of the teachers they surveyed, they
did not find any evidence to indicate a distinction between personal and teaching efficacy.

Thext findings were as follows:

1. The internal factor appeared to represent pereeptions of personal influence,
power, and impact in teaching and leaming stuarions, reflecring & positive and
apiHnistic perspective.

2. The extermal factor related to perceptions of the influence, power, snd impact

of elements that lie outside of the classrooms and may then be beyond the
direct control of individual teschers; these enphasized a negalive perspective.

A principle value of the Guskey and Passaro Study was 10 vxamine ihe kinds
of TES mstruments 1tilized by the various efficacy researchers. The present study chose
{0 implement the Gibson and Demba instrament with slight moedifications of demagraphic
information and an added question pertaining to class size. The present study is primarily

concerned with parecived attitudes of teacher efficacy among high school teachers,



CHAPTER THREE

PROCEDURES AND ANALYSIS

Description of the Population

The target population of this study was regular high schoo! teachers. Resular high
schoal teachers were defined as those who teach any subject area from special education
to college preparatory in grades nine through twelve. The aceessible population of the
stady was regular high school teachers in 2 two county area of Southern New Sersey,

namely, Comberland and Salem Counties.

Description of the Subjects

The subjects of the study were high school teachers selected from four high
schoals in the two county area. Two urban and two suburban schools were selecied and
pecsongl contacts i all of the schools were urade. Before the subjects were approached 1o
participate in the study, school principals were contacted in writing and by phone ta
discuss the possible participation of their school.

All high school teachers, as defined above in each identified school, received the

SLTVEY.
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Descriptian of the Survev Instroment

The Teacher Efficacy Scale Survey was developed by Gibson and Dembo in their
1984 study on the efficacy of teachers. The thirty point gquestionnaire used by Gibson and
Dembo seemed appropriate after reviewing the literature and examimng other TES
surveys. One modification, concerning clags size, was made to redlect the concem of the
presont investigator as to the general effect class size has on teacher efficacy, A second
modification was made to the original survey and it was the inclusion of demographic
information. With thig information, the present researcher could evaluate the effect of
teaching experience on a teacher's sense of effectiveness.

When the survey instiument was completed, it was distributed by colleagues and
family members to the teachers of the various high schools. The survey insinyment is

presented in Appendix A

Priocedures

After subjects were chosen from the two county area, individual surveys were
distributed. A confirmation call from each principal was received prior 1o the distribuation
of the surveys, Also, before dstnbution took place, a call was made to each of the survey
distributors from each building, and follow-up procedures were disenssed.

Disiribution was mada through the school inter-office mail system directly ta «il
high sehool teachers. The number of surveys distibuted was based on the number of high

schoal teachers in each achoal  The two urhan schools received seventy-five surveys cach
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The larger suburban school also received seventy-five surveys. The smaller suburban
school received only fifty.

Respondents were given a cover letier which describes the resesrch being
undertaken and the importance of their response. A two week period was allowed for
completion of the questionnaires. All of the aforementioned letiers are included in
appendix B.

Completed guestionnaires were picked up, after two weeks, it the ¢central olfice
of each school. A reminder call to the assisting survey collectors was made and it was
decided {o continue with whatever surveys had been collected. An additional week was
given to compléte the survey.

This survey was conducted in late February and early March 1996, The data
collection phase of this research was completed by March 31,1295, Adler the completion

of this phase, analysis of data began.

Analysis
Data from surveys were gnalyzed in relationship o those questions which
specifically refated to teacher efficacy both internally and externally compared to the
questions relating to teaching difficutties or non-efficacious teaching stratepdes. Results
are reporied in frequencies, mweans, and modes,  Adaptations were grouped into two
categories as follows: teacher efficacy, {questions 1,3.5,7.8,12,14,15, 20, 21, 22_ 24, 27,
30, and 31) and teacher difficulties, (questions 2,4,6,9,10,11,12,16,17,18 23,25 726 28 _ and

32).
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Hypuoihesis one consists of statements desipned to aceess the srimdes of high
school teachers toward their teaching effectiveness, These statements were positively
worded g that strong apreement or agreement with a positively worded statement
indicates a favorable attitude toward a positive perception of their teacking effectiveness.

A teacher with a completely positive parception of his ability 10 be an effective
teacher would report a mean rating of 4.1 or higher. A teacher with 4 compleiely negative
atittude toward his perception of teacher efficacy would report 2 mean raiiing of 1.5.

Statements 23 and 26 were included to determine the teachers” percephon of
mcrezsed class size and fis impact on teacher eficacy.

Lt the demopraphic nformation , the nomber of years of teaching was examinad to
5e¢ if mcreased years of teachmy expanience has any bearing on attide toward teacher
effectivencss. Data for faculty teaching over seven years were randomly eliminated to
ctalize celf dze. A J-test for independent means was caleulated on this one dimensional

desipn for differences,
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CHAPTER FOUR

PRESENTATION AND ANALYSES OF DATA

Background

Questiontaires were distributed to high school teachers in four south Yersey high
schools. Seventy-five were distributed to each school except for Schalick that received
fifty The following were returned: Bridgeton 51.( 68%), Vineland 21, (28%%), Schalick
25,(50%), and Cumberland, 33 { 44%.

Relighility
The aipha coefficient representing the tnternal consistency of the survey instrument

was .68,

Teacher Efficacy

All of the 130 high school teachers returming the questionnaires responded to the
majority of the survey questions. Because the questions were grouped into two
categories, teacher ¢ffectiveness and problems teachers experience, the resulis are
reported on twe different tables. Those questions that were positively grouped are
reported in table 1 A and represent teaching efficacy. Only persons who responded to the
questions as written were considered. Mean responses for the questions in table A ranged
from 2.7 to 3.9 which indicated a wide range of variation in answers. If however,

question seven is individuaily addressed and removed, the mean response range changes
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from (2.7 to 3.9) 10 (3.2 to 3.9} _ a difference of only 7. Since questions seven gddresses

teacher training, and it was the only negatively answered question, this seems to indicate

Tahlel A

TEACHER EFFECTIVENESS: ALL HIGH SCHOOL TEACHERS

When a student does better than usmal,
1 mmany times it is becanse 1 exerted a little
extra effost.

3 If pareats comunznt wo e thar their child
behaves nmch befier at school than at
home, it would probably be becauss I have
soane spectlic techniques of neiaging his
bebavior which they may laclc

% If a teacher has zdequate skalls and
mothvation, Shefhe cain get throogh o the
most difficult stodents.

7 I have enough traiving w deat with almost
any learning problem

£ My jeacher training program and/or
experience hes given me the necesssary
skills ta he an effeciive teacher,

12 When a student is having difficulty with an
assignment, T am wsaally dble t adjust to
hig /her tovel.

14 When a sfudent pets a benier grads than he
usnally gets, it is becinse T found better
wavs of teaching that student,

15 Whex I really wy, I can gai through to the
roost difficult stadents,

19 When the prades of my studenis mprove it
18 nsuatly becanss I found more sffecive
teaching appioaches.

20} I mv principal syggested that T chatige
some of my class curmicatum, [ wonld foet
coilident that 1 have the aceessary slalls to
implernent the ynfamilisr curriculum,

21 ia stadent masters a new concept quickly,
this night e becanse 1 knaw the necessary
steps in icaching this concept.

N MF MO F F ¥ F
5 4 3 2
130 5.6 12 77 23 17
131 3.3 13 50 3 33
130 3.2 12 5 19 41
130 2.7 7 35 21 53
130 3.6 12 79 9 17
130 38 9 97 14 10
i30 33 4 55 50 20
128 33 8 65 21 2%
132 33 4 64 43 17
128 39 ¢ 92 10 5
131 3.5 12 7y 27 20
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22 Parent conferences can help 2 teacherjodge 129 3.4 4 18 58 25 25 3
hat to expect from a stdent.

24 If a studemt did not remember information I 131 35 4 1 A8 39 23 i
£ave [ a pieviods lesson, 1woold know

how 10 ingrease his relention 1r the next
lesspm.

27 ITa student in my class beeomes distuptive 133 385 4 97 9 14 7 5
and noigy, { feel assored that | know some
techniques w reditect Tl quickly.

20 When z child propmsses afierbeing placed 131 34 40 12 58 38 24 1
in 2 slower growp, It's usually becanse the
leacker hag bad a change to give him gxim
attention.

31 asmdent conld not do zn assipnment, I 131 35 4 21 61 19 24 6§
wonld be able to accurately assess whether

the assiginent was al the correst level of

ciffcliy,

that teachers do not feel entirely confident in their training to deal with every problen.
The mode response for all of the questions was a 4, except for question 7 which was a 2,

Jrem 20 recetved the lighest mean response of 3.9, This sgems tr indicate that
high school teachers i genetal fol confident in their abilities to adapt to new chrmicula,
Itemns 12 and 27 both 1epotted 2 mean response of 3.8, These two questions addressed
the ahility of  teacher to make adjusiments to a student's learning abilities, and a teacher's
ability to redirect a noisy student. This too, would indicate that teachers feel quite
confident in their ability to contol the classroom and help stdents eamn.

Other items that received the higher mean ratings were t and 8 Omne involved the
exertion of extra effort by the teacher to improve student parformance, and eight which
added experience imio the teacher training question. This appeared to indicate that
although teacher training can't adequately preparc a teacher for the diffieninies a srudent
might have, experience will help one develop the necessary skills to be an effective

teacher.
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Those nepatively grouped questions numbers 2, 4, 6, 9, 10, 11, 13, 16, 17, 18,23,
25, 26, 28, and 32 are reported in table 1B and represent the problems teachers face.
Again, only persons who responded to the questions as written were considered. Mean
responses for the questions above ranged from 2 to 4.5, Again, this appears to represent a
larpe vaniation in answers. However, if question 26 is removed { this is the question on
class gize), the mean response range varies only 1.95. The mode in this table is also more
varied, indicating the ambiguity of opinion. Class size was definitely 2 concern of the
majority of teachers. Out of 135 respondents, 126 answered that they felt class size was
an impottant aspect to their ability to be an effective teacher. Those questions that scored
60 or higher in the agree or strongly agree range reflect a concern by the majority of
teachers in the following areas: lack of community support, fusiraiion because of class
size, parental responsibility, school policies that hinder progress, and the frustration
experienced when good teachers are unable to reach students.

Questions six and sixieen address the problem of the bome environment and its
influence on 4 grtdent’s ability, The respondents were almost evenly divided in their
responses . This seems to indicate that family background and suppart are very important
to most teachers and they are somewhat perplexed as to what can be done to circumves?
the irfluence of home environment on students.

With the addition of demographic information , the number of years of teaching
experience was ahle 1o be ¢valuated separately from those teachers with many years of

teaching experience. The number of teachers with fewer than seven years of teaching
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experience was 25. Like experienced teachers, the majority of new teachers agreed thei

2 The houss in my class have littie
influence on stodents compared to
e influence of theix horwe
gnvironmenl,

4 The amount that a student can
learn is prisnarily related to
family background.

6 Student's itability to accept
digcipling

© Lack of communily suppott.

10 Students placed in slower gronps.

11 Differences among teaching styles
are redsons for vanaiion in
stodent achievement

15 Teacher can't keep student an
tashe,

16 Teacher is limited due o home
exviromment of student.

17 Teachers are not a powerful,
influsnce on students.

1§ H stadents are disruplive, teacher
hlames himsalf

25 Class size too large, motivation
clifficult,

25 Parepts should do more with their
childien.

26 Smaller class size (25 or fewer),
28 School rules hinder a good job.

32 Good teachers can't atways each
siudents.

Table1 B
TEACHER PROBLEMS: ALL HIGH SCHOOI. TEACHERS

128 3

130 246

127 33

133 34
130 3.6
126 3.

131 22
i28 29
131 2

127 27
130 36
131 395

135 4.5
131 367
131 3.3

th |

18

14
19

27

34

17
21

= =

22

49

62
74
39

12

45

47
60
67

42
90
61

26

21

13

30
13
30

15
23
13
i3
20

22

14
i9

L

70

42

25
21
43

49

73

39

20
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Table 2 A

TEACHER EFFECTIVENESS ; TEACHERS WITH LESS EXPERIENCE

N ME MO F F ¥ F
8 4 3 2
1 Teacher exaried extra effort. 25 3 2 13 4 6
3 Teacher has some techniques to 25 36068 4 5 11 5 4
manage child's behavior,
5 Teacher with adequate ddils can 25 35 4 4 13| 2 7
motivate difficolt child
7 Teacher has enough trainingto dsal 25 2.5 2 1 5 4 i1
with atiy learning problem.
8 Teacher {raining/fexperience has 25 3.5 4 3 13 4 4
given necessary skills to teacher.
12 When siadent has difficulty T can 25 37 4 1 1% 3 z
usually adjost to his Jevel,
14 When student gets a better grade, 25 33 4 |4 12 6 &
teacher fonnd a new way to teach
15 When teacher tries, he can gat 25 328 4 2 id 7 it
through to difficul; child,
19 When grade improves, it's due to 25 33 4 2 158 3 2
better approach.
20 If principal changes curricnlym, 25 34 4 i) i4 B 2
{gacher has comfidence to do so.
21 If stodent masters new concept, [ 25 328 4 1 4 i} 5
kaew how to teach 1t
22 Parent conforences can helpa 25 34 4 3 11 5 5
teacker judge what to expect from 2
student,
24 If student can't remenaber, T would 25 336 4 2 IO 8 3
know how to inciease retention.
27 Teacher knows how to redirect noisy 22 4 4 4 15 3 0
stadent.
30 Slower child advance doe to exta 25 356 4 4 11 5 5
teacher attention.
31 H'stndent unable ro do assignment, I 25 364 4 5 10 7 2

could assess and correct Yevel of
difficnlty.
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the training they had in college was not adequate to deal with any learning problem. They
#l50 agreed ihat they were not given the skills to be an effective teacher ( questions 7 and

8),
Table 2 B
TEACHER PROBLEMS: TEACHERS WITH LESS EXPRERIENCE

N ME MO F E E FE
3

b
O e

2 The houes in my class have lisgle 25 34 A 2 1T d 6
influence on studeirts compared to
the influence of the home,

4 The ainount that a student can 25 239 2 0 2 6 i4 1
lgarn iz related primarily to family
backeround
& Smdent's inability to accept z23 29 2 1 8 3 10 1
discipline.
$ Lack of community support, 23 356 4 2 14 7 Z 0
10 Swudents placed in slower grougs. 25 3.0 4 3 19 2 | i

11 Differences among eaching styles 25 3 443 1 1Q 3 I
aze reasons for variation in
student achievement.

13 Teucher can's keep stadent on 25 216 2 0 H ] 16 3
Iagk.

16 Teacher is Himited due o home 29 31 4 2 11 K ) 2
¢nvironinent of gmdent,

17 Teachers are not 2 powerful 25 19 2 0 0 6 1z 17
infiuence on stodents.

18 H students are dismpiive, blame 25 2.3 2 0 J1d 1 14 0
teacher,

23 Class size too large, motivation 24 338 4 4 14 4 2 f)
difficult.

235 Parents showld do mors with their 25 37 4 5 13 & 3 0
children.

26 Smaller class size (25 or fewer). 26 446 5 13 12 1 0 0
2% School rales himder a good job. 24 26 2 1 3 4 12 2

32 Good wachers can'talwaysreach 25 38R 4 5 14 4 2 13
shydents,
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The only question on which teachers ranged 15 in apreement to 9 unsare gr undecidod
was question 31. This demonstrates the division even among new teachers on their ahility
ta accurately assass the ghility of students.

Problem 2: Means, standard deviation , and ¢ -test summary data are presented in
Table 3 A. The researcher failed to find statistically significant differences between

attitudes of new and experienced teachers,

Tahle 3 A

N M S

! New Faculty 25 103,64 7.63

7 Expenenced Faculty 25 102.76 5.97
"< .05 !y =710

‘These resulis may have ocewred due to a type two eror o possitly because the
results indirectly validate the survey instrument. This also seems to indicate that those
people chopsing to become teachers are being better trained and betier screemad than

beloie.



CHAPTER FIVE
SUMMARY AND CONCLUSIONS

Purpaose and Problem of the Study

The purpase of this study is to investigaie teachers' subjective pevcepbon of their
teachmg effectiveness and the factors that facilitate and/or inhibit their sense of efficacy.

Specifically, the study will attempt to identify, through a survey, the perceived
state of teacher effectiveness in four local high schools. In addition, two problems will be
addressed, Problem one is that of class climate (size) and its affect on a teacher's attitude
of efficacy. Problem two asks if expetience affects 4 teacher's sense of efficacy.

BResion and Analvsis

The subtects of this study were high school teachers selected from high schools in
the two county area of Southern New Jersey consisting of Cumberland and Szlem
Counties. High school teachers are those teachers wha teach any subject arez from
special education to college preparatory in grades nine through tweive.

The survey instrument was a questionnaire chosen after a review of the literature.
Two modifications of the Gibson and Dembo Teachers Efficacy Scale (TES) were made
to reflect the desire of the present investigator to determine the relevance of class climate

{number of students per class) and years of experience on teaching efficacy.
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After the subjects were identified, the survey was distributed in their schools
through the inter-office mail system direetly vo all high school teachess.

Respondents were given 4 cover letter along with the questionnaire. A reminder
call to the assisting survey collectors extended the collection date by one week. This was
all completed by March 31, 19946

Diata from the surveys were analyzed in relatioaship to thase questions whicht
specifically related to teacher efficacy compared 0 those questions relating to teacher
diificulties or problems. Results are reported in frequencies, means, and mades,

Hypothesis one consists of statements designed to assess high schoal teachers'
attitudes towand their teaching effectiveness. Statements 23 and 26 were included 10
determing what impact there would be on teacher efficacy. Also, from the demogmphic
information, the iumber of years teaching was examined to see if an moreased teaching
experience has any bearing on teacher effectiveness. Data for faculty teaching over seven
years were Tandomly eliminated to equalize cell size. A ~test for independent means was
calcidated on this one dimensional design for difference,

Results of the Study

The strvey duestions were grouped inlo two vategories, teacher effectiveness and
problems teachers experience  Therefore, the resilts were separated 1o refiect the
defferent catepories.

Group A, represented by those questions that were positively grouped, reported
consistently high scares in all questions except for question sgven, Question sevon

reflected that the majority of respondents donbted that they ad acquired suflicient



3%

training to deal with almost any learning problem. However, question eight, which
referred to teacher training in conjunction with teacher experience, was rated very high
with a mean response of 3.6. This suggested that even when trafmmng was not enough,
expetience was the factor that helped provide the necessary skills to be an effective
teacher.

The category that received the highest mean response was item 20, which deatt
with a teacher’s adaptability to curricular changes. The other two highly scored items
were 12 and 27. Twelve affirmed the teacher’s ability to re-adjust an assignment to 2
student's level of difficulty and twenty-seven the ability to redirect a noisy student.

Group B, represented by those guestions that were negatively grouped, reported
the problems teachers face . The mean response for these guestions ranged from 2 to 4.5.
Those questions dealing with class size reported a mean of 3.6 and 4.5. Class size was a
definite concern of all teachers since the highest negative score, 4 5, was reflected in
question 26. Additional problems teachers face that were negatrvely scored reflected 2
coneern by the majority of teachers in the following areas. community support, class size,
pareptal responsibility, school policies that hinder progress, and the frastration
experienced when good teachers were unable to reach all students. This seems to indicate
a willingness by most teachers to confront difficult situations and try to remedy them.

Questions six and sixteen addressed the prablems of the home environment and its
influence on studenis' abilities. Respondents were almost evendy divided, which wonld

indicate that familial support is very important to most teachers.



Problem two examined the effect of years of experience versus a relafively new
teacher. The results revealed no statistically significant differences between sxperienced
teachers and pew ones.

Conclnsions and Recommendations

Rased on the data scquired fiom the present study, teachere i the survey area feel
confident in their ability 1o teach, Only two concerns surfaced that really present a
problem to today's teachers, clags gize and mfficient tratning,

It can be concluded that teachers at the high school level desire more training and
acquisition of newer skills They also clearly want more support from the commmnity as
well as greater parentat imvolvement and responsthility They are -willing to make changes
and adapt to new curricula. This is especially important since many schools are presently
undertaling a change to Block scheduling which reguires new weckrroes in teaching and
maiy houts of teacher braining 1o successiilly adapt. Teachers seem unafraidt of change,
it what does remam constant 138 the aoxdety of larpe class size in the wave of chanes.
Classes larger than 25 stadents pose a threat to efficacious teaching. Although other
studies seem to negate this coneept, this study emphatically says class size is an important
fhactor,

Another important factor to being an efficacions teacher is the ability to reach the
majority of students and to adjust to their level of need. At times, teachers become
frustrated due to their own inabilities. 'What hecomes even more diffioult is the stumbling
black placed upon the teacher by the admimstration or school poticies.

New teachers also displaved a very positive outlook on their teaching abilities.
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They mirrored the same concerns ohout reaching simdents a8 did their more experisnced
cotledgues. They also displayed anxiety over large classes and inadequate teacher training.
They 100, are somewhat frustrated by a lack of parental and community support. They

are, however, more positive when dealing with the administration.

The following arcas are supgested for furtber study.

* A stydy that asks teachers to describe what courses of study are most
vahinble 1o new teachers,

* A study on block scheduding

* A smdy on what students think are the qualities of efficacious
teachers.



APPENDEX A
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Pleage ingdicaic the degree to which you agree or disagres with
each statement belaw by circling the approptiate immerl 10
the ight of each staiement.

[. When a shudent does better than usual, many times & is
bacanse I exerted a little exra effort.

2. The hours in my class Bave little iofluence on sindents
compared to the inflneace of their home ehvironment.

3. I parents comment to me that their ¢hild behaves moch
better at school than he/she does at home, it wonld probably be
becanse I have some specific techiiques of managing hiwher
boahavior which they may lack,

4. The amount that a student can learn is primarity related 10
Tfamily background.

3. I ateacher bas adeguate slafls and motivation, she/he can
gat through to the moest difficult students,

6. I students aren't disciplined at home, they aren'ilikely 10
accept aay discipline.

7. 1have enough taining to deal with almost any learning
problem.

}. My teacher training program and/or experienog has given,
nie the necessary skills 0 be an effective teacher.

9. Many teachsrs arz stymded in their atteipsts to help sthdents
by lack of support from the commumity.

190, Sorue students need fo be placed in slower proups so they
arg nol subjecied 1o unrealistc expectations.

11. Individual differences among teachess accomit for the
wide varistions in stndeni achicvemem:

12, When a sindent is havirg difficeliny with an assignment, 1
am usually able m adjust it to his/her level.

1%, If one of oy pew sindemts cannot remain on fask for a
partcmar assigooment, there is litle T could do o morease
his/hey attention until he/she is ready.

14, When a student petx 2 better prade than he ysually pets, it
1s nsually because 1 found better ways of teaching that student,

15, Whenl really uy, I can get drongh to the most difficalt
studends.

L&, A teacher is very limited in what he/she can achieve
because & student's home egvirenment is a large infloence on
his'her achievement,

t7. Teachers are not a very powefinl influsnce on student
achievement when all factors are considered.

18. Ifsindends arc particotarly distuptive ane day, | ask myself
what have I been doing differently.

4 3 2 1
4 3 2 i
4 3 2z i
4 2 2 i
4 3 2 |
4 3 ? 1
4 3 2 1
4 K 2 1
4 3 1 I
4 3 K 1
4 3 2 1
4 3 2 1
4 3 2 1
q 3 2 1
4 3 2 1
4 F 2 1
4 3 2 1
4 3 z 1
4 3 2 1



12, When the grades of my studerits improve it usaally
becanse [ found more effective teaching approaches,

20 If my principal seggested that ¥ change some of my riass
curricnium, I would feel confident that T have the pecessay
skills to implement the nnfimiliar cyrrientsm.

21, If a soudeny masters a new cancept quickiy, this mmighi be
becanse I knew the necessary steps in teaching that concept.
21. Pareni comfirences can help a teachor jrdge how much to
expert from a student by giving the teacher an idea of the
parests’ values iward education, discipline, eic.

23. When my class size becomes too large, 1 find myself
frustrated in mey ability o motivate students.

24. K a sindend did not remember information I pave in a
previous lesson, I world know how to increase histher
retearian i the next lesson.

23, Wyarenis wopld do more with their children, | could do

[Lily/ =

26. Smaziler classes of 25 o5 fewer are mors conducive 1o being
an effective teacher.

27, 1f a student in my class becomces disruptive snd noisy, T
feed assured that T kmow soms techniques 1o redirect im
quickly.

28 Schoo) xules and poticies hinder my doing the job | was
hired to do.

30. When a child progresses after being placed in a slower
oy, it is nsaplly because the 1sacher has bad a chance o
give him‘her exira attention

31. Hone of my sdents conldn't do an assigement, 1 wonid
be able to acourately assess whether the assignment was at the
corvect level of difftculty.

32, Fven g 1zacher with goodd teaching abilities nmay not reach
many siodems.



Demographic Information: Please check the appropriate line.

. Type of schegl Urban Suburbat

. Years teaching 1-3 4-7 %-12 13 or more

. Levelofeducation _ BAonly  (Graduate oredits _____ Graduate
CApe 2333 34.54 pver5s dagree
CBex . malke  female

. Ethnjcity White Black Hispanic Asian other



APPENLILX B

Bear Colleague,

My pane is Maryvanne Knudsen and I am a teacher at A P. Schalick Iigh School in
Pitisgrove Township. 1 am finally 1o the survey portion of my master's thesis on effective
teaching. I need your help in completing my paper. Please take a few mimites to read and
answer the survey and demographic information. When firished, please retun the survey
sheet to the matlbox of your in school collectar.  Your anticipated essistance is greatly
appreciated.

Sincerely,

Maryanne Knudsen
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