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ABSTRACT

Shari Lonker
A Study of Telavision Yiglence and It's Effects
on Elementary School Children's
social Interactions
1986
Advisor: Dr. Randall Robinson
Master of Science in Teaching
The purpose of this study was ta examing the relationship bhetween
the amount of antisocial and aggressive talevision shows a child views
and the occurrence of negative social interactions in  which that child
is involved while under s$chool superyision. One hundred 2nd, 3rd, and
4th graders in & southern New Jersey school district were given
relevision viewing questionnaires to take homa and £i11 out with their
parents. Upan complation, the gquestionnairas wers seorad according to
the chiid's habit of watching specific talavision shows targeted with
vioglent content. Fach student's teacher then rated the Traquency of
the child's antisocial or aggressive hahayiors in  the classroom. A
pearson * was conducted for the total population {n=100), for ths
subgroup of the papulation found having the habit of watching the
targeled antisocial and agaressive television shows {n=40), and for the
subgroup of the population found not to have the habit of watching the
targeted shows (n=60). The relationships betwezn talevision hahits and
observations of the tzachers regarding the freguency of negativae social

intaractions Tor cach child wera found t2 be significanl for the Tirst

twe of thess groups. Further studies were encouraged.



MINT-ABSTRACT

5hari Lonker
A Study of Television Vielence and It's Fffects
en Clementary School Children's
Secial Interactions
1986

Advisor: Dr. Randall Robinson

Mastar of S¢ience in Teaching
This study examined the vrelationship between the amount of
antisocial anc agyressive television shaws a child vyiews and the
occurrence  of  negative so¢ial  interactions in which that child is

inyolved while under schoal supervision, A Pearson r was conducted

and the corrélation was found ta he significant at a p Tevel of .06
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Chapter Une
Scope af the Study

Introduclion
“Na parents 1n thelr right minds would invite a stranger into
their household to teach their children for 3-5 hours a day, yet
television does precisely that" (Strasburger, 1993, p. il}. Within
those 3-5 hours, 5-6 violent acts occur every hour of prime time
(Dunn, 1994: Murray & Lonnbor, 1995) and 20-25 violent acts occur
eyery howr  during Saturday morning children's programs  (fmerican
Psychological Association [APA], n.d.). By the +fime childran haye
completed high school they will have witnessed approximatety 180,000
vialent acts on television (Bauwer, 1994). Studies dndicate that
vialence on television is detrimental to the social development of
child viewers. Among the supparters of these indications are Singh
and Sweet, who maintain that "Tv offers a very selective view of 1ife”
{1984, p. 3). This selactive viaw 15 raported by the APA (1985) as

having major necative effects on children watchers.

[mportance of the Study
Although the viewing of televised violence may be 1Timited to the
home, the effects of it may hleed intd a1l areas of é ahild's  Tife,

including schoal{APA, n.d.). Unknowingly, a parznt or quardian could



negatively offect their child's schoel parsona by allowing them to
watch aggressive and antisocial television shows. [t the amount and
extent  of dnfluence this typa of vioTent television has on children
were not to be investigated, how would parents and guerdians educate
themselves and their children most effectivaly? This study examined
tha television viswing habits of alementary scheool chiidren aleny with

the characteristics of their secizl interactions im schoal.

Statemant of the Preoblem
What 1= the relationship between tha amount of viclent telavision
a child views and the gccurrence of negative sogial  Snleractions  in

which that child is involved while under school supervision?

Hypothesis
The  {ollowing directional hypothesis wac  tested: There is 2
significant relationship betwsen the hibit of elementary schaol
childran watching aguressive and antisocial television shows and those
same  children‘s negative secial behaviors in an elementary schood

classroom.

Limitations
the toltowing elements may have offected the reliability andfar
validity of this study:
The population was one of converience, which 1imits the mannar
i which results can be inferred to the total popuiation.
The Tecatien of the elementary schosl involved watz bevond the

central of the researcher. The cultural and sacioacanomic maksup of



the population was therefors not stratified, consequently atl groups
e¢f Lhe general population may not have been represented.

The size of 2ach intact classroom involved in this study limited
the number of available subjects, This d7d not allow provisions to be
made tor the coccurrence of non-resngpndents Lo the guestionnaire,

As the respondents were aware that they were participating in
research, their responses on the questionnaires could have been
effecled. A halo effect may have taken place, where the parents wera
concerped with the idea of giving socially acceptabla responses about
the {elevision viewing habits of their child. This would effect the
reliabiiity of Lhe data,

The classreom teachers who were asked o provide ogbservaltions
about the social behaviors af their students could have made generosity
errors. If certain students were given the the hentFit af leniency

wien being rated, this also could effect the reliabiiity of the data.

Definition of Terms
For the purpoese of this study, the fellowing terms were defined

as followed:

Viglence; The term viclence indicates aggressive or  antisecial
behavior, either found on television or in the social interactions of
the elementary schoonl children.

Agyressive: Pertaining to the behaviors of the characters on the
selected television shows, or to fthe students® social interactions;
“inclined to starting Tights or guarrels" (Guralnik, 1972, p-26).

Antisocial: Pertaining to the hbehaviors of the characters on  the
selected television shows, or to the students' behaviors; "avoiding
association with others: harmful to the welfare of the people;
detr;mental to or daestructive of the social order" (Guralnik, 1972,
p.61).



Hakit of antisocial and aggressive television viewing: Using the data
gathered, {he average score earnzad in relation to the frequency of
watching the targeted antisacial and aggressive television shows was
found. Any score earnped above a 7 (the average score] on  the
questignnaire identified that participant as having tha "habit® of
watching the telavision shows targeled as conlaining antisocial and
gqgressive content.

Aggressive and antisocial felevision shows: The targeted television
shows were be limited to "Batman," "NinjaTurtles," “GI Jdoe," “imen,
"YR o Treopers," "Powsr Rangers," "Beavis and Butthead.® and "The
Simpsons:" &1l of which hava baan identified as having aggressive ar
antisocial  content by one or more sources (Bauer, 1994:; Children Now,
1984 Schiehe, 1987).




Chapter Two
Ravizsw of Literaturs

Introduction
[n order to study the significance, if any, of the relationship
between the amount of antisocial and aggressive television shows an
elementary student watches and the negative sccizl hehaviors of that
student while in  the scho¢l setting, much research was done on
television viclence and other related topics. Tha articles used in
this review of literature were coliected from the Rowan College af New
Jarsey Tlibrary 1in Glassboro, the FEducational Information Resource
Center in Sewell, New Jersay, and from the Internet via the Worid Wide
Wab. Past research, other Titerature reviews, reports and polis are
the ftypes of articles accumulated. The information seemsd to fall
naturally inte three main areas of discussion - televised viclence,
children as  television viewers, and the influence and effects of

talevision viclience on children.

Television VYiclence Defined aznd Discussed
“For the first time in human history. & child is Dborn inte a
nome in which televisicn is on 7 hours and 41 minutes a day® {cited by
Baz, 1996). And by the time that child ts 18 ye=ars old, he/she will
nave witnessed 200,000 acts of mediz violence (Gaz, 1996). Dr. Fox., &

University of Tennessee at Knoxville professer din child and family



studies, was quoted in  the Tennesses Alumnus Spring 1994 as saying,

"yviplenca [on television] s 1inked claosely with fhings we vatug -
such as excitement, courage, or sexuality - in subtia, repetitive
pairincs that can be damaging" (p. 7). The suhtlety af the vioience
is & large part of its danger {(Strasburger, 1993). "It is not real.
It is a special kind of violence. It has no conseguence” {Cohen,
1987, p. 614).  Not only i& thera ng consequence Tor such actions, but
the majority of child-oriented cartoons 1include pain and violence
where there is nat even accompanying pain or suffering {Jason, 100&}.
Dr. Fox and colleaquz OUr. Allen also discuss the depiction of
violent behavior in the media as "cute and endearing” (p. Z). BPennis

Lthe Menace and iHome Alone are examples of this. [Beavis and Butthead,

ta0, can e blamed. Children imitate what they see, o¢ften in search

of advanture or power (Jennessee  Alumnus  Spring 19%4). Dr. Jason,

creator of a patented television viewing regulation deyice, disquscas
8 study that found more vioilent acts per hour an children's pragrams
(n=16) than on prime tima television (n=6) (1994). "Children observe
their aggrassive t2levision heroes repeatedly solving problems by
using vialence" (dason, p.1, 1996). Televised wviolence feaches the
iesson that violence receives social affirmaticn. “From your very

first cartaon, all the way fto Lethal Weapon yau're taught that

violence is funny, entertaining, and successful' {cited by Gaz, 199&}.
{ften on television, "programs depict the use of aggression to
solve prohiems and imply {that] aggression is a justified response to

conflict" (Bauer, 1994, p. 11}. TIn the Children Naw Exacutive

Summary  (1995), it is reported that physical aggression 75 effective

in meeting 4 child's goal (on television) E3% of the time. Similarly,



verbal aggrassion 1s effective 16% of the time. Television violznce
is contributing to a cycle that has been recognized by the American

Medical Association Alliance as a major public health 1ssus (1996),

Children as Telasvision Viewars
On average, children from ages ?-11 watch 3-1 hours af televisian
daily, which actually ends up to be more time in Tront of the TY <han
tna  classroom ({Bauer, 1994; Dunn, 1994; Singh & Sweet, 1994;

Strasburger, 1993). In a Children Now Poll (1995}, it 45 reported

that B5% usually watch television alone, or with friands, but not with
their families. In actuality, only 14% of programming found on
tetevision 9¢ for childran - mostly what they walch is geared towards

adult viewars (Tennesgee Alumnus Spring  1994), There iz constant

controversy over how harmful  television violence s to children.
Studies contend that it should be of major cencarn {Children Now,
1895; Fox, 19%4; Gaz, 1998),

Lhildren Tearn to behave by imitation, and television praovides
tham with attractive, exciting role models (Gaz, 1996; Strasburger,
1993). “Because young children have difficulty distinguishing fantasy
from realiiy, they may believe that television programs are real
and...typical of the world" {Bauer, 1994, p. 10). This belief extends
to the role models they find on the screen. Due to this acceptance of
telavision as real, “television violance does more than produce 2
passing acceptanca of  adgression. It may alse  cultivate a
Teng-lasting view of the social werld as being wicked ar dangerous®

(Essentials of Adolescence, 1984, p. 1}.




Influences/Effects of Television Violence c¢n Children

"A compelling body of research shows that children watch a large
amount of TV and that exposure to vioTent images s associated with
artisoctal and aggressive behavior" {Singh & Swei, 1994, p. 2).
Strasburger (1993) echoes this idea and in fact indicates thal
watching  copious amounts of television violence actually increase the
prospect of agoressive behaviors in real 1ife. In fact, & 27 year
longitudinal study done by Huesmann, Eron, Lefkowitz, & Walder {(1988)
found & significant correlation (r= .431) hetween violence viewing at
age 8 and serious interpersonal criminal hehavior at age 30 (cited by
Murray, 1995).

Not only do children tend to re-epact the acgressive hbehavior
thal they see on television amongst themselves and with action
figures, but they actually become desensitized to violence in  general
(Baver, 1994). A 1970 study found that aftar the introduction of
television in their Tives, “children were more aggressive and lass
creative in their play" (cited by Strasburger, 1993, p. 17). Dr.
Jason discusses several problems of viewing telavision violence in his
an-Tine summary {1996). He is concerned that watching an excessive
amount of telsvision Jeaves 1iltle time for youngsters to develep
other inieresls and hobbies. He goes on o announce  thal heavy
television viewers develop reading and language skills later thanp
lighter viewers, achieve lower academically, and are more likely ta
hiotd cuifural stereotypes.

The American Fsychological Association reports (1994) that
research has shown 3 major effects on children from seeing repeated
vicelence on television., They may become: (1) less sensitive to the

pain and suffering of others, (2) more {earful of the world around



them, (3) more Tikely te behave towards others in aggressive or
harmful ways. In congressional Lesiimony, developmental psychologist
and author of an additional APA study of televised violence, Pr.
Ronald G. Slaby reported on four "far reaching effects of viewing
viotence thal can remain through adulthood {Gaz, p.i, 1998). In
additian to the "agygressor effect." "bystander effect," and increased
fearfulness wmentijoned above, Dr. 3laby indicates a manipuiative aygle
created by the viewing of televised violence. He states, "...children
who watch a 1ot of vioience on television identify with violent
¢haracters, act 1ike those characters, and seak out more and mare
violence programming" (1996).

tn November of 1295, a conferenca sponsored by the Massachusetts
Medical Society Alljapce and the Harvard Community Health plan
foundation presented five worksnops whare remedies for media violence
and strateqic initiatives were discussed. The Summary PReport (1895)
of  this conterence illustrates the concerns of the medical commuinity
abaut the effacts of watching violent programming an our youth. gne
aof the strategies discussed was a rating system with warning
advisories which would "allow parents to make intelligent decisions
using relavant and easily accessible information® (p.2). 3o concernad
with the vioience children might be exnosed to in the interim, a *safe
harbor  period™  (p.3) was included 1n tha action steps. This way.
until other action steps are installed, children would already begin
to view tlelevision free of violence. The conferance also devoied a
workshop to proposing a "centralized clearing hause for research  and
information...te coordinate efforts throughout the country® {(p.4).
Medie literacy was also discussed as an  approach to  safeguarding

against the afTects of televised violence,



Chapter Three
Procedure and Design of the Study
Introductieon
fhe viewing of aggressive and antisoecial behaviors on leleviczion
can effect children in many ways, including the types of decisions
they make when handling themselves in social situations. As cited by
J.P. Murray, Atkin and his colleagues found that heavy television
violence viewsers, when given a  hypothetical problem, chose a
physically or verbally aggressive solution 45% of the time, where only
21% of the time did the 1%ght violence viewers choose the same (1995).
The dntentions of this study were to further examing the relationship
betwaen & child's habit of watching felevision shows contairing
aggressive or antisocial content and the occurrence of such bhehaviers

tn that child’s Tife.

Population/Subjects
The population was comprized of 5 intact elementary szchool
classrooms found 1n a suburban, southern MNew Jersey school district.
The families 1iving in this district are mostly dual Jncome, where
professions ranga from construction workers o surgeons. The range of
grades were from second to fourth. The actual subjects were 27 second

graders, 54 third graders, and 53 fourth graders.

10
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Dasciription of the Insftruments

A questionnaire (see appandix A) was used te collect datz about
the amount of aggressive and antisocial telavision viewed by each of
the subjects. Included with each questiennaire was & cover letter
{see appendix B) explaining the identity of the researcher and the
instructions for the questicnnairz. The questionnairz was adapted
from a study reportad at the Biennial Conference of the Scciety fer
Research in  Child QOevelopment in  Baltimore, MD ({Condry.J. &
Schiebe,C., 1987). Questions beyond those required for the study were
incltuded on the questionnaire to reduce a possibla halg effact and to
conceal the exact purpose of the study. However, all gquestions were
of interast to the researchar, and may be used for further discussion
and exploration of this topic.

A letter of instructions and an chservatioral chart (see
appendix C) wera given to each cof the participating teachers. The
letter includes a brief statement of purpose, the procedural steps to
Tfaliow when administering the questionnaires, and &n explanaticn of
the observational chart., Also mentioned in the latter were deadlines
and gratitude. An observation chart was created for each feacher
participating in the study. The charts Tisted the students of sach
class, not using names, but their dintials and assigned  subject
numbers. If two students in one class had the same initials, the
second letter of the last name was used. Labels on the chart aliow
the teachers to vrate the fraquency of 2ach students' engagement in
antisocial or aggressive bszhaviors. The teachers were also provided
with sample questionnaires to refar to. They were instructed to

contact tha researcher with any guesticns that they encountered with
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subjects aor parents, Finally, ({eachers were asked to return all

materials, compiate or incomplete on tha given dead]ine,

Research Design and Frocedura

Eetore tmplementing the design of this study, consultations with
several people were necessary, The elementary scheel principal was
gsked to review the study proposal. After the review and a brief
discussiaon, they were Lhen asked to grant the rasearcher permissior ta
carry out the described procedure using a4 selection of their students
and teachers. Once permission was granted, {arceted teachzrs were
asked if they would be willing to assist in the process of data
atcumulation. Teachers were targeted on the basis of  their
rasponsibility end accountability, as well as grade lavel taught.

The process for the rest of the research was divided into three
phases for organizational purpnses. Respectively, the phases included
the television quastionnaires, tha observational charts, and the
chosen stalistical procedures. Taken into considerstion while making
these cheotces were the Tacters of ethics, simelicity, and cast.

In Phase I, the television viewing guestionmaires were used.
After a teacher agreed to participate, their class Yist was procurad.
This 1ist was used to pre-assign subjact numbers and initials Lo each
student. Edch teacher was than provided with & gquestionnaire faor
svery student 1n his/her class. Questionnaires were cach labaled with
the subject number and initiais af the student who shaould receive 9t,
The teachar was provided with his/her original class 1ist to refer to
when nanding out the questionnaires., To enlist greater return the

classroom teachers were also provided with stickers to give %o their
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students upan raturning a completed questiannzire. Approximately twa
wesks werz given teo the subjects to F111 oul and return the subvey.
Teachers ware insbructed to refain the questiannaires as  thay were
returned, so  that the researcher reczived them all at once.

Fhase II required the use of the teacher observational <chart.
Tha teachers were asked to indicate how often thaey observed each
stitdent i Lheir class engaged in anvisgcial or aggressive hbahaviors.
The chart was usad to record the fraquency of these behaviors for each
student. Teachars were directed to rate each student on a scale of 1
ta 9. The continuum of the scale described the occurrence of  each
stident's aggressive or antisecial hehaviars as follows: 1 = rever, 7
= rareiy/hardly evar, 3 = average, 4 = above averags, and & =
probiem/interferes with student success.

Finally, Phasz III entailed the statistical procedures used &n
the data gathered., Once all the meterials ware refurnad, they ware
scored.  An information file (see appendix D} was created for =ach
subject using their pra-assigned subj=ct number. From this peint on
namas Ware ] Tonger neaded or used. This oarovidad subject
confidantiality and upheld the ethical censiderations.

The program chart from the questionnaires were scored using zero
10 3 points, depending on what tha subizct checkad off for each
program: zera points for "Mever Watch," 1 point for "Used to Watch but
Mo Longer Do," Z poinis for "Semetime Watckes," and 3 points i7 "Most
OTten Watchas™ was checked. Scores were assigned only for those shows
pn tha 115t that wers previcusly identified as  containing dggressive
or anitisocial content., These numbers were then compiled into one
total guastionnaire score for cach subject and recorded an  the

information Tile.
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Next, the observation charts were scored. Each student received
a scare of zero to 4, depending on the frequency c¢f their aggrassive
or antisccial behavior as observed by their teacher: zero points for
"Neyer.,® 1 npoint for "Rarely/hardly ever,” 2 points for "Average," 3
points for "Above Average," and 4 points if the teacher felt that the
frequency of such behaviors s a "Problem/Interferas with Student
Success." This score was also recordad on the information file for
each subject.

A Pearson r was performed in order Lo measure the correlation,
or ralationship between observations of aggressive/antisocial behavior
and the habit of viewing these bzhaviors on felevision. The scores
far each subject from the questionnatre and from the observation chart

were used.



Chapter Four
Apalysis of Findings

Introduction
Frevigus studies have investigatad the idea that televised
viglence 15 effecting the Tuture of our chiidren ({Jdason, 1996}. 1In
this study, a2 television viewing guestionnaipe and elementary school
teacher observations score were tabulated for zach of the elementary
school  children  involved and a Peerson r was used te investigate any

existing relationsnip between the two. The correlation being examined

wds gne between the passiele habit of watching aatisocial  and
aggressive  television shows and exhibiting those zame behaviors in a
school setting. A statistics program, S5PS for M3 Windows 6.1 {1995},

was used to catcuiate the Tindings.

Tabulation of Pesrson r
fut of the 127 questionnaires senlt home with second, third and
fourth graders, 100 were returned completed, equaling a successful
return rate of 81.97%. The Subject Information File (ses appendix D}
was used tc anter the two variablas onto the data screan for 5P35. A
correlation command Lthen Tssued a  Pearson coefficient for each of
three combinations of the vyariables. First, a1l of {he subjectis’

scores were enterad.  Where n=100, r=.1%11 at a p lavel of .06. This

15
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indicates a statistical significance, alheit nct a strong one.
Secand, only the subjects labeled as having the habit of watching
aggressive and antisocial television were reviewed., That is to say. a
Pearson r was performed for those participants who had a questionnaire
score above the average score of 7. Here, n=40 and vr=.41&62 at a p
leyel of  .008. Another, stronger statistical significance s
indicated here. Finally, the participants found not to have the habit
of watching antisocial and aggressive television shows were inspected.
These are the participants who scored average (7) or below on the
guestionnaire, The relaticnship between these questionnaire and
phsarvation scores were found to be insignificant, where r=.0337 at a
801 p Tevel. The following tabie illustrates the findings.
table 1

Paarson r Findings

n Pearson Coefficient p-level
Total Fopulation 100 L1911 057
Habit Population 40 A162 .008
Non-habit Population B0 0332 ns

Analysis Related to Particular Purpese of Hypothesis
The marginal significance (r=.1911, 0=.057) found for the total
population allows for the acceptance of the diractional hypothesis

stating that there is & significant relationship between the habit of
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alementary  school children watching antisocial and adgrassive
television shows and those same children's necgztive behaviors 1n  an
elementary school classroom. Furthermore, if the taacher observations
were accurate, a moderately stronger relationship (r=.4162, p=.008)
may be accountad Tor betwesen hshavior and habit spzcifically fTor those
children who do watch an abova average amount of vialent teleyision in
comparison with their participating peers. The fact that those
students who do not hazve the habit of watching the targeted television
shows did not show significant relationship with their tescher
abservation scores may account for the Tlower total  population
sigrificance. These students, however, are not 2s Tikely to have

behavior problems because of their non-habit (Gaz, 1996).



Chapter Five
Summary. Conclusions, and Recommendations

Introduction
This study has now Joined the vranks &s znother rad flag to
parents, guardians and teachers ahout television viglence and its
effect on childran. Even the hint of a relationship between felevised
violence and socialization behaviors should be engugh to shake our
blasé attitude about the presence of Ninja Turtles and their
aggressive  and antisocial peers in aur playroams and classroams. The
following summaries and implications should provide not only the basis
for concern, but a2 Justitication Tor further study in this and related

topic areas.

Summary of the Problem
The question was asked, what 15 the relatieonship belweean tne
amount of vioclent felevision a child views and the occurrence of
negative social interactions in whicn that child fis dinvoived while

under school supervision.

Summary ©f tha Hypothesis
The following  directional hypothesis was tested and not
rejected: There is a significant velationship betwe2en the habit of

elemantary school children  watching aggressive and antisocial

18
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television shows and Chose same childran's negative social behaviors

in &n elementary schonl setling.

Summary of the Procedurs

Threa phases wers used (¢ organize the rasearch design  and
procedure.  First, participating teachers were given guestionnaires
(see appendix A) to send homa with their students. The questionnaire
asked gquestions about the child®s television viewing habits at home,
including items about rules and parental guidance. Telavision shows
targeted a3 éntisocial and aggressive were listed im o mix of other,
neutral shows, and participants indicated the amounts of zach of thess
shows {o which they have bhzen expesad. Second, those seme to2achors
ware given abservetional charts with letters of sxplanation {see
gppendix C} to use in order to indicate the frequerncy ofl antisooial
and  aggressive behaviors of each student in their class. Tha final
phase  encompassed  the statistical procedures of  the  rescarch.
Questionnaires ware scorsd, as wers the observational charts, ard 2
Pearsen r was used to  Investigate the possible  statistical

stgnificance of the relationships involved.

Supmary of Findings
A Pedrson r was conducted for the total populaiion {n=100), for
the subgroup oF the popuiation Tound having the habit of watching the
targeted antisocial and aggressive tzlevisicn shows (n=40), and for
the subgroup of the population found not to have the habit of watching
the targeted shows (n=80), The relationships netween felevision

habhils and observations of the teachars about the {requency of
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negative social interactions were found to be cignificant for the

first twe af these groups.

table 2

summary aof Significanca

i Degree of Significance
Total Fopulation 100 minimal
Habit Population 41) modarate
Mon-hawit Populaticon 50 7 none

foncTusians

In respect {o the findings of this study, the reszarcher would
Hke to examire several mitigatling Taclors., TFirst, it was noted that
many participants rated by their teacher as a prapblem in Lhe classrooam
due  to antisocial or aggressive behaviors ware nnn;respnndenta. The
returnad guestionnaires from these students may have strangthened the
statistical significance of the relationships being examined. Also,
tha fact that the strongest statistical significanca 1ies in bhe exacl
area of interest i5 deemad notable, This ares of concern iz of those
children who are 2xposad to an  abovae avearage amount of yiolent
teleyision, More so than the statisticel significance, the practical
sigrificance here should not ba overlookad. Practically speaking. it
is precisely those children, with ths hahit of watching talevised
viotence, who tend to have Lhe most trouble in school with raspect to

socialization skills - ski11s thal become more and more important with
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age. It is also suspected by this researcher that z genzrosity error
was pravalent in the data cellection. The kncwledge that this
researcher is privy to regarding the students in one particular
participating classroom causes the rescarcher to strongly belisve that
the teacher ratad them wiih ease and benevolence. Perhaps then, this
could have begen a varisble with the other participants as well. It is
concluded, however, that enough validity and reliability lends iiself
to this study thaet we as educators must take hesd of the avar grawing

power that thz madiz is ¢laiming over the lives of cur children.

Recommendaticons

If further studies ar2 to be considersd, several recommendations
are suggastad. The currency of the television shows used mey have
effected the data. From the time that this researcher started to
accumulate Titerature that supported the identification of  the
targeted shows zs containing antisccial and aggressive content to the
actual time of the study, several newer, more popular ¢hildren's shows
were introduced. Further limitations  included the incidental
sampling. As in  any research, random sampling would dimprove the
validity and thus the ability to generalize the findirgs. Cultural
and  socioecanomic considerations, too, would 1ideally =ffect this
research. Do the children sven have felevisions at home? Do  thay
speak English as a2 first language? MNational norms would assist in the
raliability eof <he data. A halo effect on the participants, and
possible generosity error of the teacher observers seem unavoidable to
this researcher, but must also be considered in the improvemsnt of the

lTimitations of thiz study. Regardless of any and all of thase
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Timitations, further rescarch in this topic arca 15 encouragad.
implications
The dimplications of this s$tudy, throweh the eyes cof {his
resgarchar, seem clear. Madia adugation, ar  television  Titeracy
(Massachuseits Medical Society Alliance, 1996) neceds to become = part
of school curriculum pnationwice. Interestinaly, when Tocking at  Lhe
edditional questions on the questionnafra, it was noted that most ofF

th

10

students who rated atove average on the cussticnnaire score, and
yau rated not a behavier problem by their teacher, ned roles regarding
their teleyision viewing, or even parental guidance at the Lime or
viewing. Further studies of the zpove implicaticns may  shed
additional 1ight on tnis topic.

Alse an area Tor further dnvestigation 1is that of student

pahavior on the playground. The obsarvations for This study were
obtained from the classrcom situztion only, and oftan, students save
their true socializetien behaviors for recess. Students may sz2ve
their "ninjs moves" for outside and out of view of thelir teacher's
BYHS .

What does all of this mean? It means we cannot ignore the
accumulated  ayidance o the harmTul affects of talevisad yiolande on
our future. True, &1l agss of the world have seen violence. Violence
wWill not reailstically @2 eliwinatad Tn ove 1iTetime, or that of aur
children. But, to down play the entertairmznt value of violenca, and
to teach our children now to make sense of the misleading “reainess®

of teleyision wiolence, would be =start. Bart Simpson behavior, or
Beavis and Buttheao Rumor cannct b2 allowed to become the  acceptahle

norm. Have you s=en these shows? Perhaps its iime you did,
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Child's Initials;: SUBJECT #

Child's Age: Gradea; Gender: [JBoy []Gird

Do you hnave any rules about the amount or type of television vour
child watches?  (circlie one) YES NG
If YES, please explain briefly:

Please [x] the space thal best represents vyour child's habit of
watching each of the following programs;

Used fo
Never Watch but Sometimes Most Often
Program Watch No Longer Do Watches Watches
Batman [] [] [] (]
Carmen Sandiego [ [] [] 3
Ninja Turtles [] L] [] E]
Anamaniacs [] [] [] []
GI Joe [] £l [] []
The Puzzle Place [ T [] [l
Ymen L] [] ] []
Timon & Pumbaa [l [] [] L1
VR Troopers L] [1 ] []
Gargoylas [ [] I []
Power Rangers [] [] L] []
Beakman's World [] L] (2 []
Beavis & Butthead [] [1 [] (]
Freakazoid! [] [] [] L)
The Simpsons I] [] L] I]

Are  there programs not mentioned on this Tist that your child watches
frequently?  (¢ircle one)  YES NO
If YES, please 1ist them here:
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SUBJECT #

What is your child's favorite TY show?

Of all the time that your child spends watching TV, how often dao you
watch along with them?
Nayer Rarely Freguently Always

[] ] [ Ll

How often da you talk with yoaur child about what ha/sne s8es on
television?

Mever Raraly Frequently Always

[] [] [] []

Pilease 9171 in the TV viewing chart on the Tollewing page, indicating
the times ¢f the waek that your chila most often watchas telavision.

Thank you very much.
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EXAMPLE : IF YOUR CHILD MOST OFTEN WATCHES TELEVISION FROM &T0O 9 1IN
THE MOENING ON WEEEDAYZ, CARTOONS FROM 3-1 EVERY AFTERNOON. AND SPORES
ON SUNDAY. A PORTION OF THE CHART YOU FILL OUT MIGHT LOCK LIKE THIS......

SUN | MON | TUES | WED | THURS| FRI |BAT
7AM
BAM XXX XXX XN XXX XA AAXNK AKX
9AM
10AM
11AM
12PM | XXXXX
1PM | XXXXX
2PM XHXXX
SEM 0N 300000 X 00X XXX K] XXX XN XXX XAXX
4PM | XXXX i |

PLEASE ENTER YOUR CHILD'S TELEVISION VIEWING
HABITS IN THE, CHART BELOW

SN MO TUES WED THURS FHI SAT

FAM

2AM

2AM
10AM

11AM l

12PM
1PM |
2PM
3PM
4P

5P

EFM
7 M |
gEM
apPid

16PM

11PM

12AM ;

PARENT SIGNATURE PLEASE
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Daar Paranis,

T am currently a stoudent in the Rawan College Master of Scienca
in Teagning program- In fulfilTmernt of my deores T am also reguired
to conduct & vraseerch project. My oroject iovelwves the subject of
childran as television viewsrs., To help m2 in my ressarch I have sent
name this guesticnneire with vour child. I am asking that you a2nd your
child fi11 it out togethar. All results of the research will be
confidential. If you notice, & subject numdbar nas besn asgigned o
yeur child's inTtials on the guestionnaire inscead of your ¢hild's
nams. Althoush your signature is  asked fer i order to verify
accuracy, it will be blazkad out upon return of the questionnaire. As
4 Tingl maasure of confidentiality, ne schoel names. student names, or
any studear initials will he used wizhin the contzxt of the writzen
thasis.

Please re=iurn thne guestionnaire to school with your child ne
fater than April 12, 1926. 1 thank you in advance Sor your Lima  apd
appraciazts  your best rzccllsction of the information asksd for on the
foliowinu pages,

Sincersly.

H;‘(?
f‘-"is
/

Miss Lonker
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ear Taachar,

I am currantly a student in thz Rowan College Master af Science
in Teaching Program. In fulfillment of my degrse 7 am reguirad to
conduct & reszarch project. In order to effectively help m2 in my
ressareh, T ask that you:

(1} Sen¢ nome onme of the accompanying guasstionnairss with each
af  the students dn your class. Fagn  student  shouid recaive the
questiannzire lakeled with their initials, If two studepnts had the
same  initials, I added the szcona letter of the last name to one of
them.

(2) Inform the studsnts that they will receive ane of the
Erovided stickers upon raturning the guesticnnaire completea. It has
peen requested on the questionnzires that Lthe parenis sand ithem hack
to you with their child no Tater than April 12, 1996.

{3) Fi11 out the following chart as 1t i¢ explained below,

(4) R=turn all materials, camplete or incampiete, te mz by April
12, 1995, I wil7 most 1Tkely remind you as Lhis date approaghes.

EXPLANATION OF CHART

Please us¢ the chart to indicate now often you ohserv: sach
student in your class sngeged in zantisocial or aoaressive behaviors.
Tre initizls on the chart correspond with the order of your class
MMst. For the purpose of this =ftuwdy., T am using definitions provided
by Webster's New World [Dictionary, whers aggrezsive 15 gefinsd 23
"incTinad to starting tights or quarrzis,” and zntisocial is definod
a5 "avoiding  association with others, harmful to the walfars of the
people, detrimental or destructive of the social ordep.”

Rate the freguancy of eath studant's aggressive or antisocial
pbehaviors on a scale of [ tec b:
- negvar
- rarely/hardly ever
- dverage
- abhove average
- prablamfintarfares with student success

g L R

Thank wyou so much for tzking.the time to help me in my research.
I appreciaTe your careful agministration of this portion of my project.

Sinceraly,

Tt A o

Mizs Lonker
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SAMPLE *

TEACHER OBSERYATION CHART
SUBJECTS NUMBERED 7 - 2

Frabiem

Nevar

Subject

Average

5

Initfals

if

it | ] ke It | s | | | ot [ | e " pone [ | pounn™ tenied e [t s s ¥ e pu s T-ns 1 e [ppm
[ | ENIP| SR NN ) SN | SN ) NN NI [N | NN S U | SNNNY S R ] S SE SU ) NS SN S S S VR

Ll e L . Lo e | T o T T L s T T e s T L s T T T
[N | US| NN TR N N TANY ) S S| N N | N N I | S| S J S| N ] Y

o T ounl o Lol p s T s Tounl e s T gl e s T T T Vot s P ™y |
(NS TR | TN N T N S S S| SN S| ] ) | O, |

i i ar e w A ar i
S| R [ | S S | S S ] S ] SSN] S S R S, S | Sy S, [ ] ] S A—-—) S

| T T ¥ s e VeV e 'y [V s [ | o s T ¥ o ¥ oy Vo et s Lol e Yot [y |
[ N S T N Y | I | N [ N [T ] T TV | N[ T PR YIS GO PR Y] S Y ||

*  Subject 5 & Tnitials were filled out for teacher, but left out here

for purpose of confidentielity.
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SAMPLE
SUBJECT INFORMATION FILE

Subject Questionnaire Obs2ryvation

Kumbar Score score

"""""""" 2 A
""""""" gy
___________ gy
"""""""" oy
""""""" g
"""""""" ;o T
"""""""" (o
"""""""" po T
_____________ ;_________________________;___,,_____________________________
""""""" gy
""""""" fo Ty
""""""" po Ty
___________ ;o
""""""" ;T
""""""" ;g T
""""""""" A
"""""""" 2
""""""""" gy
""""""" po Ty
""""""" ;o Ty
____________ po Ty
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