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ABSTRACT

Mary C. Tortoricoi

Support Bervices and Accommodations Pravided far
College Students With Learning Disabilities

1395

Dr. Stanley Urban, Thesis Advisor

Learning Disabilities

The purpose of this research projecl wad to compile a
listing of support services available and accommodations
provided for collage atudents with learning disabilities
fram a selected sample of surveysd four year ocolleges and
universities., This information will be used in conjuncticn
with othar research being conducted by the Special Educaticn
Department at Rowan College in order to provide the
college's Department of Specialized Services with
recotmandations tor suppott services with this population at
Rowan Collegs.

The number af students with learning disabilities
attending college since the late 1980s has increased
dramatically. ESeveral factors account for this increasa,
but the major reasen is the passage of Section 504 of the
Rahabilitation Bet of 1973 which provided legazl entitlement
for qualified students with learning digabilities te attand
callege.

A review of the literature indicates that a continuum

of cervices are availzble and are aoffered to atudants with

learning disabilitias but that research concerning



accammodation and program cffectiveness is lacking.

Overall, 63% of the aurveyved institutionz responded.
The lack of recsponse from six institutions may be due to
insufficient staff to complebte survey forms. Survey results
confirmed that a continuam of services are available to
students with learning disabiliti=s. The average graduation
rate for more selective colleges exceeded that of less
selective ones. This difference can possibly be zocounted
for by students with learning disabilities having to meet
the same compebtitive reguirements as students without
lgarning disabilities. BAlso, for schools like Hofstra and
Boston Universities, comprehensive servicges provided for
students with learning disabilifties more likely sansured

academic success than scheools without these services.
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The purpese of this research projech was to compile a
listing of support services available and accommodationa
provided for cellege zludents with learning diszbilities
from a selected zample of surveyed four year colleges and

universities. &n continuum of services are rvgilghle at a

wida varlety of celleges,
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CHAPTER 1

INTROQDUCT ION

Tha number of students with learning disakilities
gtiending college gince the late 19802 has increased
dramatically {8cott, 1990; Vogel, 1993). This increase 1s
partly dus to students hecoming college age who were
identified and provided with special education as & result
of the Education for All Handicapped Children Act of 1975
{PL %4-142). Another factor for this increase is federal
legislation, Secltion 504 of the Rehabilitabion Rcl of 1972
{PL, 93-1172) atates:

No otherwise gualified handicapped indiwvidual...shall,

solely by reason of hisfher handicap, he ezxcluded from

participation in, be denied the benefits of, or be
subject to discorimination under any program or activity

receiving federal financial assistance (PL 93-112,

material in public domain).
2ny college receiving federal financizl assistance is
subject to Section 504 regulations (Rothstein, 1993},

Thae definition of learning disahilities incorparated
into PL %4-142 was developed by the National. Advisory
Committee on Handicapped Children {19%68) and refarrad

apacifically to children. Since learning disabilities do



net disappear in adulthood, the definition has been reviaaed
several times to reflect this awarenaag (Hammill, 15%0).
The 1981 definition revizion by the National Joint
Commnl theea on Learning Disabilities (NJCLD) ie the most
widely accepted one {Hammill. Leigh, McNuti, & Larsen,
1981, It glates!
Learning disabilities is 2 generic term that
refers to s helerogensous group of disarders
marniTested by significant difficulties in the
acquisition and use of listening, speaking,
rezding, writing, ressening, or mathematical
abilitie=. Thase disorders are intrinsic to the
individual , presumed to be due to central nervous
svstem dysfunction, and may occur acress the life
span. Problems in salf-regulating behaviors,
social perception, and social interaction may
exist with lezrning digabilifties but do not by
themselves constitute a learning diszkility,
Although learning disabilities may cccour
conoomitantly with obther handicapping conditions
(for axzampla, aenszory impairment, mental
retardation, serious emotional disburbancs)} or
with extrinsic influences (such as cultural
differences, insufficient or inappropriate
instruction), they are not the resalt of thase

condition= or influences (NJCLD, 19811.
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Students with learning disakilitics enter college with
2 need for services beyond those offared or provided by the
college for studenta without learning disabhilities. Those
services that are provided frequently lack the
individualisaticon, intensity, regularily., and coordinatien
required to help learning disabhled students succeed at the
callege level and in some cases, studénts with learning
disabilities attend a cecllege where no special programs or
services sexist {(Mangrum & EBtrichart, 1588},

To date, there has been no nationally representative
random stratified sample survey of institutions providing
support services. Howaver, there has been a wide range aof
institutional response to Secticon 504,

The services, accommodzaiions, or modifications s»ravided
by instituticns will, in part, determine whether students
with learning disabilities are sucecessful in achieving their
goal of postsecondary education {Vaogel, 1993).

FURPOSE

The purpose of this research project is to compile =
lisgting of supporl services available and accommodations
pravided for ceollege students with learning disabilities
from 2 selected =ample of surveyed [our year collsdges and
universities. This infermation will be uzsed in conjunchtion
with other resgearch being conductad by the Special Education
Dapartment at Rowan College in order to provide the

college’s Department of Specialiged Services with
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recommendations faor suppert services with this population at
Rowan Collede.

RESEARCH QUESTION

What support services and accommedations are offered at
a selacted sample of four year colleges and universities to
students with learning disabilities?

CVERVIEW

The need for support services and accommodations for
collage students with learning disabilities varies from
individual to individual. In Chapter 2, pertinent
literatura which describes tha characteristics of sludents
with learning disabilities, the support serviges nacsssary
for sucecesaful completion of college course work, and needed
acceommodations will be discussed.

In chapter 3, the colleges and universities tao be
surveyed will he listed, zlong with the method of sample
selection. A description of the development of the survey
farm will be included,

In Chapter 4, the findings from the returned surveys
will be compiled and analyzed. Tn addition, similarifies
and differencas among support services and accommodations

provided will be discuszed,



CHAPTER 2

BEVIIEW OQF THE LITERATURE

Discussions regarding the services and sccommodations
provided Lo college students with learning disabilities
first appearaed in the professicnal literature in the late
1970s5. Thi= development is not surprising since Section 504
of the Rehabilitation Act of 1973 provided impatus to the
principle Lthat handicapped persons ¢ould not be denied
aceess to occupatignal activities, including sducabional
programs, if reasonable zocommodations could be made.

FACTORS IN COLLEGES PROVIDING SERVICES AND ACCOMMODATIGNS TO

CCLLEGE STUDENTS WITH LEARNING DISABILITIES

Botween 1978 and 1985, the proportion of new, full-time
freshmen with leatrning disabilities attending college
increased threefold according to the Higher Educaiion and
2dult Training for People with Handiecapz (KEATE) Resaource
Cantar and the Bmerican Gouncil on Education (ACE)(aAstin,
Green, Korn, Schalit, & Berz, 1988).

Several factors account for this increase. Many of the
gtudents provided with Special Fducation Services as a

raault of the Education for All Handicapped Children Act of



1975 (PL 94-142) were of college age and services provided
at the postsecondary level were a natural continuation of
services initially received in the elementary and secondary
levels. Second, the Adult Committee of the Association of
Children with Learning Disakilities (ACLD) and other
professionzl organizations exerted pressure on colleges and
universities fo offer programs and previds aszistance to
studants with lsarning disabilities. Third, with college
officials facing declining enrellment, the gualified student
with learning disabilities represented a new source of
enrollment. Finally, the passage of federzl legislation,
particularly Section 504 of the Rehazbilitation Act of 1873
provided legal entitlement for gualified students with
learning disabilities who desired to attend ccllege (Mangrum
& Strichart, 1988).

DEFINING THE STULRENT WITH LEAENING DISABILITIES

The Rehabilitation Act of 1973 definec a handicapped
person as one who has a physical or mental impairment that
substantially limits one or more major life activity. 8Since
learning is considered a mejor life activity, specific
learning disability is listed as one such impairment
(Mangrum & Strichart, 1988)., A learning disabled student is
considered to be of average or zbove average intelligence.
and therefore should have the intelleactual capacity to
succeed in college {Biraley & Manley, 1980;.

L dafinition of 2 college student with learning



disabilities devaelcped by the Califeornia Association of

Postsecondary Educators of the Disabled sLates:
A spegific learning disability refers to disorders in
which an individual exhibits a significant/severe
discrepancy betwaen the current level of developed
intellectual abilities and ac;demiﬁ Eerformancas
despite regular instruction znd aducational
opportunity, as currently maasured by professionally
racognirzad diagneztic procedures. BRrademic achisvemant
rafars to the following areas:! listening comprehension,
oral expression, basic reading, camprehénsion,
makhamatical calculation and reasoning. Specific
learning disabilities are ofben due Lo constitutional,
genetic and/or neurological factors and are not
primarily due Lto: visual or auditary sensory deficifte,
motor handicaps, severs emotional disturbance,
environmental or ececnemic disadvantagae,
cultural/language differenoe or mental retfardaiion
(bstertzg, Baksr, Howard, & Rest, 1982).

CHARARCTERISTICS OF COLLEGE ETUDENTE WITH

LEARNING DISABILITIES

The following list of some common aczdemic
charactaristics of college students with learning
disabilities was compiled by the Learning Diszakilities

Asscciation of America (LDA, undaled).



RERDING SKILLS

1.

Slow reading rate and/or difficulty in
modifying reading rate in accordance with
material difficulty.

Poor comprehension and retention.

Difficulty identifying important points and
themes.

Poor mastery of phonics, confusion of similar
words, difficulty integrating new vacabulary.

HEITTEN LANGUAGE SKILLS

1.

Difficulty with =sentence structure (a.g.,
incomplete sentences, run-on's, paor use of
grammayr, missing inflectional endings).
Fregquent spelling errors (e.g., omissions,
substitutions, transpositions), especially in
gpecialized and foreign vogabulary.
Inability to copy correctly from a book or
the blackhboard.

Slow writer.

Poor penmanship (e.g., poorly-formed letters,
incorrect use of capitalization, trouble
with spacing, overly-large handwriting).

ORAL LANGUAGE SKILLS

1.

5.

Inability to concentrate en and comprshend
oral language.

Difficulty in orally expressing ideas which
he/she seems to understand.

Written expression is better than oral
cXpression.

Difficulty speaking grammatically correct
English.

Cannot tell a story in proper seguence.

MATHEMATICAL SKILLS

Incomplete mastery of basic tacets (e.g.,
mathematical tabhleas).

Reverses numbers (e.g,, 123 to 321 or 231).
Confuses operational symbols, especially +
and %.

Copies problems incorrectly from one line to
another. :

Difficulty recalling the segquence of
operational processes.

Inebility to understand and retain abstract
concapts.

Difficulty comprehending word problems.
Reasoning deficits.



ORGANLIZATIONAL ARND STUDY SKILLS

L. Time management difficulties.

2. Slow to atart and complate Lasks.

3. Repealed inability, on a day-to-day basis, to
recall what has keen taught.

4. Difficulty fellowing oral and wriltien
directions.

3. Lack of overall organization in written noktes
and scompositions.

6. Damonstrates short attention span during
lacdturas.

7. inefficient use of likrary reference
material.

S8CCIAL SEILLS
Some LD adults may have sccial skills problems due
to their inconsistent perceptual abilities. Foar
the same reason that a person with visual
perceplual problems may have trouble
discriminating between the letters "b" and "4a4™,
he/she may be unable to detect Lhe difference
betyeen a doking wink and a disgusted glance.
People with auditory perceptual problems might nol
notice the difference belween sincere and
garcastic oomments, or be able to recognize other
subtle change in tone of voice. These
diffieculties in interpreting nonverbal messages
may result in lowered self-csteem for some LD
adults, and may cause them to have brouble mesting
Pecple, wWorking cpeperatively with others, and
making friends.

RESPONSES TO SECTION 504 - THE QUALIFIED APPLICANT

According to Section 504 Raedgulations, bthe guelified
handicapped person is defined as one "who meets the academic
and technical astandards negesgsary For admisgsion or
participation in an education program or activity™ (Mangrum
& Strichart, 1988). Delining the word "qualified" is
problematice. When the word "gualified™ is=s defined;
admissions officers are then faced with determining if the
learning disabled applicant is qualified to successfully

complete a program if reasonable accommodations can bhe made
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{Vogel, 1982). Since academic difficulties are associated
with learning disabilities, and academic merit and
competition are valued in college admissien, determining the
"otherwise gqualified” applicant is a complex dilemma {Scott,
1980).

In postsecondary institutions, there are three types of
school admissions pelicies. An open admissions policy,
typically used by junior or community colleges, that
requires an applicant to have a high school diploma or its
gquivalent. A regular admissions policy, used by most four
year colleges and universities, reguires an applicant to
have a high school diploma or its equivalent, high school
grade point average {GPR), c¢lass rank., and standardized test
scores such as the Scholastic Aptitude Test (SAT) or tha
American College Testing Program {ACT) with some colleges
accepting untimed results. B2 special admissions policy
allows case by case consideration for admission. Flexible
entrance criteria along with varied sources and types of
information are gathered {Mangrum & Strichart, 1983).

In a naticnwide survéy of postsecondary institutions by
Bursuck, Rose, Cowen,& Yahaya (19889), sent to members af the
Associaltion on Handicapped Student Service Programs in
Postsecondary Education {(AHSSPPE), 103 schools (52%) had
open admissions policies. OFf the 1032 schools, 81 community
colleges in the sample normally use an open admissions

poliev. A combination of procedures was used to admit
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students to the remaining schools. 8ixty-three sahools
(32%) used GPA, 57 schools (29%) used SAT scares, 47 schools
{24%) used ACT scores, and 45 {23%) maintained cooperative
admissions policies between the institutions and handicapped
student services.

Since learning disabilities require an accommodation
of the learning process, selecting accentable
nondiscriminatory screening procedures in order to evaluate
applicants with learning disabilities poses complex
problems. Specific procedures for zdmissions policies are
not prescribed. However, some revisions are necessary. Not
all students will meet the admissions criteria for
rostsecondary education. However, if the admission criteria
are uniformly applied to all applicants, the policy is not
considered discriminatory (Scott, 1990),

As part of the admissions criteria, regulations state
that an ipstitution may not make use of any tests that will
have a disproportionate effect on handicapped individuszls,
Scott (1990) points out that the use of timed standardized
tests is potentially discriminatory for the student with
learning disabilities. The SAT and the ACT are the two
major standardized admissions tests used by colleges and
universities, both of which provide accommedations For
handicapped individuals. Research programs by both teating
services have been initiated to determine student

performance under varied testing conditions. Limited
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research has been conducted to evaluate testing
modifications (Mangrum & Strichart, 1938). HLowever, in a
report by Bennctt, Ragosta, and Stricker {1985) which
presents research on the performance of mare than 1,100
examineas who Look the SAT in timed and untimed
administrations between 1979 and 1982, the Verbal section
maan atandard Limed administration score was 238, the
Mathematics section was 393, The corresponding untimed
administration scores were 394 and 452. When the 8AT was
administered under standardized procedures to all high
school seniors during same time period, the Verhal mean was
427 and the Mathematics mean was 4€7. The means for
examinees Wwith lTearning digakilities were more than 0.5
standard deviations below thess withoult learning
disahilities for standard administration, while wiih untimed
adminiatration the gap narrowed.

Applicants need to provide ¢lear evidence of their
learning disability to the postsecondary institution. Some
forms of evidence include reports by a gqualified
psychoeducational diagnostician who used a wide range af
instruments, transcripts that wvalidate placement in =
learﬁing disabilities program, letters from special
educators, and so on (Mangrum & Stricharkt, 19848),

Students with learning disabilities entering college
possess a wide range of abilities, Thes idea that college

students with learning disabilitias are of average or above
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average intellectual ability is supported by eligibility
criteria for admittance to programs (Bireley & Manlery,
1980). The nature and extent of their abilities ars of
particular interest to those involved in developing and
implementing programs for students with Isarning
disabilities. In a review of the literature pertaining to
the cognitive and academic performance of college students,
Hughes and Smith (1980} state that the variety of problems
that college students with learning disabilities exhibit
adversely affects their academic performance and that a
comprehensive research base is necessary in order to plan
services and programs for this population. Studies
providing the ezxact nature of the subject's academic
difficulties are essential for developing programs faor this
college population. Research to determine the type of
writing disabkbilitiss that can best be accommodated by word
processors, along with the types of hardware and scfiware
most effective for this group is needed. In additien,
informalion on expressive and receptive lanouage of college
students with learning disabilities is necessary since
language problems can affect college success.

EESPONSES TQ SECTION 504 = ACCOMMODATIONS

Ancther component of Secticon 504 mandaies that
postsecondary institutions make reasonzhle adjustments in
order for students to fulfill academic reguirements. For

students with learning diszbilities, these modifications
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based or individual need may include sxtending the time to
complete a program, adapling the instructional method,
substituting one required eourse for another, waiving or
modifying foreign language regquirements, and providing
modifications in examinatien procedur=zs so that acguisition
of course content can be measured without interference fraom
an individual's disability {Vagel, 14982},

Ganschow and Sparks (1987) state that approximately
half of 7ll posisecendary instituticns of learning have a
forvelgn langusge regquirement., BRccording to Canschow and
sparks {1987), an increasing numker of colleges and
univerzities are begianing to grant waivers or allow course
substitutions for the language regquiramant for studenis with
legrning diszbilities.

Becording Lo Gajar (1987}, guidelines for diagnesing a
foreign language learning digability do not exist. However.
the Modern Language Aptitude Test (MLAT) is .potentially
valuable to the diagnestis process. In the study by Gadar.,
when the scores of ztudents without learning disabilities
were compared to students with learning disabilities
enrolled in introductory feoreign language classes, students
with learning disabiiities scored significantly lower on all
five subtests of the MLAT. The fourth subbest, Words in
Santencas, and the fifth subtest, Paired Asscolates, scores
which were appreciably lower pradict a relationship to a

foereign lancusge learning disability.
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For students who were exempled from a foreign languags
requirement, Boston University offered a special sequence of
three courses within the Department of Modsrn Foreign
Languages and Literature. The first course which was highly
cognitive focused on the general rules and logic of language
and then to a specific foreign language. In following
semesters a cognitive approach which smphasized resding
skills was utilized. Pre- and post-test scoreszs on the MLAT
after the first semester indicated significant increases in
language aptitude after completion of the fir=t course in
the three course sequence. Although it is not clear whether
or not a small, slow-paced spoken language class would have
produced the same results, the course was effective and
fairly economical {(Demuth & Smith, 1986).

For those for whom waivers are not provided,
acconmmedations for foreign language classes are offered for
consideration by Ganschow and Sparks (1993)}. They are the
following: providing compensatory strategies, medifying ths
paca of inzstrucltion, providing tutorial support,
simultanecus wvisual and auditory presentations, and
monitoring the initial language cheoice.

The types and number of support services in
postszecondary institutions for students with learning
disabilities varies among institutions (Mangrum & Strich=art,
1588}. However, agcording to Nelson and Lignugsris/Kraflt

(1389%) in a literature review of 12 of 14 programs on
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available servicves for students with lezrning diszkilitiss,
they found that the types of services providsed ho this
population were similar.

Counsealing mervices weres reported as a necessarcy
program compeonenl for students with learning disakilities.
The types of counseling services most commenly provided were
perzonel or sBocizal counseling, and career Gr:vccaticnal
counseling.

Personzl counseling waa providad to helg students wilth
social and interpersonal skills along with providing aupport
in reaponze to zcademic stress. Some counseling services
ware provided individually and others tc a group. In some
cagses counseling was provided by a specialist and in other
cazes by a paer.

Aozdenie counaeling invelved two steps. TFirsi, after
diagnostic testing was conducted, wregram altigibility was
determined. Second, an individualized education program
(IEP) was developed hased on testing results. Diagnostic
evaluzations varied amcng colleges. RAlso, the components of
the college level IEF variesd among programs. Scme IEPsS
included course contenbt Lutering, the uge of 8 tape recorder
far lectures, tzlling bocks, and alternative taest-taking
procedures. T was recommended that bkasic skills training
along with compensataory strategies be addrsssad in the TEPD
ohijectives of programs emphasizing remedial szervices.

Siperstein (1988) suggests that students with learning
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disabilities be provided career awaranass workshops, Jzb
search sfirategy worksheops, and job maintenance skills
warksheops in order Lo provide students with learning
disabilities with information and skills necessary for a
successtul transition from college to amployment, However,
career sounseling, was considered zn important pragram
component in three of the fourteen program descerivticons.

Instructional accommodations included courss
modifications or support services, Instructional
modification provided by the college includes services such
a= tulars, notetakers, taped tertbooksa, typistse.
interpreters and texthook rezders and computers. The sscond
type of accommedation provided by members of the facuity
includes allcowing students Lo Lape record lectures,
rRlternative test-taking proceduras, self-paced instruction=zl
prokelts, coples of lecture notez, alternative assicoments,
and extepded deadlines for assigoments. Some instiructiionzal
accommedations wars provided by a majority of the colleges.

in a nationwide survey of postsecondary education
services for students with learning disabilities, Bursuck et
al, [1989), found that 90% of the 197 scheoels that returped
surveys provided 504 access services such as taped
te=xtbooks, tape recorded leghures, notetakers, and modified
exam procedures.

Tneluded on the survey was a quesgtion rsgarding faculty

insarvice training on Seclkion 504 regulations. Eighty-one
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rercent of the institutions provided such training.
Although faculty inservice training iz not mandaied by
Section 304, this preocactive approach provides faculty and
staff with information and workshces abeout learning
disabilities (Rose, 1893).

‘Most surveyed institutions reported providing special
services which include academic advisement {93%), tutoring
194%), counseling {97%), advocacy (86%), and progress
menitoring (20%).

Remedial services were provided by many of the schools.
Reading remediztion was offered by 77% of respondents, 82%
offered remedial instruction in written language, 78%
cffered remediz]l mathematics instruction and 86% offered
remediation in study akills.

When service providers were askaed to prioritize ithe
following three =zervice provision goals: access under
Section 504, special geals for developing learning
strategies, and remediation of hasic skills, 10% respondents
(55%) ranked access te Sectian 504 as Lheir most important
service geal., Sixty-seven {34%) favored deﬁelopmant of
compensatory learning strategies, and 25 (13%) indicated
that basie gkills was moszt important. More remedial
instruction was provided at twao year colleges granting
associate degrees than at colleges providing bachelor’'s

programns .

Tutoring services differed amocng colleges. Those
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colleges [avoring remediation 25 a focus provided basic
skills and/or course content tutoring. Alternatively, those
colleges whose approach to tuloring was support service
provided only course cantent tutoring. ‘Fhe service
providers were specialists, faculty, or paars.

The resulc of a survey conducted by Bursuck =t al.
(1988) indicated that, overall, the institutions survevad
were in compliance with Section 504 mandates. Most surveyed
schools provided specizl and remedial services. "he
continuum of services by surveyed providers ara an osutgrowth
of the neads of pogteecondary students with learning
disabilities.

PROGRAM EFFECTIVENESS

Numerous programs and ssrvices were developed in the
1880s Ip gerve students with learning disabilities.

MeGuire, Harris, & Bieber {19%87) stress the importance of
implementing evaluation activities for gervices provided for
Atudents with learning disabilities. A comprahansive
program evaluation approach of services provided to students
at twe pilot programs, wne at Housatonic Community College
and one at the University of Connecticult, ukilize the
Contasxt-Inpul-FProcess-Product (CIPF) model whieh emphasizes
program process and program product. The grade point
averagez for students in both settings were higher than Lhe
regquired 2.0. The Housatonic Community College retention

rate was 282% and the rate at the Univarasity of Connecticut
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was 92%.

In 2 study of students with learning disabilities zt
Barat Zellege which offers comprehensive, highly coordinated
support services, students with learning di=zabilities who
sell-referred al admizssions and used all provided sezvices
graduated at the zamse rate and within the same time frame as
students without learning disabilities. Althcough these
resuiis are encouraging, they do not necessarily generalize
fo othar cgllages and universities., Overall, there iz very
little infarmation about program effeclivenass al the
postsecondary level {(Bursuck et al., 1989},

SUMMARY

The number of students with learning disahilities
attanding zollege has conlinuzally increased since the 1970s.
The majoer raascn for this is the passage ol Seclion 504 af
the Rchabilitation Act of 19732 which provided lesgal
entitlement for gqualified students with learning
disabilities who degired Lo allend college,

The nesd to define the college student with ilearning
disahilities along with identiflying Lhe academicz
charaasterisgtiaes of thia population is necessary in ordar Tor
cclleges to appropriately respond to Bection EO4.
Delermining the "gualified"” applicant and providiag
raafonable academic adjustments challenge insgtifulionz as

they accept these students and plan for their academic

sSuteess.
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It is apparent in the review of the literature thsat a
continuum of services are offered in postcsecondary education
to students with lszarning disabilities but that research

concerning accommodations and program effectiveness is

lacking.
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CHAPTER 3
METHODOLOGY AND PROCEDURES
The method of sample selection, the =survey instrument .
and data anelysis will be discussed in this chapter.
METHON OF SAMPLE SELECTION
Sizxteen surveys of posztsecondary education services for
students with lsarning disabilities were mailed Lo four year
degree granting institutions located in the Nartheast.
Brown University and Dartmouth College, with establishsad
support services for studentz with learning disabilitias,
ware gpecifically sslected because of their highly
competitive epirance regquirementsa. Syracuse University and
the University eof Connecticut, with long established support
services for students with learning disabilities and
competitive entrance reguirements were alsan delecied to he
ineluded in the survey. In addition, while conducting a
review of Lhe literature, the number of educaticnal
documents discussing aspects of the University of
Connecticut's program for students with learning

disabilities contributed to its inclusion in the sSuUrvey

(Brinckerhoff, Shaw, McGuire, Norlander, & Anderson, 1988;
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M¢Guire, Harris, & Bicber, 1987; Norlandaer,. & €szajkowski,
1986). Hofstra University, alsec with established suppor:
services Wwad falected because of its competitive entrance
reguirements. Boston University was selected based on Dr.
Loring Brinckerhoff, formerly associated with the University
of Connecticut, serving as the director of supporhk services
for studenta with learning disabilities.
The remaining ten surveyed colleges are public New

Jersey institutions. They are the following:

* FRean College of New Jersey

* Jergey City State College

* Montelair State College

*  Ramapo Collage of New Jersey

* Rowan College of New Jersaev

* Rultgers - Douglass College

* Rutgera - Unjiversity College

% Btockton State Collags

* Trenton State College

* William Paterson College of New Jersey
Some of these colleges, such as Trenton Stata Collega,
Ramapo College, and Kean College, have recognized support
services. The competitiveness of each scheool varies. These
gschools were included in the survey in order to determine
what suppori gervices and accommodations are provided in New
Jersey public instfitutions.

Encloged with =ach survey was a cover latter and m
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stamped self-addressed eavelane. A follaw-up mailing was
copducted to encourage participation of nonrespondents.

INSTRUMENTATION

The survey instrument developed was based on the
presentation of results of a nationwilde survey of
postsecondary education services for students with learning
disehilities by Bursuck, Rose, Cowen, and Yahaya {(1%8%).
Acgcording to the authors, the organizetion of Lhe
guestionnaire was organieed around programming practices for
studants with learnipg disabilities al posisecondary
institutions as determined by a compraehensive litaraturea
review. Permission for use of the survey instrument with
modifications was granted by Dr. William Bursuck of Naorthern
Illinois University by telephone conversation oo November
15, 1994,

There are five scetions to the survey. In the firat
gecition, the respondenis were asked to provide informaticn
oh general characteristics of their institution, such as
lacation, degreess offered, total enrollment, azlong with the
numker of stuwdents with learning disabilities, number of LD
Swecialiata on staff, &nd Lo pricritize among bthrae serviﬁe
provision geoals: S04 access services, special services, and
basic skills remediation.

In the second section, infTormation regarding
eligibility Eriteria such as type af admission policy, CPA

regquirements; psychoeducational reparts documenting
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disability, was reguested.

The three remaining sections of the survey involve
service provisions to students with learning disabilities.
In the third section, gquestions regarding 504 access
services such as provisions for taped textbooks, exam
modifications, and course medifications were asked.

The fourth section of the survey requested respondents
to provide information on special services for developing
learning strategies such as the development of IEPs for each
student, counseling services, socizl skills, and study
skills.

The last section of the survey reguestsd information
regarding basic skills remediation in oral language,
mathematics, reading, and written language, along with the
percentage of students with learning disabilities graduwating
from their institution.

Modifications of the survey instrument based eon results
of a nationwide survey by Bursuck et al. (18%89) include
guestions regarding the number of full-time and parb-Lime LO
specialists on staff, the provisien for listing of
psychoeducational reports, a fee requirement for special
services, and the provision for additional comments
following all sections.

DATE ANALYSTS

Frequencies for responses to each survey item will be

camputed and presented in tabular form. Discussigon of



significant results aleong with percsntages within esach of
the survey sections {(with differsnces and similarities

between instituticns) will be presented.

26



27

CHAPTER 4

COMPTILATION AND ANALYSTS OF EESULTS

Iin order to determine the variety and intensity of
support services and accommodations that were offered at a
selacted sample of four year colleges and universities to
students with learning disabilities, a survey form was
develosped and mailed to sixteen institutions of higher
le2arning.

There were 6 respondents to the first survey mailing
and 4 additicnal returns atter a follow-up mailing conducted
8 weeks later. Overall, 10 {(83%) of thes 16 surveyed
institutions responded to the survey. Institutions that
rezponded to the survey are listed helow:

* Bogton University

* Brown University

* Haofstra Uaiversity

* University of Connecticut

* Kean College of New Jersey

*# William Paterson College of New Jersey
* Ramapos College of New Jersey

* Rowan College of New Jersey
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¥ Richard Stockion Colleyge of New Jergey
* Trenton State College
The following institutions did net respond Lo {he
BUCVEY:
* Darimouth Ceollege
* Syracuse University
4 Jersey City State ollege
* Montelair state College
* Rutgers - Douglass College
¥ Rutgers - University College
GENERAT, TNSTITOTION CHARACTERISTICS

Surveys were raturned by 2 (20%) of Lhe rezpondents
located in urban areas, 6 (&0%) from suburban mress. and
2{20%) located in rural areas. &ll 10 respordents were four
vear colleges and universities offering 2 mioimum of a
bachalor'as dagrae.

Enrcllments ranged from a low of 4,500 to a high of
mare than 23,000 with an average student enrollment of
11,289. The number of students with learning disabilities
ranged from 17 to 4ﬁﬂ, with an average of 134 learning
disakled students receiving serviceg, Data shown in Table 1
indicates the number of snrolled sbydents with lezarning
disakilities and the totzl student enrollment for each of

the lnstitulions responding to the surver.
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TARELE 1
Totzl Student Enrcollment snd the Total Number of Biudents

With Learning Digabilities by Institution

Respondent Total Enrallment Students With
Learning
Disabilitias
Eczton University 25,000+ 400
Brown University 5,500 125
Hofstrz University 12,000 173
University of
Connecticsut 24,000 110-130
Kezan Callege of
Naw Jesrsey l3.000 21
William Paterson
Callege 10,000 120
Ramapa Caollege of
New Jersey 4,500 6a
Rowan Ccllege of
Naw Jersey g,588 17
Rizhard Stockton
College of New Jersey 5,300 47
Trenton State Jollege 7,000 150

A= shown in Tabkle 2, the numbker of [wll-time and part-
time learning disakilities specislists on ataff ranged from
none Lo =ight. New Jarsay colleges such as William Paterson
and Trenton 8tate with approximately 1-2% of its populatien
ideantifie=d as having learning disabilities reported having
no fTull-time or part-time learning diszbilitiez spegiziists
cn staff. on the other hand, Boston Univaeraity, alsc with
approximately 2% of its student population identifisd as
having learning disabilities, reported having 5 full-time

and 8 pari-time learning disakilities gpecialisks on ataff.



30

TAELE 2
Number of Full-time and Part-time Learning Disabilities
Specliallists on Stall ky Ianstitubian

Raespondeaent Full-ftime Part-times
LD Specialists LD Specialists

FBaston Univeraily
Brown University
Bofstra University
Univarsity of Conpeaticut
Kean Cellege of New Jersey
William Paterson Caollege
Ramapo Oollege of New Jersey
Rowan College of New Jersey
Richard Stockton Callags

of New Jerzey

Trenton State Collezge

BHO =ML
OO O X
*

oo
3 =
+
+

*  Graduate Assistants - 20 hours per week
% Retired - as needaed between 7 to 12 Lhours per week

In rankine pricrity cf service geals, € schools {(60%)
ranked 504 access services as theilr most important priority,
3 schools {30%) ranksd spzscial services as their most
important consideration, and 1 scheool (10%) gonsidered basic
8kills remediation their service goal pricrciby.

ELIGIBILITY CRITERIA FOR COLLEGE STUDENTS WITH

LEARNING DISABILITIES
Concarning admissions reguiremsents, 9 schools (90%) had
2 regular admissions policy, and 1 school (10%), Eofstra
Oniversiiy had a special admissieons policy. & comblasbion
of procedures was used to adwit students: 6 (60%) used
student PPR, and 9 [(90%) of the schools reguired either SAT

or ACT =scores.,



Nine of the ten respondents reported reguiring

documentaticn of a learnipg disability.

was the only institution that 4did not.

Brown University

Institutions

requiring decumentaljion and the required reports are Iistad

in Takle 3.

TABLE 3

Instituticons Requiring Documentation of a Learring

Disability apnd Reguired Rerparts

Respopdent

Eoston University

Hofastra University

University of Connegticut

Kean College of N¥ew Jersey

William Paterson Collaege
of New Jersey
Ramapo Cellege of New Jerzsey

Kowan College of New Jersey

Richard Stockton College
2f New Jersey
Trenton State Collegs

Regarding gqualities required by applicants

admissicn,

Takle 4,

determining cellege admission.

seVain school= provided detzils which

Repaortg

Wechsler Adulf Intelligence
Scale-R

Woodcocock-Johnson-R

Wechsler Adult Tntelligence
S¢ale-R

Wechsler Adult Intalligence
Scalsa-R

Woodcock-Johnscn Baktery

Psychological, Fducation
Reports=

IEF

Camprehensive Learning
Bszessment including
Psycholagical (WAIS)

TEPs; Child Study Evaluation
or Psychological Reports

Did not spscify

{Suggested) IEPs, Learning
Evaluations, Naurclogjicals,
Paychologicals

For

are I[ound

Motivation appears to be a kay Tacltor in
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TABLE 4

QUALITIES DETERMINING COLLEGE ADMISSION

Respondent
Boston University
Brown University

Hofstra University

University of Cennecticut

Kean College of New Jersey
Rowan College of New Jersey

Trenton Btate College

Qualities for Admission

Excellent Grades

Personal Qualities

Musti Meel Same Competitive
Regquirements
Compatibility, Maturity,
Akbility, Motivation, Self-
knowledgé

Academic Preparation

Motivation

Motivation

High Schoal Grades,
Recommendations, SATs
Consistency, High Grades after
LD Diagnasis, Extra
Curricular Activities

SERVICE PROVISTONS

504 ACCESS SERVICES FOR COLTEGE STUDENTS

WITH LEARNING

DISAEILITIES

As shown in Table 5,

provided maost 504 access services.

textbooks,

the majority of schoals surveyed

For example, taped

tape recording of lectures, notetakers,

caleulators, word processing programs, cxam modificatieons,

and course assignment modiflications were available by 90% or

more of the sample.



32

TABLE 5
Percentage of Poslzecondary Schools Providing 504 Access

Services to Students With Learning Disabilities

Service Overall
Facully Inservice Un Seclion 504 50
Barly 8yllabus 40
Taped Texbhooks 50
Suppleamentary Recoirded Materials el
Tape Recording of Lectures 50
Capies of Lecture Notes 20
Nolelakers g0
Calcéulators =1
Word Processing Programs a0
Proofreaders 30
Exam Modifications 1Q0
Coursec Assignmeent Modifiecations 100

Siz respondentzs specified the exam modificatlions
provided by their institutions. Data shown in Table 6
indicztes that additional time on exams was the most commeon

exam modification,
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TRELE &

Examination Maodlficaltions

Resnogdent
Doston University

Univarsity of Connecticut

William Paterson College
of Kew Jersey
Ramapo College of New Jersey

Fowan College of New Jereey

Trenton State College

Exam Modifiecztions

Additzonal Time
Quiel Room

Extra Time
Different Location
DifTarant Format
Computer Use

Cral or Extended Time
fztbended Times

Frivate Eoom

Use cof Word Processor
Untimed or Orally
Rezad to Student
Llternate Locations
Untimad Taszts

only Restoen University supplied information concecning

course assigamant modifiecations.

A course substitution was

parmitted for mathematics or for foreign langusge provided

the course is not integral Lo the program in which the

student 1s enrolled.

It is interesting to nete Lhat although mosat 504 access

services were provided, only half cf the respondents stated

that their faculty was provided with some type of inservide

training.

¥or one respondent replying "ves" to the

inservice training, the Lraining was optienal, far ancther

it was informal, and for one respondent answering "ves”,

there will be a faculty inservice once the policy ia in

nlace,
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SPECTATL SERVICES FoOk COLLEGE STUDENTS WITH

LELRNING DISAPILITIEE

The results for special services, =as shown in Table 7
indicated that many schools were providing special services
including progress monitoring {90%), advocacy {100%}, and
study skills (70%). Special classes were provided hy 10% of
the respondenis.

Respondents were reguested to indicate how and by whom
tuloring, counseling, study skills, and social skills
services ware pravided. The results indicated that 0% of
sohools provided individual tutoring, with 60% of the
Ltutoring provided by peers. Learning digabililies
professionals provided 30% of the tutoring. Group tutoring
was provided by 30% of the schools.

With respect to counsceling, personal counsceling was
provided hy 80% of the gcheels gnd career counseling by 60%
of them. Data indicated that individualized counseling,
both personal (80%) and carser (BO%), was the way most
programs provided counseling. & group counseling [ormatl was
used by &60% ogf schools for personal counseling and 240% of

the achaals for caresar counseling.
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Percentage Of Schoals Providing Special Services To Students

With Learning Disabiilities
Sarvice
IEPs for Ezch Student
Academic Advisement
Frogress Monitored
Advocacy
Special Ccurses
Tutoring - Any
Tutering - Individual
Using LD 3Staff
Using Regular Teachers
Using Trainees
Ueing Peers
Tatoring ~ Group
Using LD staff
Using Regular Teachers
Tsing Trainees
Using Peers
Counseling - Any
Counzeling - Personal
Individusl
Group
Class

By LD Professionzl]
By Regular Professicnal

Cverall

50
70
90
100
10
90
60
30
10
10
60
30
20
20
10
20
50
80
90
50
1O

30
&0
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Coungeling - Career 60
Individual 70
Group 40
Class o
By LD Profezzional 10
By Regular Frofessional 60

Social 8kills - Any 20
Individual 10
Croup 10
Class o
By LD Staff 20
By Paychologiat 10
Other 30

Btudy 8kills - Any 70
Individual 80
Sroup 40
By LD Statf &0
By Specizlist 4
Other 30

Data on study skills indicated that 1.0% of the
institutione provided training in this area. TIndividusl
training (80%) was provided twice as often as group trazining
{40%). Learning disabilities staff provided 60% of this
training.

With respect to social =skills training, only two
echools (20%) provided training in this sres, Training was
provided by LD staff {20%) and psychelogists (10%).

Tndividualized education programs {IEPs} ware provided
for students by 50% of the schools, The schools providing

TEP=s and pergonnel developing them are presentsd in Table &,
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Schools Providing IEPs Bnd FPersonnel Developing Flans

Rezpondent Personnel

Hofatra Univeraity SBpecialists
niversity of Connecticut Students and LD Stall
Kean College of New Jersey LD Bpecialists

Rowan College of New Jersey Provided by Student
Richard Stackbton College
of New Jersey LD Ceonsultant

BASTC SKINLS REMEDIATION FOR STULENTS WTTH

LEARNING DISARILITIES

38

Az shown in Tabhle 9, few institutions surveyed reported

providing basic skills remediation services for students.

Most of the schools providing services were New Jersey
publie collagas and Haofattra Univeraity, which »rovided a
program especially designed for students with learning
disabilities. The most fregquently provided basic skills
remediatiion waere in the areas of mathemaltics (40%) and
written language (40%). Individual instructiocn in these
areas was provided by 30% of thz schoaols. Smzll group
instruction was provided by 30% of the respondents for
mathematics, and 20% of the respondents for written

language. Instruction was provided by LD staff (20% for

both mathematics and written language) and speacialists (20%

tor mathematics and 30% for written language).
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TARLE 9
Percentage Of Schaools Providing Basic Skills Remediation

For Students With Learning Disabilities

Service Overall
Oral TLanguage a0
Individual 10
Small CGroup 14
Clags! Credit 10
Noncredit 10
By LD Epecialist 10
Other 10
Mathematices 40
Individual 20
Small Group 30
Class: Credit 10
Honcredit 20
By LD Staftf 20
By Bpecialist 20
Other 10
Reading 20
Tndividual 20
Small Sroup 1o
Class: Credit 10
, Nonecredit 20
By LD Staff 10
By Specialist 20
Other 20
Written Language 40
Individual 30
Small Group 20
Class: Credit 10
Noncredit 30
By LD Statft 20
By Specialist 30
other 10

One college, Eichard Stockton College of Hew Jerszey,
indicated that some remedial sarvices ware availablas o all

students but did not indicate how ar by whom these services
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were provided.

Twenty percent of the schools surveyed provided
remedial reading and oral languzge services. Individual
instruotion (20% for reading and 10% for oral language) was
provided by LD staff with specialists providing ?20% of the
instruction for reading and 10% for oral language.

Boston University reported that their focus i=s on
learning strategies instruction, not content Lvioring or
remediation. The tutering that i1is available iz provided by
learning apacialists [or an additional fee of §1,300 per
semester for two hours a week. Holskra Univer=sity charges =2
fee for services to students thair freszhman year of the
progrzm hult neot afterward.

GRADITATTON Raigs

0f the schools surveyed providing data regarding the
percenltage of students with learning disabilities gradualting
from thelr instituliens, Brown University had the highest
grzduation rate (96%). The average graduation rate was
approximately 74%. Ninety peraeent of the students al Boston
University who ugsed comprehensive services and ninety
peroent of the students at Hofatra University whe entered
through thair program graduated.

The average graduation rate for Roston University,
Erown University, University of Ceonnecticuil, and Hofstrsg
University was approximately 89%, while the averags

graduation rate for five of the six New Jersey college



41
respondents was 59%. This difference can possibly be
accounted for by students with learning disabilities having
to meet the same competitive regquirements as other students
at institutions like Boston University and Brown University,
Also, for schools like Hofstra and Beston Universities,
comprehensive services provided for students with learning
disabilities more likely ensured academic success than

gchools without Lthe=se sarviceas.
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CHAPTER 5
SUMMBA Y

The purpose of this research project was to conmpile &
listing of suppart services available and accommodations
provided for college students with learning disabilities
from a selected sample of surveyed four year colleges aad
universities, This infermation will be used in conjunciion
Wwith other ressarch being conducted by the sﬁecial Tducation
Department at Rowan College in order to provide the
college’'s Department of Specialized Services with
recommendalions [or supporl services with this populabion at
Rawan Colledge.

The number of students with learning disabilities
gttending zollege since the late 1%80s has increazed
dramatically. Beveral factors account for this increase,
but the major reason is the pas=sage of Seotion 5041 of the
Rehabililtation 2cl ol 1973 which provided legal entibtlemenl
tor gqualified students with learning disabilities to attend
college.

2 review of the literature indicahtes Lhal a conbinuum

of services are availakle and are ocffered to students with
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learning disabilities but that research concerning
accommodation and program effectiveness is lacking.

DISCUSSION

Ovarall, 63% of the surveyed institutions responded ta
the survey. The lack of response from six institutions may
be due to insufficient staff to compleis survey forms.
survey results confirmed that a continuum of services are
available to students with learning disabilities. The
average graduation rate for more selactivae collages axcaadad
Lhat of legg gelegtive ones. This difference can possibily
be accounted Tor by sludents with learning disabilities
having to meel {he zame competitive regquirements as students
without learning disabilities., Alsc, for =choels like
Hof=stra and Boston Univeraities, comprahensive services
provided for students with learning disabilitics more likely
ensured academic success than schonls without these

gervices,
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AFPFENDIX &

INITIAL CCVER LETTEE FOR SDORVEY

[E=turn address]
November 27, 1994

[Title/Address]

Dear [Name]:

T am a graduate student at Rowan Callege (@Glasshboro,
New Jersey) working on e Lhesis project which invaolves
surveying a =selected sample of f[our year collages and
universities in order to determine the avaiiahility and
types of serviges and accommadations offered to students
with learning diszhilities.

This information will be used in conjunchtion with
cther ressarch baing conducted by the Special Education
Department at Rowan College in order fo provide Lhe
Aollege's Department of Special Services with information
regarding services and accommedations most commonly provided
to students with lezarning disabilities,

Enclosed is a survey form along with 2 stamped self-
addressed return enveleope, Your parbticipation in this
project and time spent completing the =survey is grezatly
apprecaiated. Please return the completed survey by December
23,1994, Tf you have any additional infarmation vau fecl
would be of assistance in compleling This project, 1t would
he walcome.

I can be reached at (609)785-2708 from 9:00 B.M.-3:00
7M., Menday through Frideawy, if you have any guestions or
comments .,

Sincsrely,

Mary C. Tocrtorici
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AFPPENDIX B

FOLLOW-UP COVER LETTEER FOR SURVEY

[Return address]
Janpuary 25, 1395

[Title/nddress]

Tear [Nameld:

In the latter part of November 1954, I sent vou a
letter zxplaining that T am & graduate student al Raowan
Callege {Glasshoro, New Jersey) working on a thesis project
which invelves survering z selecied sample of faur year
colleges and universities in order to determing tha
avallability and types of sarvicas and accommedations
affered to students with learning disabilities.

I realize that the letter and survey arrived at a very
busy time of the acadeamic year and that it may have been
laid agside {or more pressing deadlines. Your respanse 1s
important to the completion of my project.

Enclozsed is 2 survey form along with a stamped self-
addressed return envelope. Tour participation in this
praoject and time spent completing the survey is greatly
appreciated. Plasge return the completed survey by February
22, 1%%5, 1f you have any additionzl information you feel
would be of assistance in completing this prodjecht, it wourld
be weloome.

I can be rezchad at {609)785-2708 frem 9:00 A.M.-3:00
P.M., Monday through Friday, if you have any guestions or
comments.

Sincerely,

Mary €., Tortorici
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APPENDIX C

BURVEY OF POSTSECONDARY EDUCATION SERVICES FOR STUDENTS WITH
LEARNING DISBAEILITIES

Schonl Nams

Location
Urban Suburban Rural

Dagrees QOffered

Teltal Enrcllment

Number ol Studenite with Learning Diszbilities

Number of Full Time LD Specialistg on staff

Number of Part Time LD Specialists on sataff

Plaase rank the following three service goals in priority of
importance to your college/university. (l-moat imparbtant)
504 Access Sarvicss

Special Services

Basic Bkills Remadiation

ELIGIEILITY CRITERIL FOR COLLEGE STUDENTS WITH
LEARNING DISHABILITIES

Please gheok all items reguired for program admittancs.
* Admissions Poliey
Cpen Regular Bpecial

Yes Nea
* High School Transaeriph

* TPA Regulirement

If yes, plaase lisat GPA reguired,
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* Psychoeducationzl reports documenting learning disability
(psycheologicals, learning evaluaticns, neurclogicals,

TEPs )
Yesg

If ves, please list reports reguested.

Ko

* If standardized test scores are reguired, area extasnded

bime scores acceptable?

* Personal Interview

What particular gualities determine cocllege admission?

* Autohiggraphical Stztement

* Letters of Recommendation

* Attendance at a zummer orientation

* Iz there a fee for special services?

OTHER

504 ACCESE SERVICES FOR COLLEGE STUODENTS WRITH

LEARNING DISABILITIES

Please check all instructiornal accommodations prowvided.

Yes
Faculty Inservice on Section 504 —_
Syllabus Provided Prior to Semester -
Taped Texthooks —_

Yes

Supplementary Recorded Materials

Tape Recordings of Lectures

Na

No



Capies of Lecture Notes
Notetakers

Caloulators

Word Processing Programs
Proofreaders

Exam Modifications

FPlease specify modifications

N

Course Assignment Mopdifications
Course load reduction
Course substitutions
Extended time to complete coursze
Extended time to complete degree

OTHER

111
i

SPECTAL SERVICES FOR COLLEGE STUDENTS WITH
LEARNING DISABILITIES

Pleage check all special services provided.

IEPs for ecach studant

If yes, who develops IEP?

Academic Advisement
Progress Monitored
Advocacy

Special Courses

Tutoring - Any



Tutoring - Individual

Using LD Statt

Using Reagular Teachers
Using Trainees

Using Pears

Tutoring Croup
Using LD Btaff
Using Regular Teachers
Using Trainees
Using Peers

Counseling - Any

Counseling - Personal
Individual
Group
2lass
By LD Prolessional
By Regular Professiconal

Counseling -~ Career
Individual
Group
Clags
Ey LD Profeasicnal
Ey Ragular Prafess=ionsal

Saocial Skills - Any
Individual
Group
Class
By LD Staff
By Psychologist
Other

IT ether. pleaze specify.

Yeg

NNty

AT T T

[

=2

]

I




o

es [ {]
Study 8kills - Any
Individual
Group
Ey LD Staff
By Specialist
Cthaer

{11
1

If other, please specify

Other

BASIC SKILLS REMEDIATION FOR STUDENTS
WITH LEARNING DISABILITIES

Fleaze check all basic skills remediation services provided.

2]
=

es o
Ora! Language
Individual
8mall Croup
Class: Credit
Noncocredit
By LD sStaff
By Speciglist
Other

I
T

If other, please specify.

Mathematics

Individual

Zmall Group

Class: Credit
Nonoredit
By LD sStaff
By Specialist
Other

T

T

If ather, please specify.
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Yes No

Reading
Individusl L
S5mall Group —_ -
Class: Credit _ —_—

Koneredit — —_

By LD Staff

Ey Specialist ———

Other - R
If other, please speocify.

Written Language - -
Individual -
Small Group —_ —
Class: Credit - -

Noncredit - -
By LD sStatf —_ -
By Specialist — —_
Other -
If other, please spocify.
OTHER
Yes No

Iz there a fee for swpecial services?

If y=5, please provide detzils

Percentage of students with learning digsabilities graduating

Thank vou for taking your time to complete this survey.
Please complete and return in the enclosed envelepe by
December 23, 1994 tg:

Mary C. Tortorici
[Address]

Permission for use ¢f this modified survey instrument was
granted by Dr. William D. Bursuck, Associate Prof., Northern
Ill. Univ.



52

EIBLIOCRAPHY

BRatin, &,, Green, K., Rorn, W., Schalit, M., & Berz, E.
{1588, The BPmericaon freshman: National norms for
1%88. Loz Angeles: Univeraily of Galifarni=.

Barron's Bducationzl Series. (1994). Profiles of American
colleges {Z0th ed.). Hauppaugae, NY! Aukthar.

Sennett, R.E., Ragosta, M., & Stricker, L.J. (13984).
The test performance of hendicappad pecple. {(Report
¥o.2). Princeton, NJ: Bducsiional Testing Service.

Bireley, M., & Manley, E. (1980). The learning disabled
atudent in a epllege environment: & report of Wriaht
State University's program. Jogurnal af Learning
Pisapilities, L3, 1z-15.

Erinckerheff, L. C.,. Shaw, 5. F., McGuire, J. M., Norlander,
X, A., Anderson, P. L. [(19B8). Critical issuss in
learning disability ¢allage programming, {Reprort No.
FC-23-186Q), Storrs, COT:; University of Connecticut.
{ERIZ Document Repreduction Bervice Neo. FD 3272 €72)

Bursuck, W. D., Rose, E., Cowen, S., & YTahava, M. 4. {193%).
Nationwide survey of postsecondary education services
fer studente with learning disabil:zties. Exceptional
Childzen, 56(3), 236-245.

Demuth, K. A., & Smith, N, B, (1%87)., The foreign language
regquirement: An alternative program. Poreign Lancuade
Annals, 20, &7-77.

Gajar, A, H. (l19287). Foreign language lcarning
disabilities: The identification of predictive and

diagnostic variables, Jourpnal of Learning
Pigabilities, 20, 327-330.

Ganschow, L., & Sparks, R, (19393), "Foreign" language
learning disabilities: Issues, research, and teaching
implications. In &. A. Vogel & F. B. Adselman (®ds, ),

SBuccaess for college studentis with learning disakiljties
[pp., 283-317). MNew York: Springer-vVerlag.

Ganschow, L., & Sparks, R, (1987), The fcoreign language
reguirement. Learning Dissgbilities Foous, 2, 116-123.

Hammill, ©. D. (1290). Deflining learning disabilities: The
emerging consensus. Journal aof Learning Dizabilities,
Hr T4_E4.




b2

Hammill, D. D., Leigh, J., McNutt, @., & Larsen, 3. O,
(1981). A new definition of learning diszbilities.

Learning Disabilities Quarterly, 4, 3346-342.

Bughes, C. A., & Smith, J. 0., {(19%0). Cognitive and
academic perfozmance of college students with learning
disabilities: A synthesisz of the literature. Learning
Disability Quarterly, 1%, 66-75.

Learning Digakilities Association of America (undated).
College students with learning disabilities.
Pittshurgh, PA: Auther.

Larner, J. W. {1983). Learning disahilitiszs: Theories,

diggnosis and teaching strategiss {6th ed.}. Bostan:
Houghton Mifflin.

Mangrum.C. T., & Strichart, S. 8. (Eds.).{18%2). Petersaon’'s
colleges with programs for students with learning
disabilities (3rd ed.). Princeton, NJ: Pzterson's
Guides.

Mangrum, C. T,, & Strichart, 5. 8. (1988). Callege and the
legrning disabled student: Progrzsm development,
implementation and selection (2nd ed.). Philadelphia:
Gune & Stratton.

McGuire, J, M., Harris, M. W., & Bieher, M. {1987).
Evaluating college programs for learning disszhled
students: An approach for adaptation. (Report Ro. EC-
23-1863) Stecrrs, CT: University of Connecticut, {ERIC
Document Reproduction Service No. ED 322 675)

Nelson, R., & Lignugaris/Kraft, B. (198%), Prstsecondary
education for students with learning disabilities.
Exgeptional Children, 56, 246-265.

Norlander, K., Czajkowski, A., & Shaw, 5. {1586). The
University of Connecticut program fer learning disabled
college gtudents. (Report No. EC-191-750). Storrs,
CT! University of Connecticut. (ERIC Document
Reproduction Service No. ED 278 154)

Ostertag, B. A., Baker, K. E., Howard, R. F., Best, L.
(1%82). Learning diszbled programs in California

community colleges. Journal of Learning Disabilities,
15, 535-538.




E4

Rose, .. (1993). Faculty development: Changing attitudes
and enhaneing knowledge about learning disabilities.
In 5. A. Vogel & P. B. Adelman {Eds.), Succesa for
college studentis with learning dissbilities (pp. 131-
150). New York: Springer-verlag.

Rethstein, L. 7. (19%3). Legal issues. In S. A. Vogel & P.
B. Adelman (Eds.), Success for colliege students with
learning disabilities (pp. 21-38}. New York: Sprinoger-
Verlag.

Scott, 8. 8. (1990). Coming to terms with the "octherwize
qualified” =tudent with a learning disakility. Journal
of Learnipy Disakilities, 23, 398-405.

Siperstein, G¢. N, (1988). Students with learning
disabilities in college: The need for a programmatic

appreach to critical transitions. Journzl of Learaing
Disabilities, 21, 431-43&,

Vogel, 8. A. (19583). The continuum of uriversity responses
to Section 504 for students with learning diszbilities.
In 8. A. Vogel & P. E. Adelman (Eds.}, Success for
coliege students with learning disahbilities {pp. 83-
113). KNew York:!: Springer-vVsrlag.

Vogel, $, A. (1982). On developing LD college programs.
Journal of Tearning Disabilities, 15, 518-528.




	Support services and accommodations provided for college students with learning disabilities
	Recommended Citation

	COLLEGE STU. WITH DISABILITIES

