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ABSTRACT

Anne 5. Garman
A social skills training program cmphasizing roleplay
of social problem solving strategies for learnlng disabled
adolescent males with behavior problems
1995

Br. S. Jay Eruder
Special Education

This study was conducted to investigate the
effectiveness of a social skills training curriculum for
learning disabled adolaescent males with behavior problems.
The need for such intervention has been established,
however, the empirical evidence Lo support educaltlional
programs and strategies which promote effective social
gkills is just beginning to emerge. Roleplay activities and
ingtruction of secial problem solving strategies have been
combined in this intervention.

Cooperal.ion, assertion, empaethy, and self-contrel were
tanght during twelve leasona conducted over a period of six
woeeks., Five students from a self-contained class, at a
special services school were used for the study. Pre and
post inlervention assesasment was conducted uﬁing the Sacial
Skiils Rating Scale (Gresham and Elliot, 1990) for teachers,
parenkte and studentz. A social =scenarios iﬁtEIView wae also

conducted to provide descriptive resuits.



The resultes are encouraging, with improvement occurring
in specific areas. These cfforts represent a preliminary
attempt to develop a soclal skills curriculum ho bhe used by
spacial aeducation teachers in the classroom. Suggestions

are offered for future research.



MINI-ABSTRACT

Apne S5. Garman
A social skills training program emphasizing roleplay
of social problem solving strategles for lzarning disabled
adolescent malas with behavior problams
19485

Or. 5. Jay Kruder
Special Bducation

Thizs study was conducted to investigate the
etfectiveness of a soctal skills training curriconlum for
learning disabled adolescent males with behavior problems.
Roleplay activities and social problem solving shtralbegies
were gombined in this intervention. Results are encouraging

amd represent a preliminary attempt teo develop a social

skills training program.
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Chapter 1

TdenlkiFficaticon of the problem

In crder for children to develop sucgessful
ralationships with peere, parents, and teachers, children
must acquire and use social skills. The child’'s own
attitudes, abilitias, and envirommental influences affect
this social process. How communication skills are develaped
in the child also determine whether they EHPEIience positive
or negative interpersonal relabionships. Scecialization is
important to an indiwvidual’s success after leaving schoold.
Eacause of this, intervention programs which teach children
how to improve interactions with peers, parents and
authority figures (teachers, bosses) can be a useful
instructional toel for educators and beneficial to the
sLudant..

The role social skills Lraining is playing in the
educational setbing is growing. Educators have begun Lo
notice schoal success 1s linked to students’ ability to
copduct himself in social situations. Frequenbtly, the
inability to behave appropriastely in a classroom setting
overshadows the student’s academic potential. However,

educators have been reluctant to deal with social akill



daficiencies that result in behavioral problems, especially
thope copsidered averaive, in the schoel setting. To
bridge the gap between the need for sccial skills training
and the ability to follow through with instruction, an
effectiva intervention program needs to be designed to
address the individual student deficits.

Social skills are generally viewed as intarperional
competence, or the ability to get along with others. How
wall an individual succesds in these areas, depands on
his/hers perceptlon and comminication skiiis. Students who
have deficits in these arcas experience dilficultbty
interacting with peers and adults. Altheugh secial
deficiencies are nok part of the definition, children with
learning disabilities are at greater risk to experieance
cocial and emetional problems.

Academic difficulties cause frustralion, anxiety, and
mood swings. Social and emotional problems contribute Lo a
student s academic difficulties. These aspects of a
student’s behavior are counterproductive to learning and
thus limit academic success. For the learning disabled
adaolescent, it is becoming asocepbed Lhat social akliisz
training ke a part of their individunal educational prograim.

Adplescents are expected to deal with many complex
interpersaonal situations and cften they do nol know how to

reapond. Social skills training appears to be most needed



within the mliddle school curriculum to help learning
disabled atudents sirccaad.

An improvement. in social competence can help the
learning disabled student compenzate for academic deficits.
Social skills Lraining can increase the benefits of academic
end vooational instruction. Adaquate social skills are
nereded for success in the employment setting and are
fundamental to good interpersonal relationships. Both are
necaessary for the adjustment to independent living as an
adult.

Tnappropriate behavior inhibits the learning process
and keeps the student from eventually becoming a productive
adult. It is gencrally accepted that the longer a deficit
in social skills goes untreated, the more serious the social
problems become as the individual gets older. For the child
catught. in the negative cycle of disruptive behavior, the
consequences delivered by the school seem Lo be the
precursors Lo more severe behavior problemz. This is most
evident for the learning disabled male who exhibits some
deqgree of social-emoticmal disturbancea.

The instructicnal needs of learning dizabled stodents
with behavier problems reguire greater attention being given
Lo the content of classroom eurricunlum and methods of
delivery. With Lheir future being a matter ot statisticsa,
not hope, not optimism, today’s special education teacher

needs an intervention program thal will be effective and



neads an intervention program that will be elfiechtive and
efficient.

Whal is being considered in this study is; can a social
skills training program emphasizing problem solving
strateqies with roleplay can increase the sociazl skille of
laarning disabled adolesgents wikh behavior problems?

This study will test the hypothesis that learning
dizabled-behavior problem adolescents will experience
improved sccial skilla after participating in a classcoom
intervention using roleplay and small group activities to
teach social problem solving strategles.

A basic principle of social skills training is Lhah
behavior chosen for instrucbion should be thase valued by
person‘s important in the learner’s envirooment. So an
intervention plan should take into account the parent’s
perceptions of the skudents behavior and those teachers
having cpportunities to observe the student.

Also of importance, is trying to determine what
function the inappropriate behavior displayed by the student
serves. Is the behavior a result of mislearning or is it
gerving a reinforcing role? An attempt to remediate the
savarity and frequency of problem behavior will produce
noticeable results with direcl reinforcement of appropriate
behavior in Lhat sebbing. Of concern to educators is what

intarvaention techniques will produce results which conld be



Elzborate systems can be designed Lo improve scocial
skills performance, but are too involved to be implemented
in the glassroom. Commercielly praduced programs should
offer the teacher some technigues which may help most of his
students, but do not address Lo anbecedenl. evants assoclated
with the inappropriate behavior. Within the middle ground
is an intervention program that can provide instronchion af
appropriate soczial hehavior and remediation of inappropriate
behavior, is beneficial to the student and prachticel to the
tarchear.

This type of social skills training can be elfective in
teaching adelescent malaes Lo problem sclve Interperscnai
aituations in order to respond appropriately and without

neqative consequences.



Chapter 2

Literature Review

The identification and treatment of students with
social skill deficiencies is getting increased atltenkion
from c¢lasgroom teachers. Research has indicated that social
skills deficits, if untreabed, are related Lo poor academic
parformance, and may potentilally lead to serions social
adjustment problems in adultheood (Ellient, Sheridan, &
Gresham, 1989: Marglit, 1993; Reed, 1994).

All too often the Individual Edocation Plan (IEP),
designed for the learning disableﬁ student can nobt bha
effectively carried out becanse of a social skills deficit
in the student. Psychological IEQEaIchers, and special
educalbion practitioners alike, are beglnning to document the
correlation of the inability to implement the academic
portion of ag TEP (Margalit, 1993), and the student’s
impulsalveness and inappropriate assertiveness (Wise, Bundy,
'Bundy, & Wise, 19%1;.

There exizsls a reciprocel relabionship belween academic
succass and social skills. Much of the data supporting the

neced for teaching social skills comes from studies of the
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relationship between sccial behavior and school achievement
{Cartledge & Milburn, 1986).

Reasons for doing this research are scientific,
therapentic, and political. The scientist wants to
understand the nature of the disabllity, apd the therapist
wants to reduce the impact of the disability. Both are
working under the constraints of public paliey and parental
pressures (Bryan, 1994).

Bducators are also involved in trying to develop
classroom approaches for improving the sccial competencies
of students. (Hellinger, 1987). Social integration
instruction iz a necessary part of the learning disabled and
behavicrally disordered child‘s school program. Although
soclial skills training is in an infant stage of development
it holds promise for increasing the success of disabled

children.

BACKGROUND

While researchers were trying to find ways of modifying
behavior using traditional behaviocral approaches, their
efforts were only addressing one dimension of the problem.
Tt appeared that other factors were also influencing what
behaviors children developed.

With the introduction of BSocial Learning Theory
(Bandura, 1977), behaviorists were given a new framework

from which behavior could be explained. In additicn to
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rewards and punishment, factors inside the person are viewed
as important to determining how an individunal will cheose to
respond to events in the enviropment.

Social learning thecories regard personality as largely
composed of habits and habitual ways of responding to the
situations that arise in onersz life. Originally, social
learning was confined te the principals of classical and
operant conditioning. Today it takes a more cognitive view
in the manner in which experience creates habitual forms of
behavior.

While working to explain aggression and delingunency
Bandura discovered the importance of modeling as a way
c¢hildren learn to behave. Children will react to situations
in ways they have seen adulits behave. Learning Lthrough
modeling 1z reminiscent of the old zaying, "monkey see,
monkey do." However, it is more than antomatic and
unthinking imitation of what one has seen. BRandura (1977),
has written learning by observation is "actiwely judgmental
and constructive rather than mechanical copying.”

Cpen to various types of learning and a wide range of
influences, social learning theory allows for events in the
student’s environment to be integrated to develop behavioral
and instructional goals. Emphasis iz placed on cognition,
especially the thoughts, beliefs, and percepticns abkout
environmental events which may be effecting the bkehavior.

Ta what extent the behavior oocurs iz determined in the



context of the individual‘s social development. The
integrated conceptual approach of Social Learning offers an
effective guide for developing a systematic social skills

program for adolescents (Wise, Bundy, Bundy, Wise, 1991).

DEFINITIONS

Generally social skills are defined in terms related to
interpersonal competence [Chadsey-Rusch, 1992: Cunliff,
1992; Elliotit, Sheridan, & Gresham, 1989; Hollinger, 1987:
Margalit, 1223; Matson, & Ollendick, 1988; Reed, 1994: Wise,
Bundy, Bundy, & Wise, 1991). These definitions range from
the broad to the specific focusing on the individuals
ability to interact with others in a given social context
that is acceptable, valued, and beneficial to those
individuals involved.

Interpersonal competence refers to an individuals
ability to apply appropriate pro-social behavior. Broadly
defined it is a person’s ability to get along with others
{(Matson, & Cllendick, 1988). A more specific definiticn
views social skills as a goal—-oriented, rule governed,
situwation-specific learned behavior that varies accerding te
social context. This involves both observable and
noncbservable cognitive and affective elements that help
elicit positive or neutral responses and avoid negative

responses from others (Chadsey-Rusch, 1992; Margalit, 1993).
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Interpersecnal competence requires the ability to
crganize cognition and behavior into an inteqrated course of
acticn directed toward culturally acceptable goals and the
ability to continuously assess and modify one’s behavior to
maximize the likeliheocd of reaching particular goals {Reed,
1994).

The work of Gresham & Elliot (1987) defined social
skills in heuristic terms. This means they are pointing out
what needs to encourage the student to discover for himself.
Their work centers on the child and the outcome of their
behavior in the school setting, as well as the child’'s sense
of well being. Social skills is behavior exhibited in
specific situations that help in assuring the attainment of
important social outcomes.

Gresham and Elliot have taken the behavioral definition
of social skills and have expanded it to include the
necessity to determine the relevancy for the individual. In
children these outcomes include a) acceptance by the peer
group, b) positive judgement of social skills by significarnt
others (parents and teachersg), ¢) academic competence, d)
adequate self-concept or self-esteem, and e) adeguate
peychological adjustment.

Social skills is behavior learned through modeling.
Positive social skills are not considered personality
traits, rather they are discrete, situation-specific

behavior that is affected by the individual‘’s environment
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(rge, sex, social status, and with whom the individual
interacts with}. A definition of a social skills deficit has
been harder to develop. From Bandura’s primary work (1977),
and applied with Ellict and Gresham ({1991) social skills
deficits can be categorized into four types: skill deficits,
performance deficits, self-control skill deficits, and self-
coptrel performance deficits.

Acquisition deficits occur when the individual has not
learned skills thalt are necessary to exhibit a socially
competent response. They are remedied through procedures
desiqned to teach the seocial skills in question.

Performance deficits arise when the ¢hild fails to
successfully perform behavior he is capable of. These are
remedied through procedures designed to increase the
frequency of behavioral performance.

The understanding and implementation of s=socially
appropriate behavior requires a higher level mental
processes. The complex intellectual activities, called
cognition, includes social problem solving. Cognitive
learning theory is putting pieces together to create a new
understanding. It is an active process that involves the

“whole’ person.

PROEBLEMS RETATED TO LOW SOCTAT, SKILLS

The conseguences for a student who persistently

exhibits social skill deficits are both short term and long
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term. The negative consequences of inappropriate behavior
can serve as predi&tors of more severe problems later in
life. Learning Disabled (LD) students, in particular, will
not find success in the classroom (Vaughn & Hogan, 1994;
Margalit, 1993), because of their lower social competencies.
The student’s ability to learn and process information is
inhibited by facters other than academiec competency. This
cycle will continue through their school years and into
adulthood.

For the student who does not have sufficient social
skills, there is an increased probability of 3juvenile
delinquency, as well as other problem behavior (Larson,
19887 Matlack, MacMcGreevy, Rouse, Flatter & Marcus, 1994;
Matson & Ollendick, 1%88). Findings assert that a
deficiency in social skills is related to adeolescent
delinguent behavior.

Incarcerated male adolescents will exhibit
significantly greater social skill defiecits than their pop-
incarcerated peers. Specifically Matlack, et. al. (1994)
found twe salient compeonents of social zkills deficits:
Impulsiveness/recalcitrance and inappropriate assertiveness.
These adolescents have difficulty conforming to social norms
due to the loss of control of emotions and behavior. They
lack the self-contrcl necessary to process everyday social

interactions and expectations.
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Carrently, male adeoclescents are identified far more
frequently than females. BAccording to Reed (1994)
adolescent males lacking in social or interperscnal skills
find their inappropriate responses met by strong sanctions,
punishment and negative reinforcement from adults and peers.
However, moderate improvement in male functioning will
receive positive responses from peers and adults more
quickly. For the male student medification of behavior in
the forms of improved social judgement, interpersonal
skills, and self-mastery leads to improved academic
achievement and social status. Male social networks are
more flexible and based primarily on current functioning.
Therefore, male adolescents can improve their social status
as their interpersonal functicning improves.

How teachers are viewing social skill deficits reveéls
a discrepancy in objectives which could explain the strong
cccurance cof social skill deficits in incarcerated males.
Pray, Hall & Maxrkley (1992) illustrates how teachars value
academic social skills more highly than interpersonal social
skills. They focus on such skills as following rules and
directions, as opposed to skills involving conversation,
initiating social contact and assertiveness.

Teachers are stressing task-related social skills
rather than interperszonal or self-related social skills.
Teachers are far more invested in the behavioral adjustment

domain than in either the secial or personal adjustments of
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their students (Williams, Walker, Holmes, Todis & Fabre,
1989). The study also looked at students perception of
social skills. In conotrast to the teachers, reqular
education students indicated communication and social
interaction/play skills as being mest ecritical for peer
acceptance.

When considering the social skills that learning
disabled {(LD) students would need for satisfactory
transition to reqular classrooms, Carthedge, Frew, and
Zaharias, (1985) alsoc found a wide disparity between teacher
perceptions and peer perceptions. The competencies aszigned
the lowest importance by regular education teachers were
those expressed by reqular education pupils as ecritical for
peer acceptance.

Considering the results of Jarvis and Justice (1992,
LD students are significantly less accurate at interpreting
social situations than their non-LD peers. LD students were
found to have significantly lower gelf-concepts and il was
demonstrated that this will last into adulthood. The
methods used to make this determination included the
completion of a self-concept scale and the use of taped
stories. Students were asked to determine the feelings
present in the scenarios and why these feelings existed.

The responses were scored for accuracy in interpreting the

feelings and motives of the actor.
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Other studies using soclal scenarios to determine the
level of students soccial skills include Pearl, & Bryan
(1994), and Larson, (1988). They support the suggestion
that students with learning disabilities are less likely
than other =tudents to possess knowledge, expectations, and
skills that are likely to beolster their ability to make more
reflective and prudent. appraisals of situatiens that could
lead to or result from mizeonduct {(Larson & Gerber, 1987).
The use of social scenarios was effectively used to
determine if the students knew of an appropriate way of
dealing with getting caught in misconduct.

These short comings have been identified and research
is beginning to determine the non-academic skills necessary
for adjustment in the school setting and post-graduation.
Social skills training invaelving young adolescents has been
associated with various benefits (Wise, Bundy, Bundy, Wise,
1991). Adeolescence is a time when complex social relations,
heightened stress and depression, and increassed pressure to
conform to peers conflicts with the desire to establish a
unique identity. Tt is also a peoint when the student can
learn the symbolic information relevant to assertiveness and
recalcitrance training.

Assuming “appropriate social behavior" is synonymous
with "social skills" (the ability to interact with others in
such a way as to preduce positive effects and be mutually

beneficial), this implies a minimal level of understanding
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by the student. A person who is able Lo assess a situation,
discriminate which social skills to use, and perform them in
a manner that will bring aboul. desired results is said to be
socially skilled (Cunliffe, 1992.)

Understanding the expeclalions one needs to meet when
interacting with a group or individual is a matter of
knowing the social norms and the role to be played. If an
individual does not play their parl according to the rules
they are most likely going to feel pressure. Social norms
are the rules for role playing in a particular sitnation.

As the situabion changes so do the expectations of the role
to be played. |

"The development of a psychologically healthy
individual appears tc be related to the ability Lo cope
adaptively with many traneitione and challenges presented
during Lhe critical period of adoleszcenca.® (Hansen, Watson-
Perczel, and Smith-Christopher, 1989, p. 368). EKeeping in
mind the adcolescent will become an adult, those skills which
should compose the social skills repertoire for the student
can be taught. &An lndividual appraisal of the students
environment, namely the classroom, will determine the

prioritias.

Academics
Tn trying Lo debermine the relationship of social

competency and academic success, there is a high
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relationship betwean scores on sell«reporbed social skills
maasures, teacher rating of classroom behavior, and direch
observation of social interactions.

From Lhe results of Margalit (1993), four asccial akill
domains arc related to atudent btask-arienbalion;
Cooperaltion, Empathy, Assertiveness, and Self-control.
Using the three measures of student self-report, teacher
gquestionnaire and cbservable data, rasnlts indicate a
relationship between a students view of their social skills
ability and the teachers evaluation of the students task-
erientation. SLudents who viewed themselves as more
socially skilled were considered by L{heir teachers to
axhlbkitl better classroom functioning. Additicnally,
students who ware observed as performing more negative
interactions viewed themsalves as less able to cooperate and
less in contrel of their actions.

Academie compelence 1g a funoction of social behavior.
Specifically, students who are invelved in more negative
interactions, such ae using verbal and physical acts of
aqgression (cursing, annoying others, pushing) viewed
theneelves as less in control and teachars viewed them as
demonstrating more behavier difficulties. The stndent wha
is focused on avoiding distractions and aiming to perform
classroom tasks 1s characterized as having better socizl
skills. The conclusion was drawn by Maglit (1992} thak

students who have Tewer occurances of hyperactivity and
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behavioral difficulties will ba viewed as being more
caompliant., task oriented, and better able to bkenefit from
their educaticnal pragram (TER),

A balange needs to be found for the inclusion of social
skills In classroom instruction. The behavior needed to
devaelop academic success and the behavior needed bto develop
peer relatlons. Peer adjuslment is being recognized as
esgential to a satistfactory quality of life (Hollinger,
1987). This wmay be among the most Important aspect s of a
child’s life. B8ystematic allempts to develop cifective
sacial skill curricula for use as part of the overall

program of studias in school are being developed.

Intervention

Peaching appropriate social behavior can be beneficial
to the individnal whether it is to an adult (Chadsy-Rush,
1992}, or a preschooler. The optimum age for social skills
intervention is sarly adolescence (Burlkeley & Cramer,
1990). This is periocd at which youngsters commonly
axparience a good deal of uncertainty. Adelescents are
likely to directly benzfit from such training Lhat will
enhance thelr performance in a range of scocial situabions
they will encounter through their formative teenage years.

Although academic and school compelencies are important

for all youngsters, no where are they more critical Lhan
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during adolescence. AL this time students must consolidats
and build on their basic skills to profit from instruction
(Margalit, 1993}. Scoial skilla daficits during
adolescence, particularly in the establishment and
maintenance of relations with peere and authority fiqures,
may nal. only have a negative impact on future interpersonal
functioning, bubt may alsc affect current functioning. When
in school this would mean reducing the qualiiy and guantity
of the learning experiences to which students are exposed in
Lheir special educalion settinga.

The outcome of a sopcial skills intervenbtion consists of
the applicaticn of specifia techniques to prodice
development in defined areas of social functiconing.
(Burlkeley & Cramer, 1990). The primary technigues of
intervention are modeling and roleplay.

The use of cognition in teaching social skills is
receiving increased attention. Cognitive-Behavioral therapy
focuses on efforts to struecture thinking styles that are
functional for directing social behavior. An area of
emphasis is the elimination of irrational, self-defeating,
or ftaulty thought patterns, replacing them with more
rationail or productive ones.

In support of this, is the development of structured
thought patterns to be used under certain conditions or For
spacific behavior. Problem-solving procedures gearcd toward

modifying cognition help the student to analyze social
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situations accurately and make declisions bazed on the
pogsibla altern;tives and consequences. Soclal awareness
exercises and social problem solving shrabtegies are zaiso
being used to inhibit aversive behavior and %o Leach the

acquisition of new social or asserlive behavior.

Agsessment

Social skills training needs to ba based on individual
specific deficits. Instruments of assessment should be
chosen depending on the purpose (Magyg, 1989), An initial
aggessment would be usad Lo determine individual epecific
deficits. To determine what specific skills nced to be
tanght, it is mast helpful to use some Torm of soocial skills
rating scale completed by teachers and parents (Mebaffey &
Sandberg, 1992). Another purpose of assessment is to
daetermine the effectivenass of an intervention on the Larget
behaviar.

Methods of assessment vary along three primary
dimensicns, source, specificily, and proximity of teport to
time of behavior performance (R1liolk, Sheridan, & Cresham,
1989). Metheds ¢an rely on different sources, such as
parents, Leachere, peers, trained chservers, or the subjecls
themselves. The information obtained from these sources can
provide a range of hehavioral descriptions from Lhe molar to

the molecular (global teo spacific).
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To allow for appropriate planning of interventions,
assassmenl. should proceed from the global to the zpecific.
In contrast, evaluation of an interventicons success
typically proceeds in the opposite direction, moving frowm
behavior-spacific outcomes to more global analyses on
important soclal outcomes.

Currently, a standard battery of test or methods for
asscs3ing social skills doas pobk exist,

it ha= been suggested for planning affective
interventions, two complementary sources of information may
facilitate the assessment of learnad social skills; a
student’s subjechbive interpretation of their zoecial behavior
(self report méasures), and Leacher reports on the student’s
classroom behavior.

The combination of these two measures are being used
more freguently (Margaiit, 1993, 1991; Mallack, et. al.,
1994} . The assumption being, any attempt to affect social
competence should begin with subjective experiences of the
individuoal. The use of teacher avaluations provide
information on both adaptive (task-oriented) and maladaptive
(aggressive) classroom behavior., Teachers’ conclusions
ghould be based on a comprehensive and representative sample

of behavior.
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Linking assessment results with apn intervention.

After an assessment to determine the Largei behavior, =z
match needs to be made bebtwean the areas of deficit and the
appropriate intervention strategy. The most significant
changes in social skills are accomplished when the
diagnostic information is linked to specific curricular
goals. This is done so Lhal the skills being taught are
Lthose skills determined to ba deficient in the child
(MehalfTey & Sandberqg, 1992).

A number of procedures have been identified as
effeclive Lreatment methods for social skills deficits.
There are two major appreaches te social skills training,
both of which are based on the principles of social learning
theory (Elliol and Gresham, 1991 and Hollinger, 1987). One
approach is characterized by direct instruction, discuasion,
modeling, and rehearsal of specific social gkills. This
appreach is commonly referred to simply as social skills
training. The other major approach is characterized by an
emphasis on spcial cognitive processzes and how children
solve interperscnal problems. This approach is raferred Lo
soclal cognitive problem solving, social problem solwing, or
interpersonal cognitive problem solving.

Other descriplors of the techniques used in these
appreoaches include: a) operant conditioning, b} medeling, o)
coaching, and d) sccial-cognitive procedures. From a review

of the research data it is clear that no single treatment
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approach or technigue unifermly is effective. Rather, a
combination of techniques has been found to be more

effective than using only one method by itself.

SOCIAL SKILLS TRAINING TRCHNIOUES

The effectiveness of social skills training procedures
varles considerably among subjects (differing in age, sex,
and handicapping conditlon), settings and therapists
(Eiliot, Sheridan & Gresham, 1989). Program which provide a
combinaticn of opportunities to acquire appropriate social
conkrole and more normal saciel interacticons experience
greater success (Matlack, et. al., 1988). The curreni
[ramework includes instruction with naturalistic rehearsal
(roleplay).

Bocial skills tLraining is behavior specific. The
emphasis is on teaching specific pro-social behavior.
Effaclive training programs emphasize role play or
behavioral rehearsal. 1In addition to behavioral rehearsal,
major instructional componentsz include a) discussion of the
social skills, b) modeling, and e) feedback. The Lraining
medium involves direct instruction by the tralner. This
provides the student with an opportunily Lo develop an
understanding of the skill and to expand their repertoire
through practice of the skill (Blliott and Cresham, 1991 and

Aollonger, 1987).
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Learning social skille takes place priwarily through
ohgervation, imitation, and feedback from the enviranment.
Procedures for teaching observable social behavior almost
always involve some aspect of social modeling (Cartledge &
Milburn, 1986). The modeling method of Lreatment is based
on observation and imitation. To be of greatest impact il
focuses on persons who arc meaningful to the student.

When ¢hildren are given the opportunity to waitch a
scene, they are likely to imitate the behavior they have
watched (Bandura, 1977). This type of inkervention is now
Lkeing done with live or taped models to teach deszired
behavior. Social modeling is also important for teaching
adaptive ways of thinking and feeling in soecial situations,
particularly where the internal events can be reflected in

some oveart, observable beshavior.

SOCIAL PPROBLEM SOLVING

Social problem solving is a ecognitive-behaviorioral
brocess, LbL consists of discerete cognitive abilities and
covert thought processes that mediate behavior (Browning &
Nave, 1993). The use of social problem strabtegiss will
enable more effective and independent life management by Lhe
individual.

The major assumption underlying soeial problem solving
ig that the ability to solve interpersonal problems is

important to social adjustment. Thue the primary goal of
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social problem solwing intervenllons is to teach individuals
how to think through and resolve interpersonal conflicks
(Hollinger, 1987).

Adolescents, as well as adults, are consbankly
confronted with conflicls., Depending on how they approach
these situations, they may either be rasolved with little
difficulty or ¢ould be exacerbated. It appears that one
critical factor isg the individuals problem solving ability.
Good problem solvers tend to display bettar social
adjustment than those with limited problem solving skills
{Cartledge & Milburn, 1986).

The purpose ol secial problem solving iz to provide
individuals with general procedures that assist them in
dealing independently with critical problematic situations
that face tham in daily living (Browning & Nave, 1993). Tha
consensus of social preoblem resesrch ig Lhat social problem
sclving atrategies include 1) teaching problem
identification, 2) evaluating the problem, 3) generating
alternative scluticns to the problem, 4) deciding among the
alternatives based on consequences, and 5) evaluating the
ontcames of that solytion.

Despite the diverse application of Lhis strateqy,
research with learning disabled students using social
problem solving strategies has been limited. The research
completed by Browning and Nave, {1993}, supports other

studies whose findings indicate that individuals with



26
laarning problems can be taught to employ a socigl problem-
solving strategy.

In their study Browning and Nawve {1993), used an
interactive video-based curriculum. The curriculum design
was based upon a multiple instructional or cogoitive
behavior modifisation approach. It was based on the helief
in Lhe interactive, reciprocal nature of cognition,
teelings, and behavior, to instill, modify, or axbinguish
behavior.

& variety of interactive laarning opportunities was
presented to the students. The teachers wera given a direct
and significant role in guiding the students and detcrmining
the appropriate balance of instruetion for sach student.
Teacher contreol allows for curriceulum adaptations to various
needs and ages.

Training in problem solving inveolves a process [or
Ilnding answers rather than delivering a specific set of
behavior or sclutions. This process however needs to be
used carefully. The problems and pitfalls that have emerqged
Irom the use of this modael need Lo be considered. Once the
teacher initiates this process of instruction the dynamics

of the group and organizational environment Lake over,

GROUP INSTRUCTION
A nseful yvet relatively untested Forpat for treatment

of social akills deficits is group counseling (Hagborg,
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1231, Mehaffey & Sandberg, 1992). Saocial skills training in
group2 has heen used wilh elementary school children.
Mehalfey & Sandberg (1992), through their sxperiences
offered a framework Lo fuvllow when developing programs for
children who have difficulty getting along with peers.

The goals of social skills training groups at thae
elementary level are to improve childrens‘ social
interaction skills for peer relations and to give children a
vehicle for social acceptance by others. Within the group
format instruction and games are used with full qroup
gotivities teo promote group cohesion. The use of group
encourages the formation of associations and friendships
while providing a safe setting for the practice of learned
skills.

The use of group is particularly useful for a&olescents
wha wonld be appropriate for group counseling. An
explanation of this is thal adolescents tend to be group
oriented, are willing to discuss concerns in the presence of
peers, and find mutual support in sharing concerns.

Of concern to Hagborg (1991), was whether this was true
for students enrolled in special education programs. It had
baan his experience that group counseling with studente from
self-contained classrcoms (usually Emotionally Disturbed or
Learning Disabled) are often unsuccessful. Over time
sessions degenerated into verbal battles belLween students

with desperate atitempte by the counselar to majintain order.
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Interactions among special educelion students are 1limited
and rigid. Attempts to explore these interaction’s patterns
are met with strong resistance.

Despite Harbog‘s conclus=icns, that these sess=ions are
inetftective, even destructive to the student’s socio-
amot.ionel [uvnctioning, he offers a =z=el of pethods and usefuyl
therapeutic activities to improve the llikelihood for
gsucoess. JLssues to consider are Group Mechanios, Voluntary
v. Reguired Participation, Group Composition, Group
Leadership and Goals, Group Organization, and the mode of
treatment .

Group-oriented contingencies can alszoc be used to
c¢antrol the adverse effects of small group instruction.

With group-oriented contingencies, consequences are applied
for the behavior of the studenks in Lhe group {(Ellict &
Gresham, 1991). Group contingencies arc casier and more
efficient. They alsc enlist peers as agents for behavieoral
change.

The u=se of gqroup approcaches have been unsefnl fof
addrezsing aggressive, withdrawn, and inappropriate behavior
in adelescents (Cartledge, & Milburn, 1986). Early resecarch
{1967 - 1972), into the effectiveness of group approaches
for correcting social skills deficits found that older, moxre
sociable and parson-oriented adeolescents who can accept
confrontations are more likely to benefit from group

intervention. Within a small group, a contingency system
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can increase attention given to modeled and coached
instructions and invite participation in role-play

behavioral rehearsal.

ROLEPLAY TN SOCIAYT. SKILLS INTERVENTIONS

The techiigue of roleplay is used in bolh approaches to
sociel skills traiming. Roleplay is behavioral rehearsal or
practice far eventual real lifec use of the skill (Cartledge,
& Milburn, 19B6). TL is a dramatic process Ltheb involves
sevaral components.

1. Tt is a ¢lose representation of real life behavior.

2. It involves the individual holistically.

3. It presents cbservers with a picture of how the

student operates in real life situations.

4. Because it is dramatic, it focuses attention on the

praoblem.

5. It permits the student to see himself while in

action in a neutral situation.

Roleplay has been determined to be an effeotive
bahavioral assessment tool (Merluzzi & Biever, 1987}. Its
effectivenass as an intervention strategy has been supportead
by Valliant and Antenwicsz (1991) and Burkeley & Cramer
{1990) . Their social skills training (55T) consisted of
certain techniques, namely roleplay, to produce develaopmenk

in defined areas of sooial functioning.
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Valliant and Antonwicz (1991) conducted a five week
cognitive behavior therapy program to teach ways of
restructuring faulty thinking and iwmprove social skills.
Froblem solving and social skills training with role play
waz used. The educational formak of the intervention
consisted of instruction being given ab levels appropriate
Lo the abilities of the immales, A video provided an
educational model of the cause/cffect relationship of
specific behavior.

The roleplay put participants in situations and they
were acked to then explore past roles and belief sysctems
before they reacted. They were then asked to formulate new
roles and interpretations to the gituations. The results
showed improvement in self-esteem and a reduchkion in anxiety
and aggressive traits.

Social skills Lraining using an instructional approach
with roleplay cupport is showing positive resulbts in
adolescents (Reed, 1994; Wise, Bundy, Bundy, & Wise, 19%1).
Lecture, discussion, and homework was used to iptroduce and
taach the skill. Directed roleplay was then used Lo
identify recognition of skills and practice the use of Lhe
skill.

A methed of treatment for young adolescents in small
group #etiinge was developed by Burkely & Cramer (1990). It
was thelr determination that group Lreatment provides an

ideal context for Lhe use of roleplay ({one of the most
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nsefnl techrigues in 557T), and the use of ice-breaking
games. The use of games in 55T 1s supported by Bond (1286)
wha found they ware usefnl in building group cohesiveness.
The use of games allows young people to experience tha
breakdown of barriers and the release of tension with their
peers in a safe situation.

Burlkeley snd Cramer's [1990) treatment consisted of
ten weekly sessions. They lasted one hour and a guarter.
Genarally the sessions began and ended with games, while

roleplay was used to enact simulated situstions.

Conclusion
From the review of current social skills

literature a theoretical framework Lo beqgin actual classroom
intervention has been provided. The need for zocial skills
training has been researched and documented. Most special
aducatbion practitioners recognize this on a daily basis.

What is beginning to appear in the literature are
studies of intervention programs designed Lo address the
social skill needs of our students. Emphasizing the
technigues of roleplay and small group instruction a

curriculum was developad to tast thelr effectiveness.
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Chapter 3

Procedure

Subjects and Setting

Five adolescent males, ages 12-15, ware usaed to test
the effectiveness of a social skills training intervention.
The students were in one self-contalned multiple-handicappead
rlass al a special services school. These students were
placed in the special services program following Lheir
inabkility to perform in the mainstream, regular education
satting. This was duoe Lo conbinued academic failure as well
as behavioral and emotional difficulbties.

The extent of the behavioral disorders centered on non-
compliant, inappropriate acting out. All had participated
in agqressive acts. Attention deficit, hyperactivity,
cppositional, defianl or non-compliant were gommon
descriptora found in student Files.

IQ scores ranged from low normal to zuperiar (88-123).
211 demonstrale characteristics which indicate a discrepancy
in achievement wvz. potential. The diversilby in Lhe students
reading lewvels was a conzideration in the deasign of tha
intervention. One student is considered a "classic

dyslexic" ([as per the school reading specialist). Another
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student demonstrates language difficulties, which are at
legst partially due Lo Lhe student living ip r hi-linguel
household. Two students were functioning just below grade
level and one was Functioning above grade level.

The students lived in rural, suburban, and =mall urban
communities. As an indicator of sociceconomic status ail
gualified to receive free lunch. This means the household
income for the student s family was close to poverty levels,

The ethnic composition of the class was, one African-
American, one Hispanic, and three white males.

Rating acales ware completed by the studentsz, a parent,
and four ocut of classroom teachers (art, mu=ic, physical
aducation, and exparientlal education). The intervention

was carried out by the classroom teacher.

Asgesaoment Insbrumenlts

For the purpose of this interventiop, two assescments
were needed. First, a pre-intervention battery was uzed to
determine the extent of specific socizl skill deficits and
establish base-line behavior. Second, the post-ipterventlion
test. was used Lo delermine hhe affactivanass of the soctal
skills curriculum.

Student socizl skill levels were evaluated through a
crose salection of measures; direct chservaltion, interview,
and soclal skills guestionnaire. Teachers and parents also

completed a social skills guestionnaire. The battery was
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azssembled to offer formal and functiconal insight into the
individual social skills of the students.

Direct chservation included a teacher daily rating
sogale. Anecdotal remarks are recorded regarding the
student’s behaviecr and academic accomplishments. The
student was alse given a rating of either super,
satisfactory, below average, or non-compliant.

An interview was administered by a research assistant.
It was composed of open ended social scenarios. The
students were asked how they would respond to sitnations
like; "You‘re in gym class and your team juest lost the
baceball game because Tom dropped a fly ball. Other
clasamabes start calling him names and push him arcund. How
would you feel?, What would you do?" and "You‘re walking
down the hallway at school and someone lecans into yon. They
call you ratardaed. How would you feel?, what would you dod"

Answers werce coded for level of response. The
interview included gunestions designed to measure the
students ability to appropriately respond to social
situations., Inlerview scenarics were written to match the
sacial skills of cooperabion, assertion, empathy, self-
control, and responsibility. There ware ten scanarios
total, two for each domain. The scenarics reflect
situations the student mav have faced or will face within

thelir school or home environment. The scores from this
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measure ware used to determine 1f learning disabhled student
with behavioral disorders can improve their ability to
art:iculate socially appropriate responsas Lo interpersonal
challangas nsing a social problem solving (8PE) shrateqgy.

The social skills gquestiopnalire selected was the Social
S8kille Rating Scale hky Gresham and Elliot (1990). TL is a
nalionally standardized secries designed to obtain
information on the spcial behavior of adolescents according
Lo the perceptions of teachers, parents, and the student
themselves. The S5R5 is a scale in which seocial behavier is
rated on a three point freguency dimension {ociften true,
sometimes true, never true). The three main sub scales
which appear on mach report are:

Cooperaticn;: Behavior such as helping others, sharing
materials, and complying with rules and directieona, such as
"I ack before using other people‘s things." and "Uszes time
appropriately while waiting for help."

Assertion: Tnitiating behavior such as asking others for
information, introducing oneself, and responding to others
actions such as pesar pressure and insulta, svceh as "T shark
talks with classroom membars." and "Appropriately tells you
when he thinks you have treated him unfairly.n
Self-control: Behavior that emerges in confliat situabions
(e.g. responding appropriately to teasing) and in non-

conflict situations (e€.g. taking Lurne and compromising),
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silch as "I control my temper when people are angry at me.!
and "Responds appropriately when hot or pushed by other
children.”

Students also rate themselves on empathy: Behavlor that
shows conocern and respect for otherss feelings and
viewpolnta, auch aa "T accept people who ara diffarent.”
Parents alsc rated the children on responsibility: Behavior
that demonstrates awareness of rules and manners, such as
rInforms vou before going out with friends.”

The preblem behavior scale in the Leacher and parent
questicnnaife was very uscful for designing this
intervention. DBy having parents and teachers respond to
questions =uch azx, "Ts easily embarrassed." and "Gats angry
eagilv." Lhe szources of the interfering beshavicr can bhe
determined. Some student may demonstrate external problems,
while olLher may have internal problems. These need to be
addreszed prior to the student being able ta demanstrate
positive social skills.

The gcores obtained from the S5SRE are not normed for
handicapped astudents at the secondary level. Thase reports
were used to identify areas of weakness and determine if an
intervention process could remediate these social skill
deficiencies.

The learning objectives refiect what the student will

be able to recognize including; definition and examples of
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cach skill and the feelings asacciated with each akill. The
student will be able to implement a $P§ astrategy Lo
determine an appropriate response to the scenarios. The
goals= were to have students increase the freguenocvy in which
they perform positive soclal behavior and decrease Lhe
proklem kbehavicr that interferes with sceoial skill
acgquisition and performance.

Procedure

A teacher summary of classroom behavior was initially
used to determine the extent of a social skills deficit. A
resgarch assistant than interviewed Lhe students
individually. The interview was tape recorded, transcribed
and coded. The coding was developed to categorize the
gtudent responses as being able to develop approprialte
responses to the =ocial scenarios. The stundents were then
given the Social Skilla Rating Scale (SSR8), (Grasham &
Elliot, 1990). The parents version of the SSRS was sent
home and to four ouk-of-classroom teachers as wall as the
classroom tecacher, completed a SERSB.

Using pre-intervention test results a2 curriculum was
davalopad. The stodents Lhen began a seven week, 12
session, intervention program. The lessons were conducted
in the classroom and ecach session lasted one hour. Sessions
wara held Lwice a week. Nosl sessions followed the format

of:
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1. beginning the class with a social skills game to build
group cohesiveness,

2. teaching a particular sccial skill through discossjion and
guided gueshioning, and

3. having the student applying the new skill or strateqy in
a raleplay situation, and concluding with a closzure
activity.

In each session when the students were [irst introduced
to a new skill guided guesticning was used to develop an
understanding of the concepta. Through the guided
digcuasion students would explore and identify the skill’s
importance and usefulnesz. Thaey were then shown how the
gklll warks, and given Lhe opportunity to try the skill out.
Each session ended with a review ol Lhe lesson.

Using this format students were given an opporbunity to
learn a new skill usipg the principals of modeling,
participation, and feedback. The advantage of this type of
learning situation is that immediate feedback on performance
in the roleplay situation can be given. 7This enabled the
studaenl to medify and improve performance within the context
of a safe envircomant.

A curriculum summary of the intervention design is in
the Appendix.

Pogitive reinforcement was usaed whenever possible.

Verbal praise was most [requently used when appropriate
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verbal and nonverbal responses came Trom the students., Re-
direction was used [irst when inappropriate responses were
seen or heard.

Tn support of this atbempt to reduce the reoccurrence
of problem behavior during the sesston, & group contingency
syst.em was established. The sessions were divided into five
minute increments. Tf rasponses and behavior supported the
lesson a plus (+) was recorded for that time paricd. TF
responsaes or behavior deleriorated within the five minutes a
minus (-) was recorded. If the group aearned 80% pluses or
10 out of 12, they earned preferred activity time.

Since the intervention occurred within the classroom
scchedule, il was also a part of the behavior point system
which was used on a daily basis. Poinks were awarded for

sugasslully completing the assignment for that period.
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Chapter 4

Results

In this study, the effectiveness of a social skills
training program using roleplay and small group activities
was tested. GStudents classified as learning disabled with
behavior problems were pre and post tested using the Social
5kills Rating Scale (S5SRS), (Elliot & Gresham, 1990). The
intervention consisted of twelve sessions over a six week
period.

The differences between the pre and post-test scores
were charted and analyzed. The results are reported in
terms of overall group improvement and individual
differences within the group. Specific skill differancas
within the group and by the individuals are presented. The
pretest and post est are in table 1.

Using t-tests, the pre-test and post-test scores from
the SSRHS were comparecd. The means for differences between
the pretest and post-test should improve. However, there was
a high variance among the scores. Although scoras improved,
there were no statistically significant results on the Tatal

Social 8kills Scale or Preoblem Behavior Scale.
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Table 1

PRETEST AND POST TEST SCORES
| STUDENT 1 2 3 4 5
SELF REPORT pre/post] pre/post] pre/post|pre/post|pre/post
TOTAL 67| B 881104 a8 95 78 {100 g4| 75
COOPERATION 11 9 15] 17 14 13 9111 ii| 10
ASSERTTON 5| 10 10| 16 10 11l 6| 17 8 &8
EMPATHY 3 a 7 5 13 13 i0 9 71 ¢
SELF-CONTROL 8 6| 10 13 12 - 61 12 13| &
PARENT REPORT
TOTAL 78] 94| 76 93 g5 | 102 96 | 93 81] 78
COOPERATION 5 11 ] 12 8 8 16 12 9 7] 7
ASSERTION 11; 11| 10 9 12 15 lg | 15 1y B
RESFONSIBILITY 11§ 15 9 12 12 16 15 | 14 12 7
SELF-CONTROL 9| 14 4 6 10 10 11| 12 10} 14
PROBLEM
BEHAVICOR 102|102 |116 |108 | 133 | 102 | 109 {116 109] 112
TEACHER REPORT
TULTAL a0 |374 Bld 1321 Ja0| 3L | 32T 1307 Jo0] 340
COOPERATICH 48| 56 | 37 40 401 440 36 35 5 55
ASSERTION 37| 40| 24 26 37 27 271 26 53] 46
PROMBLEM
BEHAVIOR 485|462 519 | 499 497 503 | 507 [499 451 4468

In terms of the hypothesis, the student did experience

impoved sociel skills on two oub of Lhree total scores and

ol certain subdomains.

of problem behavior.

There also was reduced occurrences

in Table 2. The results support the predictions that

Results of this analysis are reported

students can benefit from sccial skills instruction, however

not to a level of significance (p<.05).
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and teachers reported a slight decreaze in the students use
of assertion skills{-.2,-1.0}.

Self-Control: Parents report an almost significant
increase in the use of seli-control skills(+2.4,P=.06).
Students alsc felt they were demonstrating increased self-
contrel{+.6)., Teachers saw a decrease in self-control
skills(-2.08).

Problem Behavior: A drop in score represents the
desired ontcome. Both parents and teachers saw a naticeable

drop in the occurrence of problem behavior(-5.8,-6.)

Individual Results

The descriptive data of individual students is provided
to enable comparison of outcomes and insight into prcgram'
development. Table 2 provides a summary of individual total
social skill scores as reported by the student(szelf}, parent
and teachers.

Student 1: BShowad tha grealesl overall increase of
social skills and the greatest decrease in problem behavior.
Teachers and parents report an impressive increase in total
skills(+1i6,+24). Teachars alsc saw a dramatlic decrease in
problem behavior(-23). The self report reflected minimal
improvement in perceived use of social skills(+2)

Student 2: The strongest increases for this student

appeared on the self report(+16), and parent report(+17).



Takle 2

Differences of Mean Scores

and $tandard Deviations

SELF PARENT TEACHER

TOTAL M +5.4 +8.8 =-2.2
S0OCTAT. SKILL ED 13.012 10.78 17.41
CQOFERATTION M 0 +1.4 +1.8

sD 1.78 5.367 3.834
ASSERTION M +3. 8% -.2 =1.0Q

sD 3.114 1.824 4.495
EELEF CONTROL M + .B 12 . g%k -2.68

sD 5.128 2.074 5.6332
EMPATHT M 0 - -

gD 1.581 - -
RESPONSIBILITY M +1.2 -

ZD 3.834 -
PROBLEM M - -5.8 -G
Behavior 8L - 15_1z23

#gignificact, p « .05
*v P = _06

Social S8kill Results

Total Score: Parents saw an overall increase in the

use of social skills(8.8). Students also reported an

inorease in the use of esocial ckills{+5.6).

reported a slight decrease in the use of social skilils

(-2.2).

Cooperation: Parents and teachers reported a slight

increase in cooperation skills(+1.4,+1.8).

reported no difference.

Teachers

Students
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Assertion: Students reported a significant incorease in

the use of assertion skills(+3.8,P<.05).

Howaver parents
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Teachers report alsc showed an increase in social skills(+7}
and decrease in problem behavior(-20).

Student 3: The scores for this student show a dramatic
contradiction between parent report and teacher report. The
parent saw a large increase in social skilis(+17) and a
large decrease in problem behavior{-21). The teachers,
however, repart a large decrease in social skills{-19)and an
increase in problem behavior(+6). The student reported a
slight decrease in the use of social skills(-3).

Student 4: On the self report a large increase in the
perceived use social skills was reported by the
student (+22). However, parents and teachers saw a decrease
in the use of social skills{-3,-13). The parent report alsao
shows an increase in proklem behavior(+7). While teachers
report a decrease in problem behavior(-8).

Student 5: All three reports showed a decrease in the
usze of szocial skills and an increase in problem behavior.
Tahla 3

Individual Differepnces in Total Social Skill Scares

Student 1 2 3 4 5
Self +2 +16 =3 +32 -9
Parent +16 +17 : +17 -3 -3
Teachar +24 +7 =19 =13 ~1
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Chapter 5

Discussion

Thiz study was developed to lock at the effectiveness
of a social skills training program for learning disabled
adolescents with behavioral disorders. The results indicate
that the hypothesiz was not substantiated. However, due to
limitations discussed below, this does not deter from the
potential efficacy of such programs. This study has brought
together principles of social skills trainimg (88T}, soclial
problem solving (SPS), and social cognitive theory for
classroom instruction.

The improved social skill rating scores demonstrated by
the students were kept from reaching levels of significance
primarily due to the small sample sire. Other successTul
social skill research projects used sample with pumber more
in the range of 30 to B0 (Jarvis and Justice, 1992; Wise,
Bundy, Bundy, and Wise, 1991; Valliant and Antonowiecz, 1991;
and Margalit, 19%91).

A larger social problem selving study tested their
curriculum using 104 learners with mild disabilities in
sixteen classes. With a sample this large Browning and Nave

(1993) were able to also use control group measures to
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demongtrate the effectiveness of video based social skill
instruction.

Two social skill training programs using smaller
samples; Reed (19294) used 18 adolescents, and Bulkeley and
Cramer (1290} used 9 young adolescents, te support their
intervention strategies. A plausible explanation for not
being abhle to achieve szignificance levels is the wide
variations within the groups of scores. FPor the study,
using small population sample, the subjects should cleosely
match in scoring profiles.

The measurement technigques used in thi= =study can
centinue to be used for the assessment of social skills.
The use of the Social Skills Rating Scale (S8RS), (Gresham
and Elliott, 1990) and the Social Scenarios met the twao
objectives of determining baseline deficits and any
increases in the occurrence of positive social skills.

The SSRS self-report was uszed in Margalit (1991). The
method of instruction emphasized computer assisted
presentation of social skills. Students demenstrate smaller
increazes in overall and sub-scale scores then this study,
but the students performed with smaller variability iImn the

Margalit (1991) study.

Curriculom Evaluation
Results of this study provide preliminary evidence on

the development of effective social skills curriculum. It
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has shown that it is possible to present a social problem
solving strategy tc learning disabled adolescents and
experience individual improvement.

A systematic approach to social skills training, rather
than a random selection of activities, allows for the
continued testing and medification of instruction. The use
af roleplay, used successfully by Bulkely and Cramer {1990},
should continue to be included in future social skills
programs for adolescents.

Activities origimally chosen to build group
cohesivenass and presented as games were particularly
beneficial to the student. The activities are presented in

the Appendix. They were selected fraom Games for Social and

Life Skills by Tim Bond (1986) to correspond to the social
skills being taught. They provided additional opportunity
for rehearsal and feedback. Students enjoyed thiz part of
the lesson.

1t turns out that games are particularly suited f{or
improving social skills. Specific social issues were
examined in a structured setting. Persopnal expé?iences were
more likely to emerge in these less formal activities as
cpposed to the structured roleplay activities. Learning by
direct personal experience has more lasting impact than
lecture/discussion.

The first hand experiences of the student made it

easier for them to relate te the social skills being
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presented. These activities also ﬁppear'tc encourage
cooperation, honestj and improve communication skills.
Similar the roleplay the game activities provide a safe

enviromment to practice social skills.

Student Performance

Daspite the non significant results as determined by
the t-test, the improvement by individual students offers
insight into future curriculum developﬁent.

Changes in self—repmrts.indiﬁate a better understanding
of the social skills taught. Improved communication skills
contributed to the significant increases of positive
assertion behaviors.

Changes in parent report are partially due to the
parents increase follow throughlwith_classroam lessons.
Their enthusiazsm for such a program and willingness to use
new apbroaehes with their sons is encouraging.-_Further
social skills intervention f[or the home sebbing should alsa
be explored.

Changes in Teacher reports are reflective individual
agendas being expressed. Contradictory responses such as a
drop in social skills with a concurrent drdp in pfnblem
behavior made it difficult té achieve across the board

success with this intervention.
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Social scepnario interview

The use of social scenarios to measure improvement in
social problem selving (SPS), needs additional development.
It can be said that the students in this study improved in
their ability to express appropriate respaonses to
interpersonal conflicts and apply the SPS strategy.

Howavar, tha system Df placing a value on the responses made
by the students did not allaw for a confident guantification
of improvement.

The coding of responses during the pre-test phase did
not accurately represent a base-line assessment. At bets
the use of social scenarios in this study can serve as a
pilot test. For each of the students the length of their
responses and the complexity of their interpretation of the
situation increased. The most noticeable difference in
comparing pre and post intervention responses was the
students ability to identify feelings.

Future uses of social scenarios should be considered.
It is recommended additional questions be added to the
interview to determine student understanding of the SPS
strategy. The open ended question "What would yon do?" did

offer enough of a prompt for the students.

Future Research

Any attempt to measure ﬁhanges in behavior and changes

in cognitive processes as they relate to a specific
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intervention will require larger intervention samples and
control group research design. 3ince classes for learning
disabled adolescents with behavior problems are generally
self~contained, several teachers need to implement an
intervention simultanecusly to documgnt‘significant
effective social skills training programs.

Using incarcerated individuals in social skills
research has provided essential data in establishing the
connection between social skills deficits and there
conseguences. Juvenile délinquents may also be a potential
sample for determining efféctiée intervention programs.
Improving the social skills of committed youth is generally
an informal goal of rehabilitation programs. By bringing
social skill solotions to those individual in greatest need
the benefits of effective programs should become apparent

more quickly.

Conclusions

Results of this study indicate that young adolescents
can learn and increase their use of positive sccial
behaviors. This can be done by presenting the information
to yvoung people in a way that is relevant and enjovakle to
them. From the instructor’s poiot of view these social
skill lessons had been successful. They.represented a
positive learning experience and were practical to

implement.
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What has been presented is a systematic and
comprehensive way for teachers to deal with the social
development of learning disabled students. The lessons
‘presented for improving social skills and reducing problem
behavicrs are based on the preliminary research and
obsarvations of other sccial skill educators. The use of
these types of lessons need additional suppert and
refinement. By rearranging, reshaping, and modifying the
experiences students have in the classroom, approaches and
programs to improve the likelihood of adolescent success

will be developed.
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Appendix A

ADOLESCENT SOCTAT, SKILLS SCENARTOS

Deecription of situations

g.

Tgnoring distractions from classmates when doing work.
Being left out. Joining a group.
Accepting responsibility for your actions.

Recognizing the differences in others and mot reacting
tc them.

Coping with being provoked.
Recognizing a problem and asking for help.
Avoiding peer pressure.

Gatting cauqght in misconduct. Dealing with a difficalt
situation.

Feecling sorry for others when bad things happen to them.

10. Coping with being teased.

SITUATTONS

i,

You are completing your vocabulary lesson in class. You
bave a few left before you are done. If you finish it
you won’t have any homework. Your classmate next to you
keaps drumming his pencil and whispering ta you.
-What would you do?-

You enter your classroom, a social activity has already
started. You look around and no one asks you to join
them.

-What would you do?-

You made the decisicn Lo stay up late on a school night.
Now its the next morning, vou're tired and your teacher
just gave you an assignment; complete a long, hard

work sheet before the class is over.

-What would vou deo?-

After being in school a few months, you notice John
keeps wearing the same pants and shirt over and over.
=What would you do?-
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5&

You’re walking down the hallway and someone leans inte
you, they call you retarded.
-What would you do?-

You‘re having trouble with vour math assignment. You've
worked and worked on one problem, but you‘re not getting
the correct answer.

-What would you do?-

You‘re at the mall with youn friend Paul, he wapts to
steal a tape from the music store. He wants you to help
him. You are thinking its wrong.

~Whatl. wewnld you do?-

The teacher notices there is a doodle drawing on your
textbook page. After locking through your book, teacher
counts about 15 drawings in the book.

-What would you do?-

You‘re in gym class and your team just lost the baseball
game becsuse Tom dropped a f£ly ball. Four other
classmates start calling him names and push him around.
-What would you do?-

You’‘re at the playground shooting baskeis. A group of
older guys come by. They start calling you names tryinog
to get you to leave the court.

-What would you do?-
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Appendix B

Curriculum Summary

Pre-test:
Social Skills Rating Scale (Elliott & Gresham, 1990), and

Social Scenarios Interview.

Session 1:
rTnduction” using Behavioral Contracting and Group
Contingencies. Initlal Building Group Cchesiveness Aotivity

"My Neighbor is..." interviewing experience.

Session 2:

"Tntroduction to Social Problem Sclving (SPS)." An eight
step strategy is taughit using guided questioning. Develop a
poster size chart on beard or flipchart. Allow for
discussion and presentaticn of examples. Check for
understanding of definitiens. Check for knowlsdge of eight
steps with actiwvity; group arranges eight cards to
demonstrate proper seguence of SPS strategy. Roleplay
activity; Students will select cards labeled with feelings
and emotiocns. They will act out the card. Class will guess

fealing or emotion being acted out.
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Session 2a:
Applying SPS to historical time period or event.. For this

unit the Revolutionary war was used.

Session 33

The importance of listening is experienced during "Pass the
story." 1In this gawe a passage of appropriate length is
reﬁd to one person who in turn repeats the passage to
another student. Who in turn repeats what they recall to
the next student. This goes on until all students were told
the passage. The last perscn says what they were told. The
class discusses what was missing, changed, or even added to
the passage. This activity is included to alseo build group
cohesiveness. "Positive Social 8kills, Cooperation,
assertion, and Self-Control.” Instruction is delivered
through gquided gquestioning. Definitions are developed and
displayed on board or flipchart.. Roleplay actiwitys:
Tgnoring distractions Trom ﬁlassmates, an application of

SPS.

Session 4:

To build group cohesiveness and increase comfori level of
acting in fromnt of group the "Mime Game"” is used. "Giving
appropriate feedback." Instruction on the importance of
being able to give appropriate feedback, both positive and

constructive, instead of negative. Students will practice
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three step technigue for g¢giving constructive feedback.
Roleplay activity: Cards are drawn from a pile and students
provide feedback for that sitwation the other students

identify SPS strategy being used by in the roleplay.

Session 5;

"Systematic Deszensitization.” Relaxation technigques are
presented. The objective is for the student to keep relaxed
and in control when anxiety occirs. Four techniques; deep
miscle relaxation, breathing, unwind/shake a leg, and guided
fantasy. Students will develop a list of trigger situations
which bring them anxiety, anger, ete. These situations will
be presented to students who will roleplay keeping self

calm.

Session B:

"Defining peer pressure according to the stodents own
experiences.* Using guided gquestioning allow students to
develop a definiticon of peer pressure in their words,
according to their experiences. Display their definition on
board/flipchart. Continue with gnided questioning to build
a list of examples of positive peer pressure and negatiwve
peer pressure. Roleplay activity consists of students

performing both positive and negative peer pressure.
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Session 7:
"Responding to peer pressure." Using overhead projector
students will complete a study guide cutlining a strategy
for Handling peer pressure. A matching game allows the
student to apply the strategies and recognize the respeonses

to deal with peer pressure.

Sezsion B:

"Accepting and Getting along with others who are different.”
Using guided questioning and cooperative learning teams
student answer the guestions to determine differences that
exist among people. Role play activity is Putting yourself

in the shoes of somecne having a specific handicap.

Session 9;

"Effective communication gkills game." Shape it/ Draw it
game. One student makes a design using cut out shape.
Instructions are given to other students who may ask
questions so they can reproduce the original design. Giving
and Receiving Feedback. After establishing the three types
of feedback; positive, negative, and constructive students
Roleplay examples of giving and receiving each type of

feadback. Application of SPS is also used here.
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Session 103
Truth game. Students draw from a pile of cards and either
answer the qgquestion or they may pass. "Stating your
feelings to an adult in an appropriate manney."
Compromising in conflict situations by changing an opinion,
modifying actions, or offering alternative solutions.

Asgertion woleplay.

Session 11:
"Joining, Veolunteering and inviting someone to an activity."

Cooperation witheout prompting. Roleplaying activities.

Session 12:

*Pulling it all together."” Using guided guestioning review
previous lessons. Introduce making positive self-
statements. Patting yourself on the back when you
successfully solved a social problem or used a social skill.

Predicanants roleplay, what would you do if....

Post test:
Social skills Rating Scale (Elliot & Gresham, 1990). and

Social Scenarios interview.
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