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ABSTRACT

Theresa T. Gerber :

An Investigation of The Effectivencss of Behavioral Strategies Applied ta Students in
Inclusive Fducation Sattings

1995

Dr. Stanley Urban, Thesis Adviser

Leaming Disabilities

The: purpose of this study was to develop strategies for regular education teacheis o
use in order ro control the behavier/attention problems exhibited by some classified
students included in their classrooma.

The gtudy consisted of Iive regular education teachers grades three through seven
and twelve classified students , from Sonthampron Township Sc]ﬁﬂuls, New Jersey. The
teachers were obtained through a letter which aslked for teachers to voluntesy who had
classified simdenrs exhibiting behavior problems.

Success of the implemented strategies were measured through a protes?, pogtrest
design using the Clonners™ Teacher Rating Scale-28 (CTRS-28). :Analysis of the pretest
resulis and teacher input occurred, and specific statepics were assizned (0 cach member
of the study. A two month period of implementation followed. At the end of thar period
the CTRS-28 posttest evaluation was administered.

Seven students demansreated Tnpraved behavior based on a comparison of the pre
and postiest results. These results, however, are comsidered Inconelnsive because many

factors appeared to affect them. The most significant of these wers: Riralin dmg nge,

parcnt tupport, and the amouni of dme the student received behavioral stratepy



miervention. This study did establish a need for specific stratesics for aintaining

classroom conirol in an inclusive educational setting.



MINI-ABSTRACT

Theresa T. Gerber :

An Investigation of The Effectiveness of Behavioral Strategies Applied to Students in
Inclngive Bducation Settings

1993

Dr. Stanley Urban, Thesis Adviser

Leaming Disahilities

This sindy investigated the use of specific strategies to remediate the
behavior/attention problems exhibited by classified students in inclusive educational

settings. A need for strategies to maintain classroom control to improve the learning

atmosphere was identified.
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Chapter I: The Prohlem

Introduciion

Since the recent modification of inchosive education policies, regular education
teachers have besn given the responsibility of educating all stﬁde-nts with special needs
{(Mackinnon and Brown, 19%4). As would be expected, with this responsibility comes
problems. The mgular education teachers have not been prl:}[il:rly frzined 1o deal witl,
these unique children in their classrooms (Stoler, 1992). Iq addition, they are now
expected o collaboraie with support statf, adapt curriculum 1 a variety of special needs,
assigt in diffienlt scheduling problams, and perforin many nthell' jobs which they may or
may not have been trained for, or required te do in the past (Gabhle, McLanghlin, Sindelar
and Kilpore, 19933,

Amidst all of the changes, however, some facts still remain constant. The teacher is
still the clazsroom manager; and classroom control must be miﬁtained for Jeamning to take
place. In order for this to bz achieved, those behaviors which threaten to distupt an
optimal atmosphere for leamning, must be eliminated.

The methods the regular education teachers have wadidonally used to maintain teir
classrooms may no longer be cffective.  Given the diverse popolation of smdents the
teachar i3 now respopsible for, aew or differst stt'ﬂtagiesr for conrrolling problem
behaviors may be needed. Specific techniques designed to modify inappropriate behavior

and reinforce appropriate behavior may be required.



Need

The need for regular education classroom teachers (o have eliective strategies for
maintaining clagsroom control has never been more important than it is roday. Diffienlties
in social adjustment exhibited by significant behavior problems, social skills deficits, or
poar peer relations have been cited by researchers of children with leamning disabilities
{Juvopnen and Bear, 1992). These children ofien experience | problems with Atiention
Delicit Disorder (ADTY) in addition to thelr primary learning disability. The co-occurance
of these problems varies from 9-63% across studies, but generally is seen in at least 10-
20% of the cazes (when stringent identification criteria is appliaii;l). There are ¢ven higher
rates of co-occurance bhetween ADT) and disruptive behavior disorders, such as:
ageression, oppositcenal-deliant behavior and conduoct problems (McKinney, Montasue
and Hocutt, 1992}, Combine these statistics with the mformation that approximately 309%
of the students who are not classified are exhibiting, “Some form of classroom problem”
(Trovato, Harris, Pryor and Wilkinson, 1992). It is easy tﬂ:j see why it has become
increasingly more difficult for the regular educator to maintain ecnirol. It i8 also easy to

see why the classroom teachers need modified or different methods {o achieve this goal.

Pipase

The purpose of this study is to develop strategies for regular education teachers to

use in order to comtrol the behavior/attention problems that are exhibited by some
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classified students, who are mainstreamed into their classrooms. The goal is to help the
teacher do a more effective job of mzintainine classroomn control.  Another goal i3 to

create an atmosphere where all students are able to lea.

Research Cuestion

Will ithe adopuon of specilic teaching sirategies improve behavior problerns
axhibited by special education smidents encolled in repnlar edneation grades three through

seven?

For the purpose of this stmdy behavior problems are defined as: conduct,
hyperactivity and inattention-passivity as described by the Cninners’ Rating Scaile, see
Appendix A_ The strategies that will be administered were directed toward the objective of
modifying inappropriate behaviors in these deseribed areas, Tﬁa “Basic” theory that will
prevail in this study is that behavior problems can be controlled thrnugh the use of specific
teaching strateoies, These strategies, which are included in Hp?cudjx B, were chosen to
alleviate the exhibited probleims noted on each sobject’s Bf;haﬁor Rating Scale protost
evaluation. |

The premise that any one method or technique can be effective in improving

behavior problems in a classroom seems rather naive. In developing the sirategies that
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were used I this study many theories, technigques and mﬂthﬁds were reviewed. The
primary goals considered when selecting interventions, were; that they would be: 1)
success{ul in remediating behavioral problems and 2) acceptable to teachers which would
increase the likelihood of implementation (Ringer, Doerr, Hollenshead and WiTls, 1993).
When teacher feedback was elicited about intervention acceptability, it was found that:
treatiment effectiveness, teacher time, teacher skill for irpplementation, osk to the targeted
child, and effeets on the other children in the classioom wers eir concerns. It was also
reporied that the teachers preferred interventions that they could administer directly
(Trovato et al., 1992).

The application of psychological paociples by the edvcational community has
become popular due to the increase of unacceptable classroom: behavior {Trovato et al.,
1992).  In this smdy, the principles of the two mosi common nonpharmacological
lreatrnents: behavior therapy and cognitive-behavioral therépy were considered in
developing the intervention sirategics. Behavior therapy refers to straiegies that nse
reinforcement and punishment to establish or reduce targeteﬁ behaviors, Cognitive-
behavioral therapy combines behavioral techniques with cognitive strategies designed to
divectly address problems of impulse conirol, higher order pl;Dblﬁm solving, and self-
regulation {Fiore, Becker and MNerp, 1993). The Sample System For Self - Monitoring
Appendix C, is an example of a cognitive - hehavioral strategy.

It is a fact that students expeniencing academic and/or hehavior problems often have
deficient social skills. It has been discovered that these deﬁciE:may be modified through

social kills maiung. To remediate the social skills problems exhibited by some of the



snbjects of this study; social skill training strategies were included. An example of this
technique from the straregy list is: Give student opportunities to .::h'spiay leadership roles in
the classroom (line leader, pass Iout papers, tearn captain, etc.) (Bain, 1991},

Finally, classroom management plays a vital role in improving classrcom behavior.
The most basic component of classroom management is to have specific classroom rules.
Once the rules are established, it Is important that these rules are centinnally reinforced.
The combination of visnal and verbal reminders for Iemforcmg :tht: rules is most effective
(Buckoff, 1990). In developing the strategies some of the components of a management
systeru called “Active Teaching Strategies” will be wsed (Valet, 1989). A list of the
components of this system will be included in the Other Studies section of Chapter II.
Chapter IT will also include a more detailed discussion of the strﬁtegies and how they were

developed.
Overview

After the presentation of the problem in Chapter I, the pertinent literature is
reviewed T Chapter 1. In Chapter III is a description of the design of the study, and the
results are analyzed in Chapter IV. The study is summarized and conclusions are drawn it

Chapter V.



Chapier II; Review of The Literature

Tntroduction

The Literature I reviewed for this paper will be presented m sechions. Pach section
will include 2 disenssion of information thal is pertinent to the development of this study.
The first section will contain information abowt Attention Deficit Hyperactvity Discrder
and Attention Deficit Disorder. The nexr section will digengs behavior raring scales, with
specific information about the rating scale that was uwsed in ﬁs study, The Conners’
Teacher Rating Seale. The third sectiom will present a discussion of various teaching
strategies. The fourth section will present other studies which used behavior intervention
strategies, and a summary will eonclude Chapter [ Although all of the information being
reviewed in this chapter may not be used directly, it did contribute to the development of

strategies of the selection of processes employed.

Atiention Deticit Hyperactivity Disarder and Attention Deficit Disorder

Attention deficit hyperactivity disordex (ADHD) ¢an be defined as: developmentally
inappropriate degrees of inattention, impulsiveness, and hyperactivity. People with this
dlisorder generally exhibit some difficulty with each of these areas, but to varying degrees.
They also exhibit these bebaviors in mosi situations: home, ﬁcheul, work, and social
gitiationg, but apgain o varying degrees. The criteria for identifying ADIID includes

fourteen general behaviors. It states that at least eight of the behaviors must be present to



be diagnosed wirh this dizarder, It also states that the behaviors must be exhibited Tor al
least six months at a more frequent level than that of mosr people of the same mental age.
In addition, onset of these behaviors must be observed befnrg the ape of ssven. The
following iterns were obtained through a national field trial of I]élf_‘: DEM-TLI-R, eritaria for
Disrupiive Behavior Disorders and are listed in descending order of discriminating power:

1). often fidsets with hands or feet or sguirms in seat

2). has difficulty remaining seared when required 1o do so

3). is easily distracted by extraneous stimuh

4). has difficulty awaiting tumn in group situations

5). often blurts ont angwers to questions before tﬁ::}f have been completed

6). has difficulty following through on instrucﬁoﬁs from others

7). hag ditfienly sustaining attention in tasks or play

B). often shifts from one uncompieted activity to another

9. has difliculty playing quietly |

10). often talks excessively

11). ofien inierrupts or intrudes on others

12), often does not listen to what is being said to them

13). often loses things needed for tasks |

14). often engages in physically dangerous activities
* This list is presenied in abbrevizted form, however, all fqurteen criteria items are

melrded (Henker and Whalen, 1989},



In attention deficit disorder (ADDY the focus is on the basic cosnitive process of
attenrion. The pressnce of ADD might indicate defective processes. Such dafects mipht
he noted in: “1) the investment, organization, and maintenance of attention and effort; )
the inhibition of impulsive responding; 3) the modulation of arousal levels to meet
situational demands; and 4) an unusuoally strong inc]iua];ic-n to seek immediale
reinfercement” (Douglas, 1983).

Research stodies and teacher observation accumbnlated aver the veaxs has indicared
that attention problems are a major symptom of leaming disabilites. Most Tesearchers and
special edocators also agree thal atlention problems are caused by a combinaidon of
factors including (bur not lomited ) the learning satring, thf:. rype of tagk, the child's
personality, and the verbal strategiss of the teacher. Of these factors, the one that
confributes o the atention or inattenton of handicapped studenls most often Is the
manner in which teachers communicate with them both verhaily land nonverhally (George,
1986).

In this research project the strategies will aot be developed for students who are
diagnosed as having ADD or ADIID, but rather, to remediate “behaviors”™ exhibited in
schools by classified stodenrs which are nappropriate for ccfnncluct, byperactivity and

inattention - pagsivity, based on rthe Conmers’ Teacher Rating Scale criterton.



Behavior Ratine Scales

Behavior rating scales are useful for characterizing patterns of behaviors both in
school and at home. They collect and organize information so the teacher or evaluator
can more effectively remediate the problems. The best method for evalnating behavior
problems, however, iz still carefol and thorough observation.

Not surprisingly, education testing companies bave produced instruments which
artempt to objectively evaluate these behaviors (Koutnik, 1992). These scales have
become a necessary component of clinical diagnosis (Reid, Maag and Vasa, 1993). They
belp link diagnosis to intervention (Kournik, 1992). A carefuﬂy devised teacher rating
scale can give information that is easy to interpret and useful when formulating, and
ultimately monitoring intervention methods. They are also wseful for identifying a group
of children for research related activities because they can estab]jéh a cutoff score (Reid, et
al., 1993).

Although behavior rating scaies have hecome a popular and effective method of
evaluating stndent behavior; they are not without their flaws. - First, there are no valid
cutoff points that empirically identify 2 student’s behavior problems. Second, Likert-type
frequency descriptors (e.g. not at all, just a little, pretty much, very much) of behaviors
tend to be mterpreted differently from one rater to the next. Algo, may children with
behavior disorders have multiple difffculties and may receive’ high ratings on several
dimensions of the scale when, in effect, they only received a high rating in a single area

(e.g. conduct) causing higher ratings in other areas “halo effect”. Another problem is that
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certain behaviors are more often noticed and reported for referral or observation, and
these behaviors tend to weigh more heavily in the formatting of the rating scales. Tnally,
the factors themselves are not clear cut. The same behavior may load on different
dimensions of the scale even when the factors are spedified Lo be statistically independent
(Reld, et al,, 1993).

Despite these flaws, behavior rating scales supply valuable information about 2
student’s behavior.

Conners® Teacher Rating Scale

The instmment of evaluation that wag gelected for this study is the Conners'
Teacher Rating Scale. Tt was selected because it is ,*‘Amm;g the most widely used
asgessment mstruments for childhood problem behaviors in the :WOI'].d". It was orginally
designed to heip identify hyperactive children but has been found to be useful for
characterizing many other patterns of a child’s behavior. It has :been deemed an effective
screening deviee for this purpose (Matens, 1992).

The Conners” Teacher Rating Scale-28 (CTRS-28) includes scales for conduct
prablems, hyperactivity and inattention-passivity (AD.D., 1994). This version was
selected to be used in this smdy for many reasons, First, it was normed on childeen from
three to seventeen years of age. It categorized behaviors into three main groups. It also
incladed a hyperactivily index which wonld zero in on students whose behavior was most
indicative of a diagnosis of hyperkinesis. This index also is very usciul In measuring
progiess oA pre and posttest sitvation (Conners, 1990). Fmaﬂy, becanse the scale

contained only 28 itemms, 1t wonld be easy (o administer and this would be more inducive
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of vohmteers to participate in the shidy. Fuither discussion of this measure will he

presented in Chapter TIL.

Strateyies For Teachers

Ag was mentioned in the “Theory” section of Chaprer | of this paper, in addition to
treatment effectiveness (Trovato et al., 1992), teachers are mpost concemed about the
amount of dme and skill needed (o implement a strategy (Valet, 1889). In consideration
of this, strategies that wera most in campliance with this requirement wers those that were
selected for this study. Another consideration was the philosophy of maximizing positive
conSequences, mMinUmzing negative consequences, and modiying instroctional provedures
(Reeve and Welch, 1993). Many strategies that are mm’enﬂjr being used to modify
behavior problems have been developed for the special edncator. Token economics
(Trovato et al., 1992) or a response cost system (Piore, Becker and Nero, 1992) have
both been used effectively to alter inappropriaie behaviors. However, both methods
requuire a2 preat desl of time and teaining to be uvsed properly.  They also can be a
distraction to the other children in the classroom. What is needed is a method that the
regular education teacher can use (Fiore et al., 1993).

Two basic principles of behavior management state that, “Whenever two people
interact they change cach others behavier”, and “Eoth desirable ;md undesirable behaviors
are learned and cap be tanght™ (Holcomb and Bass, 1988). These prncipies will becomse

guidelines for the intervention strategies developed. The teacher will change the student’s
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behavior pasitively as well as her own, Pesirable bebavior will occur more often and
undesicable behavior will ocenr Jegs often,  Four gensral  areas of chanpe will be
emphasized. The teacher will: 1) help get the student orpanized . 2) help the student
become a better listener, 3) remforce classroom rules, and 4) improve the student’s self -
esteem (Buchoff, 1990).

In one stndy where teachers were interviewed about the behai«iors. they felt most in
need of intervention, the following bebaviors were mentiooed: noncouupliance, physical
apgressinn, failure to complete assigned work, spealing out m class, being out of seat,
excessive demands of teacher’s attention ,and refusing to spesk (Trovato et al., 1992).
Thesge meneral behaviors, aﬁd those behavions that were spe:‘;iﬁca]ly pated on the Conhers”
Rating Scale by the teachers involved in this study, will be the %ﬂnes that the imtervention

siratzgies will be developed (o remediate.

COrther Studies

In this secdon studies that discuss nonpharmacological nterventions will be
reviewed. These interventions generally fall inte two catsguriﬂs;: behavioral sirategies or
cognifive-behavioral strategies.  Behavior therapy (which uses reinforcement and
punishment) is well liked becouse it is cost effective, easy and quick to implement, and
adaptable to a vanety of settimgs. The most common behavioral interventions currently
being unsed are positive reinforcement, punishment, and response cost. In positive

reinforcement a secondary reinforcer is usually used. This may be through a contingency
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reward systam, token economics, or social pralse (Fiore et al., 1903), This rype of applied
behavior analysis has been used for students with attention deficits, impulsivity and
pveractivity, and has been found Lo be a powerful approach f{or ﬁmaﬁaﬁng academic and
behavior problems ‘(Rsid et al, 1993). In this stwdy a comtingency system will be
unplemented. A contingency system is one that uses positive -reinforcement to achieve
desived behaviors (Brantley and Webster, 1993). It will alse include a self-monitoring
system where the teacher, ar the student and teacher combined, list some target behaviors
that need to be improved. Then a system for monitoring impruﬁment of these behaviors
by the student ig established, Poodshroent can also be osed, howaver, this method was oot
chosen for this project {Fiore et al., 1993). Research studies on this topic have found that
most parents, teachers, and students consider punishment an unacceptable choice (Trovate
et al., 1992). Another method, response cost, combines pc;sitive teinforeetment and
punishment. It can be effective in improving on-task behavior needed to complete
academic tasks. One srody thar compaced wward-only 2ud wsponse cost found that both
programs were elfective in producing immediate gains in Du—ta:sk behavior (Fore et al.,
19933, |

Although behavior themapy is the most practical eotrse for educators o go;
cognitive behavior therapy is also very appealing because it combines behavioral
techniques with cognitive straiegies. Techniques that are used:under this title are: sel-
mstruction twaining, self-management training (including self-monitoring, sel-evaluaton,
apd self-reinforcerment), problem-solving training, attribution retmining, and relaxation

training (Reid er al., 1993). In developing sreategies for this sdy selfmooitoring was
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emphasized. This strategy was applisd to every member of tﬁe stody to modify either
amention problems or conduct problems.

Anorher gteatepy thar is nsefiil and unportar 1o discuss is social skills training, This
training attempts to teach children betrer ways of intetacrng, selving problemns,
cooperating, and communicating. It can he easily administered by Incorporating it inro the
regular school setting. Teachers and other adults working with the children can be trained
to cue and reward positive social behavior in children {'Eain,;lEIQI). Another way of
training a child to moniror their behavior i pogitive tole modeling, An example is: if a
child is displaying inappropriate behavior they can be seated neér a peer who 15 behaving
appropriately. This “example” may be all the prompt a Student:naeds to begin o modify
their behavior (Parker, 14994). |

Another meihod that was relied on heavily in this study is called , *Active Teaching
Strategies”. This management system was oniginally presented i a paper af the Annual
Conventionr of the Council for Exceptional Children in 19849, . The theory behind these
strategies is , “The amomnt of time spent on direct instruction by the teacher, and the
quality of such instruction, are primary factors in pupil achisvement”. Tt also contends
that, “Teachers can be tanght to use these strategies”. The following items are a list of
those things the teacher can de during a lesson (o enhance pupil achievement:

1). Clearly explain ingtrmenional objectives and tasks,

2). Appropriately model and demonstrate agsighments.

3). Use “special “ instructional materials and equipment. -

4). Ask questions and encourage responses.
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5). Present appropriate aids, prompts, and cues.

). Direct pupils in self-mediation and self-management.

7). Praise pupil achievement.

8). Provide cormrection and feedback.

1, Recoid puopil performance vsing systematic token reinforcers and credits.
10). Show enthusiasm and interest in the lesson,

(Valett, 1939)
SunnmAares

‘Fhere 15 a great deal of literature en behavioral interventons that can be applied to
specific learning problems, however, there is little research on interventions thar teachers
sclect to use with behavioral problems that occur in their classrooms (Ringer et al., 1993).
Since teacher acceptability i an unportant factor in the success of an intervention, this
study will aitempt to develop sirategies that are acceptahle and workable for teachers. Tt
will cmphasize those things that research has suggesied teachers want and students need.
They will be practical, time efficient, and mogt impoitantly effective in changing
nndesirable behaviers and reinforcing desirable behaviors.

Some questions that have been presented in the current research on this subject that
the esearcher of this study intends to answer are: What Etr.{ltegias can be practically

applied by general edncation classioom teachers to elassified stodents mainstresamed oo
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their classrooms? and How effective are these intervention strategies in improving
behavior problems? (Fiore et al., 1993).

A shortfall of Armperican cducation has historically been behavior mapascinent
{Wellis, 1994). This coupled with the fact that the regular i:duc-atiﬂn teacher Is oenerally

il equipped te handle the diverse problems of & special needs” stedent (Stoler, 1992). I

makes it more important than ever to teach teachers how to handle these students and

their problems.
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Chapter III: Design of The Study
Sample

The subjects of this study are twelve classified students who are mainstrearied into
the regular education classroom for at Teast one academic subje;:t. The students range in
age from nine to thirteen years old. Of these students, two are third graders, four are
fourth praders, five are fifth graders, and one is a seventh g:t'ﬂdét The third graders are
classified multiply handicappsd (MH)} and perceptually impaired (PI). The fourth graders
are divided between two teachers; one has a neurologically unpa:red {NI} child. and the
other has two neurologically mpaired (NI) and an emotionally iﬁ1paixed student (EIY. The
fifih graders are all classified perceptually impaired (PI), three zuée femaies(the only female
students in thas study). The seventh grader iz ¢lassified emotionally impaired (EI).

The studenis attend Southampton Township Schools whi:ch is a small rural school
distyict in Burlington County, New Jersey. There are currently 85 classified students in a
school district of 387 smdents. Ten of those 88 are sent out of the distdet. Thers are
only four students residing in district with a primary classification as emotionally impaired,
and twe of those studenis are part of this study. The students are housed in twao schools
on the same grounds. Kindergarten through 4th grade are in School #1, and 5th throngh
8th grade are in School #2. Some teachers and facilities are sh.ar..ad by both schools.

There is a complete child study team for the district consisting of one social worker,

one learning disabilities teacher-consultant and one psychologist. This year a full-ime
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adoinistrarer was assigned to the team. In the past admiuistrativﬁ dutics were shared by
the: tearn mernbers with the psychologist being considered the head of the tea.

The teachers involved in this study were voluntears obtained through a letter sent to
all 65 regular education teachers in the district, see Appendix D. The letter asked for
teachers to volunieer who had classiflied students in their classroom who were exhibiting
bebhavior problems. From this inifial letier five teachers with a total of twelve students
between them becamne a part of this study. To secure the teacher's ancoymity, they have
heen assigned a letter name, and their shidents who are the subjects of the stdy have heen

assigned a number (Example: teacher = A, student = A-1}.

Instromentation

The teachers’ who volunteered for the study were given 2 questionnaire containing
25 teaching strategics, sce Appendix E. These strategies were selected through reszarch
on intervention methods curently being developed and used. They were also obtained
from the Attention Deficit Accommmodation Plan for Teaching written by Harvey C.
Packer, Fhud, (1994), The teachers were asked to rate how often they used the stratcoies
listed om this questionnaire on a scale of 0 ta 3. O represenring never, and 3 representing
almost always. Omce this data was collected the Conners’ Téacher Rating Scale - 28
(CTR5-28) was distributed. This will be the method by whicil success of the strategy
implerentation will be measored. The initial adminisiration of this scale was the pretest

evaluation given on QOctober 28, 1994, Rating of the studemrs by this scale will ocour
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again at the end of this study March 3, 1995, and the pre apd postest resnits will be

gvalualed at that tiine.

Collection of Data

Once the teaching sirategy questionnaires and the T RS-28 pretest were collacted,
the process of matching strategies to teachers and stodents began, The first thing that was
done was actually matching behavior problems as deseribed on CTRS-28 Appendix A, to
intervention strategies Appendix E. A number of questions had to be answered before this
could occur. First, how strongly did the student axhibit rhe hehaﬁnr? (Clonners’ scale: ) -
not at al, to 3 - very much}. Second, was the teacher currently remediating the behavior,
and how often? (Strategics scale: 0 - never, to0 3 - almogt always). Third, (based on
research dara) does expecdimenrer feel contimiad remediation through use of this strategy
will improve behavior over time? At the conclusion of this process tweniy-vne sirategies
were selected to be used in the study, see Appendix B.

Finally, a list of strategies were developed for each rﬁt—:mbar of the study, see
Appendix F-J. Two specific sirategics were listed for every meabex of the smdy because
the theory behind these strategics were bagic pnciples of this intervention method. The
first stratepy was assipned ro each student becanse it is fundamental to any behavior
memagemett progtam, The second strategy was assigned to each student becanse it
reflected cognitive-behavioral principles and seemed to be an easy and eflective stratcgy

for teachers to implement from this intervention model. These suategles were: 1)
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Establish classroom rules, post rules in classroom and reiterate rules often; and 2) Ingtract
stodent o self-mondroriog, of self~monitoring of behavior (depending on whether the
stodent seored higher in the conducr or attention suhacale of the CTRS-28).  An actual
sample system for self-monitoring was distributed to each tgacher with their list of
strategies, to give them some anggestions on how to develop a self-monitoring procedure
in their classroom, see Appendix C. The rest of the strategies on the students individual
list were sclected due to high ratings in these aress on the CTRS-28 pretest.
Considerarton was also given to the teachers’ answers 0117 the Teacher Sirategies
Cuestionnaire, Appendix E. If a teacher scored low on an arez 0 or 1, and that strategy
coincided with a behavior on the Conners” Scale {Appendix A) that received a high rating
2 or 3, this stratepy was automatically assigned. Additional strategies may have been
asgigned for behaviors that received 2°s and 3's, with a2 maximam of 12 strategies per
smdent. The researcher felt that any more strategies would n;:it be manageable for the
teacher.

Full implementation of the strategies including the self-monitoring procedure began
January 3, 1993, and ended March 3, 1995 at which time the CTRS-28 posttest evaluation
was given. The sirategies were actually distributed on Decernber 13, 1994 so the teachers

could becorne fapdliar with them before full implementation was required.
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Procedures

For a two month period the teachers will be using the strategies lisied for the
tarpered children, to remediate or discourage inappropriate behaviors. They have been
instructed to implement the strategies in the manner they feel mﬁst appropriate (since they
kmow the students best), but to be sure to use all siraiegies that have been Listed for that
student on an ongoing basis. They are welcome to use the strategies with other mesnbers
ol the clagsrocm bt rasules will anly be compiled from the targeted ciass members.

At the end of this two month pericd the teacher will again be ziven the CTRS-28
and will be required to evalvate cach stokant’s behavior, They wﬂl not be given & copy of
the pretest, nor have they ever seen the results of that evaluation: Therefore, the results of

the positest evaluation will be based solely on their observation of the student at this e
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Chapter I'V: Analysis of Resulis

Research Question

Wil the adoprion of specific teaching strategies mprove behavier problems
exhibited by special education students enrolled in regular education classes grades thiee

through seven?

Analysis

Each shident’s pre and postrest results on the CTRS-28 were compared to
determine if their subscale scores went down indicating improved bebavior or went up
indicating an increase in problem behaviors, These reanlts are presented in Table T. Table
II will present an interpretive guideline for the T-scores reperted in Table L

Out of the twelve students’ in the study, five students’ s;ale gcores went down of
srayed the same in all four catepory areas, and two student’s scale scores went down or
stayed the same in three category areas. In both of those siudenis the scorcs went up
slightly in the category of inaitention-passivity. In an mnalysis of their tegt fesalrg the
increase was in passive behavior which eould be congidered a positive outcome of students
who were inttially exhibiting above average scores for conduct problems.

This leaves five students whose scale scores went up. Of those studenis, four
students’ scores went up in all four areas and the other studem::’s scores went up in two

areas and stayed the same in one area
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Table [

Pre and Posttest Results of Conners’ Teacher Raring Scale-28 (CTRS-28)

CTRS-28 Individual Scale Categories

Teacher Subject Sex Aecg  Classification  Conduct Hyper- Inatieniive Hyperactivity
Problems  activi -Passive Index

B A-1 M 9 MH
A2 M 8 FI
B B-1 M g NI
C C-1 M 10 NI
C-2 M 11 Ei
C-3 M 10 NI
G D-1 M 11 PI
D-2 F 11 PI
D-3 M 11 Pl
-4 F 11 Pl
D-5 F il Pl
E E-1 M 13 El

Note. In general use bv the test developer and in this study, T-scores of 03 or greater are
considered clinically significant and will be shaded in the table. me “Conners’ Rating Scale
Manual”, by €. Keith Conners, PhD. p. 11. Copyright 1990 by Multihealth Systems, Inc.

Pretest results of the CTRS-28 will be listed first for each subject and posttest results
will follow.

* An asterisk * next to a score indicates a higher scale score, or increase in problem behavior.




Table IT

Interpretive Guidelines For T-Scores of the Conners” Teacher Rating Scale

Range
Above 70
06 to 70
(1 to G5
56 to 50
45 to 53
40 to 44
3510 39
300 34
Below 30

(Conners, 1990)

Crndeline

Very much above average
Much above average
Ahove average

Slichtly above average
Average

Slightly below average
Below averaps

Much helow average

Very much below averaoe

4



3

When the CTRS 28 postlests were distributed cach teacher was given 2 sheet (o
elicit additional comments from them. They were asked to: Add any information they felt
may have affected the outcome of this study; or any information about the subjects,
grrategics, of smdy itgelf that they felt was important. This information, coupled with the
information that was gathered when the pretest was adminisiered, led to the conclusion
that many factors apart from the strategies and their implementation affected the ouicome
of the results. Those factors which seem to be of most conscqueﬁct: will be discugsed.

The first factor that scemed 1o greatly ¢ffect the results was the use of Ritalin either
before onset of the study or during the study. Ritalin is a méthylphenidata which is &
stimulani drug proposed to increase concentration (Silver, 1993);. atndent A-1 was placed
ot Ritalin afrer the pratast was given and exhibited significant behavior improvement, see
Table T. Student A-2 was already receiving Ritalin mgulaﬂy before the onset of the
study, but his parents beeame  more eonsistent with its” administration after the pretest,
again significant behavior improvement was noted, see Table 1. B-1 began taking Ritalin
about 2 weeks prior (o the onsel of the study. In posttest results this subject moved from
above average ranges to average range in three categories, and stayed the same in one
category with a scale score of 44 which is considered slightly below average, see Table 1L
Subject C-3 was already receiving Ritalin ar the onger of this study, however, his dosage
was regulated during the study. This stodent’s scores went down in three areas and stayed
the same in one. Student E-1 was administered Ritalin shortly before onset of this study.
In posrtest results improvement was exhibited in two areas, he stayed the same in one

area, and went up in the category of inattention passivity {which teacher noted and test
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results confirmed was passive behavior). The teacher stated that the drag mway have made
him a litte too passive and may need to be regulated, Subject C-1 was reevaluated by the
child study team during this investigation znd a recomunendation of Ritalin intervention
was prescribed but not yet implemented. Thiz student’s scale scores went down in one
area, stayed the e in ope area, and went np tn two areas. I“, addition, the student was
pulied out of the repular education classroom for two periods and was given replacement
reading and math The regular education teacher fecls this canged him to he more
inattentive when he returned to the regular education c:lassrc-oﬁ The inattentive-passive
calegory is one aréa in which his scale score went up.

In summary, five of the seven studenits who bebaviors i:mpmvﬁ:d ftom pretest o
positest evaluations were receiving Ritalin deng latervention by the time the posttest wis
given. Two teachers in the study commented that (based on previous knowledge of theix
students before Ritalin) the success they felt was achieved Withi the strategies, would not
tave heen as gignificant withowut Ritalin intervention.

Another factor that seemed to significantly effect the ovteome of the resufts was the
degree of parent sopport and the amount of reinforeement that was generally recetved at
home. From a survey of comments by the teachers, four subjects parenis were reporied as
being supportive of the child and the teacher. All four of these students’ seale scores
improved. The parents were reported as monitoring and helpﬁ‘lg: smdeants with homework,
and corresponding with the claggroom reacher on a regular basis.

A third facter thar the teachers seemed to feel aided in their use of the stralegics was

the amonnt of time the stadent was in their class during the day. I was stated by a
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mmber of the reachers, and apreed upon by the others, that the more dme the student
spent in their classroom during the day, the easjer it was (o implement the strategics (nore
consistency was achieved). They also felt that when this c:onsistency occurred, the
strategies were more effective. This theory, however, can peither be supporred nor
refiuted based on the results of this study. Out of the seven smdents who demonstrated
progress in behavior froa the pretest to posttest evaluation, thrée of those studenis were
in the inclusive class for three or more periods a day. Iowever, two students who were
also receiving the strategies for more than two periods a day exhibited an inetease in
inappropriate behavior, based on the CTRS-28 postrest evaluation. One of these students
received higher scores in all four category areas, and the other student increased his scores
in two of the calegories. It should also be noted that, altborgh, smdent A-2 (who
exhibited gignificant improvement) was only receiving the stratégles in his inclusive class
for ane peried a day; be was spending the rest of the day in a resource room whish bad
already been using many of the stategics presented in, this smdﬁr. Therefore, consistency
may have been established through this source.

The teachers also commented that, had they had a chance 1o wse these strategies
over a longer period of time maore inprovement wonld have been achteved. Tn one study
of a similar nature it was reported that, students who consistently received behavioral
interventions in schools achieved more behavioral gains than students who Jdid not
(Trovato et al., 1992},

Another factor that the weachers felr affecred their ability to implement the strategies

was their edocational naindog i working with special education students. Also,
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monitoring and consultation by an LDT-C, special education teacher, or other persons
trained in this field oo a regular basis, would have helped make implementation of these
strategies more feasible for them. As a whole the teachers commented that the strategies
themselves were practical and workable. They stated that ongoeing use on a consistent
basis would make behavior management easier. However, generally they felt that their
background knowledge in special education was limited and this hindered their ability to
implement the strategies as effectively as they would have liked. They felt that improved
training or inservicing in this area and support in implementing strategies like these, would

be helpful.
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Chapter V: Sinmmary, Conclnsion and Discussion

Snmmary. Conclusion and Discussion

The purpose of this study was to develop strategics for regnlar edncation teachers to
use Lo control the behavior problems thar ace exhibited by some classified students who
are included i their classrooms. Over a two month period five teachers administered
intervention strategies as described in Appendixes F - J, to twelve stedents who were the
subjects of this smmdy. Out of those twelve students, seven demopstrated woproved
behavior measured on the CTRS-28 posttest evalnation. Althmigh it would appear that a
degres of success was achieved through use of the intervention method, cantion mnsr be
taken when evaluating this success, Many factors, other than chiiase already mherent in the
implementation of the strategies and the reliabiitty and validity of the test resuolis, appeared
to influence this study and its” subjects. These factors included: Riralin ding nse, parent
support, and the amount of time the student spent in the inclusive classroom receiving the
strategies. Some students may have exhibited improved behaviors that were not based
solely on the moplementatian of the soatregies, but rather, on the degree to which these
factors affected them. In addition, it was noted by the teachers, that had the strategies
been administered over a longer perind of time more improvement may have been
demonsiraied. It was also cited, that more taining in working with special needs
students, and ¢loser moenitoring by special educaron suppart staff, would make strategies

like: these more feasible for a fepular education teacher to use.
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Generally, the teachers' felt comfortable with the strategies and felt that the use of
strategies like these improved their ability to manage a class that included special needs
students. Although the resulis of this study were inconclusive, 1t did establish the fact that
a method for maintaining classroom control which includes specific techniques for special

educaticn students in the regular education ¢lassroom, is needed.

Recommendations For Further Study

As a result of my research and findings in this srady some questions have intrigued
me. | would like to present these questions for further study:

s  ‘While medications like Ritalin significantly reduce the_ symptoms of inattention
and hyperactivity (Buchoff, 1990}, are they more effecl:iva when used with a
hehavior management program? |

» Do students who consistently receive stroctaze at home respond more favorably
to a behavior management program In school?

s Does consistent use over a long period of time, of behavioral intervention

strategies, result in continued decrease of targeted inappropriate behaviors?
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CONNERS’ RATING SCALES

Child Name:! Child Age: Child Bex: Teacher: .

Imatructipne; Read apch dam balow careiully, and degide how much you think the child hag been bathered by this prcl:l:lr:nm during the past manth

Mot at all

Brany Much CTRS-28

o

1. Hestless in the "squirmy” sense !

2. Makes Inappropriate noises when s;fhe shouldn't
3. Demands must be met Immediately:

i 4. Acls “smart” {impudent or sazsy) :

3. Temper outbursts and unpredlctah!e behavior
6. Owerly sensitive to criticiam

7. Distractibility or attention span a prublem
8. Disturbs cther children

3, Paydreams

10. Pouts and sulks

11. Mood changes guickly and r:lrﬂ.e'tlt':ﬁll'l.cr

12. Quarrelsome

13, Submissive attitde toward authurlty

: 14. Restless, always up and on the gn

it 18, Excitable, impulsive :

il 16, Excesslve demands for teacher's attentiurt
17. Appears to be unaccepted by group

1&. Appeats to be easily led by other :hll:lren
23 19, No sense of fair play

i i 20. Appears to lacK leadership :

. 21. Fail=s 1o finish things that s/he shrts

22, Childish and Immature ,

23. Denies mistakes or blames others

24. Does not get along well with other :children
23. Uncooperative with classmates

2E. Easily frusirated in effarts

27. Uncooperative with teacher

28. Difficulty in learning

0 o900 00C0Oo0 o000 oI Oo0c o0

(=]
Mh.lHMNMMNHMMMNMMMMMNMMMMNMMMM

Mot AL Al

& Copyright 1382, Mult-Haalh Sy=tems, Inc. intha USA: 08 nlagara Falks Bouleyasd, North Tonawanda, NY 141zn,§ {B00) 488 E0NE.
USAOF Canada: (416) 4241700, In Canada: &8 Cverkan Boutevared, Suite 210, Toronlo, Ontarke M4k 1P, {300) 268-5011.



APPENDIX B

COMPLETE LIST OF STRATEGIES USED IN STUDY

33



34

The following list of strategies were selected to remediate the behaviors described on
the Conners” Teacher Rating Scale-28, see Appendix A, The nmjnbers that follow each
strategy ate the behaviors from the Conmers’ Scale which these sfrategies were selected to
modify. Many of these strategies could be used to remediate behaviors other than those

listed; this is just an example of how they were used in this stedy.

e Establish classroom rules, post nules in classroom and reiterate rules often. 2, 3, 4, 8,
12, :

¢ [Instruct student is self-monitoring of behavior (hand raising, calling out, etc.). 2, 5, 8,
10, 11, 12, 15, 16, 23, 27. :

& [nstruct student in self-monitoring (stay on task, pay attention, etc.}. 7, 9, 21.
*  Allow student to stand at times while working. 1, 7, 14.

® Reduce distracting stimuli by having the student put away books, pencils, etc. cn and
around desk. 7.

* Reduce directons to steps (make them clear and distinct). 21, 26, 28.

* Give student opportunities to display leadership roles in the classroom (line leader,
passing out papers, team captain, etc.). 17, 18, 20, 22, 24, 25 |

*  Reduce workload when needed to alleviate stress. 16, 21, 26, 28.
* TEncourage the stndent to make eye contact when they are speaking. 7, 9.
& Provide opportunities for seatbreaks (run errands, etc.). 1, 14, 26.

* Provide a quiet place for the student to do seatwork, if need. 7, 8§, 21.



Reinforce frequently, especially when signs of frustration are noticed. 5, 23, 26, 28.
Supervise student closely during transition times. &, 15, 18.
Have the student repeat the directions after they are delivered. 7, 9, 23, 28.

Structure the environment in such a way as to reduce distracting stioonli, (seat stndent
away from posters, computers, ete.). 7.

Reinforce the student for concentradng on 4 task for a length of time. 1, 7, 9, 14, 21,
26, I

Ienore minor misbehavior. 6.

Seat student close to the sonrce of information, or move toward student to increase
thelr attention of information being presented. 9, 23.

Seat student near a good role model or near teacher. 8, 16, 18, 24, 25.

Separate the student from peers who may be encouraging or stimulating the
inappropriate behavior. 2, 4, 8, 17, 18, 22, 24, 25,

Pair oral instructions with written instructions. 7, 9, 28.
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Sample Systern For Self-Monitoring

Make a list of about 3 to 5 conduct or attention problems that the student may be
exhibiting. If the monitoring strategy listed is behavior related , list conduct problems. If
the monttoring strategy listed is attention related , list atfention problems. Go over the list
with the student, they may even be able to contribute to the list. :Asl-: the student to begin

to monitor themselves to see if they are demonstrating the behaviors on the list.

* gptional - You can put a Post-a-Note on the student’s desk and they can make a tally
of when they demonstrate one of the inappropriate behaviors listed. 1) They don’t have to
say anything to the teacher this can just be for their ewn mformation; or 2} You can also
monitar this and possibly reward them if they show improvement over a period of time

(such as a weelk).

The goal of the strategies and this system 13 to decrease the amoumnt of inappropriate

behavior being exhibited over a period of time.
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Dear Teachers:

As part of my master's thesis, I will be developing strategies for regular education instructers to use, in

order to centrol behavior problems exhibited by classified students who are incleded in your classroom,
I am looking for teachers who are: 1) interesied in being part of this study by using the strategies T will

develop, and 2} have classified stodents in their classroom wheo are exhibiting behavior problems. This

project has already been approved by M., Martin and The Southampton Township Board of Education.

In order to be a part of this study you need only to check yes and tell me how many of vowr classified
students will be involved in the stady. There will be no hreach of confidentially on your part since the

child's identity 15 not necessary to conduct the experimant.

The goal of this study is to control the behavior problemns of some yvour students, and aid in classroom
management. There will be minimal work required on your part (a few questionnaires and
implementation of the straregias at some point dnring the school year), If this project is successful the

outcome will far ourweigh the effort.
‘Thanks for your interest and participation in this project. I look Iorward to working with you this year,

Please retum this form by Friday September 30, 1994

Yes, I would like to participate.

Number of students T will include.

No [ do not wish to participate.

Teacher's name
Girade teaching
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Teacher Strategies Questionnaire

Teacher's Name ) Grade Teaching

Dacide how often you currenily use these stratepies in your classroom, and cirele the appropriats
responss. Consider the students who are part of this study when responding.

(=Never j=Nometmes Z=Frequently 3=Almost Always

Establish classtoom mles, post niles in claggmom and redterste

rules often

Seat stndent near pood role model or near teacher.

Prompt appropriate social behavior either verbably or with

private signal.

Supervise stndent clossly during trancition times.

Provide peer helper when a reacher i3 unavailable to assist the

simdent.

Allow student to stand at timas whils working.

Pair oral Instructions with wiltten Insbrictions,

Seai stndent ¢lose to the source of information or move toward

student {0 1ncreass their attention of wmformation, beng

pregented. .

Reduoce distracting simuli by having the stadent pet away

books, peneils ete. on and aronnd desk.

i 10) Involve student a5 much as possible n Jseson, prasaniatan.

* 11) Give smudent oppormunites to display leadership roles in the

{ classroom. .

i 172} Rednes dimctions to steps.

; 13} Have the smudent repeat the divections after they are deliverad.

1 14) Praize compliant behavior.

! 15} 1gnore minor mishehavior

i 10} Reduce workload when necessary to alleviate swess,

4 17} Separate the student from peers who may be encouraging or

i stimulating the inappropriate behavior,

# 1%) Encourage the student to make eye contact while they are

: delivering information.

= 19} Provide opportunities for seat breaks (run errands, etc.).

i 20} Remtorce the stndent for concentrating on a task for a lenpth of
| e,

4 21} Stmucture the environment in such a way as to reduce distracting
stimuli { seat student away Tom posters, learning centers. e1c. ),
" Z2) Provide a quiet place for student ta do seutwark, if needed.

- 23) Prompt stndent when they are off tagk (gesture or gpeak in

i stadenr).

i 24) Reinforce frequently when signs of frustration are noticed.

ff 25} Instruct student 1n self momtonng of behavior { band raising,
i calling out, ete.).

Lo [ . e B Y e ) [

f=]

L= R

L e =

=
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Teacher Strategies - A,

Snubject D.OE. Sex Classification
A-l 12/2/85 M MH
A-2 11/17/85 M PI

1. Establish classroom rules, post rules in classroom and reiterate mules often.
2. Instruct student in self-monitering of behavior (hand raising, calling out, efc.).
3. Allow student to stand at times while working.

4. Reduce distracting stimuli by having the student put away books, pencils, etc. on and
around desk. '

5. Give student opportunities to display leadership roles in the classroom (line leader,
passing out papers, team captain, etc.).

6. Reduce directions to steps (make them clear and distinct).

7. Encourage the student to make eye contact when they are speaking,.

8. Reduce workload when needed to alleviate stress.

9. Provide opportunities for seat breaks (run exvands, ete.),

10. Provide a quist place for the student to do seatwork, if need%d.

11. Reinforce frequently, especially when signs of frustration are noticed.

12. Supervise student closely during transition tirpes.
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Teacher Strategies - B

Subject D.G.B. Sex ' Classification

B-1 3/18/85 M NI

1. Establish classroom rulzs, post rales in classtoom and reiterate rules often.
2. Instruct student in self-monitoring (stay on task, pay attention, efc.).
3. Allow student to stand at times while working,

4. Reduce distracting stitnuli by having the student put away bocks, pencils, etc. on and
around desk.

3. Give student opportunities to display leadership roles in the classroom (line leader,
passing out papers, team <aptain, etc.). '

6. Reduce directions to steps (make them clear and distinct).

7. Have the student repeat the directions after they are delivered.
£. Reduce workload when needed to alleviate stress.

9. Provide opportunities for seat breaks (min exxands, e1¢.).

10. Stracture the environment in such a way as to reduce distracting stioli (seat student
away from posters, computers, etc.).

11. Provide a quier place for siudent t0 do seatwork, if needed,

12. Encourage the student to make eye contact while they are delivenng mformation.
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Teacher Strategies - C

Subject D.OB. Sex ' Classificarion
C-1 10/3/84 M . NI
Cc-2 1/24/84 M | FI

1. Establish classroom rules, post rules in classroom and reiterate rules often.
2. Instruct student in self-monitoring (stay on task, pay attention, €1¢.).
3. Allow stedent to stand at cimes while working,

4. Reduce distracting stimuli by having the student put away boc:lks, pencils, etc. on and
around desk.

5. Reduce workload when necessary to alleviate stress.

6. Provide a quiet place for student to do seatworlk, if needed.

7. Reduce directions to steps {make them clear and distinet).

8. Reinforce the student for concentrating on a task for a length ﬁf time.

9. GGive student opportuniiies to display leadership roles in the clﬁssmom (line Jeader,
passing out papers, team captain, etc.). C-1 ONLY

9. Structure the environment in such a way as to reduce distracting stirmuli (seat student
away from posters, computers, etc.). C-2 ONLY
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Teacher Strategies - C

Subject D.0O.B. Sex Classafication

C-3 12/4/84 M | NI
1. Establish classroom riles, post rules in classioom and reiterate mles often.
2. Instruct student in self-monitoring of behavior (hand raising, éa]]jng out, &tc.).
3. Atlow stmdent to stand at times while working.

4. Reduce distracting stimmli by having the student put away books, pencils etc. on and
around desk.

J. Reduce worklead when needed 1o alleviate stress.

6. Provide a guiet place for student to do seatworlk, if needed.
7. Supervise student closely during transition times.

3. Ignore minor mishehavior.

8. Provide opportunities for seat breaks (run errands, etc.).

10. Struchire the enviromment in such 2 way as to redoce d15t[a¢tmg stomnli (seat student
away from posters, computers, etc.).
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Teacher Sirategies - D

Subiject DO B, Sex ' Classification

N-1 4127783 M ' FI
I. Estahlish classroom rules, post rules in classroom and reterate rules often.
2. Tnstruct student in self-monitoring (stay on task, pay attention, etc.}.

3. Eeduce distracting stimuli by having the student put away books, pencils, cic. oo and
around desk. :

4. Seat stvdent near =ood role medel or near teacher.
3. Supervise smdent closely during transition times.

6. Seat student close to the source of information, or move toward student o increase
their attention of information being presented.

7. Have the student repeat the directions after they are given.

8. Structure the environment in such a way as 1o reduce distracting stimuoli (seat student
awdy Lrom posters, compulers, etc.).

9. Provide a quiet place for smdent ro do seatworlk, if neadead.
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Teacher Strategies - D
Subjecr DOR. Sex {lasgificarion
D-2 10/8/83 F Fl
D-4 BI2183 F Pl
N-3 3130083 ¥ Pl

1. Establish classroom rules, post rules in classroom and reiteraté roles often.
2, Insiruct student in sell-monitoring (stay on task, pay attention, etc.).

3. Reduce distracting stimuli by having the student put away books, pencils, etc. on and
around desk,

4. Seat student near good role model or near teacher.
3. Pair oral instructions with written instructions.

6. Sear student cloge to source of information, or move toward student to incresase their
artention of information heing preseated,

7. Reduce directions to steps (make them clear and distinct).
&. Have the student repeat the direction after they are deliverad.
9. Provide a quiet place for student to do seatwork, if needed.

10, Strocture the environment in such a way as 1o reduce distracting stimuli {sear stodent
away from posters, comuputars, e1c.).



Teacher Strategies - )

Subject D.O.B, Sex Classification
D-3 11/14/84 M : Tl

1. Bstablish ¢lagsrommn rules, post rules in classroom and reiterate rvles often.
2. Instract studen in self-monitoring of behavior (hand maising, calliog ont, ate,),

3. Reduce distracting stimmli by having the stdent put away books, pencils, etc. on and
around desk. '

4. Allow student ro stand ai times while working.
5, Sear gtuclent nesr a good xole model or near wacher.

6. Seat student close to source of information, or move toward student to increase their
aitention of information, being presented.

7. Separate the student from peers who nay be encouraging or stimulating the
inappropriate behavior,

8. Provide opportunities for seat breales (run errands, etc.).
9. Provide a quigt place for student 1o do seatwork, if needed.

10). Supervise student closely during transition times.
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Teacher Strategies - .

Subjact D.OE, Sex Classification
E1 2/8/82 M : El

1. Establish classroom rules, post rules in classroomn and reiterate rules often.
2. Instruct student in sell-monitoring (stay on task, pay atteotion, £1¢.).

3. Reduce distracting stimuli by having the stdent put away beaks, pencils, ete. on and
avonnd desk.

4. Allow student to stand at times while working.
5. Pair oral instructions with wrilten instructons.

6. Give student opportunitics to display leadership roles in classroom (passing ot papers,
group leader, ete.). '

7. Reduce directions to steps (malce them clear and distinct).
8, Reduce wonrkload when necessary to alleviare stress.
9. Provide opportunities for seat breaks (run errands, etc.).

10, Provide a ¢piet place for student to do geatwork {if posgible).
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