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LBSTRACT

VYalerizs B. Sweeten, Attitudes of Fourth and Fifth Grade
Students Towards Gewnder and Careers, 1. Randall 3.

Robin=on, Thesis Advisor, Master of
Belence in Teaching,
June 1%, 1995

This study was designed to determine if students in a
suburban, sovthern Wew Jerszsey elementary school would have
gender-biased attitudes concerning appropriate roles and
careser zspirations for males and females.

A guestionnaire waes admipistered Lo a =semple of 100
studaents Trom a tokal papulation of 74 fourth grade students
and 5% fifth grade students from one school in a sonthern New
Jersey suburban school district. ILems opn t{he gnestiocnnaire
incladed & 1ist of ocoupationa as well as guestlons regarding
gender and careers.

The hypothesis was not supported because it was L[ound
Lhat most of the students did pot possess a gendar-biased
attitude. Of the 100 students who participated in the =tudy,
&5 achieved a score of 46 or below, indicating aon-biased
attitudes of careers and qgender. Thirty-five s=stundenis
achiavad a scara of 48 or abova, which indicataed a biased
attitude. Additionally, the second hypothesis was supported
in part and unsupported in part. The ratios of biased girls
to non-biased girls and of biased boys to non-biased boys were
about equal ab 2:3 for esch. However, it was found Lthal tLhe
girls and hoys ware agually unhiased, rather than biased as

the hypothesis pradicted.



MINT-ABRSTRACT

Valerie B. Sweesten, Attitudes of Fourth and Fifth Crade
Students Towards Gendar and Carwmears, Dr. RBandall &,
Robinson, Thesis Advisor, Master of
Science in Teaching,

Juna 19, 1995

This study determined 1L studenls 1n a suburban, southern
New Jerscy elementary schoel have Jendar-biased attitudas
concerning appropriate roles for males and females.

One hundred students participated in the study. Siwxty-

Live achieved a score of 46 or below, indicating non-biased

attitudes. Thirly-five sludents achieved a score of 480 or

above, Indicating a biasad athituda.
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CHAPTER T
SCOPE OF S5TUDY
INTRODUCTION

From the time humans are born thay are labeled as male
or female. @Girls are oftentimes given pink, frilly dreseses
and teddy hears. Thay are many times taught tc be sensitive,
polite and proper. Boys, on the other hand, are oftentimes
given footballs and are often told to be compelbitive and
strong. {Sadker & Sadker, 1994). These role-identifying
messages are alszo often taught in school and affect how
students learn in schoel. Girls are often hesitant to compete
with boys. Girls generally do nelt have the confidence to
answer questions during classroom instrunction unless they are
sure of the anzwer, while many boys will raize thelir hands
before they hawve fully developed an answer in their mind
{Sadker & Sadker 1994).

History has shown that females are often not given the
game opportunities as males when it comes to education and
carear choices, More than 20 vears aqgo, Title 1X of the
Educatlonal AZmandments of 1972 was passad. Title TX prohibits
discrimination based on gender in edecaticnal programs that
receive Tederal funding. Yel, as late as 1992, scme girls

were still not receiving the same quzlity of education as some

boyz, particularly in the fields of mathematics and science



(BAOW, 1992).

Because poth girls and bovs receive informetion aboul
what is masculine and what is feaminina, thay develop ideas
abont what are appraopriate roles for thelr cwn sex as well as
what are the appropriate roles for the opposite sex. Some
boys and girls may unnecessarily limit their career ophblons
because some wmay avold non—-traditional careerz due to the
messages about what is appropriate for their gender. Although
the problem of =stereobyping based on gender has raceived
attention since the passage of Title IX, it does not seem that
enough has been done Lo change Lhe =z=lereclypess  (Stroehar,
19584, Bhort 19393).

STATEMENT OF THE FROBLEM

Studiez strongly suggesh Lhal children were historically
and are carrently bombarded with messages eboui the roles of
males and females in society {(Sadker E Sadker, 1994, AAUW,
1992) ., Doye and girls are Ltaught Lhal Lhere are scme jobs thatl
females cught do and some Jjobs that males ought do. This
informetion can affect the fubture career aspirations of scme
students. Fduacators must expose girls and boys to the varied
roles of males and females in society rather than send the
ne=saqe of gender-specific roles.

HYPOTHESTS
It was hvpothesized that students in a2 suburban, southern

New Jersey elemenbary school would heave gaoder—-bhilasad
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attitudes concerning appropriate roles for males and females.
It is further hypothesized that male and female students wonld
be equally gender-biased in their attitudes.

DEFTHTTION OF TERMS

The following terms were used in this study:

Gender-bias - "A mental leaning; partiality; ([or]
prejudice”" based oh gender (Webster, 19579).

Gender-neutral - Indifference to stereotypes of gender.

Gender-specific - Stereciyping based on gender; see
gender-hbias.

Non-Traditional -jcbs - Professiopns or careers held by
a gender not ordinarily associated with that job. This gender
would hold minority of the available positions.

Stereotype - "A fixed idea oxr popular conceptien”
(Webster, 1979).

Traditional jobs - Professions or careers that are
associated with one specific gender. This gandar would held
a majority of the available positions.

The traditional Jjobs used in +this stody included:
doctor, secretary, nurse, teacher, construction worker, police
officer, professcr, gcientist, homemaker, professional
athlete, chef, beautician, attorney, and accountant.

LIMITATIONS /DELIMITATIONS
Due to the nature of the regquirements of this study, the

following limitations/delimitations could not be contreolled.
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This study should ideally be conducted in a variety of
school settings for a truer aszeszzment of 4th apd 5th grade
students. However, the research was limited to five intact
classrooms in one school in a southern New Jersey school
district.

Four of the teacherz are female and one is male. It is
possible that one or more have gender-hbiased attitudes which
would be reflected in their lesscns. This may have affected
the background knowledge of the students.

The zchievement level of the students may have effected
the outcome of this study. Although the gquestions were worded
on a grade—appropriate level, some students may have

misunderstoed or misread some of the questions.



CHAPTER IT
TITERATHRE REVTEW
INTRODUCT LON

Girla and boys ara diffarant. They are traditionally
raised to commnicate differently (Tannen, 1990). Because
girls are raised to be polite apd accommedating and boys ere
taught to be aggressive and forward, boys and glrls recelive a
different education even if they are sitting in the same olass
with the zapme Leacher (Sadker and Sadker, 19943,

Although Title IX of the Educational Amendments which
probikits discrimipetion based on gender in educational
programs that receive federal funding, has been in place for
more than 20 years, current studies indicate that schoals
2Lill shortchenge females. (BAUW, 1992). Subtle dilferences
in the way males and females are Laught is cne of tha
contributing factors. According to David and Myra Sadker,
(1994, 1989) who have devoted their careers to studying
gender-bias in schools have found that teachers tend to give
more af their Lime and atteption Lo boys. Boys are usually
given longer amountsz of time to figure out anaswaras than giris.
Subtle differences such as these negatively affect the self
esbean of a girl. (Sadker, 1994, BA(W, 1992, Jones and Jones,
19B%). "Whether the attention is positive, negative, or

neutbral, the golden rule of the American classroom is that



bovs get more" (Sadker, Sadker, and Steindam, ». 47).
THE GAF IN MATHEMATICS AND SCIENCE

The difference in education of girls and boys is showing
up in the fields of mathematics and science (Fort and Varney,
1989, and Blake, 1993). Part of the problem is girls
“approach problem sclving from the perspeciive of
interdependence and relationship rather than from the izclated
skill analysis viewpolnt favored by boys" (Blake, p. 33).

Research shows that girls have less confidence in their
abilities in mathematics and science. Farthermore, they
believe aclence and mathematicz will not be usaful to them in
the future (Gardner, Mason and Matyas, 1989). The effect of
this is felt ip the science community. In 1989, females made
up only 33 percent of those in the science profession (Blake,
1993).

A study condected in 19B8 revealed that many boys and
girls picture scienkist as white males (Feri =snd vVarney,
1989). The study asked students to write a short essay and
draw a picture of a typical scientist. OFf the 1,654 students
who responded, 1,519 wrote about and drew pictures of males.

FEMALES AND CAREERS

Science, however, is not the only field affected by
gender-sterectyping. A study, condocted in 1994 by Susan
Rochenberger Stroeher, found that her kindergarten students

stereotyped the gender of =a person based on a career
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{S8trosher, 1994). In this limited study the students were
asked to name the gender of a perscon based on a given career.
It was found thet traditionally male careers such as a doctor
elicited a response of "boy™ and traditionally female carcers
such as a nurse elicited a response of "girl." Furthermore,
in an ipterview the girls in the study named traditionally
female careers as their own career aspiration.

These results do nct appear to be isclated. In 1281,
E.B. Thomas found that women tend to limit themselves as much
as society limits them. "The barriers to entering
non-traditicnal jobks for women...appear to fall inte twe major
categories — the women‘s own perceptions of non—traditional
jobs and pressures from persons considered by women to be
impeortant te them." {Thomas, p. 33). Women in his study
tended to choose traditionally female occupations because the
women stated that they felt these jobs were "appropriate™ for
WOmMEn .

Tt does not seem as if attitndes will change any time
soon, acceording to recent research. A study in 1993 found
that gender-sterecotyping among elementary school children is
5till prevalent (Short, 1993). 1In that study, moral dilemmas
were presen.ed to young students. The dilemwa included some
type of discrimination based on gender. Some of the
discrimination was directed against males and some agalinst

Females. The study revealed that the students accept
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discrimination bazed on gender. Women also receive
information about "appropriate" female roles in the setbing of
higher education. According to raesearch results of the
Sadkers, higher educztion which is geared towards preparing
women for careers is also gender-biased (Sadker and Sadker,
1994).

Many women interviewed by the Sadkers relaled sborias of
having their input in clase "diesmissed" by profassors, while
the comments of the males raised dlscussion.

Textbooks used in college, like textbooks usad in
kindergarten through high school, oftentimes exclude the
acconpl ishmants of females, according to research conducted
by the Sadkers. Thev also found Lhat Lhese same boocks olten
use the generic male proncuna and nouns. While this is
somatimas saan as Little more than semanties, the Sadkers
found that when careers are described with a male proncun,
femaies find the Job less appealing than when a nentral
pronoun is used.

It seems +that bayond college, women were still
axpariancing gender—-blas. The bias may be held by (he women
thamsalvas. According to the Szdkers, in 19921, "[emaleas
comprized 83 percent of librarians, 8¢ percent of slementary
gschool bLeachers...95 parcent of registered nurses, and 29
percent of kindergarten and preschocl teachers, dental

hygienists, and secretaries. [In 19923, women were] oniy 17
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percent of the nation’s architects, 9 percent of the ¢lergy,
8 percent of the enginesrs, ([and] 3 percent of the
technicians..."” (Sadker and 5adker, . 195).
MATFES AND THFE GENDFR—GAP

Although girls receive most of the attention in the
problem of gendar differences, boys &sre alsc sopewhal
affected. BSpecifically in the arca of reading, boys are more
often found in remedial reading programs than girls. A study
in 1287 found that during the fTirst few years in alementary
school some boys decide that "school learning activities, and
particunlarly reading, are nobk Ffor them" (Osmont, p. 758]).
Osmont found that many boys were not interested in reading,
alibough many of the books available Lo Lhem were aboul hoys.
Rezsearchers have stated thet girls Tail to Fingd relavancs in
books available to them in school becanze they are written
without atreng female characterz (Sadker and Badker, 1094,
Osmont, 1987,). However it seems that these same beoks are
not helping bovs achieve in reading. BAcoccording to Osmont, a
slgnificant numbar of boys are seriocusly under—achieving in
the area of reading by the final year of elementary school.

SELF-ESTEEM

Iow self-astean 1a ancther problem that {a a result af
the gender-gap in schools. A 1990 survey conducted by the
bmerican Aszszocistion of University Women (230W) [onnd that

salf-astaan for glrls drops dramalicelly from elementary
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school to middle school. For example, in elementary school,
60 percent of giris said they were happy about themselves.
That number dropped to 37 percent inp middle schocl and 29
percent in high school. Although the nonmbers dropped for the
males as well, the numbers were not as significant as the
females. Confidence, which is closely related to self-esteam
is another problem for many gqirls. A study in 1883 found that
girls who were successful in school had little confidence in
their ability (Jones and Jones, 1989). The researchers asked
boys and girls of varying ability levels to predict how well
they would be able to answer science and mathematic-related
guaestions. They found that "the brightest girls...are most
likely to be lacking confidence in their ability to solve
novel problems" {Jones and Jones, p. 192). To determine the
canse of the results, the researchers interviewed scome of the
girls in the study. They found that the girls felt that the
boys were laughing when they gave ilncorrect responses. The
girls alsc said the teachers became impatient with them.
Finally, they were afraid of what others in the class would
think of *them if they were intelligent. They said it was
socially acceptable for the boys to be smart, but not socially
acceptakble for the girls.

While females traditionally have problems with low
self-estaeem, males also hold females in lower esteem. The

Sadkers {1994) analyzed essays written between 1988 and 1990
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by almest eleven hundred Michigan students about their
feelings of what it would be like to be the otbher gender. OF
the 565 boys in the study, 95 percent did not see ane
advantage to being the opposite sex. Cne boy wrote, "If I
woke up tomorrow as a girl, I would stab myself in the heart
fifty times with a dull butter knife. Tf T were still alive,
I would run in front of a huge semi in eighteenth gear and
have my brains mashed to Jell-0. That would do it."

Some of the boys in the survey named amcong the
disadvantages of being a girl as the inability to be president
of the United States and a professional football star. They
also stated that girls do not get as many Jjobz as men, or as
much money &as Mmel.

SUMMARY

The problems asscciated with gender-bias in school have
been known by the educational community since at least 1972
whan Title TX was passed. Twenty years lLater, however,
studies still reflect the effects of gender-bias in schools.
Girls are still not achieving the same amount of success as
their wmale counterparts. Boys and girls =still see a
difference in the opportunities available to males and females
in socliety. Many girls still suffer from a low self-estcem.

All of this can be traced to gender-bias in schoals.



CHAPTER ITI _
PROCEDTRES AND DESIGN OF STUDY
IRTRODODCTION

This study was designed to determipne if students in a
suburban, southern New Jersey elementary schocol would have
gender-biased attitudes concerning appropriakte roles and
career aspiraticns for males and females.

SAMPT.E

The subjects of this study were fourth and fifth grade
students frxom an affluent, suburban achool district in
scuthern New Jersey. Five classrooms from one school were
used. Two fourth grades with 24 students each and one fourth
grade with 26 students were part of the population from which
the sample waz chosen. In addition, two fifth grades with 29
students each were also part of the population from which the
gample was chosen. A Lotal sample size of 100 was usad. A
guestlconnaire was designed by the researcher of this study.
(See appendix A). All fourth and fifth grade ztudents were
eligible to complete the guestionnaire once a signed
permission slip was received by the researcher. (See appendix
BY.

EXPERTMENTAT. DESTGN/PROCEDURES
R zample of 100 students was drawn f£rom a total

population of 74 fourth graders and 58 fifth graders from one

12
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school in a southern New Jersey suburban school district. The
gtudents were randomly chosen for cne group.

Partieipation in the study was voluntzry. The students
were told not to write their name on the guestionnaire or to
include any comments that would indicate their identity. The
students were aszked to check off whether they are male or
female. One half hour was given +to complete the
guestionnaire.

Cnly fully complete guestionnaires that did not reveal
the identity of the students but did reveal the geandexr of the
students were used. The first guestion asked for the gender
of the person completing the gquestionnaire. The students were
told not to put their name on the guestionnaire. The
guestionnalres were divided into two groups, male and
female. Bach was scored with the same score sheet. (8Sece
appendixz C). In questions 4 and 5, ao answer of "girls" or
"boys" recelved 4 pointz and an answer of "bobh" received 0
peints. To guestions 7, 8, 9, 10, and 15, an answer of "yes”
received 4 polnts and an answer of "no" received 0 points. In
gquestions 13 and 14, an answer of "yes" received 0 points and
an answer of “"no" received 4 points. In questions 11 and 12,
every "f" or "m" response received 2 points, every "h"
response received 0 points. In guestion 16, a response of
"mother" or "“father" received 4 points and a response of

"either" received 0 points. A total of 96 points could be
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achieved on the guestionnaire. Questions 1, 2, 3 and & did
not receive points. These guestions were used to check
the validity of the other responses.

A total score cof 48 out of 96 indicated a gender-biased
view of careers.

Additienally, the central tendency for the scores was
calculated by the mean. The scores were then plotted on a
graph to determine if a normal distribution was achieved.
This was done separately for males and females initially,
however all scores were combined for the final analysis.

INSTRUMENT

A questionnaire was adminiztered {zee appendix A). Items
included a list of occupations. The students were asked if
they assoclated these occupations with men, women or koth.
The students were alszo asked thelr view on women in high
powered positions and name changes of occupations to =a
gender-neutral title. They were asked what type of activities
they voluntarily engage in as well as the type of career they
think they would 1ike to pursue. Three of the fifteen
guestions were open—~ended. The other twelve questlicons required
the students to check off a responze.

It was determined that a new cquestionnaire needed to be
prepared by the researcher of this study. Hone were found
among existing guestionnaires that measure attitudes toward

gender~stereotyping and career cheoices.



CHAPTER IV
ANATLYSTS OF FINDINGS
INTRODUCTION

This study was designed to determine if students in a
suburban, New  Jersey elementary school  would have
gender-biased attitudes concerning appropriate roles and
carger aspirations for males and females. A questionnaire was
administered to a total of 100 students who were randomly
chosen from five classrooms in one school. There were &2
males and 38 females which is representative of the ratio of
males to females in the population from which the sample was
drawvn. Forty-five of the students were in fifth grade. Fifty-
five of the students were in fourth grade.

It was hypothesized that students in a suburban, southezn
New Jersey elementary school would have gender-biased
attitudes concerning appropriate roles for males and females.
It was further hypothesized that male and females studenis
would be equally gender-biased in their attitudes.

TABOLATTON OF SCORES

The questionnaires were scored using a score sheet (see
appendix C}. The guestionnaires were divided by gender into
two groups. The scores were first analyzed by gender then

c¢ombined for a f£inal analysis.

A total score of 96 could be achieved by answering each

15
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cquestion with a gender-biased rezponse. It was determined
prior to scoring the guestionnaires that a sceore of 48 or
above indicated a strong gender~bias. At least half of the
questlions would have to be answered with a biased-response to
achieve a score of 48. B score of 0 could also be achieved by
answering all of the guestions with a non-biased respconse.
Of the 100 students who participated in the study, 65
achieved a score of 46 or helow, indicating non-biased
attitudes of careers and gender. Thirty-five students
achieved a score of 48 or above, which indicated a hiased

attitude {see table 1}.

table 1
Tabulation of (uestionnaire Scores

Score Fragquency of Response
{in percentages)
0 -9 3
10-19 12
20-29 17
30-39 19
40-49 17
50-59 15
60-69 g
70-79 7
80-89 1

The ratios of biased girls to non-biased girls and of
biased boys to non-biased boys were about egual at 2:3 for
each. There were 11 girls who achieved a biased attitude

score and 27 who achileved a non-biased attitude score (sse
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table 2). There were 24 boys who azchieved a biased-attitude
score and 27 who achieved a non-biased score (see table 32).

table 2
Tabulation of Ouestionnaire Scores For Girls

Frequency of
Score Response for Girls

o - 9
10-19
20-29
30-39
40-49
50-5%9
60-59
70-79
3039

OO Wk U] =S

table 3
Tabulation of Questionnaire Scores for Boys

Frequebcy of

Score Response Lor Bovs
g - 9 3
10-19 1
20-2% 10
30-39 14
40—-49 13
50-58 7
60-69 6
T0-79 7
230-29%9 1

A positively skewed curve was achieve when all scores
were plotted on a graph ({see graph 1). The mean was

calculated to be 39.6. The mode was calculated to be 28. The

range was 74.
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graph 1
Distribution of Scores
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ANALYSIS RELATED TO PARTICULAR PURPOSE OF RYPOTHESIS

The scores indicate that most fourth and fifth grade
stndents in an affluent, suburban, southern New Jersey
elementary schoel do not have gender-biased attitudes
concerning appropriate roles for males and females. The
sa¢oras  furbther indicate that malezs and feamales were

approximately egually von-gepder biased in their attitude.



CHAPTER V
SUMMARY, CONCLUSIOHNS AND RECOMMENDATIONS
INFRODUCTTION

Girls and boys seem to be raised differently. Their
personalities tend to reflect roles that are deemed by society
to be appropriate for Lheir particular gender. Oftentimes,
teachers instrmet males and females differently. Career
choices have historically been affected by the differing
socialization and instruction of males and females.

Information about the effects of the different guality of
education received by males and females has bean available for
the past 20 years. NMany say that this information seems not
to be reaching the educators of today. This study was
designed to find out if irdeed this information has made its
way into the school system. It tried to determine the
attitudes of girls and boys abont what is considered an
approprialte role for males and females.

S50MMARY OF THE PROBLEM

Children were historically and are currently bombarded
with messages about the roles of males and females in society.
Boys and girls are taught that there zre some Jjobs that
females ocught do and some jobs that males ought do. This
information can affect the future career aspirations of scme

students. Educators must expose girls and boys to the varied
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roles of males and females in socieky rather than send the
message of gender—-specific reles.
SUMMARY OF HYPOTHESIS

This study was designed to determine jif students in a
suburban, New Jersey elementary school would  have
gender~biased attitwdes concerning appropriate roles and
carcey aspirabtions [or males and females. It was hypobhesized
that fourth and fifth grade students would have gender-biased
attitudes. It was further hypothesized that males and females
would be equally gender-biased.

SUMMARY OF THE PROCEDURE

A questionnaire was administered to a sample of 100
students Lrom a total population of 74 fourth grade students
and 58 fifth grade students from one school in a southern New
Jersey suburban school district. Ttems on the gquestionnaire
included a list of occupaticns. The students were asked if
they associated these occupations with men, women or both.
The students were alsc asked their view on women in high
powered positions, and name changes of occupations to a
gender-neutral title.

The scores were analyzed first by gender. All scores
were combined for 2 final analysiz. The central tendency was
calculated by the mean as well as the mode.

SHMMARY OF THE FINDINGS

The hypothesis was not supported because it was found
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that meel of the students did nobt possess 2 gender-biosed
attitude. Of the 100 sindents who participated in the study,
65 achieved a score of 46 or below, indicating non-bilased
attitudes of carseers and gender. Thirty-five studenks
achieved a score of 48 or above, which indicated a biased
attitude. Additionally, the second hypothesis was supported
in part and unsupported in part. The ratios of biased girls
t2 non-biased girls and of biased boys to non-biased boys ware
about. equal at 2:3 for cach. Howaver, il was found that the
girls and boys were equally unbiased, rather than blased as
the hypothesis predicted.
CONCLUSTONS

Students in a svburban, affluent, southernm New Jersey
gchonl district seem to have received Lhe information that
girlzs and boys can be anything thay want o be, It is,
perhaps duea Lo the lact that many of these atndents have a
dual income household where bobh parents hold a professional
c¢areer. Parhaps it is also due to the fach thai {he principal
of the school holds a Ph.D and is referred to as "doctor.*

wWhatever the cause, the resulits of this study indicated
that the girls and boys in this school distriet are not
limiting themselves to gender appropriate roles, In the
quastionnaires the studente remarked that it was appropriate
for males to take cn the role of homemaker. They also slated

through their responses that gender should net be an issue
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when choosing a career.

TMPLICATTONS AND RECOMMENDATIONS

While the results of this study indicate a non-biased
attitude of most of the students, it should bhe noted that this
study was conducted in only one schoel, in one school
district, in one state. BAs stated earlier, the students are
all from affiuent backgrounds. Thelr experience may not be
"the norm."

I recommend that this study be condoucted in other
affluent suburban school districts as well as in urban school
districts. The results should then be compared before

inferences can be made about the future implications of this

study.
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Check one of the following:
I zm a boy I am a girl

Please fill in the following:
When T hawve free time in class, I like to:

When I have free time after school, T like to:

Pleass check one:

When I have free time outside during recess, I play
withs
girls boys

boys and girls

When I play with friends after school, I play with
girls boys

bovs and girls
Please fill in the following:

When I grow up, T think the type of job I would like
to have ie

T think boys are better at some jobs than girls.
Yes Mo

T think girls are better at some jobs than boys.
Yes__ No

I think there are some jobs that onrly boys can do.
Yes No
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T think there are some jobs that only girls can do.
Yeg_ Ho

Put the letter F next to the jobs only 2 woman could
do. Put the letter M next to the job onrly a man could

do. If you think both could do the jok, put the letter
B next to it.

doctor teacher

secretary constraction worker
nurse police officer
professor professional athlete
aciantist homa maker

chef beautician

attorney accountant

Place the letter M next to the job a man could do
better.

Place the letter F next to the job a female could do
better. If yvou think both a2 man and woman could de a
gocd job, put the letter B next to it,

dector teacher

secretary construction worker
nurse police officer
professor professional athlete
scientist home maker

chef beautician

attorney accountant

Do you think job titles such as "mailman® and
"fireman" should be changed to "letter carrier”™ and
"fire fighter"?

Yes No

Do you think a woman shonld be a man’s baoss?

Yes No

Do you think a man should be a woman’s boss?

Yes HNa

If two parents decide that one should be home to raise
children, do you think it should be the mother or the
father?

Mother Father

Either could stayv home
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Valaerie Sweeten
¢/o Maurice and Bverett Haines School
Stokes Road
Medford, NJ 08055

April 10, 1535

Dear Parents/Guardians:

L am a student Leacher at the Haines School under the
sppervision of Mrs, Wilson, a fourth grade teacher., As part
of my regquirements to obtain s master's degree from Rowan
College of New Jarsey, I must complete a research study. I am
writing to you to obtain your permission Lo allow vour child
to participate in my study.

Al fourth and fifihk qrade students will have an
oppertunity te participate in this study. Bech student will
be asked te complete a 15 item cuestiaonnaire which will take
rpproximately 20 minutes. The gqueslionnaire was designed to
find out if students at this age sterecotype the gendar of a
person based on the person's career choica.

The gquestionnaires will be complebed anonymously. In
addition, the ¢uestionnaire does not seck to sway your child’s
Cpinichn.

I hope you will give your permission for your child ta
camplete the dguestippnaire. Should you have any ¢quastions,
please feel fres to contact me at the Haines Schecl. Thank
you for your cooperation.

Sincerety,

Valerie Sweeten

Plaeasa ¢lip below portion and return by April 13, 1995

—————— ——————— p— —— — — -

I ¢ dofdo not give my child,
(Parenl/Guardian)

; permission to participate in

this shudy.
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SCORE SHEET
Yas =4 No =0

COnestion 7 a8 Q 10 15
Eezsponse

F =2, M =2, B =0

Juestion 11 doctor tecacher
sacretary construckhion worker
nurse paolice officer
professor gcientist
homemakear professional athlete
chaf beautician
attorney acconntant

F=2, M =2, B =0

Queation 12 doctor teacher
segaretary construction worker
nurse police officer
profesaor scientist
homemaker prafessicnal athlete
chef beautician
attorney acceunbtanh

Yes =G No =4
Quastion 13 14
Raegponsa

Mother = 4, Father =4, Eithar =0
Juestion 16
Rasponse



30
Bibliography

American Educational Research Association, (1991}.
Wellesley College Center for Research on Women, How Schools

Shortchange Girls: The AAUW Report.

Blake, S. (1993). Are you Lurning female a2nd minority
students away from science? Sgience and Children, 32-35.

Fort, D., & Varney, H. (1989). Bow studentz see
sclentists: wostly male, mostly white, and mostly benevalent,
Science and Children, 8-13.

Gardner, A., Mason, C., & Matyas, M. (198%). Equity,

excellence & just plain good teaching, The American Biology
Teacher, 51, 2, 72-77.

Gurainik, D. (Ed.). (1979). UWebster’s New World

Dictignary of the American Landquage {modern desk ed.) New
York: Simon & Schuster.

Jones, L.G. & Jones, L.P. (19892}. Context, confidence
and the able girl. Educational Research 31, 3, 189-184.

Qsment, P. (19287). Teaching inguiry imn the classroom:
reading and gender set. Lanquage Arts, 64, 7, 758-761.

Sadker, M. & Sadker, D. (1994). Failing at Fairness:
How Schools Cheat Girls. New York: Charles Seoribner’s Sons.

Equity and BEducational Reform, Educational Ieadership 46, 6,
44-47,

Short, G. (1992). Sex-typed behaviour in the primary
school: the significance of contrasting explanations,
Educational Research 35, 1, 77-84

Stroeher, S5.K. (1924). Sixteen kindergartners’ gender-
related views of careers, The Elementarv Schonl Journal 285,
1, 95-103.

Tannen, L. (1990}). You Just Don’'t Understand: Women and
Men in Conversation. MNew York: Ballantine Books.

Thomas, H.DB. {1981}. Barriers +to entry into
non-traditional careers and tralning programs perceived by
women, Journal of Industria} Teacher Education 18, 2, 32-42.




VITA

Name:

Date and Place of Birth:

Elementary School:

High School:

Colleqe:

Gradunate;

31

Valerie B. Swastan

March 22, 1948
Southern New Jersey

5t. Cecllia’s Church School
Pannsauken, New Jersey

Pennaanken High 5Schoal
Pennsauken, New Jersey,
1986

Temple University
Philadeiphia, Pennsylvania
B.A. Communications, 1990

Rowan College of New Jarsey
Glassbeore, New Jarsay
Master of Secience ino
Taaching, 1995



	Attitudes of fourth and fifth grade students toward gender and careers
	Recommended Citation

	ATT. OF 4TH&5TH GRADE ON CAREERS

