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ABSTRACT

Elizabeth Diane Tasker .

A SURVEY OF THE ATTITUDES OF ELEMENTARY
SCHOOL TEACHERS IN SOUTHERN NEW
JERSEY TOWARDS ART AND THE
CREATIVE PROCESS IN THEIR
CLASSROOMS

1995
Thesis Advisar: Dr. Lili Levinowitz

Master of Arts in Art Education

The purpose of this study was to determine the attitudes of elementary
classroorm teachers toward art and the creative process in their clagsrooms.
The hypotheses of the study focused on teachers’ attitudes and usesofartasa
means of creativity and enhancement of academic subjecis.

Elementary classroom teachers from seven constituent districts to a
regional high schoel in southern New Jersey constituted the sample of the
study. Teachers were given a four part questionnaire to complete. The
instrument was designed to gather information on demographics, general
information about art in the classroom, and attitudes towards art. A total of 175
guestionnaires were distributed to ten schools; 122 were retumed for a 70
percent response rate. Data were reported in frequencies and percentages for
all hypotheses.

Findings from the study confirm that elementary classroom teachers are
strongly in favor of art a8 a subject in thelr classrooms and.incorporate art into
other subject areas. Findings alsc indicats that teachers use art in their
classroom instruction to provide alternative means of presenting lessons and to

enhance traditional methods of classroom instruction.,



MINI-ABSTRACT

Elizabeth Diane Tasker
A SURVLEY OF THE ATTITUDES OF FI EMENTARY
SCHOOL TEACHERS IN SOUTHERN NEW
JERSEY TOWARDS ART AND THE
GHEATIVE PROCESS IN THEIR
GCLASSROOMS

1995
Thesis Advisor: Dr. Lili Levinowitz

Master of Arts in Art Education
The hypotheses of this study were to determineg attitudes of elementary
clageroorn teachers towards arl and the creative process in their classroome.
The resulis indicate that teachers value art as a subject and use it to

enhance and compliment academic subjects and to provide opporiunities for

creative problem solving.
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CHAPTER ONE
PURPQOSE OF THE STUDY

Introdyction

In the 20th Century, art education was made a part of the public school
curriculum, As we move into the 21st Century art belongs in our schools and
educalional systems more than ever. As far back as 1749, art was taught in the
public schools, having been introduced by Benjamin Frankiin, who was ane of
the first 1o include art in a school curriculum. He felt that teaching the applied
arts, such as weaving and poitery, would help a growing country. He and
otners believed that art was 10 meet the practical needs of kie.1

The concept that art should be a subject to develop children’s creativity and
imagination did not deveiop uniit much later. Franklin was not concerned with
developing a child’s creativity but rather he felt that art should be included in the
eurriculum o serve a utilitarian purpose in addition to cultural self-impravement.
In the colonial mind set at the time, the schools were to teach things that would
e used by everyday people to help thern survive independently in a youmng
growing country.

Over 100 years later, Walter Smith came 1o this country from England to
teach art. He befieved that art could be taught in sequential preprogrammed
lessons; taught by anyone if they followed Smith's procedures. Like Frankiin,
however, Smith was not concerned with the individual chiid or fostering their

creativity but rather was concemed with teaching art so that the child would

TEliot W. Eiener, Educating Artistic Vision. New York: MacMillan Publishing Co., Inc.,
1972, 28,

1
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have a skill with which he could have an cccupation. Speeifically, he referred to

art as “breadwinning”.2

It was not until the early 1900's that John Dewey began to change the view
of art education in the schools.? During Dewey’s time, the child was starling to
be viewed as an individual with specific needs. Dewey and others helped to
develop what was known as the Progressive Theory. This new trend in art
education reflected a more personal aesthetic approach rather than the
impargonal technical approach that preceded it. Specifically, Elliot W._Eisner
stated in Educating Arlistic Vision, that:

“The orientation that the Progressives deveioped to
education and to children had profound consequences
for the field of art education not so much during the
1820’s but duting the thirty years following that decade.
The Progressives were committed to the idea that the
child should be free to develop naturally and that the
teacher should function as a guide, not as a taskmaster.
This meant that in practice the teacher was not to teach
art but to unlock the creativity of the child by providing a
stimulating environment and the necessary art media.
Art was not sc much taught as caught.”s

Dthgrs have since studied the concept of creativity and art in the classroom.
As was earlier mentioned, when the arts were first developed in the public
schools, creativity was not the main agenda for the art curriculum.
Subsequently, however, the connection between art and creativity became
more apparent and the importance of the two began 1o merge. I now seemed
as the two domains are viewed as inseparable. Furthermore, current research
evidence has supported the relatinnship between art and creativity. |

Eisner theotized that artistic learning occurs in three domains as follows:

2 Inig, 37,

3 lhid, 45-49.
4 liicd, 49,
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1) the productive, 2) the critical and 3) the cultural.s He believed that art was

not something that naturally developed but instead was a combination of
learning stratagies. Art as a method of creativity, in addition to the creation of an
end product, has also been suggested by David Baker, who stated:

“Encouraging art and the creative process gives vital nourishment to the natural
processes that govern the growth and develcpment of children "6 Craig Sautier

moved this notion one step further . He asked:

“Whal wauld happen if we spread the arts scross the
curricuium?”... “a growing body of research in arts
education all strongly suggest that education in and
through the arts can play a significant roie in changing
the agenda, environment, methods, and effectiveness
of ordinary elementary and secondary schoals.” 7

According to Sautter, art in the schools would be expanded to provide an
opportunity for students to learn in a manner that is different from the iraditional
text book curriculum. He called this approach an arts-integrated school, stating;
“Creativity, imagination, and eritical thinking of both students and teachers are
at the core of the atts-integrated school.”8

Additionally, Dorothy Pierce has told us that art nourishes creativily. She
stated that the nurturing of creativity in & school art program had a positive eftect
on an individual's self-esteem. Pierce said, “Creativity improves self-esteem
and, as every educator knows, self-esteern improves attendance in school.

Improved attendance, in turn, promotes lgarning in many areas.”™® She also

5 |bid, &4a.
€ David W. Baker,"The Visual Aris in Early Childhood Education.” Design Far Arig in
Education (Juy/August 1990). 22,

7 Craig Sautter, “An Aris Education Schoo! Reform Strategy.” Phi Delta Kappan
(February 1994); 435,

g Ibid, 433.

9 Dorethy Pieree, *Is Art a Basic in Educafion?.” Childhood-Education
(Septembas/October 1931): 35,
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suggested that art education involves students with our humanity and

inhumanity. Pierce viewed ari education as a common thread pulling people

together,10

Current research supports the premise that art education addresses a
multitude of different realms of learning. According to Robert Godiray, “the
visual arts can develop beth individuality and the capability to think clearly, 1o
critize premises, to speculate on assumptions, and to reason through
deduction.” 11 Thorne Schubert, found five rationales for art education. His
first tenet was,” art as basic education”12 , which he called the fourth B. He
supported his findings by sociclogical and psychological studies conducted by
such pecple as Piaget, lLowenfeid and Bruner. He further stated,” that art
experiences and refated activities provide development in general intelligence
and also cther areas such as the ability to conceptualize, reason, make abstract
associations, perceive, imagine and invent.”13  Other experts in the field,
namely Vikter Lowenfeld and W. Lambert Brittain have theorized that the

cortent and organization of the child’s artwork reflects the child's cognitive
development.14

I there is support for the creative process and art, then the guestion must
be asked, Why is art slilt considered an extracurricular activity in the majority of

schocls and school systems? The following examples were given in the article,

10 Ibid. 35.
11 Robert Godfrey, “Civilization. Education, and the Visual Arts; A Persanal Manifesto.”
P Delta Kappan (April 1992): 597.

12 Thorne E.,Sehubert, "Artin Education: Five Ratiohales.” Art Education (January
1985} 42

13 Ibid. 42

14 Betty Jo Troeper, “The Relaticnskip of Artistic Development ta Learning Thaary: An
Analysis and Synthesis of Current Views." Visual Arls Ressarc 22 (Fall 1985} 56.
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“Changing Attitudes Towards Art in Elementary Schools: Strategy for Teaching

the Classroom Teacher” by Paula J. Ahmad: “Here are some crayons; please

draw something while | compiete this grading,” and “Consequently, they grew
Lp regarding arn as an enjoyable experignce that requires little intellectual
thought, an atlitude that pe.rpetua‘.[es the belief that the study of art is
unimportant and not a subject worthy of study.™5  Accordingly, many feet that
art can be regarded as subordinate to the other subject areas. Ahmad goes on
o say:

“Altitudes, after all, are a set of evaluative

categories that individuals form during their

interactions with other persons and objects in their social
world. With over 50 percent of the child’s formative years
spent In echool, the teacher is definitely a major figure

in each child's lite and & prime influence in forming
children’s attitudes. It is desirable, therefore, that teachers
not exhibit negative altiludes towards any subject area.”16

Why are there such aflitudes? s it that teachers in elemeniary schools don't
feel responsible for ant, do they feel inadequate, or is it simply that they feel art is
not an important subject? Carol S. Jeffers atiempted to address such Issues in
her study, “A Survey of Instructars of Art Methods Classes For Preservice
Elemeniary Teachers.” Jeffers stated that; “By looking at who teaches
elementary art methods, the nature of these courses, what is taught and why,
this study provides a description that can help art educators to understand
themselves and their work.”1?  She found that only 72.1% of states even

require an elementary art methods course and, “only 18% of the college

15 Paula J Ahmad, “Changing Attitudes Towards Arl in Elementary Schoals: Stratagy for
Teaching the Classroom Teacher.” At Education {July 1586): 9.
18 |bid &
17 Carol 5, Jatfars, * A Survey of Instructors of Art Methods Classas for Preservice
Eiementary Teachers " Studies In Art Educafion (1933) 241,
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courses taught stated purposes thal were concerned with teaching training, or

preparing alementary classroom teachers o choase or develop meaningful and
worthwhile art fessons. ™8

Nancy Morison Ambiler and Barbara R. Strong wanted to find out how
elementary classroom teachers used arl in their classroome. 19 Working
through the Arls, Education and Americans, Inc. Organization {ACA) who in
1977 established a National Advacacy Program for Arts in Fducation, they
surveyed how classroom educators used art in their classrooms. The results
they obtained showed that there was supporl for art In the classroom.
Fulhermore, the authors of the monograph gave positive suggestions for
including art across the curriculum. In Rogena M. Degge's study of community
art teachers, she concluded that it would,” seem advisable thet both fine art and
art education programs provide subslantive course work in the skills needed for
responsible cultural services in art,”20 But, can we infer from their resulis the
aftitudes alementary teachers hold toward art education?

Only two studies were found that addressed the clementary teacher's
attitude towards art. In Karen L Apple’s study of elementary teacher's sititudes
she asked, “/s Arta Frill? ™1 This study Investigated the premise that most
respensibility for teaching art falis on the classroom teacher. She wanted to
deterrnine the teacher's attitudes towards art and found that attitudes were
favorable, however, the population studied was small and isolated.

In 2nother study, Irene Rodriguez implemented sn art curricuturn and stated,

18 Ibid. 247

19 Naney Motigon-Ambler and Barbara R Stang, Artsin the Classroorm: What One
Elemontary Teacher Can Uo . Alcoa Foundagion, Pittsburgh, Pa., 1881 FRIC, ED 206 531,

20 Rogena M. Dagge, A Desaoriptive Study of Community Art Teachars with Implications
tor Teacher Praparation and Cultural Policy * Studies In Art Education {14

21 Karan 1. Apple, “ts At A Frill? Elamantary Teachers’ Attitudes Toward Art.” (U Miversity
of Virginia, 1993 ED 361 272), 1.



7
“Because there was no curriculum or teacher far implementing art activities and

beceuse the classroom teacher is responsible for teaching many subjects in a
minimal amount of time, art was often left out of the child’s educational
experiences.”22 Rodriguez also sunfeyed the teachers in her population for
aftitudes toward art, however, her sample was even less representative of the
general population and therefore may not accurately represent teacher's
attitudes toward art.

It seems reasonable to suggest, therefore, that there is an insufficient
amount of data available 1o determine classroom teacher’s attitudes toward art.
Accordingly, the purpose of this study is to look at elementary classroom

ieacher's attitudes toward ant and the creative process in their classrooms.

Problem Statement

This study will atternpt to identify, through a survey, the attitudes of general
elementary education teachers toward art and the creative process in their
classrooms. This study will aitempt to answer the question: What are

elementary teacher's attitudes toward art?

Hypothesis #1 -Teachers will fee! that art and the creative process in the
elementary classroom is & necessary and important subject.

Hypothesis #2 - Teachers will feel that arf in the eleméntary classroom
enhances and compliments the academic subjects.

Hypothesis #3 - Teachers feel that personal efficacy in art and school
climate affects the role of art and the creative process in the classroom.

22 Irene Rodriguez, "Resolving the Lack of Frequent Art Experiances for a Primary
Classroom by Preparing and implementing as Art Curriculum™ { Nova University, 1984 ED
252 298), 3.



CHAPTER TWD
REVIEW OF RELATED RESEARCH

Introduction

For many years, topics of interest have been generated by research in
the fields of art education and ¢reativity. The importance of including art in an
elementary school curriculum has been suggested by rescarchers.t. 2.3, 4. 5
Traditionally, however, the incorporation of these areas into the elementary‘
classroom curricyium largely has been determined by the individual claseroom
teacher. Teacher altifudes and efficacy towards art and the creative process
can effect the role of art in the classroom, however, little research has been
done on elemantary teacher’s attitudes toward art in the classtoam.

Two studies have examined professional teacher preparation in the
elementary and art education fields as it pertains to teacher attitudes.? 8 One

study aftempled lo deierming the intent and direction of instruciors of

1 Wiliam J.Bennatt, “Why the Aris Are Essential.” Eoucational Leadarship (Decarmber
1587/January 1988) 4-5,

2 DavidW. Bakar, 21-25

J Michael Budden, “How Not To Rraw A Tree: Stifling Creativity ts Like Stiffing Lifa lsealf "
Aeading Improvanent 26 (Spring 1989); 21-23.

% Elfot W. Eisner, “The Misundarsiood Role of the Arls in Human Developmant.” Fhy
Deltz Kappan (April 1882): 591-5595

5 Judith Lynne Hanna. “Connections: Arts, Acsdemics, And Productive Citizens. Phi
Dellz Keppan (April 1932): 601-607.

5 Payla J. Ahmad. 7-11.
7 Rogana M. Degge, 264-273.
B Cargl 8. Jeffers, 233-243
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Division. From these two groups, 500 names were selected forming a stratified

randam samplein such a way that every United States regional zip code and
Canadian province was included. Of the respondents, 46% were male and
54% were female. The return rate for the study was 25.4%; a partial reason for
the iow response was due 1o a Canadian postal workers strike at the time of the
study. The Ganadian popuiation of the etudy either did not receive their surveys
or were unable to return them, because of this the researcher received only one
response from Canada. Along with the returned surveys, the researcher aiso
received b2 syllabi of art method courses.

The actual survey was not included in the text of the article. A very brief
desecription of the instrument was given, however, the survey design was not
explained in detail. It seems that questions pertalning to the leaching of art
methods courses for preservice teachers were addressed. Most questions
seemed ta be open ended. Hespondents were asked to enclose course syllabi
along with their completed surveys.

The first area of analygis determined who aught elementary art methods
tlasses on the collzge level to preservice teachers. Nearly 94% (93.8)
described their backgrounds 1o be affiliated with the area of art education, while
75% of the sample were currently members of ar departments with 25% listed
as mernbers of education or curiculum departments. In the area of professional
rank, 33.4% of respondents were assistant professors, 31.2% werg full
professors, 7.3% were listed at an instructor level, while 24.3% listed
themseives as associale professors, with less than 1% listing themselves as
graduate assistants and the remaining 1.8% listed as “other.” The researcher
made 4 point to address the fact that the listed percentages reflected only the

survey responses rather than all who teach art methods courses. The
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researcher also felt that graduate teaching assistanis were not adequately

represented in the survey response and that the use of graduate teaching
assistants was much more widely practiced than the 1% as suggested in the
survey.

The second area of analysis addressed the guestion; “What is the
Nature of Elementary Art Methods?” In this area, the researcher wanted to find
out the requirements for art methods classes and what teacher expectations
were for students in their classes. Basic issues were also addressed such as
class size, required textbooks and length of class. A variely of course titles were
indicated through the study which may or may not indicate the nature of the art
methods class. Depending upon the descriptors given, the researcher placed
the classes into various categories depending upon the title emphases given,
the categories were as follows: education or scheol category, teacher categary,
methods category, curriculum category, child oriented category and art
Gategory.

The researcher discovered of the respondents, that 77.8% of the
institutions from which they were affiiated required an art methods course of
elementary education majors. A lower percentage, 72.1% of states in the United
States required elementary education majors to take an elementary art methods
course. Results pertaining to Canadian requirements could not be produced
within the survey since there was a null response.

The third area of analysis sought to determine what was taught within the
art methods classes. Respondents were provided with a checklist and were
asked to check all topics for which their curdculum was based and to star the
primary topic. These data were provided in a table. The table listed the topics

and then listed four columns for the results as follows: checked %, starred %,
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checked & starred and ratio. From the ratios presented, studio activities,

developmental stage and pedagogical or educational issues were the topics of
greates! strength according {o the respondenis for elementary art methods
courses with a ratio of 3.82, 4.78 and 5.16, respectively. The ratio represented
the 1 io 1 relationship between checked and checked plus starred fopics. The
question of textbooks was also covered in this area. Forty-four different titles
were listed. A table was presented in the study of texts that were listed five or
rmare times by respondents. The top three textbooks reported frequencies of 23,
12 and 10 with n=121. Percentages were 19.0, 8.9 and 8.8, respectively.

When the question was asked regarding why methods courses were
taught, responses fell into one of three categories as follows: a) purposes
which focus upon art itself, b) purposes which focus upon pedagogy or the
teaching of art, and ¢) purposes which focus upon the non art major or
preservice elementary teacher. In category “a”, 20.7% of the sample stated
purposes that focused upon art. In this same category 10.7% of respondents
stated the value, importance, necessity or role of art in society and in education.
In category “b” 32.3% of respondents focused upon the teaching of art in the
etementary school. In this category it was found that 18% of respondents stated
that they were concerned with preparing elementary classroom teachers to plan
and teach worthwhile art lessons. In category “c” 9.9% of the population
focused upon the preservice elementary teacher and approximately one haif of
the population in this category focused upon teacher confidence and efficacy
towards art in the classroom.

This study soughi to find out about art methods courses for preservice
teachers by surveying a sample population of coliege instructors. The response

rate was less than desirable, however, the study suggested that there were a
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variety of factors included in art methods courses to take into consideration.

Some of the major poinis that one can infer from the study are that some states
do not require students to take & course in art for state approved certification,
as well as what variety of texitbocks are used. All of these points could
influence preservice teachers, as well as their approach to teaching and their
attitudes toward art in their classrooms. It could be siated that because art
methods classes are not a primary requirement for state teacher certification
throughout the LS. an attitude of unimporiance could be pervasive amaong
elementary teachers. It would seem reasonable, therefore to explore teacher

attitude and efficacy towards art in the elementary classroom.

The Degge Studyt3

In this study, Rogena M. Degge questioned community art teachers to
asceriain information regarding their aspirations, aims and pedagogical
practices. The information was obtainad via a questionnaire. The survey
investigated four areas: 1) perscnal background and professional preparation
of the teachers, 2) perceptions about programs and students, 3) career goals
and aspirations, and 4} instrustional aims and practices. It was suggested by
the researcher that there was g lack of inferest and participation by the public in
the field of art education and theretore, attitudes about art and ant education
have been ignored, which may effect cultural policy.

The sample popuiation for the study was made up of 60 community art
teachers from Eugene, Oregon. The sample was identified by the researcher's

review of course offerings in community programs in the public sector of

13 Rogena M. Degge, 264-273.
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Eugene, Oregon. Initially B5S teachers were identified and mef the criteria,

however, only 60 were selected to participate in the siudy. The teacher
questionnaire was a survey instrument developed by the researcher. The
actual instrument wag not included in the texi but a deseription of it was given.
The questionnaire was made up of 22 open form and closed form guestions.
The researcher felt it necessary to include the open form question format to
provide an opportunity for respondents to include opinions and “richer,
quelitative data Tor insight into art and crafts teachers in community programs.”
The closed-form guestion format wes used in 56% of the questions, these
yueslions appear to be primarily the educational data and demographics
pettaining to the respondenis. A 51.7% response rate was achieved. Once
received the data were analyzed using descriptive statistios.
Data beering on professional motives and aspirations show the sample

was made up of 74.2% women and 23.8% men. Of the paricinants, 54.8%
were befween the ages of 21 and 39 years of age. The researcher feil that an
interesting finding was the educational levels of the surveyed population; 84.5%
held some type of college degree in either art education or education and of
those, 12.9% held a graduate degree and 16.1% had no college course waork.
Furthermore, the researcher also sought to obiain information regarding the
opinions of respondents when asked about, “What needs they beliaved they
met for students?” The response ranked most frequently with 80.6% was
pramating interast in the subject, which in this case was art.

The results that bear on the instructional aima and practices of the
respondents show that a majority, (74%) were practicing artiste when they were
nat teaching or working. Furthetmore, these data for experience and education

were presented in graph form, one for each age range as follows: 1) folal,. 2)
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21-39, 2) 40-55 and 4) 55 and over. The four graphs piciured the experience

of the teacher and the education of the teacher, Of the four, the graph
representing the 40-35 year age group showed the most influence: of
experience on education, with a range of 0% - 100% representing the
experience line and & range of 12.5% - 87.5% on the educaiion line. Some of
the findings of this study were contrary 1o prior assumplions about community
art teachers. One assumption was that teachers in this area were not as highly
educated a3 certified teachers in public schools and, at least in this surveyed
population, it was not true.

In conclusicn, this study determined thal instructors of community art
programs had college course work or coliege degreses in art education or
aducation. A majorily were also practicing artists. The researcher algso stated:
" Historically, artists have been responsible for a substantial portion of the art
teaching in communities, as a congequence they have influenced practices in
and atlitudes held about art.”

In 1880, The Ametican Council for the Arts siated that 83% of Americans
had access o community or recreational art classes. If community art teachers
have the abliity to reach a significant amount of peaple in the public sector and
their influence affects public atlitude, it may be assumed tha’tlfor the
advancement of attitudes toward art, the community sector of education is a
valid end important resource. In surmmary, this study sought to sscertsin the
pedagogical practices of community art teachers. If art in the community sector
effects person’s attitudes toward arl, the current study must assume that if public
elementary education teachers participate in community art classes it would
have & positive effect on their attitudes toward art and that may influence their

attitudes toward art in the clagsroom in a positive sense.,
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The Apple Studyl4

Karen L. Apple conductad a study entitled, “Is Art a Frill? Elementary
Teachers' Altiludes Toward Ari.” The study sought to determine if there would
be & discrepancy between teachers’ attitudes toward art and their use of art in
their elementary classrooms. The researcher stated that, “virtuglly &ll teechers
will value art and have a posilive attitude toward art, but this will not correspond
propertionately with the amount of time art is given in the classroom.”

The sample of the study consisted of 31 certified slementary teachers in
8 kindergarien thru fifth grade suburban schosl. The survey was distributed in
person by the researcher to the sample population at team meetings that were
held for each grade level. A majority of the surveys were completed and
returned at the end of the team meetings. Surveys which were nat completed at
this time were returned to the school office and picked up t:w_g.'j the researcher
aller a weeks time. The résponse rate for the completed survey was 25 out of &
total of 31 surveys returned, reprseniing 80.6%. Of the respondents, 23 were
fernale and 2 were male. The experience level of the surveyed population
ranged between 1 10 19 years.

The test instrument was a three page survey that waé. developed by the
researcher after an extensive review of the literature. The survey consisted of a
saction for respondents to fill oul pertaining 1o their demographic information.
The remalning sectiona of the survey consisted of questions periaining to
alliludes about art in the classroom and practices abeut art in the classroom.

The guestions were presented as statements and respondents were asked to

14 Karen L. Apple, 2-20.
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respond o them by means of a rating scale. The scale consisted of the

following range of stalements: strongly agree, agree, no opinion, disagree and
strongly disagree. The questions were divided into four categories, listed as
follows: general, art & the Individual, art & society and art & instruction. An
area was also included at the end for comments,

The first area of analysis was entitled, “general.” The basic premise of
this section dealt with general opinions about art in the classroom, for example,
“l feel that art class once a week is adequate.” An overwhelming percentage of
the population feit that art was a necessary cormnponent of the elementary school
curriculurn with a response rate of 80% strongly agreeing and the remaining
20% agreeing. Six statements were included in this section. Overall the
response rate was posidive in support for art in the classroom.

The second area of analysis was, “art & the individual,” this section
consisted of Tour questions that addressed an individuals concept of art in
conjunction with selt estecm, feelings, visual perceptions and problem-solving
skilis. Of the responses 52% of the respondents strongly agreed and 40%
agreed with the premise that their students communicate thoughts and feelings
through their artwork. Once again, overall, the response rate was very strongly
in favor of art. Percentages ranged from 36%- 60% in the strongly agree
category in all areas of the analysis pertaining to this section, with the strongly
disagree category range from 0%-4% in the same categories.

The next area of analysis named was “art & society.” The focus of this
section dealt with art in relationship to society's values, multicistturalism and
civilizations past and present. Of the population surveyed, the majority of
respondents either strongly agreed or agreed with a range of 40%-100% In

favor of the statements made periaining to art and the various ksied areas, Only
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4%-12% of the respondents disagreed and there was a 0% response in the

strongly disagree category in relationship to this section on art and society.

The last area of analysis using a rating scale addressed the integration of
art with other subject areas and was entitied, “art & insfruction.” Respondents
overwhelmingly were in favor of the integration of art with other subject areas.
Response rates ranged from 84%-96% in the agree and strongly agree
categories. In the disagree and strongly disagree category the range was
between 4%-12%.

The last area in this study were comments by the respondents. This was
included at the conclusion of the study and provided respondents the
opportunity to give personal responses and comments. Sp@c‘:ﬁc commenis
made by the respondents were not provided in the text .

In conclusion, the results of this study clearly indicate that, of the
surveyed population, attitudes were very positive foward art in the educational
system. Of the respondents, 92% were partially if not totally responsible for art
in their specific elementary classroom, with 60% of the population spending two
hours or less on art a week. The researcher stated that this seemed to support
the hypothesis that there was a discrepancy between teachers’ attitudes toward
art and the amount of fime spent cn art in the classroom. quever, no statistical
support was provided. A significant fact of the study revealed that classroom
teachers spend very little or no time on art history or art appreciation, therefore
an assumplion may be made that the primary focus of art on an elementary
level is that of hands on projects. An opinion by the researcher states: “that 1o
concentrate solely on art production is 1o deny & major component of art
instruction.” Reasons were not stated as to why there was such a response in

this area of the analysis.
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Accotding to the findings of this study of leacher attitudes, art was not

viewed as a frili by the respondenis but it was freated as a frill in the practice
followed by the respondents in theit individual classrooms. . This sludy
appeared to have several limitations which the present study would address,
The population was small and also limited to one elementary school. The
current study would cover a much more diverse and wide range
demographically by being carried oul in severa) different districls and in 3
variety of achools, reaching a larger sample population. The study in review, it
i felt by the reader, was also severely biased in thal the survey was compleied
by the respondents in amall learn meetings (approximently groups of 5), with the
researcher present. it was stated in the text that there may have been some
coilaboration on the angwers. The current study would by distributed on an
Individual leve! via individual teacher's mailboxes to be completed aceording to
that person’s schedule, this may help to diminish the act of collaboration and
achieve a more accurate response. Therefore, It can be stated that the present
study will seek to determine teachers’ attitudes towards art and the creative

process without the limitations and blases presented in this study.

The Rodriguez Study1s

In this study, irene Rodriguez investigated the influence of the
implementation of an art cutticulum to improva early elementary students’
divergent thinking and elaboration skiils. The primary focus of the study was the
development and implementation of the art curricuturn. The study also sought

to ascertain teacher attitudes towards art by means of a guesiionnaire, howeaver,

16lrene Rodriguez, 143
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the survey was secondary 1o the curriculum and was used primarily to get an

initial overview of the teachers viewpoint as t pertained to art in the classroom.
‘This review of the Rodriguez Study will address all aspects of the study but wili
etaborate only on the survey portioh as it pertains o teacher attitudes toward
art.

The sample poputation for the curriculum study was a first grade class
consisting of 23 children at Crestwood School located in Hillshorough County,
Fierida. The total school population was 836 students with 36 classroom
teachers. At the time of the study there was no planned art curriculum or ar
instructor for the scheal.

The sample population for the teacher questionnaire were 19 classroom
teachers at Crestwood School. Information was not provided in the fext of the
demographics of the sample population nor did the questionnaire survey ask for
such information.

The survey instrument was developed by the researcher. The
questionnaire was one page in length and consisted of an introductory
paragraph and six questions pertaining o art in the classroom and in the
general curriculum. Questions were stated and responses were divided inio
three calegories with respondents instructed to circle the most apprapriate
answer of YES, NO or NOT SURE for each question. The six questions were as
foliows: '

1) Do you feel that art should be a regular part of the curricufum in
the elementary school?

2) Do you feel that your undergraduate work adequately prepared
you to teach art activilies?

3) Do you feel ithat you have an art curriculum with enough time
and materials 10 properly plan and instruct your class in art skills?
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4) Do you feel that some kind of curriculum in-art wouid help you
better plan and teach ari objectives?

8) Do you fee! that elementary school children receive enough
instruction in art skills?

&) 1If you had art activities planned for you, would you take the time
io teach them?

The analysis of the survey in the text was very general with specific
percentages not stated. It is assumed by the reader since the primary focus of
the study was the implementation of the art curriculum, that the researcher feli it
noi necessary to include such faets from the survey. In the study the majority
response was stated in the text for each question in the survey. The majority
response for the first question was from the 19 surveyed teachers. Most felt that
art should be a regular part of the child’s curriculum. At the time of this study
there was no art teacher to implement any sort of program, therefore classroom
teachers were responsible for art. There also was no art curriculum for any
grade level at the school.

The second question of the survey addressed the teachers’ educational
levet. The majority of the population felt that their undergraduate work did not
adequalely prepare them to teach art skills. Since art was ieft up to the
classroom teachers, often it was ieft oul of the child's educational experience.
According te the researcher, at the time of the study the administration had not
attempted to resolve a lack of art in the ewrriculum, however, on the county leve
pericdical art workshops were being offered to classroom teachers.

The analysis of the third survey question addressed the time period and
materials allctted for art in the individual classrooms. The majerity response
stated that the teachers felt that they did not have a curriculum or encugh time

and materials to properly instruct classes in art. Of the population surveyad, the
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schoot day was allocated 2 certain amount of time for various subjects. A one

hour and five minulte lime slot was allocated to the teachers to teach 2
combination of art, music, seience, social studies, health and humanities. This
schedule along with the lack of curriculum, menies and teacher readiness
clearly indicates the reason for the response to question #3.

in response to question #4, the majotity of the population felt that an art
curriculum would better help them to plan and instruct lessons in ar. A goal of
the researcher was to develop, implement and evaluate an art curriculum for a
selected grade. At the end of the study, each participating teasher was given a
copy of the curriculum. The responge to this action was positive and
participants were eager o use the material.

A majority of respondents agreed in their response that elementary
school children do not receive encugh instruction in art with regard to question
#5. However, ihis response was from a small selected group of feachers at one
elementary achool and it must be assumed this response s not representative
of all schoals but of one. 1t s obvious there was an inadequate amount of art
instruction al Crestwood Flementary School.

The last area of analysis in this survey addressed the implementation of
art activities. The majority response of the population stated .that they wouid take
the time to implement an art program if provided with a planned program. It was
not stated in the text if any follow-up ohservations were planned to see i, in fact,
the leachers took advantage of the program planned by the researcher.

The survey was the first part of this study, which provided the researcher
with the background needed to access the position of the teachers. The
researcher coniinued her review of the school and leachers with classroom

observations, discussions and lesson plan review,
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The population was chosen for the art curriculum implementation and

the Test of Divergent Thinking from the Greative Asgessment Packet (CAP) was
administered. This test was adminisiered as a pre test and as a post test after
the implementation of the art eurriculum to determine the effect of art instruction
on divergent thinking abilities. The actual art curriculum was presented for a
four month period that was divided into classes that were held three times a
week for 40 minules each.

The researcher stated three behavioral expectations betore the actual
study was implemented. These expectations were listed as objectives in the
text. The first chjective stated that 50% more time would be spent on art
activities. The second objective stated that B0®% of the children would add 10
more detais to their drawings . The iast objective stated that 80% of the
children would demonetrate a 20% inerease in their ability of divergent thinking
skitls.

In conclusion, it was stated in the text, that after a 16 week period of
impiementation, objeclives from the study were either met or surpassed. The
target population was apending four times the amount of time experiencing art
as before the study. The researcher also compared pre and post tests given for
divergent thinking and found 23 out of 25 students increased their score by
20%. It was also stated the two scores that did not improve were the result of
their pra test scores being too high ta permit an increase. The second objective
was also surpassed with 100% of the children in the population adding ten
more delails to their drawings.

This study, through the use of a small teacher survey and an
implemented art program showed the need and usefulness of an art program.

There was a lack, however, of a representative sample population for the
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teacher survey. The resuits are less generalizable because of the limited

suject pool than the present study.



CHAFTER THREE

PROCEDURES AND ANALYSIS

Pescription of the Population
‘The population of this study was general elementary education teachers

Elemnentary education teachers were defined as those who teach children in
grades kindergarten through eighth grade. Special area teachers (music, gym,
computer and art) were not included in the survey. The population of the study
consisted of elementary education teachers from schools located in

Cumberland County in southern New Jersay.

Description of the Subtects
The selected subjects of the study were all elementary education teachers

from Cumberland Regional High School's seven sending districts. The
conatituent districts included in the study were:

Hopewell Township: Population- 4,472, Schaol Plan- K-8, Professional
Staff-68, District Enroltment- 504, Cost Per Pupil- $3,404.

Greenwich Township;, Population- 981, Schoal Pian- K-8,

Frofessional Staff-15, District Enrcliment- 100, Cost Par Pupil-$4,020.

Fairfield Township; Population- 5,924, School Plan- K-8, Professional
Steif-59, District Enrollment- 760, Cost Per Pupill- $3,456.

Deerfield Township, Population-2,773, School Plan- K-8, Professional
Staff-37, District Enrolliment-388, Cost Par Pupil-$3,464.

25
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Shiloh Borough; Population- 593, School Plan- K-8, Professional

Staff-13, District Enroliment-87, Cost Par Pupil-$3,382
Stow Creek Township;, Population-1,468, Schooi Plan - K-8,
Professional Staff-17, District Enrolliment- 151, Cost Per Pupil- $3,289.
Upper Deetfield Township; Population- 7,013, School Plan- K-8,
Frofessional Staff-78, District Enrollment-1,009, Cost Per Pupil- $3.618.

Description of the Survay Instrument

The Art in the Elementary Classroom Survey was developed succeeding
a literature review. Furthermore, personal experience from the rescarchar alao
was considered and utilized.

The complete survey included from the respondent four parts as follows:
1) demographic information, 2) the use of art in the classroom, 3 attitudes
toward creativity and art in the elementary classroom, and 4) a comment
saction. For section three of the survey. a likert type response format was used.
The five response choices 1o each of the twenty sight fems wers as follows;
always, sometimas, no opinion, hardly ever, and never. Each of the
atorernentioned five responasss were assigned a numerical value from five to
one, respectively. These data were separated by hypeothesis for analysis.

After the survay development was sompleted it was reviewed by
elementary education teachers and general education teachers for coherence
and relevance to the subject area. The Art in the Flementary Classroom

Survey is presented in Appendix A
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Procedures

The principal of each of the participating schools was contacied by
telephone. The research project was explained and permission was granted
before the distribution of the survey tock place. Once permission was granted,
a llst was obtained of the teaching staff to ald In the distribution of the survey.
The list was provided by five of the ten participating schools, the remaining five
schools provided the researcher with a general number of the faculty. This list
was used 1o code each survey to identify non-respondents if a second survey
distribution was required. The code consisted of the caolor of the paper and a
nurnber. A corresponding number was placed after each teacher's name on the
list provided by the principal

Each of the school districts had their surveys printed on a different color of
paper to code for echool identification. The color coda was as follows:

white - Hopewell Township School District
goldenrod - Upper Deerfield Township School District
buff - Stow Creek Township Schodol District
blue - Greenwich Township School District
pink - Fairfleld Township School District
green - Deerfield Township School Disirict
canary - Shiloh Borough Seheol District

Generally, surveys were delivered to all schools for distribution to Individus!
teachers through the achool’s Intercffice mail system. Specifically, one school
requestad that the survey be presented by the researcher at a facully meeting,
another school placed the surveys in the faculty lounge for distribution. In the

remaining schools, the surveys were dropped off et the main office with the
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return boxes.  Each participating teacher received their survey in a large brown

envelope accompanied by a cover letter, geen in Appendix C, a smalf reminder
Slip asking for the survey's return in a timaly mannar and novelty stickers to
share with their respective students. The stickers served as the incentiva to
ensure an adequate rate of raturn. The principal from each school also
recsived a cover letter as seen in Appendix B and a copy of the survey for their
own review and file.

A one week time period was given o participating teachers for the survey
completion and return. A box labeled "ART SURVEYS” was placed in each
school office for the survey's retum.  Completed questionnaires wera

pickad up at the end of the one week period from a central drop-off placa in the
schools. All schools wara checked an additional time after a two week poriod
tor additional completed surveys. Based con the initial return rate, no follow up

WeS nacessary.

Analysis
Data from the surveys were analyzed in ralationship to the thres

hypothesis. The results were analyzed using descriptive: statistios and wara
reported in frequencies corresponding to the various hypothesis.

Hypothesis number one addressed elementary teacher atliludes
towards art and the creative process as an important and necassary subject and
srea. Questions 2,6, 6, 7. 12, 14, 15, 16, 19, 23 and 25 addressed this
hypothesis.

Hypothesia number two addrassed elementary teacher attitudes towards
art as it compliments the academic subjects. Questions 1, 8,9, 11, 13, 20, 21,

24, 28, 27 and 28 addressad this hypothasis.
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Hypothesis number three addressed elementary teacher efficacy and

school climate towards art in the classroom. The section on page one of the
survey under the heading * General Information about Art in the Classroom” and
guestions 3, 4, 10, 17, 18, and 22 addressed this hypothesis.

A sectlion was also included at the end of the survey for teacher comments.
All comments can be found in Appendix D. The comments were also reviewed
for attitudes toward art in the classroom with the tabulation of the frequencies

and differences presented.



CHAPTER FOUR
PRESENTATION AND ANALYSIS OF DATA

Backaround
Questionnaires were disttibuied to general slementary education

leachers in the southern New Jersey area. One hundred and severily five
surveys were distributed and one hundred and twenty two ware returned for a
70% response rale. For the purpose of this study, general elementary
education teachers were considered those who taught kindergerien through the
eighth grade and special education. Teachers of special areas, art, musle,
physical education and computer ware not includad in the population.
Eemographic information was gathered and is presented in Table 1. The
firat area represented Is that of the grade levels thal were taught by the
survayed population. Every grade level including special education is
representad. the calegory entitied “OTHER” in GRADE LEVELS reprasent K
through 8th grade multi-level teachers. The largest grade level response area
was from special education teachers with 15 responses. All other grade lavels
were represented with a frequency range of @ to 12 respondents in each area.
EDUCATICN |LEVELS of respondents is the nex! area in Table 1.
According 1o the survey the largest parcentage of teachers hold 2 BS or BA
degree with a frequency of B8 or 55.8% of the population. Graduate credits in
addition to a degree were hald by 35 teachers or 28.7%, with 16 teachars or
13.1% holding a graduate degree. There were no respondents that held a
Doctoral degree and 2.5% or three teachers chose nol to respond to this

question. 30
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TABLE 1

PERCENTAGES AND FREQUENCIES OF BACKGROUND RESPONSES

GRADE LEVELS

K 1st | 2agd| 3rd | 4th | 5th | 6th | 7th | 8th | Spec. B¢ | Other
10 12 9 11 12 11 g = 10 15 7
EDUCATIONAL | EVELS
Frequencies Percentages
BA/BS &8 55.8%
GRADUATE CREDITS 35 28.7%
GRADUATE DEGREE 16 13.1%
DOCTORATE 0 0
NQ RESPONSE 3 2.5%
AGE
Frequencies Percentages
22-35 YEARS 15 12.3%
36-64 YEARS 88 72.1%
b5 OR OVER 15 12.3%
NO RESPONSE 4 3.3%

AVERAGE YEARS OF TEACHING - 18 YEARS

MALE RESFONDENTS - 2.9%

FEMALE RESPONDENTS - 90%
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The age of the respondents is ancther area covered in Table 1. Of the
respondents, 15 or 12.3% were in the 22-35 age category. The largest area of
response was from the 36-54 age category with a frequency of 88 representing
72.1% of the respondents. The 55 or over age group had the same respanse
frequency and percentage as the 22-35 age category with 15 respondents or
12.3%. Finally, 4 respondents or 3.3% did not respond.

The final areas presented in Table 1 were the average number of years
that the respondents taught and their gender. The average number of teaching
years wag 18, with 12 or 9.9% of the surveyed population being male and 109
or 90% heing femaie.

Hypothasis 1

Teachers will feel that art and the creative process in the elementary
classroom is a necessary and important subject.

Questions that are designed to gather information on the attitudes of
elementary teachers toward the impertance of art and the creative process in
their classrooms are presented in Table 2. This information is presented in
frequencies and percentages. in the survey, teachers were asked to check the
box which would be the most accurate for what they do and how they feel about
art as a subject and the ¢reative process in their classrooms.

Cluestion number 2 addressed the creative process as it pertains o
problem solving or finding multiple solutions to problems and questions. The
ALWAYS category was the overwhelming response with 81.5% in favor of
encouraging students to find multiple sclutions to questions.. The SOMETIMES

category received a 36.9% response with the remaining 1.6% choosing not to



33
respond. The remaining three categories of NO OPINION, HARDLY EVER and

NEVER received a 0% response. |t appears to be abvious by the responses to
question number 2, that teachers in the elementary classroom feel quits
strongly in favor of encouraging creative thinking and problérn salving in their
classrooms.

The next question that addressed Hypothesis #1 pertained to how the
teacher instructed their students in ant, specifically the use of step by step
instructions. The responses in this category varied considerably more than the
previous statement. Step by step instruction, while necessary in some areas,
may not benefit the students and may even serve to stifle some students by
holding them back and discouraging them from trying new ideas. The largest
response area was in the SOMETIMES category with a frequency of 67
representing 55% of the respondents. The category of ALWAYS had a 22.1%
respanse rate, however, the other categories of NO OPINION, HARDLY EVER
and NEVER received percentage responses of 12,3%, 8.2% and 1.6%,
respectively. While teachers encourage divergent thinking and the creative
process in problem solving, it may be a possibility that some teachers are
holding back some students by feeling it necessary to keep a class together on
an art assignment.

Question number & was very straight forward and asked if teachers
encouraged students to draw and paint on their own. The largest areas of
response were in the categories of ALWAYS and SOMETIMES with responses
of 41.8% and 45.9%, respectively. The NEVER category had a 0% response
while NO OPINION drew a response rate of 5.7% and HARDLY had an even
smaller response of 4.1%. Of the respondents, 1.6% or 2 teachers chose not to

respond to this question. Teachers may not always realize it, but by
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encoureging students to draw and paint independently they are also

encouraging students to make degisions on their own and become independent
thinkers. They are also providing students with a vehicle with which they can
create something on their own and actually see their own ideas come to life.

The next statement that pertained to the first hypothesis addressed the
necessity of grading art. While the necessity of grading art on an elemantary
level is often deemed unnecessary and unbeneficial to the student, it must also
be stated that while some teachers may not see the benefit of such actions, they
may be required by their school's grading procedure to do go. The response
rates were widely varied lo this statemant. The majority of the responses were
In the two areas of SOMETIMES and HARDLY EVER, both with frequencies of
37 for a 30.3% response rate. This clearly indicates that while some teachears,
(& very small percéntage of 1.6%), feel they must give grades, the majority of
teachers feel it is not something thal must always be done. Cven more
interesting is the response in the NEVER calegory with a rate of 24.6% or 30
respondents. These respondents are saying, that while the impartance of art is
realized, it is also realized that art cannot be graded in the iraditional manner.

Question number 12 was a statement about a student's art and how it
helps to develop their self esteem. With the exception of two no responses and
three NO DPINION responses, all respondents chacked either the ALWAYS or
SOMETIMES category. These responges clearly indicate that teachers feef art
I3 & subject that carries over into other areas such as sell esteem, self worth,
and respect for one’s self.

Art, while an important subject on its owr, Is a subject that can be
integrated into all other subject areas to enhance and encourage learning. It

also provides students with a variety of learning siyle opporiunities. Question
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number 14 addressed this area by asking respondents if they fesl art is an

important part of their classroom activities. The maority of the responses were
in the categories of ALWAYS with 41.8% and SOMETIMES with 45.1%. Only
4.1% or & respandents checked the HARDLY EVER category and there was a
0% response rate in the NEVER category.

The next statement pertained to the teacher as an individual, by asking
them to state whether they like daing hands on activities. Even though this
pertained to the individual, it can be assumed that an individual is less likely to
teach or encourage something they do not enjoy personally. With anly ong
response in the NEVER category and a 0 response in both the NO OPINION
and HARDLY EVER categories, the overwhelming response was in the
ALWAYS and SOMETIMES category with 61.5% and 38.1% response rate,
respectively.

Encouraging students to go beyond the “correct” ar “incarrect” answer
was addressed in statement number 16. Teachers' responses were mainly in
the ALWAYS calegory with a 50% response rate and SOMETIMES category
with & 45.9% responge rate. These iwo caiegories comprised 95.9% of the
population response. it can be stated, therefore, that elementary classroom
teachers feel strongly in favor of encouraging students to explore altemate
possibilities and do encourage divergent thinking which addresses the creative
process.

Question number 19 explored the use of cooperative group learning in
the classroom. The majerity response was in the category of SOMETIMES, with
a frequency of 87 responses or 71.3%. There was a 0% response rate in the
NEVER category and 19.7% or a frequeney rating of 24 in the ALWAYS

category. While not all teachers use this [earning style all the time, it is used by
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the majority of the teachers some of the time.

The next stafement addressed whether teachers give students the
opportunity to explain themselves even  they give the wrong answer lo
samething. The majority of responses represented 98.3% of the total or 120
respondents in the two areas of ALWAYS and SOMETIMES. This strongly
suggest that teachers do provide students with the opportunily to explain
themselves even if they give the wrong answer lo something.. The categoties of
HARDLY EVER and NEVER received a 0% response.

The last statement that addressed Hypothesis #1 pertained to whether
teachers have available to students the supplies and materials for drawing
during free time. By having materials available it would also sugaest teachers
support such an activity. It can be concluded that by the response rate, most
teachers do provide the supplies with 44.3% or a frequency of 44 in the
ALWAYS category and 45.9% or a frequency of 56 in the SOMETIMES
calegory. Of all respondente, only 2.6% or three teachers stated they never

provide drawing materials
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FREQUENCY AND PERCENTAGES FOR HYPOTHESIS #1 - TABLE 2
Hypothesis # 1. Teachers will feel that art and the creative process in the
elementary classroom is a necessary and important subject.

L A
Nl %N| F| % {F (% | F|% {F |%| F| %
Al A |5 |5 GO H{iH|N| N
2.l vy 1o encourage studentsio | 2 16 [75] 615|456 | 368
find multiple solutions to
guestions or problems
5. | like to give step by step B 27221 |67 |55 |15 |123i10t82]|2 | t8
instructions in art to keep
the class together.
€. ltry to encourage students 1.6 |51 |48 |56 |459]7 |67 |5 |41
to draw and paint an their own,
7. | feel it necessary fo give 16 |2 | 1.6 |37 |30.3| 14 | 11.5] 27 |30.2| 30 |24.5
a grade on ar projacts.
12. | feel arthelps my 25 |40 | 828 (76 |s23( 3 25
students develop self esteem.
14. | feel art is an impartant 16 |51 |41.8 |55 |45118 |74 [5 | 41
part of my classroom activitios.
1%, 1 enjoy doing hands ! TS 1615 |44 |361 1 1.89
on activities.
16. 1try to encourage students B 81| 50 |56 {458]3 |25
to go beyond the "correct”
of “incormrect” answer,
19. [ fike to use cooperative 1.6 241197 |87 |71.3]2 |16 |4 |33
group learning in my
classroom.
23 When a student gives the -8 |83 516 (57 [467[2 |16
wrong answer about something
F like to give them the opportunity
to explain themselvas,
25. When students have fres 54 1443 198 |458|2 |16 [7 |5713 l2s
time | like to have drawing
matetials gvailable for them. :
— ——

LEGEND
N - "NO"RESPONSE %N -PERCENTAGE OF"NO" RESPONSE
F - FREQUENCY % = PERCENTAGE
A - ALWAYS & -SOMETIMES O -NO QPINION

H - HARDLY EVER N -NEVER
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Hypothesis 2

Taeachers will feel that art in the elementary classroomn enhanges and
compliments the academic subjects.

Questions that are designed 1o gather information on the allitudes of
elementary teachers foward art as it enhances and compliments the academic
subjects Is presented in Table 3. The information is presented in frequencies
and percentages.

The first statement that pertained lo Hypothesis 2 was question number
one. The statement was designed to ascertain attitudes of teachers in the area
of art activities which would promote the development of math, social studies,
lanquage arts or sclence skills. The largest areas of response were in the
categories of ALWAYS and SOMETIMES. The frequency and percentage for
thig area was 43 respondents with & percentage of 352 for ALWAYS and 71
respondents with a percentage of 53 for SOMETIMES. There was a 0 response
in the NEVER category, therefore, it appears that elementary teachers fegt that
art activities do promote skills in the academic subject areas.

The second guestion that pertained to Hypothesis 2 was statement
number eight. This statement ascertained atlitudes on using art work to chart
progress in students overall academic growth. Responses were varied from &
response rate of 5 or 4.1% in the ALWAYS category lo a reéponse rate of 21 or
17.2 % in the NFVER category. The largest areas of responee were in the
categories of SOMETIMES, NO QPINION and HARDLY EVER with percentages
of 34.4, 13 and 23.8, respectively. This variety of responses indicate that art
may sometimes be used to chart academic progress but often times, it is used
only occaslonally to chart academic progress.

Question number nihe was designed to know if students were able ta
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learn about civilizations through art. The majority response was the

SOMETIMES category with a 33.6% response rate. The categories of ALWAYS
and NO QPINION recelved the same percentage response with a rate of 17.2%
in both categories. These response rated indicate that not all, but the majority of
leachers, (50.8%) fesl that art compliments and enhances the learning of past
and present civilizations. 1t should be noted that in this category only three
respondents of 2.5% were in the NEVER category.

Statement number eleven had an overwhelming positive response. it
azcertained the opinions of teachers, of whether 1hey felt their students enjoyed
academic classes better with the incorporation of hands on :pmjects or not. The
tigjorily response category was that of ALWAYS, with a frequency of 88 or
72.1%. The second highesl response category was that of SOMETIMES wilh a
frequency of 22 or a percentage of 18. These two areas constituted over 90% of
the responses, therefore it can be stated that leachers believe that their students
enjoy the academic classes better when a hands on project is incorporated.

‘The next question thal addressed IHypgthesis 2 was to determine if
teachers had difficulty teaching some academic classes without the
mcorparation of art. The targest response was in the category of SOMETIMES,
with a response rate of 56 or 46%. The next highest levels of responses were in
the areas of NO OPINION and HARDLY EVER with percentages of 25 and 18.3,
respactively. There was a response rate of 9 or 7,4% in the ALWAYS category
and a response rate of 4 or 3.3% in the NEVER category. Although the
responses were varied, the responses of ALWAYS and SOMETIMES were in
the majority with a total of 51.4%. This indicates that the majority of teachers
use art when teaching other subject matter.

Statement twenly had an overwhelming positive response. This
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statement dealt with the students use of drawings o help illustrate ideas and

stories. The categories of ALWAYS and SOMETIMES received the majority
responses with frequencies of 50 and 65 respectively. These two categories
made up 24.4% of the responses, therefore it may be stated that teachers are
strongly in favor of using drawings to help illusiraie ideas and storles in the
elementary classroom.

Statement twenty one was designed to determine the teacher's personal
opinion about the importance of incorporating art into other subjects. Again the
majority responses were strongly in favor of this statement, with a majority
response of G4 respondents or 62.5% in the SOMETIMES category and a
responsa rate of 45 or 37.7% in the ALWAYS calegory. There was & 0%
response in the NEVER category. These responaes suggest that it is important
to the elementary classroom teacher to incorporate art into other subjecis.
These response rates may also suggest that leachers realize the importance of
the creative process in the classroom.

Statement twenty four was designed to determine i through art, eachers
are able to provide eoherence and depth lo other academic subjects. The
majority response was in the category of SOMETIMES with a frequency of 73 or
60% of respondents. The next highest response category was ALWAYS with
12.7% of a frequency of 24. There was a 0 response rate in the NEVER
category, sugqesting that with 79.7% of teachers in agreement with the
statement, art does provide the teacher with the opportunity to add depth and
echergnce to academic subjects.

Statement twenty six was the next statement persaining to Hypaothesis 2,
it was designed fo determing if classroom teachers used visual aids along with

the written text to introduce a new lesson. The majority response was in the
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SOMETIMES category with & frequency of 72 respondents or 5%%. The second

highest area of rasponsa was the category of ALWAYS with a response of 44 or
36.1%. There was a 0% response in the NEVER category. It can be stated,
therefare, that teachers are in support of using visuals 1o infroduce new lessons.
These responses indicate that teachers are aweare of learning styles and reflect
thal in their classroom practices.

The next statement, statement twenty seven, also addressed learning
styles by asking teachers if they thought some of their students understand
concepls betler when visual aids and hands on projects are used ta help
demonstrete an academic subject or concept.  All teachers with the exceplion of
one response in the HARDLY EVER category were in agreement {o this
staternent. There was a 55.7% response rate in the ALWAYS category and a
44.3% response rate in the SOMETIMES calegory. These response rales
strongly sugoest that teachers think the use of visual aids and hands on projects
help students leam academic subjecis and concepis betler.

The last statement to address Hypothasis 2 was number twenty eight.
This statement sought to ascerain whether teachers felt the use of an ant project
to complement an academic lesson would keep student’s interests better. The
responses were generally in agreement with this statement with a response rate
of 50.4% or a frequency of 62 in the ALWAYS category and a response rate of
44.3% or a frequency of 54 in the SOMETIMES category. The two areas
mentioned comprise 95.1% of the responses, therefore it can be stated that the
uee of aft projects in conjunction with the traditional teaching of academic

subjects or lessons enhances leaming.
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FREQUENCY AND PFRCENTAGES FOR HYPOTHESIS #2 - TABLE 3
Hypothesis #2 - Teachers will fael that art in the elementary classroom
enhances and compliments the academic subjects.
L ﬂ . e —
N{ %N| F| % [F|% | F % [F|lx|F| %
Al A S |S |00 [HIHINI N

1. tteel art activities promatethe {2 (16 |43 |s62 {7l sa|a3 | 252 |16
developmeant of math. social
slidias, [anguage arts or
science sidlls.

3. luse the sludents aitworkto |3 |25 {5 |41 A2134.4022 |18 |29 23921 [17.2
heip chart their progrags in thair
overall zacademic growth.

9. My students are abletolearn | 2 1.6 21 [ 172 |41 |336|21 {1727 | 67|88 |as
about civilizations - past and
present - through art.

11, | feel students anjoy the 1 8 |88 721 [22|18 {2 [16)| 1|82 |18
academic classes better when |
ircarparate “hands on” projects
with the traditionai lesseon,

13 | have diffioulty teaching 4 138 |9 | 74 |56 |46 |as (20523 |488] 4 |33
goma acadamic: subjects
without incorporating art.

20, 1 like to have students use 1 .8 50 41 |65 (=83 4 8372 {18
drawings to el illustrate ideas
and atories,

21. Incarparating art into other 1 8 46 | 377 |64 |525( 8 | 66513 | 25
subjecis is irnportant o me.

24. Through art, lam able to 24 1197 |73 |60 |16 | 131317 { 14
provide coherence and depth {o
viher academic aubjects,

26. Whaen starting 2 new lassan |1 & |aalas1]7zlies | 2 l1g |3 |25
ar unitin an apademic class, | use
viguais along with the written
text to introcuce the lesson.

= — L ld ——
LEGEND

N - "NC"RESPONSE %N -PERCENTAGE DF"NO" RESPONSE

F - FREQUENCY Y% - PERCENTAGE

A - ALWarYSs g8 -SOMETIMES 0 - NO DPINION

H - HARDLY EVER N -NEVER
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FREQUENCY AND PERCENTAGES FOR HYPOTHESIS #2 - TABLE 3-{Continued)
Hypaothesis #2 - Teachers will feel that art in the elementary classroom
enhances and compliments the academic subjects.

NEoTER _

N { %N % |[Fi{% | F{% {F|%]F{ %
A|lS|S |0(0 [H|H|N| N

27. t have faund i iy 65 | 557 |54 |44 3 1 8
classraom, some studsnts that
understand concepts betiar
when | use visuals and hands on
prajacts i help demonstrate an
academic subject ar concapt.

28, Using an art project to B2 {508 544431 3 | 25|53 | 25
complement an academic
subject lesson keeps my
siudents intarast batler,

" .
LEGEND

N - "NO"RE3PONSE %N -PEACENTAGE OF"NO" RESPONSE

F - FREQUENCY % - PERCENTAGE

A - ALWAYS 5 -30METIMES G - NGO OPINIDN

H - HARDLY EVER N -NEVER
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Hypolhesis 3

Teachers feel that personal efficacy in art and school climate affects the
rale of art and the creative process in the classroom_

Questions that are designed to gather information on the atiitudes of
elementary teachers toward thelr personal efficacy in art and school climate
and how these areas affect the role of art and the crealive process in the
classroom is presented in Table 4. The information for this hypothesis was
taken from statements 3, 4, 10. 17, 18 and 22, information was also gathered
from the survey saction entitled, General Information of Art In the Classroom.

The first statement that addressed Hypolhesis 3 was designed 1o
determine if classroom teachers felt adequale teaching art. The majority
response was in the SOMETIMES category with a frequenc;g.f response of 70 ar
97.4%. The second highest response category was that of ALWAYS with a
frequency of 35 or 28 /%. The categories of HARDLY EVER and NEVER
received low responses with 4.1% and .8%, respectively. This statement {olis
us the majority of teachers, sometimes, but not always, fesl compleely
adequate to teach art.

Statement number four was the next statement to address the
hypothesis, it was designed to determine if teachers felt their schoo)
admtinistration supperted them when they would try new things. The highest
response area was that of ALWAYS, with a 58.2% response or 71 respondents.
The second highest response calegory was SOMETIMES with a response rate
of 30 or 32%. These two categories make up over 90% of responses, this
clearly indicate that the surveyed population feels supported by their
administration.

‘The next statement was designed to determine if classroom teachers felt
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that the teaching of art should be left up to the art teacher. Only 3.3% selected

the Al WAYS categery. The majority response categories were SOMETIMES
with a 42.6% response, NEVER with a 22.1%, response and HARDLY EVER
with & 17.2% response. These results indicate that responses varied greatly, a
small minority felt as if they should not be involved at alt with art while the
majority felt as if they should be involved.

Statement number seventeen addressed classroom management by
ascertaining opinions of whether teachers felt in control whan students were
maving around the room. The majority response categories were HARDLY
EVER and SOMETIMES with frequencies of 57 and 45, and percentages of
46.7% and 36.9% respectively. Fifteen respondents or 12.3% stated they never
felt comfortable with students moving around the room. These responses
indicate that most teachers feel more comfortable with traditiona learning styles
and traditional classroom management styles.

The next statement was designed 1o determine how art was used in the
classroom, for example, as seasonal or classroom decorations. These
responses would determine the importance the teacher places on art and thus
how he or she presents it io students. The majority responae was in the
SOMETIMES category with 84 respondents or 52.5%. The HARDLY EVER
category was the next highest response category with 41 respondents or
33.6%. The ALWAYS category received a 0% response, while the NEVER
category received a 5.7% response. These responses indicate that while not
always, teachers sometimes use art for seasonal decorations, which may
downplay the importance of art as a subject and the importance of the creative
process.

The last statsment that addressed the third hypothesis was designed to
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determine if teachers felt they had the proper supplies to teach art. Of the

respondents, 52% stated they sometimas felt as if they didn’t have the praper
supplies, while 23 respondents or 18.9% checked HARDLY EVER. Reauits
were widely varied to this statement with the majority responses in the
SOMETIMES category, therefore, it may be assumed that the majority of
glementary classroam teachers feel as if special supplies are needed for art in
the classroom.

The following information as it pertained {o Hypothesis three was taken
from the section on the survey entitled General Information of Art I the
Classroom.  This gection was made up of six questions pertaining to art in the
ciassroom. The first question was designed to determine upon whom
clagsroom teachers placed responsibility for art in the classroom. Of the
respondents, 78.7% or 96 teachers fell the responsibiiity fell on hoth the
classroom and art teacher,

The next question asked teachers how much time they spent on art in the
classraom.  The majorily response was the 0-30 minute time it with a
frequency of 56 or 48%. The next choice was 30 minutes - 1 hour, this section
received a 22% responge and the next selection of 2 hours recelved & 235
response. Six respondents stated they spent more than 2 hours on art per
week and five respondents chose not to respond.

The next questions asked teachers if they had an expendable budget for
gpecial art supplies. The majority of teachers, (75.4%), stated they did not have
& budget, while 23.8% stated they did have a budgst for art supplies.

The next question addressed college requirements by asking teachers If
they were requirad to take an Art Theory Class in college. The mejority of

respondents stated that they were required to take such a course,
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The next question in this section was designed to know If there was an

art teacher in thelr achool. Ninety percent responded they did indeed have an
art teacher. Of all schools and districls surveyed only cne schuo! did not have
an art taacher, |

The last question pertaining to Hypothesis Three was designed %o
determnine the frequency with which studenta met with their art teacher. The
majority choice was weekly with a frequency of 92 or 75.4%. The length of the
class was also determingd with the average length being 38 minutes.

Anecdaotal comments are pregsented in Appendix D).
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FREQUENCY AND PERCENTAGES FOR HYPOTHESIS #3 - TABLL 4
Hypothesis #3- Teachers feel thal personal efficacy in art and schoal climate
affects the role of art and the creative process in the classroom.

How much time per wask o you spend on art in the classroom?

Frequencias Percentages
0-30 minutes 56 a5
30 minutas-1 bour 27 2
2 hours 28 23
mora 6 5
No Response 5 41

N| %N| F| % |[F|{%|F |%|F|%|F{ %
Al A(S|S |0O|0 JHIHIN| N
3. | fze! adequais teaching art 1 | &8 |35 em7|70|574|8 {665 [4a1{2]| 14
4. My school adnitesiation 3 25 || sB2|3s|32 | 9 | 741 Bi1 B
supnorts mea when | iry new
things.
10. 1 like to loave art up to the 2116 [ 4| 33 |52 42812 098|177 e
art teacher.
17. When shudents are moving 2 |15 1 B § 45| 2389 2 ! 257 57| 467 15| 123
around inn the mom, | feel | am
ot in comptlete contral.
18. Arl daes 18 mainty used for 3 {25 B 525 7 | S7 | ] mE 7| 57
seasonal/classroom decorgion.
#2.{ feel | don't have the propar 2 6| 40 | 52) 428] 15 | 23] 23 |me| 7 | 57
supplies to teach ari
okl
LEGEND e
N - “NO™ REZFOMSE 2N - PERCENTAGE OF"NO™ RESFCNSE
F - FRECIUENCY % = PERCENTAGE
A - Alwars = -EOMETIMES 0 - NO OPINION
H - HARDLY EVER N -MNEVER
Wha do you feel is responsible for art in the classrmom?
Freguencies Percentages
Art Teacher 3 107
Clzzsroom Teacher i1 99
Baoth 95 ri: N4
No Responze 3 25
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FREQUENCY AND PERCENTAGES FOR HYPOTHESIS #3-TAELE 4 (Continued)

Hypothesis #3- Teachers fesl that personal efficacy in art and school climate
affects the role of art and the creative process in the classroom.

Do you Bave an expendable budget for special art supplisg?

Frequencies Parcentages
Yes 3 238
No 92 =4
N Fesponse 4 33

Were you required 1o fake an At Theory Class in college?

Fraquencies Fatcantages
Yas 73 88
No 418 39
No Response k! B

Da you have an art teacher in your school?

Freguencics Percentages
Yes 110 o0
No 11 g
No Response | #

How often do your students meet with their art teacher?
Fraguencios Percentages
Weekly 92 75.4
Biweakly 4] |
Other 15 123
No Reaporse 4 33
Mot Applicable 7 57

How iong (in minutes) s aach art ¢lass session? 38 minute average



CHAPTER FIVE
SUMMARY AND CONCLUSION

Purpase and Problem of the Study

The purpose of this study was to identify elementary classroom teachsrs’
attitudes toward art and the creative process in their clagssrooms. This study
should help administrators, faculty and school systems to better understand the
rale of art in the elernentary classroom and the potential art has in the
elemantary classroom by better understanding dassroam teacher's feelings
toward art.

Specifically this study attempted to identify, through & survey, the
attitudes of general elementary education teachers toward art and the creative
proceas In thelr classrooms and the effect the attitudes of classroom teachers
have on the role of art In the clagsroom. This study attemptad to answer the

question: What are elementary teacher's attitudes toward art?

Hypothesis #1 - Teachers will feel that art and the
creative process in the elementary classroom is a
necessary and important subjact.

Hypothesis #2 - Teachers will feel that art in the
elementary classroom enhances and complimenis
the academic subjects.

Hypethesis #3 - Teachers feel that perschal efficacy

in art and school climate affects the role of art and
the crealive process in the ¢lassroom.

50
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Design and Analysis

The subjects of the study were general classroom teachers from sight
elementary and two middle schools which are localed in Cumberland County in
gouthern New Jersey. In this study. general classroom teachars were identified
as those that taught grades kindergarlen thru eighth grade. including special
education teachers. Teachers of spacial subjects, such as music, art, physical
education and computer were not included.

The survay instrument was a four page questionnaire developed from a
review of the literature and the researcher's personal experience as it related to
art in the elementary classroom. ‘The questionnaire comprises four sections:
section one contained demographic information relating to the population keing
surveyed, saction two pertained to the use of art in the classroom, seclion threa
consisted of twenty eight statements thal participants were asked to rete on a
likert type scale and section four contained a section for respondent comments
and responses.

Subjects for the study were identified by the researcher vis a vis a
personal contact with the school. Either a faculty list that named the participants
was procured or a general number of the faculty was obtained by the
researcher. The surveys were distributed to the teachers through inter-office
mail baxes. Five of the ten schools thal participated received coded surveys.
The remalning five school did not provide the researcher with faculty liste and
therefore did not receive coded surveys, however, the specific number of faculty
on staff was obtained to make distribution of the surveys possible to only the
specified population.

Participants were given a cover letter along with the questionnaire and

novelly stickars. The stickers served as an incsntive for the participants to
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return their survey. Specifically, the stickers were for participants to use in iheir

classrooms. The surveys were picked up afier approximately one week’s time.
The entire process was completed by March 30, 1995.

Data from the surveys were analyzed in refationship to the three
hypothesis. All resulis were analyzed using descriptive statistics and were
reported in frequencies and their cotrrespanding percentages for the various

hypothesis,

Results of the Study
For hypothesis one, there was a significant favorable response rate

regarding art and the creative process as a necessary and important sithject in
the elementary classroom by elementary classroom teachers. Results were
interpreted from itemns 2, 5, 6, 7, 12, 14, 15, 16, 19, 23 and 25 on the survey.

Teachers felt very strongly in favor of statements 2, 12, 16, and 23, all of
which dealt with the ¢reative process and divergent thinking. These statemenis
received no ratings in the HARDLY EVER or NEVER categories.

Statements 14, 15 and 25 addressed the use of art a5 a subject. These
items can be interpreted as the level of use of art by teachers and students in
the classroom. All three statemeants received positive responses, with results in
all three statemenis above the §5% range in the ALWAYS and SOMETIMES
categories, which show support of art in the elementary classrcom.

Hesults were more varied for hypothesis two. Information was gathered
from the population concerning attitudes and opinions of the use of art to
enhance and compliment the academic subjects. Resuits were interpreted from
items 1, 8, 8, 11, 13, 20, 21, 24 and 26 on the survey.

Statements 9, 11, 20 and 24 attempted to gather information on the
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subject of art as it enhances academic subjects. These statements deait with

the use of art as a hands on project to be incorporated into other subjects. in all
four items the majority results were in the ALWAYS and SOMETIMES
categories which indicate a use of art with other subject areas.

Statement eight was designed to determine if leachers used art to help
chart their students progress with regard to thelr overall academic growth. The
majority of teachers stated that they somestimes used ant to help chart progress
but it must alse be noted that over 40% stated they would hardly ever or never
use art to chart progress.

Statement 21 and 26 addressed learning and teaching styles by
gathering information on the use of visual aids along with the written text.
These statements had very impressive respensas with over 90% in favor of the
use of visuals.

The final hypotheeis addressed teacher efficacy in art and how school
climate affects the role of art and the creative process in the classroom. This
inforrnation was gathered from statements 3, 4, 10, 17, 18 and 22, the section
from the survey enlited General Information of Art in the Classronom was also
incorporated.

Regarding teacher efficacy in the arts, most teachers appeared to by
quite cotfident in their teaching of art. Cven though the majority did not have an
expendable budget tor art supplies they felt responsible fuf the teaching of art
along with the art teacher. A majority also attended colleges which required
then 1o take some sort of Art Theory Class.

With regard to school climate, results were less favprable even though
teachears did indicate that they felt their achool administration did support them

when they tried new things.
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Conclusions and Becommendations

Based on data from the present study, it may be stated that elementary
teachers’ attitudes toward art and the creative process in their classrooms is
very positive. The majority of teachers seemead to feel that art is a valid and
worthwhile subject that has a unique role in the classroom. It seems
reasonable, therefore, to state that the majority of teachers recognize the
importance of art and the creative process in their classrooms.

Teachers provide opportunities for their students to explore creative
possibilities when problem solving and answering questions. The majority of
teachers in this study seem (o realize that to reach all theilr studenis they must
recognize different learning styles and provide individual students with the
means 1o which they would learn best, art provides the appropriate opportunity
in same instances.

Results from this study also suggest that even though art is strongly
supported, at tmes it is not incorporated as much as it could be. It could ba
surmised therefore, that teachers realize the importance of art and also realize it
is & unigue way to enhance academic subjects. Those teachers, however, may
be limited by budget constraints ot lack of an art curriculum.

it could also be concluded by the results of this study that teachers’
opinion of art in the elementary classroom has changed; it is no longer one of
just room decorations. Though used sometimes for this purpose, not a single
respondent stated they would “always” use art for seasona! or ¢lassroom
decorations.

This study through the use aof a survey has determined that elementary

teachers aftitudes are strongly in favor of art and the creative process in thelr
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classrooms. Teachers realize art is more than just making a pretty picture yet

need support for strategies to incorporate art in their classrooms and an ways 1o
be resourceful with supplies, {many teachers repotted on using thelr own
monies {o provide students with art opportunities.) It sesems clear to al} invoived
the bonuses receivad in response to incorperating art into the general
curriculurn, from student's self esteem to creative problem solving ang
enhancing acadsmic subjects. These positive attitudes toward art must now be
used to influence the administrators and school board members who make the

daciaions for the elementary schools.
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ART IN THE ELEMENTARY
CLASSROOM

A SURVEY OF ATTITUDLS AND
CPINIONS OF LLEMENTARY
CLASSROOM TEACHERS
TUWARDS ART AND THE

\_ CREATTVE BROCESS. )

THE TEEZM AT AD USED IN THIS SURVEY INCLUDES BOTH ART-MAKING
ACTIVITIES AND ALT APPRECIATION/ARST HISTORY ACTVITIES. HOWEVER,
CHE TERM A2T DOES NOT INCLUDE SUCH ACTIVITIES AS DITTOED SUEETS,
COLOEIMNG BOOK FPASES, DOT-TE-DOT SUEETS, TRACING PATTERNS, &C.

Demographic infarmation Number of years teaching?

Grade Level Male Femarle

Lavel of education - BA only , Graduate Credils :
(Graduate Degree ar Dactorate

Age - 21 or under .22 35 3654 55 or over

General information of Art in the Classroom:

Who do you feel is responsible for art in the ¢lassroom as described above?

Arl Teacher Classroom Teacher Both
How much tire par week do you spend on art in the classroom?
0-30 minutes 30 minutes-1 hour 2hours _ More
Do you have an expendable budget for spectal art supplies? Yes No
Were you required to take an Art Theory Class In college? Yes . No .
Do you have an art teacherin your school?  Yes Ne

i so, how often do your students meet with their art teacher? Weekly, Biweekly or

Other {circle one)
How long ({in minutes) is each ar ¢lass session?
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DIRECTIONS ART IN THE ELEMENTARY |
PLACE A CHECK iV THE CLASSROOM
BOX WHicH HOST
CLEAR Y DESCRIBES
YWOUR, OPINIONS AND/
OR. FEELINGS TOWARD
THE &GIVEN STATEMENT
\. Y
NO HARDLY
ALWAYS SOMETIMES OPINION EVER NEVER

1. | feel art activilies promote the
development of math, social
studies, language arte or science
skills.

2. |try to encourage students tfo
find muitiple solutions to questions
or problems.

3. | feel adequate teaching art.

4. My school administration
supports me when { try new things.

5. llike to give step by step
instructions in art to keep the class
together.

6. liry to encourage students to
-draw and paint on their own.

7. liesl it necessary fo give a
grade on art projects.

4. | use the siudents art work to
help chart their progress in their
overall academic growth.

8. My students are able to learn
about civilizations - past and
present - through art.

10. llike ta leave art up o the art
teacher.

11. 1feel students enjoy the
academic classes better when |
incorporate “hands on” projects
with the traditional lesson.




ALWAYS

SOMETIMES

NO
OPINION

HARDLY
EVER

NEVER

12. Hfeel art helps my students
develop self esteem.

13. | have difficulty teaching
some academic subjects without
incorporating art.

14, tfeel art iz an important part
of my classroom activities.

15, | enjoy doing hands on
activities,

18. 11ry [0 encourage students to
go beyond tha “correct” or
“tncorrect” answer.

17. When students are moving
arcund in the room | feel | am not
in complste control.

18. Art class is mainly used for
seasonal/classroom decoration.

19 1 like to use cooperative
group learming in my classroom.

2Q. |like to have students use
drawings to help illusirate ideas
gnd stories.

21. Incorporating art into other
subiects is important to me.

22, 1feel | don't have the proper
supplies to teach art.

23. When a student gives the
wrong answer about something |
like to give them the opportunity
1o explain themselves.

24, Through art, | am able o
provide coherence and depth to
other academic subjects.




ALWAYS:

SODMETIMES

NG
OPINION

HARDLY
EVER

NEYER

25. When students have Tree
time { fike to have drawing
materials available for them.

26, When starting a new lesson
or unit in 2n academic class | use
visuals; ( drawings, examples
gtc.) along with the written text
to introciuce the lesson.

27. | have found in my
classroom, some students that
undersiand concepls betler
when | use visuale and hands on
projects 1 help demanstrate an
academic subject or concept.

28. Using an art project to
complement an academig
subject lesson keeps my
students intarest botter.

COMMENTS:

Thanle you again, for taking the fime out 1o answer this survey.

Confidbentiality i3 suaranteed and please trust all responses will be
kept anomypmious.
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February 15, 1995
Dear {Principal’'s Name),

I enjoyed our conversation the other day and would like to thank you for
permission to distribute the Art in the Elementary Classroom survey to your
staff. Asyou know, | am in the process of working on my mastar’'s thesls in art
education.

The project | am undertaking invoives the collection of data from general
elementary classroom teachers. | hope to determing through the survay the
attitudes of general education teachers towards art and the creative process in
their classrooms and how these areas fit into the general curriculum.

The seven sending districts to Cumberland Regional High School are being
chosen to participate in the survey. The survey will be distributed to only
classroom teachers and not to special areas such as mustc, gym, art or
compuler. It will be distributed on March 1, 1485 and responses will be picked
up after 3 two week period from your 2chool.

Attached is a copy 1o the survey for your review. | plan to analyzs the data by
garly April with the results avallable in May 1995. Those results will be shared
with all schools.

Thank you again for your time, interest and suppotl on this project.

Sincerely,

Betsy Tasker
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March 1, 1995

Dear Fellow Educator,

As a colleague in education | realize how busy you are and how precious time
is. | would like 1o thank you in advance for taking a few minutes in your hectic
day to complete the attached questionnaire. Your principal has given
permission for the distribution of this survey to all classroom teachers at (name
of echool). The information will help to better understand the relationships
between the visual arts and the general curriculum and how that affects student
learning. '

My name is Betsy Tasker. | have been teaching art at Cumberland Regional
High School for the past twelve years and am currentty working on my Master's
thesis in art education. The purpose of this guestionnaire is to collect data to
determine how art fits into the elementary classroom.

Please complete the enclosed questionnaire and return it to the main office in
the box marked ART SURVEYS. Please trust all responses will be
anonymous and the study will be looking at the overall group responsa rather
than citing individual returns.

Please accept the stickers to share with your class as a thank you for taking the
time out to pariicipate. Your reply is valuable and important  Onge all
questionnaires have been returned, results will be made available to your
school. Best wishes for a productive and creative year. Please return the
survey by March 15, 1985,

Thank you again.
Sincerely,

Betsy Tasker
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TEACHER COMMENTS
INCLUDED ON SURVEY RESULTS

1. In my classroom art is the great “equalizer.” My slow/low reading studenis
are my true ariists. My high reading students have a lot of trouble with art. Art
projects give the slow students something to be proud of - they help the high
reading students.

2. 1 know you are concerngd about the visual arts, but keep in ming that
literature is also art.

3. i enjoy helping my students with an art activity. | have done step-by-step
drawing lessons because | fee!, at this stage, that they need to receive direction
on “how-10.” When they are finished a basic art lesson, they are encouraged ta
make it different from everyone else's by the colors or decorations they use.

4. Our kindergarten classes are 2 1/2 hours each day. | imagine that | do things
that art art that | probably don’t consider as art.

5. Art has always been an interest of mine. | enjoy using i whenever | can, in
gl areas. The children can express themselves without the usual “right” or
“wrong.” You can get a better understanding of how & child thinks and art
tlessons are & good fime 10 share ideas on a conversational level.

6. At my level they are uninhibited and love to express through pictures or
drawings.

7. 1 have found it impossible to give an “always” or “never” answer without
qualification because nothing with T-1 is carved in stone except that different
things work each day. Art is an integral part of my program.

8. |feel that we would greatly benefit from an art teacher. | think art teachers
are 80 crealive and knowledgeable. | appreciate their talent.

9. | would love to have an art teacher. This might help 1o gather new projects.

10. |ty to introduce my students to a wide variety of techniques including
crayon rubbings, looking at shapes, designs and patterns in.nature, stengil
printing, construction of simple puppets, origami, construction with paper, burtap
stitchery, modeling with clay, construction of simple musical instruments, and
construction of simple toys that demonstrate scientific principles.

Your interest in describing art in the elementary ciassroom when your
expefience has been at the secondary leve! raises some questions about the
purpase of your survey-at least from my viewpoint. Just as | think you might
wonder about my purposes if | was surveying secondary school teachers o
complete 2 graduate project about art in the secondary classroom.



i your aim is io prepare a initial review of art in the clementary
classroom, | would appreciate the oppertunity to further explain and defend, if
necessary, whal we do. | would be happy to meet with you for a personal
interview,

You are also most walcome o visit and and make you own observations.
Good luck with your proiect!

11. Good luck! Art is very important in students dally lives. Art is 2 bridge
between the concrete and the sbstract thinking patterns. We need more art
related activities.

12. ‘thank you for the stickers! My kids will love them! Good luck on the survey!

13. | hope that thege responses were helpful. As a suppiemental teacher who
sees students for brief periods weekly, it is difficult to integrate art as much as |
would prefer. Good luck with your survey. 1 like your reterence to art not being
dittos, ete.

14, Note: as  resource room | do very little art projects bevond, cui, paste and
color.

13. I am certified as an art teacher and | taught art K-12 part time for 6 years.
Art is 2 valuable part of any curriculum.

18. Due to budget conatraints, ari projects usually involve “oul of pocket” money
for the classroom teachar - a shame for those of us who try many “hands on”
activities. '

17. I'wishk | could incorporate art more in my meth and reading classes. | don't
and | should. Good luck on your thesis. 1 just finished mine In guidance.

18. Free time is used for reading for pleasure.

19. My studente love arfl | wish [ had more supplies to further incorporate this
subject into my math and science classes.

2. Thanks for the stickers and good luck with your project.

21. 1 have a special education class which may explain why | am able 1o
purchase art supplies and have tima to use art projects with academic subjeats.

22. I've always enjoyed art activities with my students. My only real complaint
is that studente do not take as much pride in their work and waste malerials.
They spend too much time socializing and do not cuncentrate on the task at
hand.



23. Without crafts-art, academics would be dull for my students AND for me.
Busy hands are naoi free for trouble.

24. tfeel "art” is an important social, academic, and visual maotor part of a
students leaning. | feel it is not stressed enough in the classicom and too many
lessons are based on "sameness” not creative interruption.

t hope we can get more materials, {supplies and books, etc.) to heip
incotporate or even a workshop. | love art.

2. These answers are as they relate to Pre Alg. & Alg. classes
| would have preferred a usually rather than always column.

26. We have a full time arl teachert
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ABSTRACT
Eugene D. Tecce, Jr., A Study on the Positive Effect of
Cooperative Learning on the Status Group Problems
in the Classroom, Dr. Randall S. Robinson, Thesis
pdvisor, Masters of Science in Teaching
June 27, 1995

The purpose cof this study was to examine the effect
that cooperative learning, and the teaching of group noTms
would have on the social ranking of the low status students
in the elementary school classroom.

The sample was comprised of 48 fourth grade students. A
treatment group consisting of 24 students, and a comparison
group of 24 students were pretested and posttested using a
sociometric instrument designed to examine the interpersonal
relationship patterns of the students.

Introduction of a treatmant designed to change the
existing pattern of interaction was given to the treatment
group. The treatment group met for 13 fifteen minute
sossions which focused on the acquiring of the cooperative
group skills necessary for gquality peer interaction., In
addition cooperative learning structures were utilized
during regular class instruction time througheout the six
week study. The comparison group was denied traatment.

After the treatment program the results were analyzad
by compiling the averages of the net changes that occured

between the pretest and the posttest for both the treatment

group and the comparison group. A t-Test for independent
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