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ABSTRACT

Celeste Wilden
The Efficacy of an Alternative School
1995
Dr. Stanley Urban
LDTC Program

Thig study examines a seli-contained day scheool for emotionally disturbed
adolescents by evaluating whether changes produced by the intervention result in
practical personally and socially worthwhile improvements. Such evalusation, often called
social validation (Kazden, 1977) involves determining whether the changes have brought
the student’s performance within acceptable Jevels. Social validation deals with how
closely the student’s functioning fits expectations of appropriate performance in soéif:ty
(Haring & McCormick, 1990). This hypothesis was tested by the resulis of 2
guestionnaire given to graduates from the program since DYFS withdrew its funding in
1983, Success was defined as having the ahility ro suppaort themsalves with or without
further education and no public assistance, and alse being law abiding citizens. To
determine these factors the questions dealt with current family status, jobfincome,
military history, and post high school education.

The graduates were successlul aceording to this criterion. The respondents were

well socialized and integrated into society. Out of 43 responses only 2 people were

unemployed and 1 incarcerated, leaving a 93% employed population.



MINEFABSTRACT

Celeste Wilden
The Efficacy of an Alternative School
1995
Dr. Stanley Urban
LDTC Program
This study examines a self contained day school for emotionally disturbed
adolescents by evaluating whether changes produced by the intervention result in
pracrical pergonally and socially worthwhile improvemeants. This hyporhesis was tegted

by the results of 2 guestionnaire given to graduales since 1882, The respondents to the

survey were well socialized and integraicd into society on the basis of cmployment.
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CHAPTER I

INTRODUCTION TO THE PROBLEM

Contemporary special education for students with behavior disorders seorns 1o have
justified its existence, however controversy and needs in the field continue to exist.
Public Law 101-476 (IDEA; amended PL 94-142) mandates education of all children be
served by placement in the least restrictive environment possible. Today the emphasis in
special education is to integrate exceptional childrer. nto reguler classrooms. This trend
has overshadowed the assumpticn that programs in special education can be provided for
exceptional children which are in soms measurable sense more effective than generai
education programs. Special educators have attempted to determine the efficacy of
aiternative educational programs.

In many respects, the field of behavior disorders presents a unique challenge to
program evalvaters (George, George, & Grosenick, 1989). The field asa whole is
plagued with philosophical and conceptual differences concerning the nature of
disturbance, the focns for intervention, and the ultimate aims and purposes of special
programs {Morse, 1976). Without documentation of stedent progress, some would argue
that there is litde justification for continued use of specialized programs and curricula

(Gardner, 1982). The thrust of evaluation has been to take a total pragram and judge it as



worthy or unworthy {Light & Smith, 1970). In conrrast, thig euthos propases an approach
thar searches for those few versions which are working well, so that they can be improved
and recreated in future endeayvors.

This shdy axamines a self-contained day school for emotionally disturbed
adolescents by evaluating whether changes produced by the intervention resiit in
practical personally and socially worthwhile improvemnents. Such evaluatian, often called
social vaiidation (Kazdin, 1977) involves determining whether the changes have broughi
the student's performance within accepiable levels (social comparigon rechnique). Social
validation deals with how closaly the student’s functioning fits expectations of
appropriate performance in society (Haring & McCormick, 1990}, This bypothesis is to
be tested by the resulis of & questionnaire given to gradoaies from the program gince
1983. Success will be defined by the gradustes abilicy to support themselves with or
without forther educatiom and no public assistance, and heing law-abiding citizens.

{Infortunately, there are several major obstacles in conducting this type of stdy.
Since this is a private school, records are sent back to the sending districts leaving little
information on the students’ home address. Many of e graduares are from very chaotic
backgrounds and obtaining information of where they are presently living may be
difficult, Onee the sdents are found, having them return the guestionnaire may be
anather ohstacle. These barriers will have to be considered when interpreting the data
received from the questionnaires.

How to interpret evaluation of educational interventions, and indeed whether it 1s



even possible to evaluate objectively, will be considered in chapter I when the hiterature
is reviewed. The map of operation for the evalvation process [or this study will be
discussed in its completion in ehapter 11 Once the data is received, a comprehensive

anatysis will be reviewed in chapter IV.



CHAPTER II

REVIEW OF THE LITERATURE

Too often adults fail to recognize that people of every age often experience great
stress in everyday life. Suess and ways of managing it are not the exclusive problems of
grownups. Certainly different events prodoce stress ar different developmental levels.
But we 1end to forget that stressful events are defined from a highly personal viewpoint,
as Harry Reasoner illustrates in his commentary on “Childish Concerns - and Stress”.

Children, we think, are carefres. They have freckdes and puppies and pockets full
of little cars and chewing gum, and they do; but they also have problems. We
adults think we have a lock on stress. We live in the rough, rough world without
freckles and puppies and pockets full of comforting toys, and we won’'t have
anyone diminishing our supply of stomach acid. We [igure, arrogantly, that when
the big dinner party goes bad, that's stress, wheress being knocked down by the
gchool bully in front of all your friends, why, that’s just part of growing up. And
then, stress, well stress is having an hour left to do twa hours warth of work, with
the boss flying in from the coast and aceountants on their way across town. On
the other hand, 1 be lying awale with your thumb in your mouth because there’s

an alligator under the bed, that’s childish. Nah, kids don’t know about stress.



Stress Is what you feel when yon're stuck in a cab and you're already 20 minutes
late for an important meeting. Not having done your homewaork because you
found stunning evidence that your new baby brother ig from Marg and yon gpent
the night trying to wam your parenls, so that vou've got to e your shoelaces all
morning in clags 10 keep the teacher from calling on you, that's just getting what
vou deserve.

We are parsimonious about stress, I think. It is a badge these days between
adults, as well; bot just think how you'd feel, now, it yon were tmly convinced
that there was an alligator under your deslc. (Source: Originally broadcast
December 20, 1983, aver the CBS Kadio Network on the CBES Radio News, Harry
Reasoner)

It is a tuism that everyone has emotional nps and downs. Children who exhibit
certain behaviors are more or less likely to be judged disturbed depending on age, sex,
and the particular circumstances. A child’s developmental level and the particular
circumstances surrounding a given act, plus the child’s typical emotional state, must be

taleen into account.

Definition

Normal variations in emations and behavior complicate the problem of definition
because we can almost naver say that an act itsell indicates emotional dismirhance or

helaviar disorder. The tarm “behavior disorder™ is often nsed to describe these children,



but it is a negative, stereotypical connotation and may result in a self-fulfilling prophecy
whereby teachers percelve such children as incapable of learning.

Children and youth with behavior disorders are certainly not rare, and mosr of 113
have observed or dealt with such young people. Ironically, there is no generally accepted
defmition of behavior disorders. One of the major smmblmg blocks to 2 umiversal
delinition is the varied and somedmes conflicting viewpoints concerning ihe nature of
behavior disorders. Apother issue is the subjecriviry of standards for derermining exactly
what 18 a hehavior disorder. Standards of normality can vary by age, sex, subcultnre,
community, politics, and economic condidons.

When considering the characteristics of children who are disturbed, we might apply
criteria developed by Bower (1969) that the problems presented be both acute (existto a
marlked extent) and chronic (exist for a period of time). Bower’s research into
identification of students with emotional disturbance resulted in a description of behavior
patterns that has become known as the “edncator’s definition™ of emotional disturbance.
It has been widely used since its publication, and was adopted for use in PL 94-142,
Bower idendfied five behavior patierns that characterized these smdents:

1. Inahility o benefit from academic instruction not attributable to intellecinal
capacity, hearing or vision problems.

2 Inability to develop and maintain positive interpersonal relationships with peers or
adults.

3. Behaviors thar are highly inappropriate to responses of environmenial or social

coanditions.



4 Wide variationd in mood (such ag moods of extreme happiness or depression).

3. Frequent physical complaints or perieds of tiredness that have no medical basis.
Tha bahavior parterns noted by Bowear may ocenr in any student in igolared Insrances,
however, when they occur to 8 marked degrea or for a long period of time they are cansa
for concem.

Research presents many different definitdions for emoticnally digturbed/behavior
disorder. A few definitions selected from the dozens available will be discussed in this
paper. Despite strong criticism (Bxecutive Committee, 1937, Kautfmean, 1982, the
federal definitian of serionsly emationally disturbed continues to he used by the Office of
Special Bducation as it administars financial support and other federal activities related to
research, teacher training, and state programs (Hadog, MeCormick, 19900 This
definition stares: Sarionsly emorionally disturhed children exhibit one ar more of the
foilowing characteristics over a long period of time and to a marked degrec.

I. An inability to learn which cannot be explained by inellecrosl, sensory, or healrh
factors.

2. An inahility to build or maintain satisfactory interpersonal relationships with peers
and teachers.

3. Inappropriate types of behavior or feelings under normal circumstances.

4. (seneral pervasive mood of unhappiness or depression.

3. A tendency to develop nhysical symptoms, pains, or fears associated with personal

or sciaal problems. (Federal Register, 1977 .p, 42473}



EPiamand defines emotionally distarbed as students who “fall asleep in the middle of
the day or cxpress deep hostility in the absznce of provoeation, the child who displays
hizarre behavior ar dramatically wirthdraws, the one who changes a behavier pattem in a
significant and obvicus manner or talks or acts in regressed fashion™ (iamond, 1991).
Another avthor uses the federal guidelines as part of the definition and defines it as a
“disability characterized by behavioral or ernotional responses in school so different from
appropriate age, cultural, or ethnic norims that they adversely affect educational
performance. Educationzl performance includes the development and demonstration of
acadarmic, social, vocational, and personad skills” {(Mclntyre, 1993). Bauer gives the
following profile ir his definition of the emotionally disturbed: “severe decree of illness
Judged by a clinician, simultancous indication of serious global dysfunction according to
teacher and parent (e.p. several checklist fagior T scores greater than 70), experience of
mulitiple family stressors {especially abuse and paient paychiatric illness, sod Lmited
community mental health intervention)y” (Bauer, 19910,

The proper identitication of emetionally disturbed is hindered by the similar pattern
of behavior manifested by both emotionally disturbed and leaming disabled.
Uinforturately, many leaming disabled students are labeled lazy, willful, poorly
disciplined and spoiled when actually they are trying their hardest (Alexander & Roife,
1921}, These confusing signals are often observed by classroom teachers. The same
behaviors counld be used to describe emotionally disturbed students who are ofien
characterized not only by depressed academic skills, but also by aggression and difficulty

in sgcialization, a senge of rebellion and rejection of authority, low self-estegin, and



substance abuse and suicide (McIntyre, 1993). Therefore, children and youoth with
emotional disturbance are a heterogeneous group. Additionally, the behavigr of troubled
children is characterized by inconsistency and unpredictability, which are often responses

to their chaohc envireorments,

Interventions

The probability of success for the emotionally disturbed is related to the degree ta
which instruction is based on individual differences in student characteristics. Perhaps in
no other area of special cducetion is it so importamt 1 see the total chidd 43 2 person, class
member, family member, and community member. Formal and informal procedures
designed to assess intellecinal, personality, sensory, academiic, and social functioning are
crucial to an understanding of the Forees affecting the child. A nwilrfaceted assessment
with such compaonents requires cooperative efforts by educators. mental health
practitioners, and family to produce a comprehensive evaluation that in final form will
vield insight into which teaching techniques, materials presentation and teacher responses
will be of maximum benefit to the pupil (Meven, 1990). Eguipped with a comprehensive
picture of the students with emoriemal dismirbance drawn from academic, inteliectual,
ecolagical, personality and informal measures, the evaluation team can set realistic goals,

There are many different theoretical perspectives In nse in the education of
emotionally disturbed students. This is partly hecanse the general category of

emationally disturbed embraces so many different behavior problems. But the major
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reason for differing views goes back to something first mentioned i our disensgsion of
definition--the problem of different conceptual models or theories.

Kauffman (1989) cited six conceptual models based on Rodes and Tracy’s (1974)
wark of the early 1970s: bhehavioral, psychodynamic, psychoeducational, biogenic.,
ecological and humanistic. These models involve intervention principles and techniques
compatible with their different views of behavior disorders. Some concepts are common
to several approaches, and in practice we seldom find a really “pure” single viewpoint.
But the views of one model can be incompatible with those of another. There 15 a Hmit to
the extent to which a teacher can pick and choose techniques without it being self-

defearing.

Behavioral Theorv

Behavioral theory assumes that the essence of the problem is the behavior itself and
that the behavior is a function of the environment (Kauffman, 1989). The assumption is
that hehavioral problems represent inappropriate learning and that emotionally dismrhed
children can be heiped when their obgervable behavior is modified. Modification of
behavior can be accomplished by manipulating the child’s inmediate environment.

“The teacher must identify deficient behaviors to increase and sxcessive behaviors to
decrease. Identified behaviors are measured often so that the teacher remains aware of

behavior changes. The teacher teaches and reinforces adaptive social, academic, or other
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behaviors to increase them. Maladaptive behavior must nor be reinforced. Students can
be ranghr 1o take controd of their own education by learning to identify, measure, anc
reinforce behavior needing improvement. The foeus of the behavior approach is on

precise delinition and measurement of the observable behaviars in arder ro chapge them.

The Psychoanalytic Approach

This particular approach was formolated by psychiatrists and clinical psychologists
who believe that the problem is a pathological imhalance among the dynapiic parts of the
mind (MeLoughlm & Lewis, 1994). Educational practices are designed to help uncover
the underlying mental pathelogy in an effort to imprave psychological functioniog, as
well as behavior and achievement (Hallahan & Kauffman, 1988).

The emphasis 1§ on building a teacher-pupil relationship in which the chiid feels
accepted and free to act our his or her impulses in 4 penmissive environment. The
primary concern of the teacher is to help the child overcome underlying mental probiems.
Little emphasis is given to academic achievement. There is a highly permissive

atmosphere.

The Psychoeducational Approach

Involves both underlying psychiatric disorders and the readily observable

mishehavior and underachievement of the child. The teacher must help students



understand their problems and effectively cope with them. This is best accomplished
when the teacher develops a rinsting and regpectful relationship with students, reaches
them to recognize and manage stressful situations, and helps them to develop appropriate
personal strengths for dealing with future life challenges. School activities often need to

be individnalized for the student. (Haring & McCormick, 1990}

Biogenic Theory

Biogenic theory eoncerns itself with the organic origins and neurophysiological
mechanisms of emotional disturbance; for example, metabolic error, genetic lactors,
biochemical imbalanes, and brain dysfunction. This school of thought has some
proponents among professionals and parenis not only of children with emotional
disturbance, but also of children with perceptnal problems, developmental delays, and
learning disabilities, Sowne of irs srongest supporters are those concerned with
individuals exhibiting characteristics of autism or schizophrenia. Rimland (1964) a major
proponent of the biophysical theory, believes that biophysical or organic causes are
rejected because of the limitations in current knowledge of human physical and chemical
functions. Teacher responses based on this theory emphagize a structured, orderly
lsarning environment with congistent class routine, detailed sequencing Iof tasks with
repetition wntil skills are acquired, and reduced stimudi of all kinds (o produce an

optimum educadonal environment. (Meyen, 199
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Ecological

Proponents of the ecological approach believe that the problem with the emotionally
disturbed is that the child interacts poorly with the environment. The child is viewed as a
disturber of the environment and his/her behavior is considered as disturbing as it is
disturbed (Hallahan & Kauffman, 1988). The goal of this approach is to alter the entire
social system so that it will support desirable behavior in the ¢child when intervention is
withdrawn.

The teacher must undersiand all parts of the disturbed system so that a variety of
changes can be tried to eliminate disturbance. The student may be taught new
competencics or helped to give up maladaptive behavior patterns. There is concern not
only with effective teaching of the child in the classroom but also for working with the
child’s family, neighbors, and community agencies. The scological approach reguires
teachers who are able to teach children specific useful skills (including academics,

recreation, and everyday living skills) and to work with adults in the child’s enviromment.

Humanistic Theory

The humanistic approach to educating disturbed children grew out of humanistic
psychology (Maslow, 1962; Rogers, 1969), the open education movement and the revolt
against traditional concepts of education beginning in the late 1960s. The basic problem,

as humanistic educators see it is that emotionally disturbed children are out-of-touch



with their own feelings and -ca.nnot find meaning and self-fuliillment in tracditional
educational setings. Proponents of this approach sdvocate self-direction, self-fuifillment
and self-evaluation for emotonally disturbed pupils {Meyen, 1990).

The teachers function as a resource and catalyst for children’s leamning rather than as
a director of activities. Children and teachers work together as learners, pursuing areas of

interest to themselves and sharing information (Hallzhan & Kavfiman, 1988).

Efficacy

In many respects, the fizld of behavior disorders presents a unique challenge to
program evaluators, The field as a whole is plagued with philosophical and conceptual
differences concerning the nature of disturbance, the focus for intervention, and the
ulfimate aims and purposes of special education programs (Morse, 1976}, Individual
programs vary in the importance placed on academic versus social-emaotional cutcomes
(George, Goldfarb, Lindskig, & Sugai, 1986). Some programs focus efforts solely on the
child, whereas others atiend more to family, school, and comeminiry factors (Apter &
Congoley, 1584).

How to interpret evaluations of educational interventions, and indeed whether it is
even possible to evaluate objectively, has been recently considered at some length by
Cohen. Cohen points out many difficulties in evaluating any program with muitiple
goals. In some cases, due to political pressures, the goals may actually be at cross-

purposes with each other. Because there is no consensus within the field regarding



desived programn ouicomes or standatds for judging program effecnvensss, special
educarors are nsing diverse evaluation criteria, many of which are not specifically tied to
program goals or intended cutcomes. The result is that evalnations of programs often
reflect contradictory and ar times disappodinting onreomes. (Hawking & Rogers, 1933)

Nelson and Schmidt described three characleristics of special education and its
praciitioners which inhibit the scientfic pursuit of efficacy. Firsi, special education
adheres to the past, prompted lass by empirical data than by common sense Sacond,
since special educarion 15 apparently saristied with a prohlem-solving approach, issucs
which seem “self-evident” are seldom put to scientilic test. For this reason, practitioners
may value program description more highly than program evaluation. The third
characteristic is the failure of the field to critically examine and make operational its
fundamental concepts.

Bevond its failure to address the conceptual izgues, efficacy research 18 also laden
with serious methodological probiems. First, different placement histories of exceptional
children potentially interact with current program placement, making the results of
efftcacy stdies impossible to interpret (Campbell, 1962). Another common weakness is
the use of inadequale measurement instruments, particularly for personal and social
adjustment. Personal social constructs are often arnbignonsly defined, and the
instnuments used to measure these constructs are less reliable than insiruments measuring
achievement (Brown, 1970). Finally, rescarchers have ponted out that efficacy studies

fall to control for teaching procedures and curricula.
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As thig author has stated in chaprer I, a successful program implies replicable results.
This suggests that the search for features which may influence the suceess of a program
should center on those which are not unique to a particular center. This does not
minimize the importance of an exciting group leader or uniquely trained specielist. But if
there are only half a dozen of these unique people In the country, then we mmst identify

replicable features which increase program effectiveness.

sSummary

Children and youth with behavior disorders are certainly not rare, snd most of us
have dealt with such young people. Ironically, there is no generally accepted definition of
behavior disorders. One of the major stumbling blocks to a universal definition s the
varjed and sometimes conflicting viewpoints concerning the nature of behavior disorders.
Another issue is the subjectivity of standards for determining exactly what is a behavior
digorder, standards of normality can vary by age, sex, subculture, community, politics,
and economic conditions.

Research presents many different definitions for emotionally disturbed. The current
federal definition lists five characteristics, of which ane or more may indicate that a child
is disturbed if such behavior is exhibited to a marked extent and over a long period of
time and results in an adverse effect on educational performance: (a) inability to learn
which canmot be explained by inrellectual, sensory or health factors; (b) inability to build

or maintain satisfactory interpersonal relationships with peers and teachers; (c)
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inappropriate types of behavior or feelings under normal clecumstances; (d) general
pervasive mood of unhappiness or depression; (2) a tendency to develop physical
symploms, paing, or fears associated with personal or schoel problems. Children and
youth with emotional disturbance are a heterogencous group. The behavior of troubled
children is characterized by inconsistency and unpredictability which are often responses
to their chaotic enviromments.

There are many different views regarding the education of emotionally
disturbed/behavior disorder children, Kauffinan (1989} cited six concepmal models:
hehavieral, psychodynamie, psychoeducational, biogenic, ecological and humanistic. The
behavioral approach sees emotionally disturbed as representing nappropriate leaming.
The focus of this approach is behavioral management. Behavior modification strategics
use positive and negative reinforcement, punishment, extinction, token cconomics,
behavioral contracts, sroup contingencies, and self-managerment ro alter behavior. The
psychodynamic approach is characterized by a high degree of permissiveness, little
emphasis on acadernic achievement, and reliance on individual psychotherapy for the
child and parems to resolve the underlying causes of the disnirbance. Psychoeducation
techniques use surface bebavior management, the live space interview, and several brief
forms of psychotherapy. Teacher respongcs based on the biogenic theory emphasize a
stuctured, orderly leaming environment with a consistent class routine, detailed
sequencing of tasks with repetition until skills are acquired, and reduced stimuli of ail
kinds ro produce an optimum education environment. Heological techniques call for

modifications in the total environment and focus on improving the child’s functioning in
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natural environments such as the regular classroom and community. In the humanistic
approach, disturbed children are considered to be out-of-touch with their own feelings
and unable to find meaning and self-fulfiliment in traditional educational settings.
Educational practices are characterized by a nonauthorntadan atmosphere in which the
teacher functions as a resource and catalyst rather than as a director of activities.

The fizld of behavior disorders presents a unique challenge to pragram evaluators.
The ficld as a whole is plagued with philosophical and concepual differences concermning
the nature of disturbance, the focus for intervention, and the ultimate aims and purposes
of special education programs. Individual programs vary in the importance placed on
academic versus social-emotional outcomes. Some programs focus efforts solely on the

child whereas others attend more to family, school, and community factors.
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CHAPTER 111

DHESIGN OF THE STUDY

Sample

The Altlernative School began under a grant from DYFS in 1976, the school was
envisioned as an “aliernative” between residential placement and the public sehool
systems [or disroptive siudents. The school developed through the 1980s inta a weh
respacted day program for emationally neady stedems. The school receives referrals from
over 30 different public school districts from Mercer, Burlington, Camden, Gloveester,
Atdantic and Salem Counties. The school discontinued DYFS funding in 1983, and now
finapciatly relies on tition from sending districts.

The Alternative School philosophy emphasizes understanding the student as a whole
person with individual srengths and weaknesses as well as a leamer in a classroom. To
achieve this goal, A variery of counseling and educarional services ae offered 1o help tie
students utilize their strengths and special talenrs to address the probiematic behaviars
that initiated their placement. Therapeude services include individual counseling, peer
counseling, adolescent groups, crisis interventian, art therapy and behavior modification.
A psychoeducational lecture series and parent support group are also available (o

families.
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‘Fhe academic curriculum includes basic courses in English, seienee, mathematics,
and Mstory with additional programs as needed or reguired by referring school districts.
Physical educarton, health, and human behavior programs are provided with gpecial focus
on family education and anti-smoking and substance abuse curriculum. Computer
assisted instruction is offered within many of the classrooms as well as in the Learning
Center where students can receive additional individualized assistance in various subject
areas inchuding Scholastic Achievement Test preparation and remedial instruction.

The teaching sirategies and methods used are condneive 1o both academic and
emotional growth, Thelr educational siaff must keep in focus the nnderlying cmotional
tssues of each student while concurrently challenging them to strive for and acideve their
academic goals and requirements.

‘The educiational stafl includes special education teachers. teacher aides and
assistants, physical education/health Instructor, learning center teacher, and discipline and
suspension room persennel. The clinical department includes school psychologists,
social workers, student personnel specialists and an art therapist, along with other
specialty consultams and interns from several local universities snd colleges.

The Alternative School accepts students who are experiencing adjusrmeant,
behavioral, and/or pergonality disorders. The school does not accept students with
psychotic manifestations, significant drug or alcohol involvemenr, nor histores of violent

behaviors.
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Measures

This study examines a self-contained day school for emotionally disturbed
adolescents by evalualing whether changes produced by the intervention result in
practical persomally and socially worthwhile improvements. Such evaluation, often called
social validation (Kazdin, 1977) involves determining whether the changes have brought
the student’s performance within acceptable levels. Social validation deals with how
closely the student’s functioning fits expectations of appropriate performance in society
(Haring & McCormick, 1990). This hypothesis will be tested by the results of a
questionnaire given to graduates from the program since DYFS withdrew its funding in
1983. Success will be defined by the graduates ability to support themselves with or
without further education and no public assisiance, and being law-ahiding cirizens. To
deterrrane these factors the questions dealt with current family status, job/incotne,
military history, and post high school education.

Unfortunately, there are several major obstacles in conducting this rype of stdy,
Since this is a private school, records are sent back to the sending districts leaving litde
information on the stedents” home address. Many of the students are from very chaotic
backgrounds and obtaining information of where they are presently living should prove
difficult. But once the surveys are mailed, having the graduates return the questionnaire
maight prove to be arducus, After the polls have been returned, they will have to be
collated and results charted. The barriers mentioned earlier will have to be considersd

when interpreting the data received from the qoestionnaires.
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CHAPTER IV

ANALYSIS OF RESULTS

There were 110 graduates of the Alternative School ftom 1983 1o 1993, A
guestionnaire was mailed to each alumnus. Unfortunately, the major obstacle in
conducting the study was obtairing current addresses for the former students. Also,
rEceiving a response to the mailings generated only a 38% success rate. Success, in rhis
instance, was calculated based on 33 questionnaires being returned completely filled out
and 24 questionnaires returned “addressee unknown”, Information on 11 maore stadents
was gathered through conferences with staff. These were students who had remrmed 10
the school 1o visit during the year. Based con all responsss chtained, there was a 62%
responge rate.  Forty-four surveys were not returned.

The graduares who responderd are “anecessiul” acconding to the following criterion:
Success 18 defined as being able to support themselves with or without further education
and no public assistance, and being law-abiding citizens. Qut of 43 responses, only 2
people were unemployed and 1 incarcerzated, leaving a 93% employed population. The
following definitions were used as puidelings for emplovment status:

Blue collar workers—of or relating to wage earnzrs, esp. as a class, whose tasks

are carried out in work clothes and vsually involve manual labor



White collar workers--of or relating to salaried workers, whose jobs usually do nor

involve manual [ahor

Professional workers-—an occupation or vocarion requiring teaining in the liberal

arts or the sciences and advanced study in a specialized fizld (Wehater, 1984
The breskdown of occyupadons is as follows: 26 bloe collar jabs, 4 white cotlar joha, 1
self-erploved, 2 professionals and 4 exotic dancers. Eighty-six percent of the peaple
emploved are making herter than rinimmn wage, Mineteen of the positons held required
additional education. Out of the 43 respondents, 75% continued with their educaton: 13
went on 1o college, 16 technical school, and 4 went into the military. Education is not
part of the ariteria for suecess; however, 1t is impressive to sec how many of the graduates
taok this path to achisve 2 goal for employment

The dancers are successful according to the criterion but one most decide if scantily
dressed dancing is an occupation that other agencies for education would consider ro be
successful. Even though 1t can he argued thar these women are sopporting thermselves,
probably at a high monetary level, their career choice is not socially desirable.

The svccess of the program {or each alumnus that responded in writing is reflected in
their connnents abont 2 rennion and the facility. All respondents indicated that they
would be interested in a reunion of some leind. All but one marked that they would want
to be part of the rennion planping stage. Some graduates added additional comments and

suggestions. Some proposed having an alumnt basehall ream or volleyvball team in
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addition to having an evening out to see everyone. One girl wrote a parrative that I feel
articulates the feelngs of these graduates, it is as follows:
Yes! Ihave always talked about a reunion, ! think it would be 2 wonderful
turnoui. The school has helped me and other a0 mnch, It would be an bonor to
give back some and help with the planning. T think there are a lot of suceess
stories that are waiting (0 be told due to this facility. Many troubled teenagers
have now hecome suecessful adults bocaose when evervone gave up on us, this
facility was there to buiid up our eonfidence, I thank you, and I look forward to
the reunion.
An analysis of the data has been presenied in this chapter. The data for each question

15 presented in Table 1, Sumimary of Srams of Respondents.



Tablz 1

Summary of Statis of Respondents

Marital
Status Sex Children Education Occupation
M M 2 Cr2 Maintenance
Sep M 1 Cr2 Warehouse Worker
5 M 1 C2 Hearting/Cooling
8 F 2 0 Self
S F 0 T2 ?
5 E U Ci2 Vet assisiant
S F Q C/3 Waitress
3 I 0 T3 Cosmetologist
{.egend:
Marital Status: Education:
D - Divorced Ch - College/years
M - Married M - Military
S -Single T#A# - Technical Schoolfyears

Sep - Separated

(table confirued)
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Marital
Status Sex Children Education Occupaton
5 F Q T2 Exotic dancer
5 M 0 TA {ashier
M M a it Aunto mechanic
M, F t Ci2 Sales administrator
5 M Q Ci2 None
5 M Q Ci2 Maintenance
M M O Q Exterminator
5 M {1 172 Roofer
M M 0 M Carpet instailer
5 M 0 0 Landscaper
5 F 0 { Sales clerk
Legend:
Marital Status: Education:
D - Divaresd (/% - College/vears
M - Married M - Military
S - Single T/ - Technical School/years

Sep - Separated

(tahle contimie

dl
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Maiiral
Status Sex Children Education Cccupation
M M 0 TN Guard
M M 0 T/3 Chef
3 M 1 { Firerman,
M T 2 { None
D F 0 T2 Cosmetologist
5 M D Ti2 Prugfiehab spesker
5 M 0 M _
3 13 0 M --
Sep F 0 2 Salas clek
5 Y| 0 T/1 Truck driver
S 3 0 0 Odd jobs
I.=gend:
Marital Status: Bdeeation:
I} - IMvorced CAt - Collegeryears
M - Married M - Military
3 -Sinple T/# - Technical Schoolfyears

Sep - Separaied

(table continued)
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Marital
Status Sex Children Education Occnpation
% P 0 T Paramedic
5 |5 0 0 Exotic dancer
3 F 2 172 Exotic dancer
3 P 0 0 Exoric dancer
5 F 0 /5 Special educatar
5 M 0 ? Incarcerated
3 F 0 T/ Police officer
3 F 0 T/1 Cosmetologist
| M 0 M Tatooist
5 F 0 Cr Stndenr
S M 0 /2 Sales rep
Legend:
Martial Status: Edneatign:
D - Divorced ¢/t - College/vears
MM - Marred M - Military
5 -Single T4t - Technical School/years

Sep - Separated

table continued)
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Marital
Statug Sex Children Education CGecupation
3 0 0 Stockperson
8 { T/ Machinist
Legend:
Marital Status: Education:

I - Divoreed
M - Marrzed
5 -Single

Sep - Separated

CH# - College/vears
M - Military

T# - Technical School/vears
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CHAPTER V

SUMMARY AND CONCLUSIONS

Summary

This study examines a self-contained day scheol for emotionally disturbed
adolescents by evaluating whether changes produced by the intervention result in
practical personally and socially worthwhile improvements. Such evaluation, often called
social validaton (Kazdin, 1977} involves determzining whether the changes have brought
the student’s performance within acceptable levels. Social validation deals with how
closely the student’s functioning fits expectations of appropriate perfonmance in society
(Haring & McCormick, 1990}. This hypothesis was tested by the results of a
questionnaire pyven o praduates from the program sinee DYFS withdrew irg finding in
1983, Success was defined as being able to support themselves with or without further
education and no public assistance, and also being law-abiding citizens. To determine
these factors the questions dezlt with current family staras, job/incomne, military history,
and pest high school education.

1

The graduates were successful according to this criterion. The respondents were
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well socialized and integrated into society. Out of 43 responses, enly 2 people were

unemployed and 1 incarcerated, leaving a 93% employed population.

Conclosions

A major secondary conce-rn of the Congress was that the education of students with
special needs take place in the mast narmal. typical, or regular educational enviramment
possible. Application of the least restrictive environment principle for emotionally
disturbed students directs our attention to their vnigue characteristics. The students o
whom this label is appropriately applied are those for whom instructional adaptations
alone do not provide the conditions necessary for satisfactory educational progress. It
often proves difficul: to adapr the behavior management procedures of the regular
classroom to accommodate the needs of emotionally disturbed students. Because their
behavior is often disturbing to teachers and their peers in the regular classroom, we have
justifzed the placement of these students in situarions that are highly segregated, &
possibility countenanced by the law which notes that the principle requiring placement in
the least restrictive environment may de violated if a student’s behavior is so distuptive as
to interfere with the learning of others (Wood, 1986}.

Students are placed in special segregated programs becanse in order to benefit from
education, they must have support services that capmot be delivered in a regular elasgroom
setting. The graduates from the Alternative School were experiencing failure in the

recular public school system. They became the focns for hogrility from fellow



students and teachers. They needed the respite provided by the Altemative School. On
the basis of the questionnaire sent out, the respondents to the survey were well socialized
and integrated into soclety. Ninety-three percent were employed in 2 wide variety of
occupations. Seventy-five percent continued with their education after graduation. All
the respondents indicated that their experience at the Alternative School was positive and
responsible for their successes. They fzlt thar withowut this program they would have had
no where to turn and weuld have become another statistic. These graduates prove to be

well adjusted adulis.

Discussion

Special education rests on the assumption that programs can be provided for
exceptional children which are in some measurable sense more sffective than general
educational programs. Special educators have naturally attempted to deteimnine the
efficacy of those aliernative educational programs which they have organized. Eificacy
research, though mmportant is not easy to plan and implement, and some considerable
literature exists regarding the conceptual and methadological problems which have been
part of the history of efficacy studies in special education.

At this ime, written description of well-designed evalnation plans and procedures in
the field of behavior disorders are sorely lacking (George, George, & Grosenick, 1989).
The importance given to postprogram outcomes by society reinforces the call by

professionals in the field to look bevond the daily interactions between students and



teachers toward the long-term effects on the sindents themselves, as they interact in
family and eommunity scttings (Nelson, 1983). Ongoing evaluarion is neaded to provide
accurate numbers for the efficacy of these programs. This author suggests that having the
sncial security number of each student may prove to be valuable when conducting a
postprogram evaluation. The social security number might provide the cinrent address
and employment informartion of these students. In the study conducted in this paper this

proved to be an arduous task and not 100% sucecesstul.
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Mame:

Pate and Place of Bith:

High School:

Callege:

Expericnae:
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