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ABSTRACT

Jacqueline J. Olsh
A Deseriptive Analysis on the Effect of the Congruescy
Between National atd State Giudelines For
School Psychelogy Training Programs
1957
Thesis Advisor John Klandenman, Ph.D

School Paychology

Each of tha 30 states has independently developed guidelines for the minwuwn
training required of school psvehologists, providing for variation among the required
curricylums. NWASP has developed guidelines for training and experience at & national
fevel as a means of establishing uniformuty in fraiming . The purpose of this study was to
determinge whether the congruency between national and state training mnidelines has ag
effcet on the percentare of nationatly approved school psychology programs. The
training guidelines of the 50 states were obtained. A listing of school pgvchology training
programs as well as those nationatly approvid by state was acquired. The percentage of
programs with NASP approval within ¢ach state was then caleulated  The training
gupdelines of the states with the highest percontage of NASP approved schools was
compared againgt the guidelnes of the states with the iowest approval rate. The findings
mdicated that those states whose requirements for schoul psychology traifung programs
are: mere congruent with the national requiretnents tend to have a tugher perceniage of

school psychology training programs with NASP approval,



MINI-ABSTRACT

Jacqueline J. Olsh
A Descriptive Analysis on the Effect of the Congruency
Between Natonal and 5tate Guidelines For
School Peychoiogy Training Programs
1997
Thesis Advisor; John Klanderman, PhlD

Schoal Psychology

Each of the 50 states has independently developed guidelmes for the minimum
training required of schao! psychelogists, praviding for vanaiion amaong the required
cuerienlurms. NASD has developed guidelines for trumng and experience at a wational
tevel as a means of establishing uniformity in training. The purposa of this study was to
delermine whether the congivency between national and state training gudelines has an
=ffect on the percentans of nationally approved school psychology progmms. The
findings ndicated that those states whose requirements for school psychology traumng
rootams are more congrugnt with the national requirgments tend t have & higher

percentage of school psvchology training programs with NASE approval
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Chapter One

School psychology emerzed w the late 180073 as a result of newly developed
compulsory schooling laws, For the fist time, children of all ages and abilitics were
required to attend school. This naturally led to the development of special education for
childien who werg different from the majority. Tt was this development which spurred
the need for school psychologists. Fagan and Wige felt it was reasonadle to hypothesize
that among prunary reasons for seeuring and employing school psychologsts was the
specific wotion of having them help educators sort children reliably itio sesregated
educational settings where exceptional children pmght be more successful individually,
and where their absence would Lelp the sysiem itself function better Jor the masses of
average cluldren {Fapan & Wise, 1994). Trom this it can be drawn that ¢ariy on, the
basic tole of the school psychologist was to administer and interpret tests.

Over the years the field of school psychology has shown rapid srowth.
Accompanying this growth was an increase m the functions and responsibilities that go
along with the title school psychologist (Phillips, 1990). The role of the school
peycholopist has bacome increasingly unclear. Presently, not only do school
psvehologists perform assessment activities, but they may also spend :ime on
interventons, consultations, and on research.
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To meet the growing needs now placed on them, school psychalogisis must be
highly competent. The effective deliverance of the services required of them will depend
on the training they recsive. A thorough training in a variety of areas s sssential tor

proper adaptability to the roles expected of them.

NEED

The ahility of the school psychologist to be effective at his career 1s dependent on
his professional preparation. Due to the general confusion as to what a school
psychotogist is or should be, which underlies the question as to how hea should be trained,
there has been great confusion as to the quality and quantity of gradusie training for
school psychologists in the United States (Jones, 1977).

Over the vears, credentialing requirements have been developed in all fifty states.
These standards bave evoived to ensure that school psychologists possess minimum
quatifications needed to be effective providers of professional services to the public
{Thomas & Grimes, 1595). Each state, however, developed its guwideiings independently,
providing for variation among the required curriculums. This in effect deters the growth
of the profession. It allows for no reciprocity berween states because no vahd
assumptions can be made about a practitioner”™s rraining based on the degree obtained
{Plullips, 1990).

The National Association of School Psychology (INASP) felt the nead not oniy to
improve the quality of training, but also to bring a new level of uniformity and clarity to
the profession of séhool psychology {Thomas & Grimes, 1993). As a means of aclneving
this goal, NASP developed national standards for training and experience in school

psychology,
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in order for a school psychology program to become nationally aceredited, it must
submit to being reviewed and approved by NASP as to meeting their minimum
curticulum standards.

There are varions benefits to being trained biy a nationally aceradited program,
Not only can one be assured of quality control within a program, but also of uniformity.
Thig uniformity allows for reciprocity batween states, making it easiar to move from state
to state with no discimination eccurring due to the training received in the field (Jones,
1977). Being rained by an accredited program, also makes it easier to become nationally
cartified, Keeping these benefits in indnd, it 18 mopontant 1 determme 1f the national

standards are having an impact on the repulation of the training of school psycholosists.

PURPOSE

Since its inception in 1988, the National Certification system has prompted
school psychology training programs and state credentialing bodies to amend their
frpng requirements 1o be consistent with NASP traumng standards ( Thomas & Grunes,
1993} The pumpose of this shidy was to see if the congmency herween national training
guidelines and individual state training guidelines has an effect on the percentage of

nztionally approved school psychology raimng programs witinn eack individual staie.

HYPOTHERE
States whose requirements for school psychology programs are more congment
with national requirements will have a higher percentage of school peychology programs

with NASE approval.



THEOR Y- History of Training

During the late 1800°s, when school psvehology first cmerged, thers were no
specilic wammg programs established for the profession. From 1896 to 1920 there were
no formal preparation programs for psychological practitioners in the schools (Fagan,
1986). Most of the practicing school psychelomsts receved their traming throngh
peychological climes winch worked in cooperation with the school districts. Most
practitioners at that time held subdocioral levels of raining althougha docteral level of
training was considered most appropriate.

The lack of formal training programs forced students with an interest in schooel
psychology to pursue related fieids. The education and psychology programs of the tine
were being relied on for raining. Hewever, these programs offered limired amounts of
switable couwrsework and practical sxperience in the field

The first formal preparation program for school psychology was introdoced
between 1920 and 1930 at New York University. By 1940, vanous other calleges had
developed schoo! psychotapy programs of their own  Despite this sudden growth of
training progmms, the overall outlook on school psychology training st lacked
clarification. The training programs lacked systematic prepacation for a dafined
profizssion. Each state deveioped their own definition of a school psychologist and
trained them accordingly. There were no formal training requircments, no sct standards,
no levels of preparation, in short, pothing 1o help school paychalogy matire into a
profession. The training was characterized by the fulfillment of specific course
reguircments. One could begn work a8 2 school psvchologist if the covrses which that
particutar sinte dezmed necessary were completed. A training philosophy based on the
roles for which personnel were being prepared, well articulated geals and obiectives, an
inteprated sequence of cowses and field experiences, and the agsignment of clearly
identifiable school psycholopy faculty were jmeommon (Curtis & Zins, 19808).
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There were three magor lustonieal events whtich can be considered mmting points
ins the developmant of schoal paychology training programs. The first one ocourred in
1445 when the Amearican Psychological Association developad divisian 16- the division
of schont psychology The mtent of this branch was to provide some long needed
clarification. Consensus was reached reparding specific requirements of preparation, and
{eedback became avadable on the exient of such training proprams and their effects on
the ficld. This divigion developed professional fraining standards. What the APA
beligved in however, othars necesserily did not This sparked the srowth of ather
professional orasnizations guch as the National Association of School Psychologists. The
second event was the Thayer Conference in 1954, The conference examined roles and
functions, titles, manpower needs, ethics and standards, levels of preparation, curmnculum
and accreditation, and gave additional impetus to the develaping field (Gurkin &
Revoalds, 1990). The third event which contribnted to the development of schoal
paycholosy was the cstablishment of the professional Jouna! of School Psychology in the
early 1960’3 The joumal provided a primary source of scholarly communication among

schoal psychalogists (Gutkin & Reynolds, 1990).

svchologist-

A psychologist who specializes in the problems associated wivh elementary and
secondnry educational systems. Specifically, he may counsel or advisz clnidren, may
help to plan curricular units, is alert to serious behavioral disorders, adinisters tests, and

assisis 1 the mterpretation of results to children and parents.

e

raining-
The systematic senes of actvities-ingtriction, practice, review, examinations,

etc -tn which the individual being rained is subjecied.
3



Certification/Credential-

Receipt of a written statement which attests to complebon of iraining
requirements established and authonzes one to gerve as a school psychologists.
Natioual Assgcianon of School Pevchologists-

A professional organization of school psychologists.

.

The gramting of approval to an institution of leaming by an official review board
after the school has met specific requirements.

Standard-

A degree or level of requirement, excellence, or attainment.

ASSTIMPTIONS

NASP acereditation status is on a voluntary basis. The researcher 18 assurning
that programs which meet national training standards have applied for and gone through

the approval process.

LIMITATIONS

For thvs study the regearcher relied solely on the information obtained through
publications. No interaction with state or national officials was involved, other than

requests for necessary information.

QVERVIEW

Chapter two, the review of the literature, wiil focus on the establishment of
regulatory practices in the training of school psychologists. An ip-depth presentation of
research and literature pertaining to the development and advancement of the field will

&



be presented. The role that the NASP plays in the evolution of graduaie study m schoal
psvchology will be addressed. The sample as well as the design of the study will be
discussed mn chapter three. Chapter four will look at the vesults obtainad from the

comprehensive analysis, while chapter five will be a discussion.



Chapter Two

Throughout the last itwo decades, the field of school psychology has tremendously
grown and dramatically changed The National Association of School Psychologists
(NASP) has been a major sttmulus for the development and advancement of the fieid
(Curtis & Zins, 1989}, This chapter will focus on the establishment of reguiatory
practices of school psychology, particularly in training. The role that NASP plays in the

evolution of graduate study in school psychology will be addressed.

ESTABLISHING AN TDENTITY

From the beginning, scheot psychology never had a true identity. The fieid
formed as 2 hybnd with roots in both education and psvehology. Ever since it originated,
schaol psychology has been faced with the dilemma of successfully integrating the two
differing disciplines. Each state had their own 1dea of what the roles and functions of a
school psychologist was, and developed their training programs and credentialing
standards accordingly. The result was no clear definition of the profession and a lack of
internal congistency throughout training programs. School psychology was a new
phenomenon with practitioners widely scattered. unregulated, snd without identity
(Fagan, 1986),

Over the years, the demand for school psychologists increased, as did the
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functions and importance of their roles. This was obvicus by the growil in the numbcr
of training programs available. Institutions gffering training in school psycholegy grew
from 28 in 1934 10 79 in 1964, to 174 in 1974, to 211 in 1984 (Fagan. 1986} The 1589
cdition of the NASP training program directory identified 231 institutions offering school
psychology training programs. The most recent edition identifies 233,

In 1969, NASP recognized there was a growing need for school psychologists,
and realized that 1t was tme to start establishing a professional identity. The primary
ragans by wiich they accomplished tlus was by developing program standards. They
developed standards for trainine, standards for ¢redentialing, and suidelines for
professional conduct, The standards contributed to a professional identity by L

an Jrf R A dim ol Dmoon o] mmam sndmindmn cmmmnn i - dn mda oan i
SPRCVIRG e Saucau0iial 1oveor and CODpEencicsd nolasaly b Cliel prnc3aionia

practice
identitving {raining requiremeants necessary for continued professional practice
describing the rangs of services gffered by practitioners

committing the profession to the improvement of services and desenibing best or
exemplary practices

prescribing safeguards for the protection of consumers of the professions services

reflecting currency with the profession as it evolves through pericdic review and
revision {1 noimas & Grimes, 1555)

TRAINING STANDARDS

NASP training standards were developed to promote consistency in the levels and
content of training among professionals which had never before baen present. The
standards were developed at a national level. NASP hoped to influence individual staics
into adopting the national standards. The standards for training significantly raised the
cxpectations for cnfry level traming, and have broadened preparation o include various

9



types of assessment and intervention ( Thomas & Grimes, 1995}, The training standards
are reviewed perindically and adjnsted as needed  The current entry {avel expectation of
the specialist degree or its equivalent is more than twice the expectation published in the
original NASP training guidelines of the early 1970's (Thomas & Grimes, 1995} The

curreni NASF training standards are as follows:

a minimum of 3 years ol Tull-time academic study or the equivalent beyond the
baccalawreate degree, including at least 60 graduaie semester hours or the
equivalent

doctoral programs must consist of a minimum of 4 years of [ull time academic
study or its equivalent bevond the baccalaureate degree...and shall include a
mimumuwmn of 84 graduoate semester hours or the equivalent

both doctoral and 6th year specialist programs must include at least one academic
year of suparvised internship experience consisting of a minimum of 1260 clock
hours...at least 500 of the 1200 hours must be in a school setiing

al least 45 praduate semester howrs of the 6th year specialist program and 72
howrs of the doctoral program must be exclusive of credit [or the miemshup and
any terminal doctoral praject (NASP, 1994)

The National Association of School Paychology reviews school psycholosy
training programs periodicallv. If a program has adopted the minimum training standards
required by NASP, then the institution will become nationally accredited. Programs that
identity themselves as aceredited have passed a4 ngorous review and by supposition can
be relied upon to provide quality preparation (Fagan, 1993). The achievement of
acereditanon 1s 4 clear mndication that a ficld has progressed to a point where its
practitioners require various forms of regulation (Fagan, 1993) NASP accreditation is
one of the more powerful symbols of professionalization; it recognizes an institution as
having a school psychology training program with a certain level of quality. The most
recent edition of Best Practices in School Bsychology recognizes 117 mstitutions with
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MNASP approval. The APA also accredits training programs, but only at & doctoral level.
A total of 137 institutions are accredited either by NASP or APA (Curtis & Zins, 1989}
As noted earbier, there are 231 mstitutions that offer school psychology training at one or
more levels, This means that almost 70% of the colleges and wmversities with school
psychology programs have at least one program accredited at the national level. This
also means however, that about one out of every three instinttions offaring school
psychology training programs holds no accreditation by either of the major national

accrediting organizations.

LEVEL OF PREPARATION

Since the development of program standards, there has been an increase in the
level of professional preparation, A survey distributed to practicing schoo! psychologisis
in 1970, and another distributed to practicing school psychologisis i, 1986, reflect the
changes in preparation levels. In 1970, only 4% of the practicing school psychologists
responding to a survey by Farling and Hoedt (1971) reported having heen trained at the
specialist or doctoral level. By 1986, 71% of the practitioners responding to a survey by
Reschly, Genshaft, and Binder (1987) had been tramed at the specialist level or beyond
{Curtis & Zins, 1989). The upward trend in the levels of preparation of schood
psvchologists 1s also supported by studies of graduate enrollments in school psychology
training programs. Almost 40% of school psychology students were enrolled at the
doctoral level for 1983-84. A comparison of the number of students enrolled in doctoral
programs 1n 1976-77 and 1983-84 indicates a 38% increase 1 dectoral students in that 7
year span of time {Curtis & Zins, 1989), Data also indicate that a combined 81% of
school psychology trainees were enrolied at the specialist or doctoral level during 1983~
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34 [Brown & Minke, I986). The number of mstitutons offcnne one .or more levels of
training grew from about 28 in the 1950% to more than 100 by 1970, 1o more than 200 by
the 19805 (Fagan, 19860),

PROGRAM CONTENT

The standards far fraining have also inereased the programs conteat The content
ol faining programs was largely unregulated until the Iate 1960's {Thomas & Grimes,
1943). Many of the programs established in that era combined traditional core
peychology or core education courses specialty raimng, meluding psvchoeducatonal
evaluation, but with lunited emphasis on intervention (Thomas & Grines, 1995, By
1975, inervention traiming was readily apparant. A 1975 study by Gob showead that
school psycholopy programs placed the strongest emphasis on assessment, consuitation,
and other active intervention technigues in their training enrriculinm.

Cver the years, a number of studies have been done to assess specific areas al
traimng whch rescarchers believed to be of importance in the changing evolution of the
tield of school psychelogy.

En 1982, & survey done by Sullivan and MeDaniel was distributed to 172 s¢haol
psychology traiming programs. The purpose was to assess the contant of special
education coursework in preparation programs. Resulis indicated that most programs
required {aw courses dealing with specific bandicapoing conchinions, and 25% did not
T&quiTe any :nursels specifically designed to develop knowledge relared to handicaps. in
recent vears there bas been a greater emphasis on special cducation in traung,

In 1987 Carison and Smeavage performed a study to assess the level of family
nriented training among school psychology programs. Results indicated that the tevel ol
[amily training was increasing among programs.

12



In 194972 a study by Ropers was carried out to assess multi-calhical training in
school psychology programs. A national sample of 121 directors of ¢raining programs
responded io a survey measuring the extent to which programs iniegrated multi-cultoral
themes mnto core courses, ollered minonty related courses, exposed swudents to culturally
diverse chients duning practica and internship, provided minonty issue research
opportunitics and represented culturafly diverse sroups among fasulty and students.
Regults tndicated that prograims typically offer one or more multi-calrural courses.

In 1993 a study was done by Ross and Goh to examine preperation of schoal
psycholomsts in supervision A sample of 331 trained schaol psycho:opists were
surveyed. Results indicated that one quarter of the sample had some graduaie
coursework or trapnng 1n supervision. However, only 11,29 of this sample recerved this
teaining in school psyehology programs.

Whe would know berter what content g training program should contain than a
practicing school psychologist  Armed with this thought, in 1987, Copeland and Miller
distributed a survey to pracricing sﬁhnnl psychologists who were WASP members The
purpose was to examine present and future training needs of school psychologists. The
residts showed that although assessment remains the domnant traamne necd, roles {or
school psvehologists have preatly expanded  The practicing schoo! psychalooists felt a
need for coursework in consultation, legal issues, neuro-psychologiczl assessment, and
mfant and preschiool assessment. An noreased emphasis on computsr related
coursewnrk and program evolution was also found to he needed.

Throughout the past several decades there has been an improved balance of
psychology and education cowses. Very noticedble changes have been ihe expansion of
field experience requirements, inchuding practica and internships, and the infusion of
faculty specifically prepared as school psychologists (Thomas & Grimes, 1995).

13



The credentialing ot school psychelogists bas been the responsibality of individual
statc departments  They have set up mmmum trmng standards and axperience

requuements m order for school psychologists to be able to practice in their state.

CERTIFICATION STANDARDS

In 1946, only 7 states (CONN, MN, NB, NY, OH, IND, PENMN) certufied schoul
psvehologists (Horrocks, 1946). By 1936, the number had mereased o 20, Although 20
states cerufied school psyehologists in 1956, approximately 73 diffecont titles were used
by individuals who practiced in the schools (Tindall, 1979) Tn 1967 the number had
risen to 38, By 1969, 32 astates had already enacted credentialing standards through
independent state departments of education (Tindall, 1979). Tn 1879 all but one state
certified school psychologists at some level (Brown, Horn, & Lindstrom, 1980). By
1988, all states and the District of Columbia had some process or titie to recopnize
mdividuals who provide school psychaolosical services.

Ovwer the years, ag the nmmber of states credentialing school psychologisis grew,
5o did the vaniation between them  Because each state established its own criteria for
credentialing, there existed a wide range of academic and expenencs necessary 1o attam
credentialing in school psychology (Batsche, Knoff, & Peterson, 1989). WASP, in its
aoal of uniformity of the profession, felt a need for consistency among credentialing
standards as well. The primary role of NASP in credentialing bas besn to influenee the
credentaling process 1o afain whiformity of standards across states which credential
school psvchologists (Batsche et al, 198%). At the presend time, 20 states adhere to
NASP's credentialing standards.

NASP developed national credentialing standards in 1978 Thase standards
identify academic and experisnce requitements which would produce a

14



full range of school psychological services, regardless of the state i wiich they were
credentizled (Batsche et al, 1989). Just as the training standards are reviewed and
adjusted periodically, so are the credentialing standards. The current entry level required
to be fulfilled in order to use the designation Nationally Credentizled School

Paychologist (NCSP) are as follows:

completion of a 6th year specialist or higher level degree program 1 school
psychology with a 60 graduate semester hour minimum consisting of courseworl,
practica, internship, and an appropriate graduate degree fromn an accredited
institution of higher learning

preparation in psychological foundations, educational foundations, assessment,
interventions, statistics/research design, and professional school psychology

successful completion of a 1200 hour internship in school psvchology of which
600 hours must be in a school setting. The mternship must be supervised by a
credentialed school psychologist or a psychologist appropriately credentialed for
an alternate selting and be recognized through institutional documentation

attainment of a passing score on the National School Psychology Examination
administered by ETS (NASP, 1994)

Becoming a nationally certified school psychologist holds many benefits for both
the professional, and the consumer of his services. It is a major symbol of professional
status. Certification virtually assures the right to use certain titles and practices. Itisa
recogmition of a quality preparation. NCSP allows for easy movetnent 2¢ross states
through the use of reciprocity.

To attain national certification, one of the requirements is to be {raimmed by a
rationally accredited program. Training programs which are not currently accredited
must revise their standards in order for their students to be able to achieve national
certification. If the states are more willing to revise their standards o correlate closer to
the national standards, the training programs would have more pressure to change as

15



well.
SUMMARY

Over the years, the field of school psychology has made tremendous strides. Tt
has grown from having no clear identity, no consistent wraining, and differing
credentialing standards into a uniform profession, The National Asseciation of School
Psychology was a major factor in this development. NASP developed program standards
at a national level with the hopes that thev would influence the individual states

coresponding areas of stanwdards due to the benefiis of national recognition.
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Chapter Three

ANPLE
The sample for thig study congistad of all states which have daveloped and
puablished mudelines for the training programs of schoal psychologises at the sub-docioral

{specialistmaster) level. The sample was comprised ot all filly states.

MEASURES

In order {0 asceriain the congruency between naiional and state level standards for
fraimng, it was necessaiy 1o obtam the published puidelmes. The natonad level standards
for wraining and field placement programs, developed by the National Association of
Schoot Psychologists, were obtained through the office of NASP. The staie level
standards for rraining and fizld placement programas of each of the fitty stares wers
ontamed through the mail. Phone calls 1o the apprupﬁai@ stale pilices were made 10
order to acquire the necessary mwiopmanon. The wesearcher focused specifically on the
national and state requirements developed for the snb-doctoral (specialist/master) level
training programs. The standards at both national and siate levels identily critical
comtent and tranung expenences needed by students prepang Tor careers in school
psyvchology

In order to establish the percentages of nabonally approved gub-doctoval
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(specialist’master) level sehool psychology training programs within each state, both a
listing of ail current training programs as well as a current listing of nationally approved
programs were obtained. A table of school psychology programs listed by state was
acquired thorough the NASP's Best Practices in School Psychology Til. A copy of the

most recent nationally approved program list was obtained through the office of NASFE.

STGM
A descriptive analysis of the national and state guidelines for sub—dnbtnral
{specialistmaster) level training programs was performed.  The state guidelines were
compared to the national guidelines in the areas of credit hours required as well as
required imemship experience. The total number of school psycholegy programs offered
as well as the number which are currently NASP approved wers calculated by state. The
states were then placed info a rank order based on the percentage of school psycholegy

programs offered which have attained NASP accreditation.

TESTARLE HYPOTHESIS

Null: The congruency between national and state requiremen:s for schood
psychology training programs will have no sigmificant effect on the percentage of school
psychology training programs with NASP approval within each state,

Aliernative: States whose requirements for school psychology rraining programs
are more congruent with national requirements, will have a higher percentage of school

psvchology trainming programs with NASP approval.

ANALYVSIS

A descriptive analysis of the guidelines developed by the states with the highest

1%



percentage of NASP approved schools with the requirements developad by the states

holdine the owest pereentage of MASP approved schools was perfarmed.

ARY

The sample for this study consisted of each of the {ifty states. Published
smdelines for schoal psychology training prograims at the gnb-doctors! (specialistmaster)
leved, af both the national and state levels were acquired, A current tisting of ali school
pavehology programs offered in the Usited States as well as those curenily NASP
approved was attaned. The states were then rank ordered according Lo the percentage of
schools offered with NASP approval, A descripuve analygis of the guidelines developed
by the states with the highest approval rates with the guidelines of the states with the
lowest approval raics was perforined, A thorough account of the reswits will be provided

in the following chapter.
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Chapter Four

Each of the fifty states have developed minimum reguirements winch must be
met in order to become a credentialed school psychologist. Considerable variation exists
amanp the content of state Tegulations. The basic requiemenis for state credentials are
summarized in Table 4.1. This table includes the amount of praduate credit hours
required as well as internshup requerements by state Tt is suggested that the reader review
the notes appeanng at the end of the table which serve to clarify the mformation in the
tabie, In order to assess the congruency between nationat and state snidelines, the reader
should keep in mind that NASP requures 60 sraduate hours and a 1200 hour internship.

There are currently 44 states which offer programs io train school pyychologists
Throughout these states there are a combined total of 223 programs, Ont of these
programs 107 are approved by NASP al the specialist level. Table 4.2 displays the total
number of schoal ps}’chqlogﬁflpmgmms and the number of those mrosrams with NASE
approval by state. Intable 4.3 the states are vank ordered according to the percentage of
programs offered which have attained NASP approval. Table 4.3 13 divided into balf,
displaying the states with the highest percentage of approved schools on the top, while

the states with the lowest approval rate ave located on the bottom.

Hypothesis: States whose requirements for school psychology (wograms are more
congrpent with national requirements tend to have a lugher percentage of
schoal psychalogy training programs with NASP approval
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State
Alabama
Alaska~
Arizona
Arkanzss
California
Coloradao
Connecticut
Dalaware
Florida
{Zecrgia
Hawaii®

Idaha

Ihirois

Indiana

lowsa

Kansas~
Kentucky
Louisiana
Mains"
Maryland
Massachusetts
Michigan
Minnesota~
Mississippi
Missour!
Montana~
Nebraska
Mevada

Mew Hampshire
New Jersey
Mewe Mexicd
Mew York
MNorth Carolna~
MNorth Dakoig—~
Dhig
Okiahoma
Dregaon
Panasylvana™
Rhode Islard-
South Carg ina~=
South Dakcta~
Tennessee~
Texas

Lhan-
Vermont
Virginia
Washingtor-
Weet Virginia-=>
Wisconsia
Wyaming

Table 4.1
Basic Craedentialing Reguirements By State

Credit Hours
66

60
80
80
&0
&0
&0
Ba
0

60
60
&0
B0
g0
&0
g0
g
80
&0
g0
g0
60
&0
&0
&0
&0
80
gl
&l
B0
&G
&80
a0
&0
60

&0
&0

&0
80
80
G0
60

45
45

Internship
300 bours

1200 hours
1000 hours
1200 hours
required

1200 haurs
1200 hours
1200 hours
1200 hours
1000 hours

300 hours
1200 hours
1200 hours
800 nours
1200 haurs
1205 hiours
1225 hours
1200 haurs
1200 hours
500 hours
&00 hours
S00 hours
4 semaster hours
1200 hours
4 semester hours
1000 nhours
1RG0 hours
1200 haurs
£5C howrs
1200 hours
reguirad

350 hours
9 monihs
1000 hours
8 wzeks
1080 hours
Nena

1200 hours
None

1 s&mester
1200 hoaws
1208 hours
1203 hours
1200 hours
240 hours
120 hours
g00 hours
1200 hiours

~ |ndicates the credit hour reguirerrent is the basis of completion of an approved program
> Indicates the intumship requireman 's the basis of campletion of an approved program
* Indicates the raquiremeant of a doctarate degres
A Indicates he requirerrent of NASF certification
“|Indicates the requiremeant of & bachelor's degres
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Table 4.2
School Psychology Programs By State

Siata Tatal Programs NASP Approved
Programs

Al
AR,
AZ.
CA.
co
CT.
DE.
FL.
GA.
LA,
G,
IL.
IN.
k3.
KY.
LA.
MA.
M.
ME.
ML
W,
M.
MS,
MIT.
NC.
M.
NE.
N
NV,
NY.
CH.
QK.
O,
PA.
Rl
5C.
3D
™.
TR
UT.
VA,
WA,
Wi,
W,
States which do not have school psychology training programs include:
AK HI, NH_, NM., VT, WY.

—a s I
LMW PO WUENN SN0 2NN SO G000 NE RO = bWy
P e B a FMOMN WA D0 W0 M -2 QN R 000 R M= NG N = ==
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Table 4.3
Perccentage of Schools with NASF Appraval By Stale
States withthe highest approval rate

100% 80% 5% BT%
Arkansas Massachusetts (Zeorgia Colarada
Delaware Virginia lowa
Kantucky Ohio
Maina 5, Caroling
Minneasota
Montana
Nebraska
W, Virginia

63% s05% 56% 5%
Hinois Indiana Wiscongin ldaie

M. Carolina Lovisiana
Maryland

States with the lowest approval rate 50%
Miesisesippi
Qregon

40% 33% 32% 29%

Kansas Artzana New York Michigan:
Calfornia Texas
Flarida
Rhade |sland
Tennassaa
tHanh

25% 18% 17% 14%
Alabarma Panrsylvania Washington New Jarsey
Conneciicut

0%
Wissowr
Mevada
N. Dakota
Cklahoma
8 Dakaota
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ANALYSIS OF THE DATA

Within the top 22 states, 10 meet NASP requirements of both 60 credit hours and
a 1200 hour inicrnghip, One state requites that a school pychelogist be NASD certitied.
Thig in itself ensures that any programs developed in that state will meet the mational
requitements. Four states requirements for credit hours are the basig of the completion of
an approved progran. Approved programs in 3 of those 4 stares require 60 or more
credit hours,  This data indicates that 91%, a total of 20 of the top 22, siates developed
suidelines or approved programs which requirg 60 or more credit hows. Two states
require a 1000 hour internship. Three of the states requitements for intemships are a
result of the completion of an approved program. Approved programs in 2 of those 3
s(aics reuire an intemship of 1200 hours. A total of 13 of the top 22 states regulations
ot approved programs require an mternship of 1200 hours. Fifly five percent of the
NASP accredited programs fie within the top 22 states.

Among the 27 states with the lower percentage of MASP approved programs, only
5 require both 60 eradit hours and a 1200 howr mteenship. One state’s credit hour
requirements are nothing more than a bachelor's dagree. Six states base ther credit
hours on the completion of an approved program. The approved proprams in 4 of those §
stales requive 60 or more credit howrs. A total of 19 of the 22 states guidelaes of
approved programs require 60 credit hours of study. Oaly ¢ of the lower 22 states reguire
a 1200 howr internship  Sixteen of the 22 cither do not requite any intemshup or tie
haurhy requirements are substantally 1ess then WASP’s. Forty five peeent of the 107
NASDP approved programs lie within the bottom 22 states.

After careful analvsis of the data, the hypothesis must be accepted. States whose
requirements for school psychology training programs are more congruent with national

requirements 1end to have a higher perceniage of school psychology training prograims
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with MASP approval. This becomes evident when the guidelines of the 22 states with the
highast percentage of NASP approved programs are compared against the guidelines of

the 22 siates with rhe lowest approval raie.

DisC TON

The guidelines developed by the top 22 states appear to be similar if not
congruent with NASP's This is likely to be the main factor in why the majonty of
schoal pavehology training programs n those states have acquired nationsl FECOENItIonR.
When a statas regulations are close to the national criteria, schools may adjust their
programs to meet NASP standards without a major reformation of the program. The case
at adopung NASP standards may be a motvabonal factor for all schools which are aware
of the benefits. This is reflected 1 the fact that more than half of the 107 approved
schools are found withun the top 22 states.,

Cenversely, the repulations for scheol psyehology training programs in the
hottom 22 states are less cangruent with NASP’s. Az a result, each of those states have &
fewer nunthar of nationally approved programs, When a state doesn’t place professional
standards on the Taiwng of school psychologists, il seoms less Tikely that the scheols
will. The aren in which the most discrepancy lies i5 in the amount of howrs required for
the internship. NASP places preat importance on the experiential side of training. They
belicve that the intemship is the culminatng expenence in sehool psychology graduate
preparation.(NASP, 1994). As a result, the national standard is a minumurm of 1200
hours. Sevenly three percent of the lower 22 states do not meet this requirement. For the
states which meet hoth the 60 credit hour and the 1260 hour internship standards but stild
havs a low approval rate, the problem may lie in the courses that are being required. The

focus iav nat be an the same areas that NASP deems essential,
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SUMMARY

Overall, the data supports the proposed hypothesis. States whose requirements
for school psychology programs arc more congruent with nahonal requirements tend to
have a higher percentage of school psychology programs with NASF approval. The state
seems to play a key role i the foundation of school psychology programs. When a state
doesn’t place professional standards on the training of school psychologists, it seems less

likely that the schools will.



Chapter Five

JUNMMARY
The basic Tole of the school psychologist when the lield fust smerged more than 8

century ago was 1o administer and inferpret 1€sts. As time passed, the serviees required
of them grew tremendously, At the present time, a schoal psychotogist smay be expecied
to parform anytlung from assessment activities to research, depending on the nocds of the
district in which they are cmployed. The skallz enabling the effeetive deliveran of the
respansibilities required of them will be determined by the training they reoeive,

Fach of the 50 states has developed training standards to ensure that sehonl
psvehologists pogsess minimum qualifications. These slandards have cvolved
independently providing for tremendous variation among preparation programs. The
Wational Association of School Psychologists is currently striving to bring » new fevel of
uniformity to the profassion NAST has adopted an integrated sci of ¢omprehensive
training standards which promote consistency in the lovels and content of tralmng Across
prolessionals. These standards identify academic and experience requirements which
would produce & full tange of psychologieal services regardless ol the state in which they
were trained in. Tt is NASP's hope that each individual state educarion agency's
standards will become consistent with those promulgated by the professional
oruamzation This would result v training programs nationwide offering a quality

27



uniform training whick would atlow for reciprocity between the states.

it was hypothesized that states whose requirgments for school psychology
Proorams are more congruett with national requirements will have a higher percentage of
schoal psvchology programs with NASP approval. This hypothesis was suppericd by the

data, sugpesting the important sole the state plays in the development of the profession.

CONCLUSTONS

As the school population increases both in number and i diversity, the school
wsychalogist will bs in greater demand. This demand will undoubtedly be reftocicd Dy an
influx in school psychalogy preparation programs. The data indicate that the quality of
the traimng proetams will in part be derermined by the puidelines of the state they are
located within. Tn attaining one of their main goals, 3 quatity umiform taumag, it would
therefore seem cssential that NASP promoie the professional standarcs they have adopted
10 the individual stare agencies responsible for program regulation, [ the states roquié
the national training standards, ail proatams within thess states would be guarantesd to
have acquired national accreditation. This means that the quaifty and content of the
school psychology training programs would be consistent across all fvvels. This
consistency would allow for valid assutnprions to be made about a practitioner’s traimung
bazed on the degree obtained

The average number of programs offered by each state 15 4.5 There are 5 siaics
however it which 10 or more schoal psychology programs exist. Qut of those 5 states, 4
are located among the 22 with the lowest NASP apprayal raie. Together these 4 states
offer A7 training programs, 30% of the existing total. Of thogs 67 programs 48, arc not
recogmized by NASP. This in itself is bound to be g hindrance to the growth of the
profession. Theig are a vast number of school psychologists boing variously trained
throughout these states. The regulations developed by 3 of these 4 states are noi
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congruent with the national standards.

It promotnyg their professional standards, it would therafore be saggested to
NASP to focus therr prunary epergies on working with the repulation agencies within
these 3 states  if NASP conld influence the state departments 1o adjust their guidelines to
he more congruent to national standards, there would be an increased probability that a

large number of the programs with in these states would become nanonally aceredited.

IMPLICATIONS FOR FUUTURE RESEARCH

Future research in this aren should focus on the role that program directors have
in the number of nationally accredited training programs. Tt seems likely that the atiitude
held by the department head towards NASP standards will have an elZect on whether that
program will be nationally recogmized. If the head of the department was {rained by a
MNASP accredited program, 15 4 member of NASP, or beligves stronghy in MASPE's
objectives, it would seem more likely than not that the school psychology program in that
schaal would be developed in accordance with the national standards, thercby achieving

national recognition regardless of state regulations.
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