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What About The “Others™?
Addressing Class-Based Microaggression and Supporting
FGLI Students at Penn.




Who Are FGLI students?

(Gibbons and Woodside, 2014; Hicks, 2003; Prospero & Vohra-Gupta, 2007)

er country
e of higher education and/or ways to




Statistical Overview

(Blackwell & Pinder, 2014; Hebert, 2018; Schwartz, Kanchewa, Rhodes, Howdy, Stark, Horn, Parness, &amp; Spencer, 2018)




Characteristics of FGLI Students

« Most FGLI students feel pressure to succeed

* Most FGLI students lack familiarity with higher education system

« Most FGLI students have family and job responsibility that competes with academics
« Most FGLI students experience financial barriers

* Most FGLI students come from a different racial/ethnic backgrounds

« Most FGLI students are proud of their identity(s)

e Most FGLI students have a great and admirable work ethic

* Most FGLI students resilient, opportunistic, humble, and selfless

* Most FGLI students are goal oriented, motivated, and independent

BSupporting FGLI Students


https://www.youtube.com/watch?v=eAvitIDqB3w

Demographics - UPenn

7.5% (778) 13% (1,346)
are 1%t Gen are
but not Highly Aided 1st Gen

Among 10,376 Traditional
Undergraduates,

5.5% (568)

are
1st Generation
& Highly Aided

17% (1,728) are
P1P Students

3.7% (382)
are Highly Aided
but not 1t Gen

9.2% (950)
are

Highly Aided



p

g5

Office of Penn First Plus PlP

Ly age review of policies and procedures that tax
s” bandwidth



P1P Ambassador Training

» Goal/Purpose
ave great impact on
nging

* The planning committee

 Topics



Definitions

» Soclal class —

A term that defines socioeconomic status or a dimension of the self that is rooted in objective
material resources such as income, education, or occupational Prestige (catco,vican, snor, cebhard, & Exsabass, 2015

Langhout, Drake, & Rosselli, 2009).

e Classism —

» “Discrimination based on social class, where people with less social class status are treated in
ways that serve to exclude, devalue, discount, and separate them based on that status” agoueta., 2005

167).

« Microaggression

» “Everyday verbal, nonverbal, and environmental slights, snubs, or insults, whether intentional or
unintentional, that communicate group membership” (ary, jonnson, Kish-Gephart, & Tilton, 2018, p. 39)

* Incidents of discrimination that individuals from marginalized or underserved groups (low
Income people, people of color, women, members of LGBTQIA+, undocumented people, etc.)
experience on college campuses as they relate to students ’social class identities (Locke & Trolian, 2018).



Types of Microaggressions

(Locke & Trolian, 2018; Gray, Johnson, Kish-Gephart, & Tilton, 2018)

« Unconscious verbal/nonverbal interactions, remarks, or environmental cues
that convey rudeness, insensitivity, and insults that degrade a person’s
herltage |dent|ty or ability

ing a colleague of color how he/she got his/her job.

erpetrated behaviors that discriminate through obvious or
hldden expression.

« EX: Name calling, invoking images of the marginalized as lazy, stupid,
. and illiterate, groping a co-worker/colleague and laughing it off as a joke.

« Comments or behaviors that dismiss or nullify thoughts, feelings, beliefs,
and experiences of a person/group
' « EX: Colorblindness (failing to admit class or racial differences exist).

Three Types of Microaggressions


https://www.youtube.com/watch?v=bjzWENcW6NQ

Class-Based Microaggressions

(Locke & Trolian, 2018)




5 Class-based microaggressions

(Fleenor, 2016)

S




The Silencer

(Fleenar, 2016)

 Disrupts the conversation, re-centers it on the person with privilege,
and communicates it to the person from the lower class “we don’t want
to hear 1t.”

 Advice

* LISTEN to the person who is willing to share a
vulnerable moment with you.




The “Me too’’er

(Fleenor, 2016)

Inot relate to everything or
eone is sharing their story with




The Gaslighter

(Fleenor, 2016)

invalid. You don’t have to see it, believe it, or




lly if you are correcting




The Pity Party

(Fleenor, 2016)




s and their families
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Addressing Class-Based Microaggressions

(Locke & Trolian, 2018)

 Self-examination and recognition of our own prejudice
» Be aware of your own values, biases, and assumptions
 Be reflexive on assumptions and biases about students from low-SES backgrounds

* Educating students about microaggressions
 |Impact of microaggressions on their overall well-being and academic performance

« Advocacy and allyship

e Examining the campus climate

« Conduct a SWOT analysis on your departmental policies and practices for
microaggressions and how it could be negatively influencing experiences of all
students, particularly FGLI students

« |dentify best and inclusive practices that can improve the experiences of FGLI
students



Addressing Class-Based Microaggressions

(Locke & Trolian, 2018)

» Countering class-based microaggressions with microprogressions

« Microprogressions refer to small and common acts or experiences that serve to challenge and
to eliminate biases, stereotypes, and discrimination through advocacy and support

« EX: Increasing social capital and educating FGLI students and their families on
navigating the college environment

» Being inclusive with policies and guidelines that impact FGLI students’ overall success

« Acknowledging your privilege that impact it has on students who are less privileged
* Intent VS. Impact
* The language that is being used
« Framing of your message from an asset based



Access and Retention

Resolution
I — ]

Committee meets Student receives

weekly to discuss VPUL grant (via
each application SFS) or laptop,

letter

Determine if
student is eligible
for P1P or Alumni
Groups funding

Student referred toSFS/
other funding sources;

Student needs additional
meetings/financial literacy/
budgeting assistance




EMERGENCY AND
OPPORTUNITY FUND

Aug 2019- Dec 2019, 135 STUDENT APPLICATIO

othing: 16

Funding to travel to family/home:

12 School supplies or books: 6

Additional fees on student's bill: 5

Funds for summer programs, study
abroad, or internship: 4

Academic advancement: 4



Group Discussion

h microaggressive behavior? What
dressing this issue with a faculty/staff?







References

Blackwell, E., &amp; Pinder, P. J. (2014). What are the motivational factors of first-generation minority college students who overcome their family histories to
pursue higher education? College Student Journal, 45-56.

Cattaneo, L. B., Chan, W. Y., Shor, R., Gebhard, K. T., & Elshabassi, N. H. (2019). Elaborating the connection between social class and classism in college.
American Journal Community of Psychology, 63, 476-486.

Gary, B., Johnson, T., Kish-Gephart, J., & Tilton, J. (2018). Identity work by first-generation college students to counteract class-based micoraggressions.
Organization Studies, 30(9), 1227-1250.

Gibbins, M. M., & Woodside, M. (2014). Addressing the needs of first-generation college students: Lessons learned from adults from low-education families.
Journal of College Counseling, 17, 21-36.

Hicks, T. (2003). First-generation and non first-generation pre-college students’ expectations and perceptions about attending college. Journal of College
Orientation and Transition, 11(1), 5-17

http://www.cwu.edu/academic-advising/sites/cts.cwu.edu.academic-advising/files/DW83%20HANDOUT.pdf
Hebert, T. P. (2018). An examination of high-achieving first-generation college students from low-income backgrounds. Gifted Child Quarterly, 62(1), 96-110.
Hergert, A. (2017). Intrusive Academic Advising: A Proactive Approach to Student Success

Hicks, T. (2003). First-generation and non first-generation pre-college students’ expectations and perceptions about attending college. Journal of College
Orientation and Transition, 11(1), 5-17



References

Husband, P. A. & Jacobs, P. A. (2009). Peer mentoring in Higher Education: a review of the current literature and recommendations for
implementation of mentoring schemes. The Plymouth Student Scientist, 2(1), 228-241.

Johnson, T. (2017). Growth-mindset or strengths? Which do we follow? Retrieved from https://www.linkedin.com/pulse/growth-mindset-
strengths-which-do-we-follow-teri-johnson

Langhout, R. D., Drake, P. & Rosselli, F. (2009). Classism in the University Setting: Examining Student Antecedents and Outcomes.
Journal of Diversity in Higher Education, 2(3), 166-181.

Locke, L. A., & Trolian, T. L. (72018). Microaggressions and social class identity in higher education and student affairs. New Directions
for Student Services, 162, (63-74).

Nunn, L. M. '62019). 33 Simple strategies for faculty: A week-by-week resources for teaching first-year and first-generation students. New
Brunswick, NJ: Rutgers University Press.

Prospero, M., & Vohra-Gupta, S. (2007). First-%eneration college students: Motivation, integration, and academic achievement. Community
College Journal of Research and Practice, 31, 963-975.

Schreiner, L. A. & Anderson, E. (2005). Strengths-based advising: A new lens for higher education. NACADA Journal, 25(2), 20-29.

Schwartz, S. E. O., Kanchewa, S. S., Rhodes, J. E., Gowdy, G., Stark, A. M., Horn, J. P., Parnes, M., &amp; Spencer, R. (2018). “I’'m
having a little struggle with this, can you help me out?” Exammmghlmpacts and processes of a social capital interventions for first-
generation college students. American Journal of Community Psychology, 61, 166-178.

Stoerkel, E. (2019). What is a strength-based approach?



	What About the "Others"? Addressing Class-Based Microaggressions and Supporting FGLI Students at Penn
	

	/var/tmp/StampPDF/IYO_Vink6m/tmp.1583183037.pdf.R_Hmi

