University. Students felt that the course forced them to explore the resources Rowan
University has available, which greatly assisted with their transition. This reflects the
viewpoint of Grites (2013), who stated that transfer transitional programs are the optimal
method of introducing transfers to campus resources.

The second theme, the social component of the course, was only touted by two of
the participants. According to Flaga (2006), transfers desire opportunities to meet peers
and form relationships, which also helps to increase greater satisfaction with the
university as a whole. Due to the high levels of satisfaction with Rowan University that
the participants reported, there is reason to believe that students may have used
opportunities outside of the Rowan 101: College Success (Transfer Student Section)
course to engage with other students, faculty, and staff. It is likely that some social
component contributed to the satisfaction of these students; however, this course may not
have provided that component for all its participants.

The same students that were highly satisfied with the social component of the
course were also highly satisfied with the assistance and relationship they have with their
professors. This course was designed similar to that of a first year experience program,
which is meant to aid students in connecting with both faculty and administration (Allen,
2004). Therefore, students had the opportunity to interact with not only their professors,
but administrators from many areas on campus both during and after their presentations
to the Rowan 101: College Success (Transfer Student Section) course. Volkwein, King,
and Terezini (1986) note that fostering relationships between students and

faculty/administration helps increase academic growth and success among transitioning
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students and therefore a significant emphasis on building these relationships through this
transfer seminar should be made.

Subjects also reported feeling that the course helped to prepare them for the
academic work at Rowan University. Grites and Farina (2012) note that transfer students
often face struggles of having to adjust to the new academic demands of their post-
transfer institution; therefore, this course provided assistance in aiding students in this
transition. Similar reports were also made about the structure of the course. Subjects
reported enjoying the course’s interactive nature, although the length and tediousness of
assignments were mentioned and should be taken into consideration for future sections of
this course.

At least half of the participants in the individual interviews reported feeling a
sense of mattering and connection to Rowan University. The students placed an emphasis
on the institution finding ways to make transfers feel comfortable at their institution, in
which they felt the Rowan 101: College Success (Transfer Student Section) course did.
One student specifically mentioned feeling like an upperclass freshman, which really
echoes the literature in regards to treating transfers specific needs but recognizing that
they are new to the institution (Townsend, 2008).

Comparison to Farina (2012). Farina’s (2012) study using the same Transfer
Student Survey presents an opportunity to compare the post survey results of the two
student populations. It is important to keep in mind that these courses do vary in
structure, with Stockton University’s course presented as a three credit Contemporary

American Education course and Rowan University’s presented as a two credit transfer

85



seminar similar to a freshman experience course. Farina (2012) also had both pre and
post surveys to compare data to for 328 participants, whereas this study is a total
population of 41 students.

Rowan University’s transfers reported slightly higher agreement than Stockton
University’s transfers to the statement that their high school prepared them well for
college with a mean score of 3.45 in comparison to 3.31. Similar slightly higher mean
scores for Rowan University’s transfers were reported in terms of study patterns,
including revising/reviewing/updating class notes (3.65 vs. 3.52), attending classes (4.71
vs. 4.58), and putting off studying (3.13 vs. 2.96). Considering the relatively similar mean
scores for all of these areas, it is possible that the types of transfers who opt into taking a
transfer seminar style course exhibit similar studying patterns.

One of the largest differences in mean scores between transfers from these
institutions was in regards to if students would attend college if better jobs were available
that did not require a bachelor’s degree. There was a .46 difference between Rowan
University’s mean score or 2.87 and Stockton University’s mean score of 2.41 in terms of
agreement. It appears that Rowan University’s transfers are more committed to receiving
a college education despite job opportunities. Another relatively large difference in
agreement was related to being concerned about financing their education. The mean
score for Rowan University transfers was 3.87 in comparison to Stock University’s
transfer with 3.52. Financial security in college is a national concern that unsurprisingly
has greatly affected both students. There was one item that had a mean score that was

nearly identical for both institutions, which was students’ concerns with adjusting to a
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new academic environment. Rowan University’s transfers reported a mean score of 2.74,
whereas Stockton University’s transfers reported a mean score of 2.72. These scores may
show that both types of transfer seminars assist well with transitioning transfers into the
institution.

There were two items that Rowan University’s transfers had a lower mean score
than Stockton University’s transfer in terms of agreement. There was a 0.22 difference
between Rowan University’s mean score of 3.77 and Stockton University’s mean score
of 3.99 for concern over course availability. An even larger gap existed for students
concern about creating a schedule that meets their other obligations, with a .46 difference,
and Rowan University’s mean score of 3.39 in comparison to Stockton University’s mean
score of 3.85. This may be indicative that Rowan University’s course offerings and
course schedules are more easily manageable than Stockton University’s.

Conclusions

The results of this study confirmed findings from previous research and findings
about transfer students, particularly in regards to the benefits of transfer seminars.
Descriptive statistics analysis revealed that the students from the fall 2015 Rowan 101.:
College Success (Transfer Student Section) course reported high levels of college
preparedness and support; however, even after taking the course students still reported
concerns particularly in regards to financing their education, course availability, and the
academic requirements outside of their major. Subject’s attitudes towards Rowan
University were very positive and students did report feeling a connection to the

institution.
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The transfers had varied views and experiences in terms of diversity. Most of the
subjects are looking forward to meeting people that are different from them and do
discuss cultural topics but in terms of having close friends of different races, students
reports were mixed.

Subjects’ college goals and outcomes after taking the Rowan 101: College
Success (Transfer Student Section) course centered on gaining a broad and well-rounded
education and integrating themselves into the campus through joining organizations.
Students were not as interested in interacting with faculty. Students rated acquiring
knowledge and skills in their areas of academic interest, effectively communicating
orally, and leadership skills as highly important.

Most of the study patterns and strategies were rated as occurring fairly frequently;
however, attending classes was clearly the most valued study strategy. The least
frequently employed study strategies were studying with other students and reading aloud
prior to class.

Future work plans showed variation between on-campus and off-campus
employment. Most students do not plan to work on campus, whereas more than half of
the students do plan to work at an off-campus job. Reasons for working ranged from
financial reasons to career and networking opportunities; however, financial gains were
more of a priority.

A content analysis on the impact of the Rowan 101: College Success (Transfer
Student Section) course on selected students revealed that participants felt transitioned,

more aware of campus resources, better prepared for Rowan University’s academic work,
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and a sense of connection and mattering to the institution. Fewer students cited the social

and relational benefits of their peers and professors from the course; however, the

students that did adamantly touted these benefits.

Recommendations for Further Practice

Based upon the findings and conclusions, | recommend the following:

1. Incorporate a pre and post test survey in the Rowan 101: College Success (Transfer
Seminar Section) course at Rowan University in order to better understand the impact
of this type of course.

2. When teaching a transfer seminar, address students’ concerns regarding finances,
course availability, and the academic requirements outside of students’ majors during
transfer.

3. When teaching a transfer seminar, place an emphasis on diversity education.

4. Provide further social opportunities for transfers to interact with their peers.

5. Provide further opportunities for transfers to interact with faculty both inside and
outside of the classroom.

6. Professional development training for faculty and administrators that interact with
transfers in order to address transfer specific needs and concerns.

7. Make the Rowan 101: College Success (Transfer Student Section) course mandatory
for all incoming transfer students at Rowan University.

Recommendations for Further Research

Based upon the findings and conclusions, | recommend the following:
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Further studies should be conducted with a larger sample to confirm the findings of
this study.

Further research into the relationship of transfer students college preparation and
case of transition into transfers’ new institution is recommended.

Further research into the relationship of transfer students support and ease of
transition into transfers’ new institution is suggested.

Further research into the relationship of transfer seminars and transfer student
persistence is recommended.

. A study focusing more in depth on qualitative data to determine the impact of the
Rowan 101: College Success (Transfer Student Section) course may be beneficial.
Further research into the transition programs that other higher education institutions
offer for transfer students.

. A'longitudinal study should be done to explore the impact of transfer seminar
courses for transfers in comparison to transfers that did not participate in a transfer

seminar.
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Appendix A

Wawrzynski’s Transfer Student Survey Instrument
Revised for use at Rowan University

Rowan University needs your help to obtain the best possible information about your experience here.  Your honest and thoughtful
responscs arc very important and much appreciated. In accordance to University policy, your responscs arc treated as confidential and
available only to university advising and research personnel fulfilling assigned specific responsibilitics. Summarized results will be
reported to campus depariments and/or staff to help plan and provide better services to students. Group results may appear in many
locations including campus media.

I. Please answer the following statements using the scale to the right. N = R
= 5 = 25
i z o | &a

1. 1fecl adequately prepared for the academic demands at Rowan University.

2. Itis best for me to rely on the advice of close friends or relatives when [ have a problem.

3. lam concerned about my ability o finance my college cducation.

4. My high school prepared me well for college.

5. lam concerned with developing a course schedule that meets my other obligations.

6. Most of my friends are my own race.

7. lexpect to have a hard time adjusting to the academic work of Rowan University.

#. If better jobs were available that did not require a bachelor's degree, | would not go to
college.

9. lam concerned about adjusting to 8 new academic environment.

10. Thave a close friend who is not my race.

11, Tam looking forward to meeting people different from me at Rowan University.

2. 1 would be intercsted in living on-campus.

13. 1 discuss topics related to cultural awareness with friends.

14. 1 fecl adequately prepared for the math demands that [ will have in my coursework.

15. 1am concerned about course availability.

16. I would consider secking study skills training at Rowan University.

_ 1 feel adequately prepared for the writing demands that [ will have in my coumsewaork.

18. 1am concerned about the transferability of my courses completed at other institutions.

1%, T would be interested in working with a faculty member on a research project.

20. My family encourages me to continue my college education.

21, Getting a broad and well-rounded education is important to me.

11, lam interested in joining campus organizations.

211, lam interested in interacting with faculty outside of clazss.

o|of(o 0|0 |o|C|Oo|Q(o|Q|Oo|O(C|C|Oo|(Q|O|Q|O(OC (D0
Qlo(ojo|0 (0| |0 |Q(O|O|QC (O[O |Q|O|QC QO (O |Q|OQ (OO
ol|lCc|(ojo|o|O ||| |00 |C (OO OO |C|O(O|O|O|(O |0
ol |(ojo|O (OO |0 |0 |O(O|O|O (OO OO |CO|O(O|O|O|O]|0O
olo (o0 |0 (0|0 | |0 |O(O|O|OC (OO0 |OQ|C|O(O|O|0O[O |0

24. 1 am concerned about the academic requirements outside my major.
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25

I am feeling & sense of connection with Rowan University.

26

I dr mot expect to cam a degree from Rowan University.

II. Please indicate how important the following college goals/outcomes

ar

e to Yo

Yery

Limpor tant

Unadecided

Mool 1o

Mot al all
important

7. leaming to communicate effectively in writing

25

leaming to communicate effectively orally

2%

acquirng technology skills for work and life

3n.

acquiriog knowledge and skills in my academic interest area

31.

acquirng knowledge in areas that complement/'enhance my academic interest arca

3L

Eaining appreciation of attitodes/cultures different than mine

33.

PaEicipasing. in community service

34

leaming to think and reason

. dexelnping leadership skills

L o N o I I o I o o B O

LS I I B I s (6 O I B N s ) (R 8

QIO I0 |0 |00 [0 0|0

GO0 |0 |00 (a0 |0

LS NS I B I o 6 O I B N o (R 8

III. At present, how often do you do the following?

Always

Mot of the
Liime

Sometimes

Rarely

Mever

36

reyiewyrevise/update class notes

7. prepare for class by reading ahead

ELS

put off studying

39

bawe trouble deciding what coursework to study

. speak up in class

4]1.

study with other students

4%

attend classes

Qo |0 |O | |00

(S I I S L6 & Y S ) 6

QIO |00 0[O0

QIO |0 |00 (0|0

(S I I o 6 ) & Y S 6

43,

What type of school are you transferring from?
Q2 year collepe

C 4 year college or university

& Other
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45,

46.

47,

48,

49,

. When you decided to transfer, was Rowan University your:

O First Choice of transfer school
C Second Choice of transfer school
© Third Choice of transfer school
O Other

1f you were not accepted to Rowan University, what would you most likely do:
C continue to take classes at the institution you are transferring from
O transfer to another institution
Q gerajob
© reapply to Rowan University

What was the main reason you decided to leave your last institution? {CHOOSE ONE)

Q Community College (no B.A. available) QC Job

Q (Cost of school Q Dissatisfied- Please specify why:
O Did not have major 1 wanted Q Other

C Moved

What is the main reason you decided to attend Rowan University? (CHOOSE ONE)

Q Relatively inexpensive Q© Reputation of program/school
C Geographical location C Size of institution

© Offered kind of program that [ wanted QO Availability of financial aid
© Recommendation of family/friends C Other

How many times have you transferred colleges or universities (including your transfer to Rowan University)?
© Onee
O Twics
O Three times
© More than three times
What is the highest academic degree you intend to obtain?

O Bachelor's O Law(LL.B.orJD)
© Master's © Divinity (B.D. or M.Div.)
O Po.D.or Ed.D. O Other

C Medical (M.D,, D.O., D.D.S.,, D.V.M.)

Version Date: February 29, 2016 3

Creation/Revision Date: 2/29/2016
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3 -
TE = = - = =
&2 =~ | g | % |sg |g& |EY
g =
50. How many hours per week will you be working at an off-campus job? ] (s (s ] ] e ]
51. How many hours per week will you be working at an on-campus job? e ['s] ['s] e e s ] e
TN RENE T
SE 7% sz Ly 25 5% I%
Z8| 25 F= E® Ez 2% >3
= = = g = =] = =R
$ =5 ; 3 [ = - = 3 =z i
- = ™ v = " =
52. How far from campus will you be living this fall? e e o e [s] e ['s]
4 5 | 4 4
s = £ = Fa=
2 E 7 2 & o &
= = e & = ot
= &= 4 b b
53. At present, your general attitude toward Rowan University is: [ @] o [ @]
IV. Please indicate the importance of reasons vou plan to work i . 7
while in college: 23 %3 b
23 53 2§ =
54. belp pay for your college education (futtion, books, ete.) e [e] o
55. takg care of personal or family obligations e s ] s
56. gam extra spending money (clothes, snacks, gas, etc.) e [s] s
57. gaip general job experience [ e o]
58. gajp job experience related to your anticipated major e s ] e
59. gapepy exploration [ s e
& 6. caoger networking e s ] e
¥. Please answer the following questions below. # o
- F
61, Would you enroll in an upper-level (UNIV 3000 class to assist in your transition to the University? e (s
62. Would you be interested in attending a five-day outdoor adventire experience with other new students? [s] ['s]
63. Would you be interested in discussing your transition to Rowan University during the fall semester with a
research member? o o
4. Have you applied to Rowan University before? [e] ©




65, What grades do you expect to cam your first semester at Rowan University?

(oY (o0
R 2 D orbelow
66, What is*Ft highest level of formal education obtaimed by your parents? (Mark one in each column)
Father Muother
(rammar school or less o o
Some high school o o
High school graduate o o
Postsecondary school ather than collepe a o
Some college o o
College degree o o
Some graduate school a o
Graduate degree o o
&7.  Racial/ethnic group (select all that apply):
O African-AmericanBlack O Hispanic/Latino(a)
& Asian/Asian-American/Pacific lslander C Native American/American Indian/Alaskan native

' White Caucasian
68. What is your gender?
O Male
' Female

& Other

9. Although many of your questions may be answered during your oricntation today, what concems do you still have regarding your
transition to Rowan University?

For more information ardior permission o wse the T35, contacr: Dir. Marthew Weassrrynski, Assistant Professor, Michigan State
University, 426 Erickson Hall, East Lansing, MI 48823 or mwawrzyn(@imsu. edu

Version Date: F

Creation/Revision Date: 27292016
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Appendix B

Interview Probative Questions
Can you talk about the impact that the Rowan 101: College Success (Transfer
Student Section) course had on you?
. What was the most beneficial part of the Rowan 101: College Success
(Transfer Student Section) course for you?
. Was there anything that you would change about the Rowan 101: College
Success (Transfer Student Section) course?
. Would you advise future incoming transfer to Rowan University to take the
Rowan 101: College Success (Transfer Student Section) course?
Is there anything else you wish to share about the Rowan 101: College

Success (Transfer Student Section) course?
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Appendix C

Permission to use Wawrzynski’s Transfer Student Survey Instrument

EDUCATION

Department of Educalional
anistrabi

Mictigan Ziske Lsiversdy
413 Ericksan Hal

Ezi Lansing, M
4BE24-T034
51713552538

FAJ: 517/E34-1302

HALE Program
473 Ericison Hall
S1T/E53-5167

E-12 Program
402 Erick=on Hall
S17/EE3-B450

MICHIGAN STATE
UNIVERSITY

February 18, 2016

Michele Applegare

Chamberlain Smdent Center Suite 117
Fuowan University

201 Mullica Hill Rirad

(Flassboro, M 08028

Draar Michela:

Per your request, I am providing this letter to indicate that yon have permission to use the
Transfer 5mdent Survey (T55) for your master’s thesis research. You agree to use the
instroment as is, with the following exception. You may substinute “TUTniversity of
Maryland” for another instimtion. If you would like to change the instrument beyond this,
please contact me with the individual question and rephrased item. Az I mentioned there is
no cost for you to use the mstament. Best wishes with your ressarch.

Sincerely,

et T ﬁﬂéa:;,mx;

Matthew B. Wawrzynski, PhD
Asspriate Professor
Michigan State University
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Appendix D
elRB Notice of Approval

Rowan University €IRB: Study Approved

X DELETE € REPLY 4€€REPLYALL < FORWARD
elRB@rowan.edu Mark as unread
Mon 3/7/2016 11:20 AM
To: Avolecate, Michele A
© RowanUniversity
** This is an auto-generated email. Please do not reply to this email message.
The oniginating e-mail account is not monitored.
If you have questions, please contact your local IRB office **
DHHS Federal Wide Assurance Identifier: FWAQ0007111
IRB Chair Person: Harriet Hartman
IRB Director: Sreekant Murthy
Effective Date: 3/7/2016
elRB Notice of Approval
STUDY PROFILE
Study 1D: Pro2015000689
Title: Rowan University's Rowan 101 Transfer Seminar: Impact on Transfer Students
Principal Investigator: Burton Sisco Study Coordinator: None
Co-Investigator(s). Michele Applegate Other Study Staff: None
Sponsor: Department Funded Approval Cycle: Twelve Months
Risk Determination: Minimal Risk Device Determination: Not Applicable
Review Type: Expedited Expedited Category: ?
Subjects: 42
CURRENT SUBMISSION STATUS
A Research -
Submission Type: Protocol/Study Submission Status: Approved
Approval Date: 320me Expiration Date: 3612017
No Pragnant Women as Subjects - r - . Not Applicable
Pregnancy Code: Not Applicable Pediatric Code: 45CFRA6A04 / 21CFRSOST {for FDA - Regulated)  Prisoner Code: No Prisoners As Subjects
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Permission to use

Transfer Student

Survey pdf

Focus Group There are no . Emallto Focus
Questions doex . tems to display R Groups.docx
IR Protocol Form.docx

Thesis Transfer

Survey.docx

Protocol:

* Study Performance Sites:

Glassboro Campus College of Education, James Hall, Glassboro Campus Chamberlain Student Center, Glassboro Campus

ALL APPROVED INVESTIGATOR(S) MUST COMPLY WITH THE FOLLOWING:

1. Conduct the research in accordance with the protocol, applicable laws and regulations, and the principles of research ethics as set forth in the Belmont Report
2.Continuing Review: Approval is valid until the protocol expiration date shown above. To avold lapses in approval, submit 8 continuation apphication at least eight weeks
before the study expiration date.

3. Expiration of IRB Approval: If IR8 approval expires, effective the date of expiration end untd the continuing review approval is issued: All research activities must
stop unless the IRB finds that it is in the best interest of individual subjects to continue. (This determination shall be based on a separate
written request from the Pl to the IRB) No new subjects may be enrolled and no samples/charts/surveys may be collected, reviewed, andfor
analyzed.

4. Amendments/Modifications/Revisions: If you wish to change any aspect of this study, Including but not limited to, study pracedures, consent form(s), investigators,
advertisements, the protocol document, investigator drug brochure, or accrual goals, you afe required to obtain IRB review and approval prief to implementation of these
changes unless necassary to eliminate apparent immediate hazards to subjects.

5. Unanticipated Problems: Unanticipated problems involving nsk to subjects or others must be reported to the IRB Office (45 CFR 46, 21 CFR 312, 812) as required, in
the appropriate time as specified in the attachment online at: http:/www.rowan.edu/somyhsp/

b. Protocol Deviations and Violations : Deviations from/violations of the approved study protocol must be reported to the IRB Office (45 CFR 46, 21 CFR 312, B12) as
required, in the appropriate time as specified in the attachment online at: htp.//www.rowan.edu/som/hsp/

1. Consent/Assent. The [RB has reviewed and approved the consent andfor assent process, waiver and/or alteration descnbed in this protocol as required by 45 CFR 46 and
21 CFR S0, 56, (If FDA ragulated research). Only the versions of the documents included in the approved process may be used to document informed consent and/or assent of
study subjects, each subject must receive a copy of the approved form(s), and a copy of each signed form must be filed in a secure place In the subject's
medical/patient/research record.

8. Completion of Study: Notify the IR8 when your study has been stopped for any reason. Neither study closure by the sponsor or the Investigator remaoves the obligation
for submussion of timely continuing review application or final report.

9. The Investigatoris) did not participate in the review, discussion, or vote of this protacol.

10. Letter Comments: There are no additional comments,

CONFIDENTIALITY NOTICE. This email communication may contain peivate, confidential, or legally privileged information intended for the sole use of the designated
and/or duly authorized reciplents(s). If you are not the intended recipient or have recened this emall in emor, please notify the sender immediately by email and permanantly
delete all coples of this email including all attachments without reading them, If you are the intended recipient, secure the contents in a manner that conforms to all applicable
state andy/or federal requirements related to privacy and confidentiality of such information.
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Appendix E

Rowan 101: College Success (Transfer Student Section) Syllabus

Rowan 101: College Success (Transfer Student Section)
INTR 01107 SYLLABUS

COURSE TITLE: Rowan 101: College Success
COURSE NUMBER: INTR. 01107

CREDITS: 2

OFFERED: Fall'Spring

PREQUISITES: Must be a T'ransfer Student

Welcome to Rowan 101!

What is this course abont?

This course provides support during transfer students’ transition fo Rowan University and
Planning for major and career. Included among many topics are discussions of academic skills,
identity and diversity, academic integrity, and financial literacy.

This course will equip students with the academic skills necessary to successflly transition to
Rowan University and upper level academics. This course will also help students become
integrated into the Rowan commmnity. Upon completion of this course, stodents will be able to:
1) Articulate the meaning and value of being a member of the Rowan University comnmmity;
2) Describe their personal interests, values, and skalls as related to education and career;

3) Understand the academic differences between other collegesuniversities and Fowan
University;

4) Be familiar with campus resources and materials and how to use them to achieve academic
and personal success at Fowan;

5) Develop short and long term personal goals to puide their plans for academic and professional
SmCCess;

&) Build skills and Imowledge for finding and using appropriate library and information sources
for college level worlc

T) Develop an understanding of self and others in a diverse world and diverse campns.

8) Academically, personally, and professienally engage with the University.

9) Understand diversity and the role it plays on college campuses.
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What assignments and exams are fhere?

Reading Assignments and Class Participation: You are expected to do all reading assignments
prior to coming to class! Attendance and class participation count for 20% of the final course
grade.

Participation Preparation Assignments Homework (PPA’s): Throughout the term I will give
small participant preparation assignments, of PPA’s designed to prepare you for and to reinforce
your leaming mn interactive class activities. These might mclude findmg mformation on the
mternet or in a research database, Passport Program activihies, developing questions or comments
about the reading assignment, etc. These preparatory exercises will enhance the classroom
expenience for all of us - students will rely on each other for thewr leaming, so everyone must be
actively mvolved. PPAs cannot be handed i late. If you must miss class for an excused reason,
you may email me your assignment BEFORE class time.

Passport Program: Details regarding the Passport Program will be shared in class and will
count as 10% of the final grade. More information about the Passport Program can be found at

www.Towan.edu/passport.

Reaction assignments: There will be 5 reachion assignments essays dunng the course. Each
reaction paper should be at least one page in length and will require you to apply material
leamed in the course to a real-life situation (be sure to connect your wniting to the hiterature
reviewed in class). The reaction assignments are worth 20% of your final grade. Formal essay

wrting rules are in effect, including proper grammar, spelling, and citations.

Small Group Assignment: There will be a small group assignment and presentation m class
towards the end of the semester that will count as part of your overall grade. More information
about the small group assignment will be given to you and discussed m class.

Final Assignment: There will be one final essay assignment and presentation that accounts for
30% of your overall grade. The essay 15 worth 20% and the presentation 1s worth 10%. More
mformation about the final assignment will be given to you and discussed in class.

The final grade will be computed as follows:

Weight

Attendance & Parbicipation 2%
Rowan University Passport Program (3} 10%%
Participation Preparation Assigmoments (3) 2%
Reaction Assignments (3] 2%
Fmal A=zzignment and Presentation I
A 93-100% C+ T7-79.9%
A- 9092 9% C T3-76.9%
B+ 87-89.9% C- TO-T2.9%

B 33-86.9% D+ 67-69.9%
B- 30-82.9% D- 60-62.95%
D 63-66.9% F below &0
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Topic

Aszsignment Due

Course Introduction/Syllabus
What do you want and what iz expected?
Stodent Handbook

Presentation: Getting Involved on Campus — Student

Leaders Panel

PPA — What is different at EUU compared
to your former mstitution?

Bring a list of 2 things to class.

Enow Your Campus:
Campus Scavenger Hunt
Transitions and Life Changes

Passport Check! Make sure you are

working on your Passpert activities!

Presentation: Greek Life

Reaction Paper 1

Presentation: Library Tour

Meet in Library Entrance

Presentation: Academic Advising: Getting Ready to
Register and Working with yenur Advisor

RSN Presentation

PPA - Schedule an advising appointment
through BSN and meet with your

advisor.

Presentation: Rec. Center

Meet in Recreation Center Entrance

FOCUSs2

Presentation: Money Management

PPA — What did you leam from FOUCS

By HEESA 27
Bring a list of 2 career titles to class.
Organizing Time and Tasks Reaction Paper 2
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Organizing Time and Tasks (Part 2)

Creating a Positive Attitude

Reaction Paper 3

Academic Integnity

PPA — What did vou leam? Bring a [ist
af 3 things to class.

Improving Y our Commumication Style

Improving Your Commumnication Style — Part 2

Passport Check! Make sure you arve

working on your Passport acfivities!

Problem Solving / Confronting Conflict

Reaction Paper 4 — Your personal

communication skills

Career Goals — What are yours?

Presentafion: Wellness Center and Healthy Campus

Iminatves

Developing a Support Network

Transfer Mentors Presentafion

Presentation: Office of Social Tustice and Inclusion

Small Group Assignment

Reaction Paper 5

Presentafion: Center for Career Advancement

Meet in Savit; Hall: Center for Career Advancement

(2 floor, Across from Admissions)

PPA — Brng a draft of your resume to

class

Small Group Assignment PPA — Complete assignment and present
findings to class.
Group Presentations Final Passport reminder! Make sure

yvou have completed all Passport

activifies and submirted them online.

“My Legacy” — What I want other new transfer students
to know and what contnbutions I plan to make. ...

Final Paper Due
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