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University. Students felt that the course forced them to explore the resources Rowan 

University has available, which greatly assisted with their transition. This reflects the 

viewpoint of Grites (2013), who stated that transfer transitional programs are the optimal 

method of introducing transfers to campus resources. 

The second theme, the social component of the course, was only touted by two of 

the participants. According to Flaga (2006), transfers desire opportunities to meet peers 

and form relationships, which also helps to increase greater satisfaction with the 

university as a whole. Due to the high levels of satisfaction with Rowan University that 

the participants reported, there is reason to believe that students may have used 

opportunities outside of the Rowan 101: College Success (Transfer Student Section) 

course to engage with other students, faculty, and staff. It is likely that some social 

component contributed to the satisfaction of these students; however, this course may not 

have provided that component for all its participants. 

The same students that were highly satisfied with the social component of the 

course were also highly satisfied with the assistance and relationship they have with their 

professors. This course was designed similar to that of a first year experience program, 

which is meant to aid students in connecting with both faculty and administration (Allen, 

2004). Therefore, students had the opportunity to interact with not only their professors, 

but administrators from many areas on campus both during and after their presentations 

to the Rowan 101: College Success (Transfer Student Section) course. Volkwein, King, 

and Terezini (1986) note that fostering relationships between students and 

faculty/administration helps increase academic growth and success among transitioning 
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students and therefore a significant emphasis on building these relationships through this 

transfer seminar should be made. 

Subjects also reported feeling that the course helped to prepare them for the 

academic work at Rowan University. Grites and Farina (2012) note that transfer students 

often face struggles of having to adjust to the new academic demands of their post- 

transfer institution; therefore, this course provided assistance in aiding students in this 

transition. Similar reports were also made about the structure of the course. Subjects 

reported enjoying the course’s interactive nature, although the length and tediousness of 

assignments were mentioned and should be taken into consideration for future sections of 

this course. 

At least half of the participants in the individual interviews reported feeling a 

sense of mattering and connection to Rowan University. The students placed an emphasis 

on the institution finding ways to make transfers feel comfortable at their institution, in 

which they felt the Rowan 101: College Success (Transfer Student Section) course did. 

One student specifically mentioned feeling like an upperclass freshman, which really 

echoes the literature in regards to treating transfers specific needs but recognizing that 

they are new to the institution (Townsend, 2008). 

Comparison to Farina (2012). Farina’s (2012) study using the same Transfer 

Student Survey presents an opportunity to compare the post survey results of the two 

student populations. It is important to keep in mind that these courses do vary in 

structure, with Stockton University’s course presented as a three credit Contemporary 

American Education course and Rowan University’s presented as a two credit transfer 
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seminar similar to a freshman experience course. Farina (2012) also had both pre and 

post surveys to compare data to for 328 participants, whereas this study is a total 

population of 41 students. 

Rowan University’s transfers reported slightly higher agreement than Stockton 

University’s transfers to the statement that their high school prepared them well for 

college with a mean score of 3.45 in comparison to 3.31. Similar slightly higher mean 

scores for Rowan University’s transfers were reported in terms of study patterns, 

including revising/reviewing/updating class notes (3.65 vs. 3.52), attending classes (4.71 

vs. 4.58), and putting off studying (3.13 vs. 2.96). Considering the relatively similar mean 

scores for all of these areas, it is possible that the types of transfers who opt into taking a 

transfer seminar style course exhibit similar studying patterns. 

One of the largest differences in mean scores between transfers from these 

institutions was in regards to if students would attend college if better jobs were available 

that did not require a bachelor’s degree. There was a .46 difference between Rowan 

University’s mean score or 2.87 and Stockton University’s mean score of 2.41 in terms of 

agreement. It appears that Rowan University’s transfers are more committed to receiving 

a college education despite job opportunities. Another relatively large difference in 

agreement was related to being concerned about financing their education. The mean 

score for Rowan University transfers was 3.87 in comparison to Stock University’s 

transfer with 3.52. Financial security in college is a national concern that unsurprisingly 

has greatly affected both students. There was one item that had a mean score that was 

nearly identical for both institutions, which was students’ concerns with adjusting to a 
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new academic environment. Rowan University’s transfers reported a mean score of 2.74, 

whereas Stockton University’s transfers reported a mean score of 2.72. These scores may 

show that both types of transfer seminars assist well with transitioning transfers into the 

institution. 

There were two items that Rowan University’s transfers had a lower mean score 

than Stockton University’s transfer in terms of agreement. There was a 0.22 difference 

between Rowan University’s mean score of 3.77 and Stockton University’s mean score 

of 3.99 for concern over course availability. An even larger gap existed for students 

concern about creating a schedule that meets their other obligations, with a .46 difference, 

and Rowan University’s mean score of 3.39 in comparison to Stockton University’s mean 

score of 3.85. This may be indicative that Rowan University’s course offerings and 

course schedules are more easily manageable than Stockton University’s. 

Conclusions 

 

The results of this study confirmed findings from previous research and findings 

about transfer students, particularly in regards to the benefits of transfer seminars. 

Descriptive statistics analysis revealed that the students from the fall 2015 Rowan 101: 

College Success (Transfer Student Section) course reported high levels of college 

preparedness and support; however, even after taking the course students still reported 

concerns particularly in regards to financing their education, course availability, and the 

academic requirements outside of their major. Subject’s attitudes towards Rowan 

University were very positive and students did report feeling a connection to the 

institution. 
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The transfers had varied views and experiences in terms of diversity. Most of the 

subjects are looking forward to meeting people that are different from them and do 

discuss cultural topics but in terms of having close friends of different races, students 

reports were mixed. 

Subjects’ college goals and outcomes after taking the Rowan 101: College 

Success (Transfer Student Section) course centered on gaining a broad and well-rounded 

education and integrating themselves into the campus through joining organizations. 

Students were not as interested in interacting with faculty. Students rated acquiring 

knowledge and skills in their areas of academic interest, effectively communicating 

orally, and leadership skills as highly important. 

Most of the study patterns and strategies were rated as occurring fairly frequently; 

however, attending classes was clearly the most valued study strategy. The least 

frequently employed study strategies were studying with other students and reading aloud 

prior to class. 

Future work plans showed variation between on-campus and off-campus 

employment. Most students do not plan to work on campus, whereas more than half of 

the students do plan to work at an off-campus job. Reasons for working ranged from 

financial reasons to career and networking opportunities; however, financial gains were 

more of a priority. 

A content analysis on the impact of the Rowan 101: College Success (Transfer 

Student Section) course on selected students revealed that participants felt transitioned, 

more aware of campus resources, better prepared for Rowan University’s academic work, 
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and a sense of connection and mattering to the institution. Fewer students cited the social 

and relational benefits of their peers and professors from the course; however, the 

students that did adamantly touted these benefits. 

Recommendations for Further Practice 

 

Based upon the findings and conclusions, I recommend the following: 

 

1. Incorporate a pre and post test survey in the Rowan 101: College Success (Transfer 

Seminar Section) course at Rowan University in order to better understand the impact 

of this type of course. 

2. When teaching a transfer seminar, address students’ concerns regarding finances, 

course availability, and the academic requirements outside of students’ majors during 

transfer. 

3. When teaching a transfer seminar, place an emphasis on diversity education. 

 

4. Provide further social opportunities for transfers to interact with their peers. 

 

5. Provide further opportunities for transfers to interact with faculty both inside and 

outside of the classroom. 

6. Professional development training for faculty and administrators that interact with 

transfers in order to address transfer specific needs and concerns. 

7. Make the Rowan 101: College Success (Transfer Student Section) course mandatory 

for all incoming transfer students at Rowan University. 

Recommendations for Further Research 

 

Based upon the findings and conclusions, I recommend the following: 
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1. Further studies should be conducted with a larger sample to confirm the findings of 

this study. 

2. Further research into the relationship of transfer students college preparation and 

ease of transition into transfers’ new institution is recommended. 

3. Further research into the relationship of transfer students support and ease of 

transition into transfers’ new institution is suggested. 

4. Further research into the relationship of transfer seminars and transfer student 

persistence is recommended. 

5. A study focusing more in depth on qualitative data to determine the impact of the 

Rowan 101: College Success (Transfer Student Section) course may be beneficial. 

6. Further research into the transition programs that other higher education institutions 

offer for transfer students. 

7. A longitudinal study should be done to explore the impact of transfer seminar 

courses for transfers in comparison to transfers that did not participate in a transfer 

seminar. 
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Appendix A 

 

Wawrzynski’s Transfer Student Survey Instrument 

Revised for use at Rowan University 
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Appendix B 

Interview Probative Questions 

1. Can you talk about the impact that the Rowan 101: College Success (Transfer 

Student Section) course had on you? 

2. What was the most beneficial part of the Rowan 101: College Success 

(Transfer Student Section) course for you? 

3. Was there anything that you would change about the Rowan 101: College 

Success (Transfer Student Section) course? 

4. Would you advise future incoming transfer to Rowan University to take the 

Rowan 101: College Success (Transfer Student Section) course? 

5. Is there anything else you wish to share about the Rowan 101: College 

Success (Transfer Student Section) course? 
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Appendix C 

 

Permission to use Wawrzynski’s Transfer Student Survey Instrument 
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Appendix D 
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Appendix E 

 

Rowan 101: College Success (Transfer Student Section) Syllabus 
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