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ABSTRACT

Daisy Mercado
Student Ethnicity and Teacher Expeciztionsg
1996
Dr. Randall Robinson
Master of Science in Teaching

This study investigated the relationship between student
cthnicity and teacher esxpectations and how these expeclizalicns
were communicated to students throuwugh the types of guestions
thev were asked. The subjescts for this study were twentv-itwo
second grade studants. Tha first phase of the study consisted
cf observations in which the guestions asked by the teacher
and the ethnicity of the student were recorded. They wexre later
categorized as low order znd high order guestions. Finally,
a Chi scuare test was used to determine 1if there was a
significant reletionship between ethnicity and teacher
expectations. The study revealed that no significant
roelationship existed hetween Whilte, Black, and latinoe shtudants
and the tvpes of gquesticns they were asked by thelr teacher
[¥=5.047). Furthermore, no statisticallyv significant
relztionship was found between Black and Latinc students
(X=3.472) and between White and Black students (¥=.0360}. The
study, however, revealed a significant relationship between

White and Latinc students and the typss of guestions each ethnic

group was asked by the teacher (E=4.5471, p<.03}.-



MINI-ABETRACT

Daisy Mercado
gtudeant Ethnicity and Teachar Expactabtions
Dr. Rand;EEERobinson
Master of Saianca in Taaching

The relationship betwsan student athnicity and teaacher
expectations was investigated. No significant relationship
was found between White, Elack, and Latino studants and the
types of gquestions they were asked. No significant relationship
was found helween Black and Laline students or between white
and Black students. B significant relabionship aexisbs helwean

White end Latino students and the types of questions they were

asked.
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Chapter 1

Scope of the Study

Introduction

According to Di Lella, Tran, and Younqg, demographics
trends illustrate that minority groups are becoming the
largest population in the Dnited States (1894), The concern
of whather or nat teachers are prapared to teach diverse
student porulations has been raised. Although school
teachers are aware that all children are to be treated
aqually despite their eltbnicity this is nol alweys the
c¢aze (Clifton, Hryniuk, Parsconson, and Pearry, 1386). A
teacher's limited knowledge of other cultures results in
low expectatione for minority children due to preconceived
sterectypes. Evidence from past studies indicates thatl
children are treated indifferently by educators due to

ceriain characleristics such ag ethnicity (Avery and Walker,

1993) .

Importance of the Study
Childran come from different backgrounds and bring
to the ¢lassroom a diversity in langquage, culturse, and

1



individual needs. These differences do present a challenge
to educators but they must be addressed within the
clagsroom. All children must be given the opportunity

to become critical thinkers and not be limited to acquiring
and reciting skills. Educatcers may be unaware of the
limitations they are getfing for their students (Tran,
Young, and Di Tella, 1924), Therefore, Lhe resulis of

this study will demonstrate whether or not teaching
advocates the active participation by every learner despite

their ascribed characteristics such as ethnicity.

Statament of the Problem
Iz there z relationship between teacher expectations
and a student's ethnicity? To further expand on past
research, the study investigated the relationship hetween
student ethnicity and teacher expectations. The research
focused on how these expectations were communicated to

students through the types of guestions they were asked.

Hypothesis
The following hypothesis was tested: There is a
significant relationship between sgtudent athnicity and

teacher expectations of academic behavior.

Limitations of S5tudy



Sevaral limitations are te be taken into account for
this study:

First and foremost, the location for the study was
agsigned to the researcher. The external validity was
limited due to the use of a population and not a sample.
Also, the population was comprised of only three ethnic
groupe (12 white, 4 Black, and & Latinocs}. This resulted
in underrepresentation of ethnic groups. Hence, the results
mzy not be used to infer to a larger population.

The ethnicity of the teacher was also be taken into
consideration when observing their expectations of the
students. Minority teachers may be aware of existing
sterectypes and therefore, not place expectations on their
studants based on their ethnicity. Limiting observations
to one teacher does not allow the author to make
generalizations.

The researcher may have also affacted the study when
rating the questions asked by thé teacher. A generosity
error may have occurred when the rater was aking judgments
upon the observed teacher's questions. This may have
affected the recorded chservations which in turn may have

affected the reliability of this study.

Definition of Terms

For the purpose of this study, the following terms



were delflined as Tollowad:

Cognitive Expactations: Rafers te the "academic performance
teachers expect from students" (Clifton, Hryniuk, Parsonson,
and Perry, 19286, p. H9).

T.ow Order Quastions: Pertains to the tvpe of guestion

the student is asked by tha teacher! rafers to those
questions in the categories of knowledge, comprehensian,
and application according to Bloom's Taxonomy (see appenddix
A).

High Order Questions: Pertains to the type of guestion
the =student is asked by Lhe Leachar; rafars o those
gquestions in the categories of analysis, synihesis, and
evalyation according to Bloom's Taxonomy (s5ce appendlx
A).




Chaptar Two

Review of Literature

Introduction

The research studies used in this review were gathered
at Rowan College of New Jersey at Glasshoro and the
Educational Information Resounrce Center in Sewell, New
Jarsey, Articles relaled to teacher expectations, ethnicity,
and student performance were attained for the purpose of
this study. Those articles that stated a reiationship
between student ethnicity and teacher expectations as well
ag articles regarding student pezrformance and teacher
expectations are included in this review of literature.
The articles examined the relationship between student

ethnicity and {eacher expectations of academic bhehaviers.

Tezchers' Preparedness
5tudies have shown thal fLeachers do not receive the
proper preparation te teach ethnically diverse students
(Avery and Walker, 1993). The need for a multicultural
curriculum has not been a pricrity for schoels even theough
there 15 & growing number of diverse students entering

5



the educational system (Grani and Koskela, 1%86). Education
programs are not recruiting minority teachers or providing
proper training for White teachers (Avery and Walker, 1393}.
Ag cited by Avery and Walker, Grant and EKoskela stated

that teachers are aware of cultural diversity within the
schools however, ™[they] often do not provide specific
giiention to the impact of race.. on learning within the
context of American schools" (71993, p. 27}). For example,
Alvin ¥. 8o states that [Laztino] teachers have higher
expectations for Hispanic students than do White teachers
{(1987). Therefore, "The recruitment of [Latino] teachers
will help to raiss the educational achievement of [Latineo]
students" (S0, 1987, p. 6). "Tt is also important to
recognize that student characteristics may influence teacher
perceptions and expectations" (Garcia, Wilkinson, Ortiz,
1995, p. 446}, Weinstein, Madison, and Kuklinski suggest
that such hehavior from teachers must he prevented (1995).
Az g resull, Leacher training programs need to revamp their
curriculum in order to deal with issuas of race ([(Grant

and Koskela, 1986). Such programs should provide teachers
with the necessary "knowledge and skills needed to educate
multicultural populations" (Garcia, Wilkinson, and Ortiz,

1995, p. 447).

Ethnicity as a Predictor



According to DL Lella, Tran, and Young {19394}, some
teachers form negative expectations for cthnically diversa
studente due {o pre-existing sterectvypes. Weinstein,
Madison, and Kuklingki cite Cummins and Oakes as stating
that "ethnic minority c¢hildren have been documented Lo
be overrepresented as targehts of low expectaticons (1385,
p- 122}. Such evidence supports the idea that teachers
use characteristics such as ethnicity to make Judgmenisz
about thelr students (Clifton, Hyrniuk, Parsonscn, and
Perry, 1986). "Interestingly student teachers {333}
beliesved Lthal poor academic performance of culturally
diverse children wag due to either a cultural deficit or
cultural differences" (Di Tella, Tran, Young, 1994, p.
188}, Investigations have found a relationship batwaan
a satudent's atbpicily and a teacher's expectations (Clifton,
Hryniulk, Parsansan, and Perry, 1%36). Due Lo such findings,
Avery and Walker cite Olstad, Foster, and Wymann as atating
fhat teachers will expect minority students to be low
achiaving studenis (1993). Expeclations based on ascribed
characteristics such as ethnicity "vinlates the norm of
universalism, which states that all =tudents should be
treated egqual...axceplh as they differ in ability"(Clifton,
Perry, FParsonson, Hryniuk, 1986, p. 66). In order to
aliminate ethnicity =zs predictor within the classroom,

"changes are needed to devalop higher expeactaticons, greatar



challenge and support" for minority students (Weinstein,

Madison, and Kuklinski, 1985, p. 124),

Affect of Expectations on Perfeormance
"Behavioral scientists have long suggested that merely
expecting an event to occur can sometimes lead to an
increasad likelihood thalt the event will in fact happen®
{Feldman and Theiszsz, 1982, p. 217). Braun has been cited
by Feldman and Theiss as stating that the publication cf

Rozenthal and Jacobson's Pygmalion in the Clagsroom has

resulted in the increasing number of research concerning
teacher expecﬁations and their effects on student
performance (19282). "This lzbeling theory has significantly
contributed to our understanding of teacher-student
relationships, but there are still unresolved issues" (Sa,
1987, p. 5). "This differential treatment has been found

to koth directly {(through exposure) and indirectly {through
student awareness) inpacht student motivation and
achisvemnent" (Weinstein, Madison, and Kuklinski, 13905,

pP. 122). Some students "may not be reaching their potential
because their teachers do not expect much from tham" (Good
and Brophy, 1984, p. 27). According to Di Lella, Tran,

and Young, Nieto suggests "teachers tend to internalize

and perpetuate negative societal attitudes toward sthnic

groupsa" {1994, p. 184). These teacher formed expectations



are communicalted both verbally and non-verhally Feldman

and Theisg, 1932). As cited by Clifton, Hyrniuk, Parsonson,
and Parry, Brophy argues that these communicated
expactations affect a students performance in such a way
that thev become true (1986). "Acknowledgment Thal the
performance outcomas of students are delerminad by the
interactions bhatween an ethnic group and the educational
systam implies that all components may have to be allered
for change to occcur" (Avery and Walker, 19923, p- 35).
Carcia, Wilkinson, and Ortiz suqggest that in order to foster
acadenic success of minority students, teachars need Lo
"hald consistently high expesctations and provide each
Tearnar with academically rich and challenging material®
{1995, 446}. According to Avery and Walker, Contreras
believes that "teachers can make a diffarance by expecting
high academic performance and also believe that teachars
must be aware of and include elements of diverse cultures

{1983).



Chapter Three

Procedure and Design of ({he Study

Intraoduction

"Imivarsalism implies that children should nof be
traataed differently on the basis of ascribed
characteristics, such as elhnicity" (Cliftaon, Perry,
Pareonson, and Hrynink, 1986, p. 58). Past research by
Clifbon, Tarry, Parsonson, and Hryniuk {(1984) indicates
that a student's ethnicity "had an effect on thelr teachers'
expactations". The purpose of this dtudy was to cxamine
whether a student's athnicibty affacts the tvpes of guestions

they are asked.

Population/Subjects
The population for this study was a second grade intact
glassroom. The school was located in the South Jersey
region. The clasaroom was comprised of twenty-lwe children
from threa athnic groups; White, Black, =znd Latino. The
subjacts were 12 White, 4 Elack, and § Tatino students.

The classroom Leacher obhsarved was white.

10
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Descriptbion of the Tnatrument

Obzervations werse racordad using an instrument
davalopad by the researcher (sece appendix B}, The columns
raprasant the ethnicity of the students and Lhe rows
represent the tvpes of questions asked by tha taacher.

The observer rated {(hese guestions as low order and higher
order guestions.

An open-znded cuestion desiqned by Avery and Walker
{1993) (see appendix C) was answared by the feacher. The
gquestion examined the teacher's perceptions of ethnicity
and academic achiasveament of their students (Avery and

Walker, 1953}).

Research Design and Procedures

pue bo abhical considerations, permission Lo obhserve
ganaral classroom activities was reguesled and graohted
before beginning the study. However, the teacher was not
aware that her existing sxpactations for the students were
heing absarvead.

To benefit the researcher, the study was conducted
in three cyclas. Tha first phase consisted of observalions
conductad within the classroom. One observation per day
took place over a2 one hour time pericd. It was then
followed by an open-sndad guestion which was answered by

the classroom teacher. Finally, a statistical analysis
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of the data collected was conducted,

Before beginning the research, the observer compiled
demographic information about the classroom (see appendix
B). The firat phase of Lhis study consisted of observalions
done by the researcher over a 3 week pericd. The questions
asked by the teacher were documenied and the ethnicity
of Lhe student was alsc recorded., The guestions were later
categorized as low order or high ardar guestions, They
wara finally recorded on the constructed chart.

After the obz=erver completed the series of
obegervations, the classroom teacher was asked to answer
an open-ended question (sae appendix C) designed by Avery
angd Walker (1993}. The quastion esxamjined the teacher’'s
perceplions of ethnicity and academic achievement. In
order to aveold the halo effect, the tearher was asked to
respond to the guesiion aiter the observations weare
completed. The teacher may have realized that the existence
of esxpeciations for the students ware baing observed and
may have altered claszsroom behavior accordingly. This
question allowed the researcher {o belifer understand if
aethnicity 1s a characteristic that tha teachar admits {o
nsing whan forming expectations for the students.

The final phase of the procedurs involved a statistical
andalysis of the collected data. In order to find if there

was a significant difference betweesn ethnicity and teachar
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axpeclalions, the rescarcher used a Chi sguare test teo
analyze the nominzl data. The statisticzl procedure was

usaed to compare whal was observed to what was expectad

to bo obhsarvead.



Chaptar Four

Analysis of Findings

Introducticn

Tt has baan noted that student ethnicity aflecis
taachar arpactationg. Thia in turn affects Lthe stydent's
parformance (Tran, Youny, Di Lella, 1894), The purpose
of fthis study wasd to axamine if a aignificant relalionship
gxists betwean student athnicity and bteachsar axpectaiiouns,
Ir order to determine 1If such a relaticonship could bae found
in the resezrch populaticn, a Chi sdquare test was performed

on the collected data using SP35 MS Windeows 6.7 [1%%6).

Takulation of Chi Sguare

The correlations for this study are presented in tzble
7. The takle indicaltes The effecl student ethnicity had
on teacher expectations. To determine these corrslations,
the researcher used a Chi sgquare test. The researcher
FTirsl conducted bthe daba analysis bte dabarmine the
significance hetween White, Blaclk, and Latino students
and the types of guestions that thevy were asked by the

T4
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teacher. Finally, the rasesarcher conducted a twa by Lwo
analvsis Lo indicate the significance between two ol the
ethnic groupe and tha types of questions they were asked
by the bteachar.

tablzs 1

Chi Sguare Findings

Ethnicity Chi Sguars p-ievel
WxBxT, 5.047 ns

ZE J.142 s

WuR 0360 s

T, 44541 POk

&5 the data analysis indicates, there was no sigmificant
difference between White, Black, and Latinc studente
(¥=5.047) and the types of guestions the teacher asked
aach ethnic group. The two by two analysis further
illustrates that no significant relationships were found
between Black and Latino students (X=3.142}, nor was there
a relationship found between White and Black stuadants
(¥=.0260). However, when ccmparing White and Latine
studente, & significant relationship was found [(X=4.547,

ps-05}).
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analysis Relatad to Particular Purpose of Hypothes:is
The purpasa of this study was to test the following

hypolthesis: Thara 13 a significant relationship belween
studant ethnicity and teacher cxpectations of academic
hehavior. The study however, revezled that no significant
relationship existed belween Whilte, Black, and Latino
students and the types of questions they were asked
{X=5.047) by their teacher. Furthermore, noe statistically
significant relationship was found between Black and Latino
students {X=3.412) and betwaen Whita and Black students
{X=.0380), Although the hypothesis was rejected, the sludy
revealed a significant relationship between White and Labting
students and the types of guestions each efbhnic group was

apked (¥=4.541, p<.05) by the teacher.



Chapter Five

Summary, Conclusions, and Recommengdabtions

Introduction

Educators no matter what their ethnicity should be
aware of existing stereotypes when forming expectations
for their students. This abudy has examined the issue
of diversity within the c¢lassroom. That is, it invastigated
the relationship bhetween student ethnicity and teacher
pxpectations. Teachars should not base expectations on
ascribed characteristics such as ethnicity due to the

diversaa student population that now exists in the scheoels.

Summary of the Problem
To further expand on past research, the researcher
posad and investigated the feollowing guestien: Ig thera
= relationship between teacher expectaticns and a student's
ethnicity? The researcher focused on how these expeclalions
were communicated Lo students through the Lypes of guestions

that they were askad.

17
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Summary of (he Hypothesis
The following hypothesis was tosted and rejeclked:
There is = significant relationship behween student

sthnicity and teacher expectations of academic beahavior.

gummary of Lthe Procedure

The study was conducted in three phases. Beftore
conducting any raesearch, the rassarcher compiled demographic
information sbout the classroom. The [irsht phase coneisted
of obeervaelions conducted within the classroom over 4 three
week pericd. The researcher conductad one obhgervation
per day ovar a onz hour time period. All guestions asked
by the teacher were documented snd the ethnicity of the
siudent was also recorded. The guestions wara further
categorized as low ordar or high order guestions and
racorded on tha constructed chart. The classroom beacher
was then asked to answer an open endead gquestion (Avery
and Wallker, 1993). The cuestion was used o axamine the
twacher's perceptions of ebthnicity and academic achiavement.
The final phase of Lhe procedure involved a gtatistical
analysis of the cellacted data. 2 Chi square tast was

usad to determing if significant relationships exisled.

Summary of Findings

A Chi sguare tesl was used Lo datermine the atatistical
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significance of this study. After performing a Chi sguare
test on the collected data, the study revealed that there
is no significant difference between White, Black, and
T,atino students and the types of gquestions thkat they were
asked (X=5.047). It can however, be said to be approaching
significance.

The researchar then copducted a two by two analysis
to examine other relationships in the stwdy. The findings
can be summarized as follows: (1) No significant
relationship was found between Black and Latino students
and the tvpes of questions that they were asked (X=3.742).
It howaver, can be said to be reaching signficance. ({2}
o statistically significant relationship was found between
wWhite and Black students and the types of questions that
they were asked (X=.0360)- {3) There however, was &
significant difference between white and Latino students
and the types of gquestions that they were askad {(X=4.34%,
p¢.05}). Table 2 summarizes the degres of signifcance of
the relationships.

table 2

Summary of Signifance

Ethnicity Degree of Significance

WuBxL approaching signifcance
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BxL approaching significance

WxE ne aignificance

WxL strong siguificance
Conclusions

The purpose of this study was to examine the affect
that ethnicity has on teaacher axpactations. The rasults
reveal that White, Black and Latino students were not
treated indifferently by their teacher. That is to sav
there was no significant difierence between the types of
gquesticnes that they were asked (X=5.047). 1In turn, it
can be said thal {he data iwmplies tChat rhe ohserved Teacher
formed no academic expeactations baseaed on stodent efhnicity.
Similar Findings were found batwsen Black and Latinag
students (¥=3.142) and White and Elack students (¥=.0360)
and the types of guestions that they were asked. It
indicates that tha studants' athnicity did nnt affect the
teacher's academic expectations for the students. However,
when considering the findings, it is important to remembar
that a generasity error may have cccurred when the rater
was making judaments upon the observed teacher's guestions,
This may have affected the collected data which in bturn
may hava skawad the findings.

Finzlly, & significant relzticnship was found between
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White and Latine students and tha types of guestions that
they were askad (¥=4.541). The findings imply thalt the
teacher did set academic expectations for Latine studants
basad on their ethnicity. It is alsc interesting to note
that the teacher stated that low achievement [or Lalino
students 15 a result of a languags barrier. This belief
may have affected the types of questions the teacher asked

these students.

Recommendations

Although Chis study indicaled that ethnicity may or
may not serve as a pradictor for teachsy expactations,
there are several limitations that must be taken into
consideration if future research is to be domne. First
and foremost, the setting for the study was aesigned fo
the researcher. Therafora, tha subjeachs wars not parb
of a random stratified sample. Using such a sample, would
increase The external validity of the study. Random
atratified sampling would alza allow Tor sach ethnie group
to be equally represented.

The present study conducted was limited fo a second
grade classroom. Tharafora, the radearcher does not Enow
whether or not grade level is a2 factor thzat affects teacher
expectations, The study would have Dheen enhancad if the

redaearchar would have obsarved several grade levels. The
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results could than have been inferred te a larger
population.

This study was also limited to one classrcoom ieacher.
The ethnicity of the teacher ohserved was White. Future
studies should alseo include minority teachers. By doing
such, the affects of teacher ethnicity could also be
aramined. It is possible that a teacher's background could
have an affect on student expectations. As a result of
such a limitation, the author is limited when making
generalizations,

Finally, interscorer reliability should of been used.
Two individuals should have rated the guestions that were
recorded. Such a task involves subjectivity and error
could of been eliminated if more than one rater was included
in the study. The researcher may have caused a Jgenerosity
error when rating the questions which in turn may have

affected the reliability of thia study.

Implications
The present study opens avenues for future studies.
The results poeint to educational issues that must be
addressed. For example, with the ever changing population,
ethnic diversity should be a priority within the classzoom.
If all students are to receive an equal opportunity at

education, stercotypes must be eliminated within the
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classroom. A student should net be treated indifferently
due to an ascribed status such as ethnicity.

although the hypothesis was rejected, the study
revealed that academic expectations are fermed for Latino
students. Further research should be conducted in this
area. Teachers should be more aware of the needs of Lalino
students and not set low expectations for them. I would
be interesting to investigate how much multicultural
training teachers have received. Teachers should be better
prepared to tezch znd neet the needs of ethnically diverss
populations. It is possible for teachers to make a
difference if they are aware of the needs of minority

students and set high academic expectations for them.
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Bloom's Taxonomy

Descriptions of the Major Categories in the Cognitive Domain

Knowledge Xnowledge is defined as the remembering

of previcously learned material. This may involve the
recall of a wide range of material, from specific facts
to complete theories, but all that is reguired is the
sringing to mind of the appropriate information.
Knowledge represents the lowest level of learning
outcomes in the cognitive domain.

Comprehension Comprehension is defined as the ability
to grasp the meaning of material. This may be shown
by translating material from one form to another {words
or numbers), by interpreting material (explaining or
summarizing), and by estimating future trends
(predicting consequences or effects). These learning
cutcomes go cne step beyond the simple remembering

of material and represenkt the lowest level of
understanding.

application Application refers to the ability to use
learnad material in new end concrete situations. This
may include the application of such things as rules,
mathods, conczpts, principles, laws, and theories.
Learning outcomes in this area require a higher level
of understanding than those under comprehension.

Analysis Analysis refers to the ability to break down
material inteo its component parts, analysis of the
relationships between parts, and recognition of {he
crganizational principles involved. Learning outcomes
here represent a higher intellectual level than
comprehension and application because they regquire

an understanding of both the content and the structural
form of the material.

synthesis Synthesis refers to the ability to put parts
together to form a new whole. This may involve the
production of a unigue communication {(thems or speechi,
a plan of coperations (research proposal), or a set



27

of abstract ralations (scheme for classifying
information)., Learning outcomes in this area stress
creative behaviors, with major emphasis on the
formutation of new patterns or structures,

Evalualion Evaluation is concarned with the ability

to judge the value of material (statement, noveal, poem,
rasaarch report} for a given purpesa. The judgments

are Lo be based on definite criteria. These mav be
internal criteria (organization) or exteranal eritaria
(rélevance to the purpose) and the student may determine
the criteriaz or be given them. Learning outcomes in

this area are highest in the cognitive hierarchy beacauss
they contaln elements of all of the othar caltegories
plus vaiue judgmants based on clearly defined criteria.



Appendix B



Observations Day 1

Low Order Questions

High Order Questions
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White
Black

Latino
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Avery and Walker Opened Question
In 1988, the percentages of Blacks, Hispanics,
and Whites between the ages of 18 and 24 with less than
g high school education were 29%, 42%, and 20% respectively

(World Almanac, 1990). How do you explain these

differences?
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Demographics

Student Gender Ethnicity
MER Mala White
JB Male fwhite
ME Famalec White
DB Male Blaclk
C Female TLatina
HC Female Latina
RD Male Latino
MD Male White
ED Female White
BY Female White
AF Male Latino
KF Famala White
EG Female Black
TH Femalcs Elack
o Mala White
EE Male White
HM Male Elack
Jo Female Tatina
JT Fcmale Latin=a
KT Famales White
ST Female White

JE Male White



Hame :

hate and Place of Birth:

Elementary School:

High S5chool:

College:

craduate:
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VITA

Daisy Mercado

August 17, 1872
Vineland, New Jersey

D'Ippolito Schocl
Vineland, New Jersey

vineland #High School
Vineland, New Jersey

Rutgers tne State
University of New Jersey
Douglass Tollege

New Brunswick, HlWew Jersey
E.A. Spanish 1935

Rowan College of New

Jersey

Glasshoro, New Jarsey
MST Elementary, 1936
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