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Abstract

Anthony Joseph Trump
THE VALUE OF NON-SCHOLARSHIP COMMUNITY COLLEGE ATHLETICS IN
NEW JERSEY: A STUDENT-ATHLETE AND ADMINISTRATOR PERSPECTIVE
2017-2018
Monica Reid Kerrigan, Ed.D.
Doctor of Education

This multiple case study examines two New Jersey non-scholarship community
college athletic programs and answers the questions why student-athletes choose to
attend the community college and participate in athletics, what factors influence their
decisions, and how administrators and student-athlete descriptions of the value and
contribution of participation in community college athletics align. The value of attending
and competing in a non-scholarship community college athletic program is carefully
examined through multiple interviews of student-athletes, athletic administrators, and
chief student administrators. Additionally, the student-athlete perspective on what factors
influenced them to choose to attend community college and participate at the non-
scholarship level is also examined through interviews of student-athletes and a modified

version of a student-athlete selection factor survey.
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Chapter 1

Introduction

Intercollegiate athletic participation, particularly at the community college level,
can assist student-athletes through their growth and development and provides numerous
other benefits (Castaneda, 2004; Gill, 2015; Vaughan, 2004). Raepple, Peery, and
Hohman (1982) assert that collegiate athletic programs are part of the college education
process, supporting and promoting the goals of the institution to develop the whole
student. To provide more of the traditional college experience, recruit and retain more
students, and develop the whole student, community college administrators have begun to
invest more in student activities particularly athletics (Wolf-Wendel & Ruel, 1999).
Astin (1999) has called for additional study of community college students, arguing that
the two-year college experience has not been properly explored, as students tend to
participate less. Echoing this, Pascarella and Terenzini (2005) have recognized the body
of research today underrepresents the community college impact on a student’s growth,
development, and college experience. ldeally, athletics at the community college level is
integral to the educational process and complementary to the mission of the institution
(Horton, 2009; Reapple et al., 1982). The lack of research on the community college
experience (Astin, 1999; Pascarella & Terenzini, 2005) and recent investments in areas
such as athletics (Wolf-Wendel & Ruel, 1999) provide a platform for research to address
the impact of athletics on recruitment, retention, and the development of community

college students.



Non-revenue generating athletics is an expensive venture for institutions
particularly community colleges who are committed to fiscal responsibility and keeping
expenses down for students. Despite this, today's community college presidents at
institutions offering athletics overwhelmingly agree that athletics increases institutional
and community pride, enhances the reputation of the institution, and supports the mission
of the community college (Williams & Pennington, 2006). Although there is support for
athletics among community college leaders, there remains a need for research to examine
the espoused value administrators place on athletic participation with the actual value

student-athletes describe, particularly at the non-scholarship level.

Purpose of the Study

In this multiple case study (Yin, 2013) | examined why New Jersey non-
scholarship community college student-athletes chose to attend the community college
and participate in athletics, what factors influenced their decisions, and how
administrators and student-athlete descriptions of the value and contribution of
participation in community college athletics aligned. This study will assist the reader in
identifying the value of attending and competing in a non-scholarship community college
athletic program from both the student-athlete and administrative perspective.
Additionally, the reader will gain insight from the student-athlete perspective on why
they chose to attend community college and participate at the non-scholarship level. This
study will reveal the value of intercollegiate athletics from both an administrative and
student-athlete perspective and reveal important choice factors and rich descriptions on
why students in New Jersey chose to attend and participate in community college

athletics at the non-scholarship level.



Need for the Study

While there has been a large amount of research done at the four-year level,
research into the community college experience is a relatively new endeavor (Astin,
1999; Pascarella & Terenzini, 2005). More students are choosing to attend community
colleges to begin their post-secondary education. This is evidenced as during the fall
2013 semester 43% of all and 26% of full-time undergraduates were enrolled in
community college (Ma & Baum, 2015). Further, during the 10-year period from 2000 to
2010, total enrollment in the public two-year sector increased from 5.7 to 7.9 million and
full-time enrollment increased from 2.0 to 3.3 million (Ma & Baum, 2015). Records
from the 2001-02 academic year show community college athletic teams among the most
popular activities found at American community colleges and thus an area of high impact

with a total of 72,558 full-time student-athletes at 508 institutions (Castaneda, 2004).

A study such as this has not been done on students in the geographic region of
New Jersey, however, other studies have been done on student-athletes in other
geographic regions of the country (Castaneda, 2004; Gill, 2015; Holland, 2009; Rinke,
2011; Schulz, 2007). New Jersey community colleges are part of one of the largest and
most competitive non-scholarship Division 111 regions and conferences in the National
Junior College Athletic Association (NJCAA). With the tremendous increase in
enrollment and popularity of athletic programs at the community college level, it is
imperative that we consider its importance to student development and the institution.
Based on these factors, New Jersey is a prime area to perform this research in a multiple

case study format (Yin, 2013).



Assumptions and Limitations

It is important to consider the assumptions brought to this study by the researcher
from nearly 13 years of work with college-aged students in the community college
intercollegiate athletics field. While many studies look at college student involvement,
engagement, and retention there is limited research on community college students
linking their development to participation in extracurricular activities, particularly
athletics. This study will add to the limited research on the impact of non-scholarship
intercollegiate athletic participation at the community college level. | attempted to
minimize the biases | brought to this research as a result of my professional experience

through multiple methods, which will be discussed in chapter 3.

The research for this study was gathered from geographic regions of very similar
institutions. Due to the diversity of how community college athletic programs are
organized nationwide, the findings of this study should not be generalized. Further, the
data gathered is a temporal snapshot of the descriptions given by student-athletes and

administrators. Over time, these descriptions and experiences can change.

For this study, students and administrators that are actively engaged in large well-
established NJCAA non-scholarship intercollegiate athletic programs were studied. The
experience that community college intercollegiate athletics provides may not be
equivalent to other student activities and functions. For the purpose of this study, we
should not apply the generalizations of this study to any other non-scholarship
community colleges. Further, it is important to note that student's experience in sport

varies greatly based on the time of year and from other types of extracurricular activities.



This further limits our assumptions, as we should not assume any of the findings from

this study should apply to other extracurricular activities at the institutions.

Operational Definitions

Extracurricular Activities - Those activities that fall outside the scope of the normal

curricula followed by students.

Garden State Athletic Conference (GSAC) - An athletic conference made up of 16 New

Jersey community college athletic programs.

Soft Skills - Skills and behaviors that enable individuals to deal effectively with the
demands and challenges of everyday life including cognitive skills for analyzing and
using information and non-cognitive skills for developing personal agency, managing

oneself, and communicating and interacting effectively with others (Goleman, 2015).

National Collegiate Athletic Association (NCAA) - The largest governing body for
athletic competition, eligibility, and sport guidelines for college students participating in
the four-year college and/or university setting. Competition is offered in three divisions
each with varying rules for games played, contact with students, and scholarship

assistance provided to students.

National Junior College Athletic Association (NJCAA) - The largest governing body for
athletic competition, eligibility, and sport guidelines for college students competing in
intercollegiate athletics at junior and community colleges. Competition is offered in three
divisions, each with varying rules for games played, contact with students, and

scholarship assistance provided to students. For the purpose of this study, it is important



to note that NJCAA Division Il programs do not give scholarships and are therefore also

referred to as non-scholarship programs.

Out of Classroom Experience - Experiences that allow students opportunities to apply
knowledge learned through in class teachings outside of the classroom thus gaining
experiences and lessons that do not happen simply by themselves. These experiences
include formal and informal interactions with peers and faculty/staff occurring outside of

the classroom (Kuh, 1995).

Region XIX - A geographic region within the NJCAA that is comprised of 34 member

institutions from Eastern Pennsylvania, New Jersey, and Delaware.

Student Development - The ways a student improves, grows, progresses, or increases

developmental capabilities (Astin, 1984, 1993).

Student Engagement - The degree of attention, curiosity, interest, optimism, and passion
that students show when they are learning or being taught, which extends to the level of

motivation they have to learn and progress in their education (Kuh, 2011).

Student Retention - A measure of student engagement, enrollment, and satisfactory

successful progress towards a degree at an institution (Tinto, 1975, 1987, 1993).

Research Questions

The research questions for this study are:

1. How do Division Il New Jersey community college administrators and student-
athlete descriptions of the value and contribution of being a community college

student-athlete align?



2. Why do Division Il New Jersey community college student-athletes choose to
attend the community college?
3. Why do students choose to participate in athletics in Division 1l New Jersey

community colleges?

Overview of the study. As a multiple case study, this study followed rigorous
methodological processes and procedures as outlined by Yin (2013). To answer the
research questions and address the propositions, two community college athletic
programs were examined from Division I11 of the NJCAA in the state of New Jersey.
Student-athletes and administrators from each of the institutions were interviewed using a
carefully crafted instrument that is designed to answer the research questions above and
relate back to the work of Astin (1984, 1993), Tinto (1975, 1987, 1993), and Rinke
(2011). A larger number of student-athletes at each institution participated in a survey
that was designed to assist with answering the second and third research questions above

and relates directly to the work of Rinke (2011).

The data collected was analyzed using triangulation, pattern matching,
explanation building, and statistical techniques (Yin, 2013). A cross-case analysis then
examined the findings from each individual case (Yin, 2013). By performing a multiple
embedded case study (Yin, 2013), and utilizing valid and reliable methods, | provided
rich and detailed answers to my proposed research questions and connected these answers

back to the literature.



Summary

Community colleges do an excellent job educating students at low cost, meeting
students where they are, and thus make huge impacts in their lives. Division IlI
community college athletics is an expensive venture for colleges that are committed to
fiscal responsibility and keeping expenses down for students. There is a need for
research (Astin, 1999; Pascarella & Terenzini, 2005), assessment, and evaluation to
examine the value of these programs for institutions that sponsor them, particularly at the
non-scholarship level. This study addresses the impact of non-scholarship community

college athletics on recruitment, retention, and the development of the whole student.

This study provides answers to the research questions, best practices that can be
followed by other institutions, and validation of the importance non-scholarship
community college athletics brings to an institution. Additionally, this study assists non-
scholarship community college administrators, coaches, admissions, and recruitment
professionals’ with creating recruitment strategies and validating their athletic programs
through finding answers to the questions regarding what matters most to the student-
athletes they are recruiting and what student-athletes learn from their participation in

athletics.



Chapter 2

Review of Literature

For years, people have debated the significance of out of classroom experiences,
particularly athletics, and how they relate to the overall academic mission of the college
(Bergen-Cico & Viscomi, 2013; Storey, 2010). In this review of literature, I will
examine the scope of the popularity of community college athletics, the history and
connections between the missions of the community college and their sport governing
bodies, and a brief explanation of the regional and conference system that New Jersey
community colleges participate in and how their missions align with the institutions they
serve. This is followed by a detailed explanation of the holistic out-of-classroom model
of student development including Student Involvement Theory (Astin, 1984, 1993) and
Student Retention Theory (Tinto, 1975, 1987, 1993). These theories are then connected
back to prior research on community college student-athletes and the out-of-classroom
model further illuminating the value intercollegiate athletics brings to the development of
the whole student. Finally, a brief discussion on why students choose to attend and
participate in community college non-scholarship athletics is had, followed by a summary

of Chapter 2.

Community colleges are improving student service and student activities
programming as the collegiate ideal is shifting to the development of the whole student
(Wolf-Wendel & Ruel, 1999). With this shift, comes a large investment of time and
resources towards areas such as athletics. The need for continued study and research then

becomes critical to address the impact of the importance of these investments as non-



revenue generating athletics is an expensive venture for institutions particularly

community colleges who are committed to fiscal responsibility and keeping expenses
down for students. To this end, research, assessment, and evaluation must be done to
ensure the espoused values and mission of athletics aligns with what the students are

experiencing.

This literature review demonstrates present research regarding the value of two-
year community college intercollegiate athletics at the non-scholarship level is sparse.
Most of the current research at the two-year level calls for further study in some cases in
regional case study format (Castaneda, 2004; Gill, 2015; Holland, 2009; Pascarella &
Terenzini, 2005; Rinke, 2011; Schulz, 2007). The growth and sheer number of students
who choose to attend community colleges as the springboard for their post-secondary
education and participate in athletics are the foundation for the significance of this study.
This review of literature provides a theoretical basis for my study of New Jersey non-
scholarship community college athletic programs. In my multiple case study (Yin, 2013)
| examined why New Jersey non-scholarship community college student-athletes chose to
attend the community college and participate, what factors influenced their decisions, and
how administrators and student-athlete descriptions of the value and contribution of

participation in a community college athletic participation align.

The Numbers: Community Colleges and Athletics

In a College Board research brief, during the fall 2013 semester, 43% of all and
26% of full-time undergraduate students were enrolled in community college (Ma &

Baum, 2015). Further, during the 10-year period from 2000 to 2010, total enrollment in
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the public two-year sector increased from 5.7 million to 7.9 million and full-time
enrollment increased from 2.0 million to 3.3 million (Ma & Baum, 2015). The majority
of community college athletic programs are not revenue generating which, to some, adds
to the debate about the importance of the purpose they serve (Horton, 2011). Despite
this, there are a number of theorists who believe that extracurricular and out-of-classroom
experiences are critical to the development, persistence, and retention of students (Astin,

1984, 1993; Tinto, 1975, 1987, 1993).

Records from the 2001-02 academic year show community college athletic teams
among the most popular activities found at American community colleges and thus an
area of high impact with a total of 72,558 full-time student-athletes at 508 institutions
(Castaneda, 2004). With the tremendous increase in enroliment and popularity of athletic
programs at the community college level, it is imperative that we consider its importance

to student development and the institution.

The NJCAA, Region XIX, and the Community College Mission

To understand the connection between athletics and the community college, the
mission of the institution and the main governing body of two-year intercollegiate

athletics must be explored.

A brief history of community colleges. Early in American history the primary
mission of community colleges was upward vertical transfer education (Townsend,
2001). General liberal arts studies were the primary focus of many of the community
colleges during the early 1900°s (Community Colleges Past to Present, n.d.). From the

1900's to the 1930's, the number of community colleges grew slowly. During this time,
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the general liberal arts transfer mission began to shift. The impetus for this shift was the

need for job training and workforce development as a result of the great depression.

According to Stanley Lebergott (1957) unemployment was as high as twenty-five
percent of the workforce in the 1930’s. During the great depression, community colleges
began to focus their missions on job training programs to assist the nation in easing
unemployment. Job training became a strong part of many community college missions

and remains a part of many community colleges today.

At the end of World War 1l in 1945, unemployment had declined to around 1.9
percent (Lebergott, 1957). The numerous jobs that were created in military industries
were being converted into consumer industries that required new, skilled labor. This,
along with the GI Bill, created more of a drive for people to pursue enrollment in
community colleges. In 1948, the Truman Commission suggested the creation of a
network of community colleges to serve local needs. At this point, community college
missions became very dependent on local needs. The Truman Commission’s suggestion
was realized in the 1960's as 457 community colleges opened nationwide, more than
doubling the number of two-year colleges that existed prior (Community Colleges Past to

Present, n.d.).

In 1962, the New Jersey County College Act was signed into law and paved the
way for counties in the state to establish institutions while assisting with the funding of
said institutions (Nespoli, n.d.). During this time, community colleges in New Jersey
began to form and take off. Baby boomers filled seats and drove the continued growth

and success. According to Larry Nespoli (n.d.), President of the New Jersey Council of
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County Colleges, the first four community colleges, Atlantic, Cumberland, Middlesex,
and Ocean were established in 1966, six more followed in 1968, seven more appeared in
the 1970s, and the last two, Sussex and Warren, opened in 1982. The total number of
community colleges currently operating in the state's 21 counties is 19. At the moment,
two counties jointly sponsor one college, Atlantic and Cape May counties sponsor
Atlantic Cape Community College and Somerset and Hunterdon counties sponsor Raritan

Valley Community College.

Presently, community college missions vary across many different areas based on
local community needs which include upward vertical transfer education, workforce
development, continuing education, developmental education, and community service.
Cohen et al. (2014) identify five missions of the community college as general education,
vocational/technical education, transfer function, community education, and
compensatory education. None of these primary missions deal directly with student
development, despite student development being the core of student growth. If
community colleges are going to achieve their missions, be successful, and produce a
strong product, they must find ways to support and engage their students to learn and
practice skills in safe environments outside the classroom. When done properly, this can
lead to increased retention and more fully developed students (Astin, 1984, 1993; Tinto,
1975, 1987, 1993). This furthers the importance of investigating the value of the out-of-
classroom experience provided by intercollegiate athletics at the community college and

how it supports the mission.

Division 111 of the National Junior College Athletic Association. There are

three primary community college sport governing bodies nationwide. They are the
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National Junior College Athletic Association (NJCAA), the California Community
College Athletic Association (CCCAA), and the Northwest Athletic Conference
(NWAC). For the purposes of this study, we will focus on the NJCAA although the
CCCAA and NWAC certainly have similar missions and espoused student development

outcomes.

The NJCAA provides amateur athletic opportunities for students at the Division I,
I1, and Il levels. Each division has rules for amateurism, recruitment, personnel, athletic
and academic eligibility, scholarship benefits, financial aid, and playing/practice
timelines and guidelines (NJCAA, 2016). At the Division Ill level, athletic programs
may not provide any athletic scholarship/aid therefore, student participation, recruitment,
and development is not motivated by athletic aid (NJCAA, 2016). The NJCAA describes
its purpose, “... to promote and foster junior college athletics on intersectional and
national levels so that results will be consistent with the total educational program of its
members.” (NJCAA, 2016). The purpose is straightforward and clearly shows the
importance of the support for the “total educational program” which directly relates to
student development theories and the holistic nature of educating students. This study
will focus on Region XIX of the NJCAA particularly at the Division I11 non-scholarship

level.

Region XIX and the Garden State Athletic Conference. Region XIX of the
NJCAA has 34 member institutions and is made up of community colleges from the
states of New Jersey, Eastern Pennsylvania, and Delaware. Within Region XI1X, New
Jersey community colleges hold membership in the Garden State Athletic Conference

(GSAC). The GSAC is a group of 16 diverse New Jersey based community colleges that
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vary by division. 16 of the 19 community colleges in the state of New Jersey sponsor

intercollegiate athletics (NJCCC, 2016; Region XIX, 2016).

Unlike the NCAA, NJCAA colleges declare divisions by sport rather than
institution; therefore, a college may be Division | in one sport and Division 111 in another.
The majority of the institutions in Region XIX and the GSAC participate in sports at the
Division Il level. Region XIX (2016) indicates its purpose as "...to promote and foster
two-year college athletics on a Regional basis consistent with the educational programs
of its members.” The GSAC Constitution (Region XIX, 2016) states its purpose is to
"...regulate and supervise intercollegiate athletics among the member colleges, to assist
in bringing into the public esteem the ideals and functions of the athletic programs are
maintained on a level in the member colleges, and to assure that athletic programs are
maintained on a level in keeping with the dignity and purpose of higher education.”. In
all cases, the purpose and mission statements of Region XIX and the GSAC are aligned
with the purpose of the NJCAA to support the “total educational program” of its member

institutions through opportunities created by participation in intercollegiate athletics.

Student Development Theories and the Out-of-Classroom Model

The development of the student not only as an academic, but in their body, mind,
and character was first introduced by Robert Clothier in 1931 as cited in Manning et al.
(2014). This brought a focus on the development of the student out of the classroom and
gave rise to the "Student Affairs™ profession. In this profession, the entirety of the

college community, from faculty member to janitor, are responsible to assist students
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through their education and development. It follows then that the NJCAA was founded

in 1938 shortly after Clothier’s 1931 proposition (NJCAA, 2016).

For years, student affairs professionals have identified themselves as educators
who are concerned with the total development of the student through interaction in
primarily out of class activities (Manning et al., 2014). The out-of-classroom model
provides significant value as the backbone for the student affairs field and athletics in
particular. Student engagement outside the classroom creates possibilities for students to
achieve educational standards that promote a wide variety of knowledge, skills, and
perspectives. In these settings, students are exposed to diverse populations, acquire

leadership, learn to work collaboratively with peers, and gain confidence and expertise.

Out of class activities are described by 40% of four-year college seniors as the
most significant educational experience for them during their college years (Kuh, 1995).
These experiences provide opportunities to increase student retention and enrich the
college experience. Further, they can help with growth, teach students responsibility,
provide a safe environment for students to learn and develop, and assist with the
academic development of a student. Recent articles point to former four-year student-
athletes in comparison to their non-athletic counterparts as being more employed,
engaged in the workplace, thriving in life, and developed with real world leadership skills
(NCAA Research, 2016; New, 2016). While there is a great deal of research on the
effects of athletics at the four-year level, the literature is sparse when it comes to the
impact of community college athletics and the experiences of community college

athletes.
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Kuh (1995) points to the importance of the out-of-classroom experience as
providing opportunities to apply knowledge learned in the classroom through experiences
and lessons that do not happen simply by themselves. Furthermore, he argues that while
colleges can’t force students to participate in these experiences, they should create
conditions that promote such behaviors as they are a crux for student development and
success. A number of student development theories are directly related to the benefits of

the out-of-classroom model and will be explained below.

Student Involvement Theory. Astin (1984, 1993) postulates the importance of
student involvement in extracurricular activities such as athletics through his Student
Involvement Theory. Student Involvement Theory describes the development of a
student as a direct result of their involvement within an institution. Involvement is
defined as the amount of psychological and physical energy the student devotes to their
college experience. Highly involved students, therefore, are those that devote a large
amount of energy studying, spending time on campus, participating actively in
organizations on campus, and interact frequently with administration, faculty, staff, and

other students.

Astin (1984, 1993) purports this involvement happens in many different ways
such as through engagement in academic work, participation in extracurricular activities
like athletics, and interaction with faculty and other institutional personnel. The theory
suggests that there is a direct relationship between the student's involvement in college
and their learning and personal development. Essentially, the more involved the student

is on campus, the better that student learns and develops.
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There are five basic postulates to Student Involvement Theory as described by
Astin (1984, 1993). Postulate one relates to the definition of involvement. Involvement,
as explained above, is related to the amount of physical and psychological energy the
student invests in objects or programs. The objects can be highly generalized, such as the
overall student experience, or specific, such as preparing for a big game. Student-athletes
can spend enormous amounts of time involved and invested in their sport. In this study |

looked for the impact of this involvement on student development.

Postulate two relates to the temporal nature of the students involvement.
Involvement occurs along a continuum, regardless of its object. Different students
manifest different degrees of involvement in different objects at different times. From an
athletic perspective, not all sports are created equal. The amount of time invested in one
sport may not be the same as the amount of time invested in another sport. Additionally,
there do tend to be groupings of students with further growth potential and differing
educational values based on the sports they play. This study did not examine this
specifically, however, it assisted with elucidating some of the trends and prior research in
this area. Temporal involvement, as it relates to this study, happens for all student-
athletes regardless of sport participation and thus all student-athletes should experience

some level of development as a result of their participation.

Postulate three relates to how this involvement is measured. Involvement has
qualitative and quantitative features. For example, the extent of a student's involvement
in academics can be measured both quantitatively by figuring how many hours they
spend studying and qualitatively by describing whether or not the student reviews and

comprehends assignments actively or simply stares off into the void of space aimlessly.
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In this study, | examined student involvement through both qualitative and quantitative

means and then triangulated my data into valid findings.

Postulate four distinguishes the importance of the quality and quantity of the
program the student is involved in. The amount of student learning and development in
any educational program is directly proportional the quality and quantity of the student
involvement in that program. In this study, I studied two institutions and worked to
understand, wherever possible, the relationship between the quality and quantity of

student involvement in athletics and their personal development.

Postulate five proposes a relationship between educational policy, student
involvement, and the effectiveness of that policy. The effectiveness of any educational
policy of practice is directly related to the capacity of that policy or practice to increase
student involvement. Institutions have policies but so do athletic teams and programs. In
this study, the success of athletic department policies and practices as they relate to

student involvement in athletics was an emergent characteristic in the interviews.

Student Retention Theory. Tinto (1975, 1987, 1993) identifies three major
areas of student exodus in higher education: academic difficulty, the inability of
individuals to determine their educational and occupational goals, and their failure to
become or remain integrated in the intellectual and social life of the institution. Tinto
believes that for students to persist they need to be integrated into formal (academic
performance) and informal (faculty/staff interactions) academic systems and formal
(extracurricular activities) and informal (peer-group interactions) social systems such as

athletics.
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Tinto (1975, 1987, 1993) describes the central idea of "integration”. The main
factors related to whether a student persists or drops out can be very strongly predicted by
their degree of academic and social integration in the institution. Academic integration
can be determined based on grades, personal development (or students judgment of the
value of how they are developing), academic self-esteem, enjoyment of subject matter,
and ability to relate with academic norms and values and role as a student. Social
integration can be determined based on finding a group of friends you fit in with and
personal meaningful contact outside the classroom with staff, faculty, and administration.
| looked for evidence of integration throughout this study and connected it to Tinto's

theory.

Tinto (1975, 1987, 1993) also describes four stages of retention. In stage one,
students are recruited and admitted to the college. During this time, realistic expectations
are delivered to the student so they can choose an appropriate institution. In stage two,
students are orientated to requirements of the academic system. In stage three, student's
needs are identified through their placement in appropriate first year courses and
counseling and advising. In stage four, students are assisted with their transition to
college through things such as a first-year experience courses and integration into the
college community. When student-athletes are recruited into a program they may receive
more intrusive admissions counseling not only from the staff at the college but also their
coaches, peers, and athletic administration. In my study these connections are identified

and tied back to the impact on student retention, persistence, and integration.

Student development theories and athletics. Broadly defined, student success

in college encompasses academic achievement; engagement in educationally purposeful
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activities; satisfaction; acquisition of desired knowledge, skills, and competencies;
persistence; educational attainment; and post-college performance (Manning, et al.,
2014). Athletics certainly provides opportunities for student to achieve each of these
pillars of student success through academic eligibility standards, team goals,
competition, and engagement, social interaction, leadership opportunities, real life

lessons, and learning that can only happen in settings outside of the classroom.

In her dissertation, Cindy Castaneda (2004) made the argument that community
college athletics can serve to meet the goals of the institution, provided that this is a part
of the institutional mission and appropriate support is provided for the activities.
Athletic teams provide socializing functions, give opportunities for leadership and
growth, promote collaboration and the team concept, and teach ethics and
sportsmanship. All of these things assist with student development particularly in the

areas of soft skills which as cited by Kuh (2011) are critical to student success.

The out-of-classroom experience provided by athletics can also impact the
academic success of a student. Athletic administrators are charged with taking an active
role in connecting students, typically the most at risk, to college services while holding
the highest standards for scholarship and academic integrity. This is further described by
McCarty (2014), where he points to the importance of the partnership between athletics
and academics as a highly effective way to engage students to complete a liberal-arts
education. When coaches and athletic administrators place academic priorities first, and
faculty members understand the importance of athletics and other student-life activities to
students, we effectively draw students more deeply into the life of an academic

community and the life of the scholar. These types of interpersonal connections that are
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facilitated by athletic administrators and engaged by faculty and staff are critical to the

academic success of students.

While it may seem, due to a great deal of negative national press, that community
college athletic programs focus on the athletic aspects of the student-athlete (Martin,
2013; Svokos, 2015) there is much to be gained from participating in intercollegiate
athletics. Making community college athletics beneficial to student development and the
educational process requires strong leadership, self-study, and innovation (Byrd &
Williams, 2007). Kuh and Banta (1998) explain the need for faculty and student affairs
professionals to work together collaboratively on assessment to ensure student outcomes
and learning. This is the true nature of developing the whole student. We must know
who are students are, have high expectations, and work together to better them in more

than just academics, but rather as whole persons (Wolf-Wendel & Ruel, 1999).

Athletic administrators have a duty to ensure a focus on the academic aspects of
their athletes (Baghurst, et al., 2014). Institutions are beginning to realize their obligation
to provide a supportive environment starting in the first year for student-athletes to
succeed (Carodine et al., 2001). To meet the unique needs of student-athletes,
community colleges have begun to develop and augment their support service
programming for this group of students (Carodine et al., 2001). Identifying and
implementing academic success reforms that support community college student-athletes
enables colleges to reinforce their commitment to the development of the whole student

(Wolf-Wendel & Ruel, 1999).
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Prior research on student development in the Out-of-Classroom Model.
Research performed by Kuh (1993), examined four-year college seniors and the value
they placed on out-of-classroom experiences through a set of semi-structured interview
protocols. A list of top ten outcomes was created as part of the findings. The questions
asked during the interviews focused on the lessons learned from the experience, the ways
the students changed as a result of their participation, and if the outcomes differed by
type of institution and individual backgrounds. The top outcomes indicated by the
students were self-awareness, autonomy and self-directedness, confidence and self-worth,
altruism, reflective thought, social competence, practical competence, knowledge
acquisition, academic skills, application of knowledge, esthetic appreciation, vocational

competence, and sense of purpose (Kuh, 1993).

These outcomes fall directly in line with the student development theories of
Astin (1984, 1993) and Tinto (1975, 1987, 1993) explained above. Kuh (1993)
concluded that out-of-classroom experience makes substantial contributions to learning
and development. Student personal backgrounds, while they do affect where the student
typically is when they arrive at the institution, do not inhibit the participation and growth
of the individual. The question then becomes, do these same values apply to community

college student-athletes?

Further research cited by Pascarella and Terenzini (2005) point to the difference
between student development at two-year compared to four-year institutions. Students
who participate in out-of-classroom activities at the community college have significantly
more positive outcomes related to their locus of control than their four-year counterparts

(Pascarella & Terenzini, 2005). With this being said, there is a small amount of research

23



that has examined the effect of intercollegiate athletic participation on knowledge
acquisition, cognitive growth, psychosocial growth, attitudes and values, diversity
openness, moral development, and persistence and graduation primarily at both the two

and four-year level (Pascarella & Terenzini, 2005).

Recent community college athletic research. Pascarella and Terenzini (2005)
and others describe the need for further research to be carried out in the area of
community college athletic programs. Recent dissertations by Cindy Castaneda (2004),
Karyn Schulz (2007), Daphne Lucynda Holland (2009), Patricia Ann Rinke (2011), and
Michele Gill (2015) have examined intercollegiate athletics at the community college
level. These more recent dissertations have begun to touch on the value of community
college athletics and call for further research on the impact and value of participation
particularly in many cases at the non-scholarship level (Castaneda, 2004; Gill, 2015;

Holland, 2009; Rinke, 2011; Schulz, 2007).

Cindy Castaneda (2004) performed a complex nationwide study involving
community college athletic programs. She noticed a lack of research done within the
field of community college athletic programs nationwide and looked to assist with filling
that gap by performing a study on public community colleges within the United States
that sponsor intercollegiate athletics programs. Her study detailed many aspects of
community college athletics, but focused on the involvement of public community

colleges in athletics and how this involvement varies by college type.

Castaneda (2004) describes how athletic participation in community colleges is

not evenly distributed nationwide. Further she points to the inverse relationship between
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population density and the importance of athletics and the direct relationship between the
size of the institution and the number of intercollegiate athletic sports offered. She also
found that intercollegiate athletics is one of the most popular activities on community
college campuses and that most of them offer their student-athletes aid in the form of

scholarship.

Following the work of Castaneda (2004), Karyn Schulz (2007) and Daphne
Holland (2009) looked for connections between athletic participation and student success
and engagement factors. Schulz (2007) focused on the impact of academic and athletic
motivation on the academic achievement of community college student-athletes with the
purpose of determining how academic and athletic motivational factors impacted the
academic achievement of student-athletes. Holland (2009) studied the perceptions of
community college student affairs administrators regarding intercollegiate athletics
participation, specifically examining the relationship between student engagement,
attractiveness of the institution, school spirit, and support of the mission against financial

earnings, student enrollment, and retention rates.

In both cases the findings showed a strong correlation between athletic
participation and student success and engagement. Schulz (2007) found that a number of
factors including race/ethnicity, sport played, and gender had a direct impact on the
academic achievement as measured by Grade Point Average (GPA) on community
college student-athletes. Holland (2009) found that the majority of community college
student affairs administrators’ strongly agreed that intercollegiate athletic programs
benefited the community college and the general student body, students’ memories of

their college experience, and student engagement outside the classroom. They also
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agreed that athletics led to higher enrollment, school pride/spirit, reputation enhancement
of an institution, mission support of the institution, and increased financial earnings due

to donations for winning programs.

Patricia Rinke (2011) picked up on the work of Schulz (2007) and Holland (2009)
and wanted to know the influence of the chance to compete in intercollegiate athletics at
the community college level on college choice. She sought to identify the factors
associated with college choice of student-athletes at the community college level as well
as the satisfaction with the factors influencing their choices. She found the top factors
included academic programs and social atmosphere, individual role on the team and
athletic goals, peers, parents, friendliness of campus, and weather, secondary team
characteristics, team reputation and success, high school influences and prior
experiences, aid and tuition, housing and campus life, facilities and academic support for

athletes, and interactions with coaches and teammates.

More recently, Michele Gill (2015) took the work of Schulz (2007) and Holland
(2009) in a different direction and examined the value and contribution of the
participation in intercollegiate athletics on the personal development of community
college-aged students. In her study, she looked at how students described the influence
on personal development and the development of soft skills as a result of participation in
intercollegiate athletics as an out-of-classroom experience in a small Midwestern
Community College. Her findings indicated that student-athletes learned a number of
soft skills as a result of their participation including trust, confidence, the ability to set

and complete goals, communication skills, the ability to develop relationships,
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opportunities to practice leadership, and follower skills. Additional findings included the

impact of their participation on personal development.

Answering the call for further research. In one way or another each of these
studies inform this study. Three research questions were answered in this multiple case
study. The first research question, "How do Division 111 New Jersey community college
administrators and student-athlete descriptions of the value and contribution of being a
community college student-athlete align?" directly relates to studies and calls for further
research from Castaneda (2004), Schulz (2007), Holland (2009), and Gill (2015).
Castaneda (2004) in her study points to the need for future research in the relationship
between the engagement in intercollegiate athletics with student retention and
development and the role that athletics plays on each campus. Shulz (2007) calls for
more qualitative research to allow for students voices to come through. Holland (2009)
explains the need for continued implementation of research methods to provide
generalizations for community colleges in the area of intercollegiate athletics particularly
examining and comparing the students and student affairs administrators’ perspective on
the benefits and challenges of community college athletics. Gill (2015), who performed a
single case study of a small Midwestern community college, suggests a regional case
study of the value and contribution of the community college intercollegiate athletic
experience. This study addresses each of these areas particularly as they relate to the first

research question.

The second and third research questions for this study, "Why do Division 11l New
Jersey community college student-athletes choose to attend the community college?" and

"Why do students choose to participate in athletics in Division 11 New Jersey community
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colleges?" directly relate to studies and calls for further research from Schulz (2007) and
Rinke (2011). Rinke (2011) explains the need for future research that examines the
factors affecting college choice on community college student-athletes. She believes
more research should be done on non-scholarship student-athletes as much of the current
research has been completed on Division I and Il athletes in regards to college choice
factors. She also points to the need for more qualitative research into community college
athletics to provide a true student voice. Shulz (2007) calls for more qualitative future
research to allow for students voices to come through and believes that further
investigation should be had into why community college student-athletes choose to attend
the institutions they select and participate in athletics. This study also examined non-
scholarship community college student-athlete choice factors both from a quantitative

and qualitative perspective.

Why Non-Scholarship Community College Athletics

Little research has been done to determine why students choose to attend and
participate in non-scholarship community college athletics. According to Rinke (2011),
the most important factors influencing college choice by prospective community college
student-athletes were academic programs and social atmosphere, individual role on the
team and athletic goals, peers, parents, friendliness of campus, and weather, secondary
team characteristics, team reputation and success, high school influences and prior
experiences, aid and tuition, housing and campus life, facilities and academic support for

athletes, and interactions with coaches and teammates.
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As stated earlier, 72,558 students participated in community college
intercollegiate athletics during the 2001-02 academic year (Castaneda, 2004). In a study
by Bush et al. (2009), 37% of all community colleges offered athletics at the non-
scholarship Division 111 level. Of the 209 colleges that were Division 111, 69 were rural,
84 suburban, and 56 urban. Division I and Il community colleges that offered
scholarships totaled 358 institutions. 239 of them were rural, 63 suburban, and 56 urban.
22% of rural, 57% of suburban, and 50% of urban institutions chose to participate at the
Division Il non-scholarship level. Rural colleges made the greatest financial
commitment to intercollegiate athletics through scholarships primarily as a way to boost

enrollment.

The answer to the question of what draws these students to community college
athletics is elusive. Community college tuition in the state of New Jersey averages just
over $3,400 a year (Facts at a Glance, 2016). With an open access mission and such
affordability, non-scholarship community colleges may be attracting student-athletes who
could not afford, were not offered enough money, were overlooked, or were not yet
skilled enough to be offered scholarship money to go elsewhere. Additionally, students
may simply value the opportunity to participate in athletics beyond high school
(Lawrence et al., 2009). There is a value and personal benefit associated with athletic
participation that students that choose to stay close to home can pursue while meeting

their academic and personal needs (Lawrence et al., 2009).

Students may simply choose to attend and participate out of convenience. Travis
Mitchell (2015) lists the top ten reasons to attend community college as saving money,

academic flexibility, financial aid, school-life balance, STEM opportunities, transfer
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agreements, increased elements of traditional college, personalized attention, professional
certificates, and online class options. Community college is affordable and a good option
for students who are still undecided on their career path or for those who question if
college is really for them. It allows students to live at home, save money on room and
board, and work jobs to assist with supporting their education. Community colleges are
also well known for having supportive faculty who are teachers first as opposed to large
Universities who employ researches as faculty. This provides a level of personalized
attention for students. There are many other academic reasons students are attracted to
the community college including STEM opportunities, transfer agreements, certificate
programs, and flexible scheduling including online and hybrid learning options.
Recently, community colleges are improving their college experiences and student life
offerings, providing more of a traditional college experience to those who attend.

Perhaps non-scholarship student-athletes attend community college as a result of the
above, but the question still remains regarding why they choose to participate and what

value they feel their participation affords them.

Summary

Intercollegiate athletics at the community college is at the heart of holistic student
development particularly in New Jersey. It is one of the most popular extra-curricular
activities offered at community colleges nationwide. Institutions across the country are
looking for ways to increase enrollment, persistence, retention, and graduation rates and

athletics has proven to be a vehicle to do just that.
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Kuh (1995) describes the importance of student engagement outside the
classroom as having a critical impact on student success. The out-of-classroom
experience, particularly as it pertains to athletics, has proven to impact the success and
growth of individual students but is too complex to measure simply based on enrollment,
persistence, retention, or graduation numbers. With many community colleges investing
so much time and resources into athletics, further research should be done to study the
outcomes of these investments. These outcomes should be investigated not purely from a
numbers perspective but from qualitative comparisons made between the descriptions
students explain their participation had on their personal growth and development in

comparison with the well tested and reputable student development theories.

Due to the many different divisions, levels, and numbers of sports offered in
community college athletics paired with the great diversity of resources and operations in
different geographic regions, multiple case studies of similar institutions must be
considered to draw reasonably equivalent comparisons. In a 2003 study, Pike et al. found
that individual student development outcomes were directly influenced by institutional
culture, administration, faculty, staff, and environment. For these reasons, this study will
focus primarily on Division 11l New Jersey community college athletic programs and

investigate those institutions that are similar in mission, resources, and scope.
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Chapter 3

Methods

In this chapter, the research design, methods, instrumentation, data collection, and
data analysis techniques of this study will be discussed. As a multiple case study, | have
followed rigorous methodological processes and procedures as outlined by Yin (2013).
To answer the research questions and address the propositions, two community college
athletic programs were examined from Division Il of the NJCAA in the state of New
Jersey. Student-athletes and administrators from each of the institutions were
interviewed using a carefully crafted instrument that was designed to relate back to the
work of Astin (1984, 1993), Tinto (1975, 1987, 1993), and Rinke (2011). A larger
number of student-athletes at each institution were invited to participate in a survey that
relates directly to the work of Rinke (2011). By building on the work of others, referring
back to theories, and working within the framework of Yin (2013), the reliability and
validity of this study was maximized. The data collected was analyzed using
triangulation, pattern matching, explanation building, and statistical techniques (Yin,
2013). A cross-case analysis then examined the findings from each individual case (Yin,
2013). By performing a multiple embedded case study (Yin, 2013), and utilizing valid
and reliable methods, I aimed to provide rich answers to my proposed research questions

and connect these back to past theories and literature.

Athletics at the community college level is an area of growing research interest
(Astin, 1999; Pascarella & Terenzini, 2005). As such, there is a need to examine, assess,

and evaluate the value that administrators and student-athletes attribute to participation in
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athletics at institutions that sponsor intercollegiate athletic programs, particularly at the
non-scholarship level. The methods section of this study outlines the important processes
and procedures that were utilized to collect data during this study with the ultimate goal
of determining the impact of New Jersey non-scholarship community college athletics on
recruitment, retention, and the development of the whole student. Additionally in this
chapter there will be further discussion regarding validity, ethical issues, the researcher’s
role, and limitations to provide a comprehensive analysis of the methods used. Yin
(2013) believes that doing case study research remains one of the most challenging of all
social science endeavors. The goal of this section is to describe the methodological
design for my study which will allow me to collect, present, and analyze data fairly.
Additionally, this section will assist with tying my study to prior research in this area and
will provide a level of rigor and validity. This study explores community college
athletics at the non-scholarship level and provides additional data to a growing field of

interest.

Purpose Statement

In this multiple case study (Yin, 2013) | examined why New Jersey non-
scholarship community college student-athletes chose to attend the community college
and participate in athletics, what factors influenced their decisions, and how
administrators and student-athlete descriptions of the value and contribution of
participation in community college athletics align. This study identifies the value of
attending and competing in a non-scholarship community college athletic program from
both the student-athlete and administrative perspective. Additionally, the insight from

the student-athlete perspective on why they chose to attend community college and
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participate at the non-scholarship level is explored. This study revealed the value of
intercollegiate athletics from both an administrative and student-athlete perspective and
examined important choice factors through both quantitative surveying and qualitative
interview questions on why students in New Jersey choose to attend and participate in

community college athletics at the non-scholarship level.

Research Design

According to Yin (2013) a case study design should be considered when: (a) the
focus of the study is to answer “how” and “why” questions; (b) you cannot manipulate
the behavior of those involved in the study; (c) you want to cover contextual conditions
because you believe they are relevant to the phenomenon under study; or (d) the
boundaries are not clear between the phenomenon and context. Given that the research
questions for this study began with “why”” and “how” along with the inability to
manipulate the behavior of those involved, a case study design was the sensible choice
for the research methodology of this study. Further, a multiple case study design was
chosen over a single case as the research is not looking at an unusual, critical, or extreme
case (Yin, 2013). Multiple case studies are more compelling, robust, and provide the
opportunity for replication which will allow the researcher to make comparisons of
findings and conclusions across multiple institutions, in this case Division Il New Jersey

Community College student-athletes and administrators (Yin, 2013).

This particular multiple case study is embedded in design and has two contexts
with two embedded sub-units (Yin, 2013). The setting is New Jersey Non-Scholarship

Community College Athletic Programs. The contexts or unit of analysis are the two
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community college athletic programs being studied and the sub-units are the student-
athletes and administrators at each institution (Yin, 2013). This is a multiple case design
as there are two different institutions being examined. Figure 1 depicts the basic design

for this embedded multiply case study.

NJ Community College NJ Community College
Case 1 - “CC-A” Case 2 - “CC-B”
Subunit 1 Subunit 1
Student-Athletes Student-Athletes
Subunit 2 Subunit 2
Administrators Administrators

Figure 1. Embedded Multiple Case Study Design

Research Questions & Propositions

The research questions and propositions for this study are:

1. How do Division Il New Jersey community college administrators and student-
athlete descriptions of the value and contribution of being a community college
student-athlete align?

e Proposition 1: Division Il New Jersey community college student-athletes

describe the value and contribution of their participation in athletics as
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having a direct impact on their personal growth, learning, and
development as described by Astin (1984, 1993).

e Proposition 2: Division 111 New Jersey community college student-athletes
describe the value and contribution of their participation in athletics as
having a direct impact on their ability to stay academically eligible,
continue at the institution, and become integrated as described by Tinto
(1975, 1987, 1993).

e Proposition 3: Division 11 New Jersey community college administrators
describe the value and contribution of athletics as having a direct impact
on student personal growth, learning, and development as described by
Astin (1984, 1993).

e Proposition 4: Division Il New Jersey community college administrators
describe the value and contribution of athletics as having a direct impact
on student retention, persistence, and integration as described by Tinto
(1975, 1987, 1993).

e Proposition 5: Division Il New Jersey community college student-
athletes and administrators descriptions of the value and contribution of
participating in athletics align.

2. Why do Division Il New Jersey community college student-athletes choose to
attend the community college?

e Proposition 6: Division 111 New Jersey community college student-
athletes choose to attend the community college based on similar factors

and rankings as described by Rinke (2011), however, as non-scholarship
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athletes, they tend to gravitate more towards factors such as the success
and reputation of the team, distance from home, their role on the team and
athletic goals, and the tuition and aid offered.
oRival 1: Division Il New Jersey community college student-
athletes choose to attend the community college and participate in
athletics for reasons ranked differently than those described in
Proposition 6.
3. Why do students choose to participate in athletics in Division 111 New Jersey
community colleges?

e Proposition 7: Division Il New Jersey community college student-
athletes choose to participate in community college athletics because they
have been historically involved in athletics, see the benefits that
involvement has had on them as described by Astin (1984, 1993) and
Tinto (1975, 1987, 1993), and because the selection factors described by
Rinke (2011) resonate with them.

oRival 2: Division Il New Jersey community college student-
athletes choose to participate in community college athletics for
many differing reasons not related to those listed in Proposition 7.
Propositions and rivals, rather than hypotheses, are exceptionally important to
case studies as they bound the research and develop the framework that can later become
the method for generalizing to new cases (Yin, 2013). The importance of generalization
to new cases is a fundamental part of this study. The tenants of replication logic are used

to inform sampling in this study and to assist with the development of theory (Yin, 2013).
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Boundaries of the Case Study

This case study examined two non-scholarship New Jersey community college
athletic programs. It delved into the descriptions of student-athletes and administrators.
Further, it did not focus on programs that provide scholarships or belong to differing
geographic parts of the country. Many community colleges, both at the scholarship and
non-scholarship levels, are greatly diverse based on geographic region. New Jersey non-
scholarship community colleges are nearly all labeled suburban institutions, do not offer
room and board, hire part time coaches, and recruit primarily from the counties they
serve. This is very different from non-scholarship community colleges in other areas of
the country which may have dorms, recruit from multiple different service areas, hire full

time coaches, and/or be urban or rural serving institutions.

Setting

Of New Jersey's 19 community colleges, 16 currently offer intercollegiate athletic
programs (NJCAA, 2016; Region X1X, 2016; State of NJ, n.d.). Nine of the 16 offering
athletics do so entirely at the NJCAA Division 11 level (NJCAA, 2016; Region XIX,
2016). Eight of the nine colleges are considered suburban serving institutions (State of
NJ, n.d.). For the purposes of this study, these nine Division 111 non-scholarship colleges

present the best opportunity for answering the research questions.

To keep with the principle of replication logic (Yin, 2013), | have employed a one
phase "most similar" cross-case selection process (Yin, 2013; Seawright & Gerring,
2008). Two colleges were selected from this grouping of nine. These institutions were

selected as "most similar" since they each offered a robust intercollegiate athletic
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program in the state of New Jersey with over 10 sport offerings, participated in non-
scholarship Division 111 of the NJCAA in all sports, and are considered suburban serving
institutions (NJCAA, 2016; Region X1X, 2016; State of NJ, n.d.). By selecting these
cases using the "most similar" cross-case selection process | had enough replication to
create a case study that met the highest standards of validity and reliability allowing a

cross-case analysis that effectively generalizes the findings in this study (Yin, 2013).

Unit of Analysis

The primary unit of analysis in this multiple case study was the athletic programs

at each community college with the student-athletes and administrators as sub-units.

Participants

Krathwohl and Smith (2005) describe the key to good qualitative sampling as
choosing cases that you can learn the most from. Yin (2013) echoes this and explains the
need to screen candidates through a two-phase approach when dealing with possible
candidates larger than 12. In phase one, athletic directors were asked to provide a short
descriptive list of student-athletes, their year, sport played, and GPA. This list was then
stratified down to individual cases based specific criteria for diversity including gender,
participant year, GPA, and sport participated in. Administrators were then be queried
about each of the candidates to assist with selecting the final student-athletes, or cases,
which fit best with my goals for replication logic. Additionally, athletic administrators
were asked to produce a list of student-athletes that are no longer participating in the

athletics program but may still be enrolled at the college.
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Qualitative sampling. A stratified two phase purposeful approach was used as
the method of sampling when conducting the qualitative strand of research (Creswell,
2014; Yin, 2013). At least two community college administrators including the athletic
director and a chief student administrator from each of the institutions were selected for
interview. It was important that the student-athletes selected were second year as they
provide a more thorough and in depth explanation of their experiences as a community
college student-athlete and that the student-athletes had diverse sport interests and GPA's.
While second year student-athletes have persisted and most likely had a positive
experience, the student-athlete that did not persist is not represented in this study. This is
a limitation of my findings and discussed further in Chapter 5. Interviews continued until
saturation was reached in the data or a critical mass was achieved (Creswell, 2014).

According to Lincoln and Guba (1985):

In purposeful sampling the size of the sample is determined by informational
considerations. If the purpose is to maximize information, the sampling is
terminated when no new information is forthcoming from new sampled units;

thus redundancy is the primary criterion. (p. 202)

Following transcription of the interviews and prior to data analysis, a second meeting
with each person interviewed was had to confirm the data collected was a true
representation of what each interviewee intended. This ensured the data provided was

reliable and valid.

Quantitative sampling. There was no sampling criterion for participants in the

quantitative survey portion of this study. All student-athletes within the athletic
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department of each college selected was invited to participate in the quantitative survey
and the surveys remained open and data was collected with the goal of reaching a 95%
confidence interval at each institution according to the standards set by Krejcie &

Morgan (1970).

Data Collection

To answer my research questions, | utilized both qualitative and quantitative data
collection techniques. A modified version of Gill’s (2015) qualitative semi-structured
interview protocol was utilized to collect data on student-athletes and community college
administrators to answer the research questions (Creswell, 2014; Rubin & Rubin, 2012).
A modified version of the Community College Student Athlete Survey (Rinke, 2011) was
used to collect quantitative data to further answer the research questions. The data was
then analyzed, synthesized, triangulated, and ultimately compared both within each unit
of analysis and in a cross-case format (Yin, 2013). All participants were required to

complete an informed consent and agreed to participate in the study.

Quialitative data collection. Qualitative data was collected during this study
using interviews to answer the research questions. Detailed interview protocols were
developed and pilot tested. These protocols were then utilized and interviews were

recorded and transcribed for analysis.

Qualitative interview. An adapted version of Gill’s (2015) standard semi-
structured open ended interview (Rossman & Rallis, 2012) was conducted using carefully
selected, adjusted, and sequenced questions. The benefit of a strong qualitative interview

as it relates to this study is that | was able to talk to those who have knowledge and
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experience as non-scholarship community college student-athletes and administrators.
Through these interviews | was able to explore in detail the experiences, motives, and
opinions of others and gain a perspective different than my own (Rubin & Rubin, 2011).
Additionally, working with an adapted version of a well tested interview protocol assisted
me with making comparisons to Gill's (2015), Schulz's (2007), and Rinke's (2011)

findings and calls for future research outlined in my literature review.

By performing thorough and in depth interviews, | worked with carefully crafted
unbiased questions to illuminate connections between athletic participation and student
development and retention (Astin, 1984, 1993; Tinto, 1975, 1987, 1993). Student-
athletes were interviewed as well as administrators to provide evidence from both
perspectives on the impact participation has on student development and retention. As a
highly involved group on campus, student-athletes devote large amounts of energy
studying, spending time on campus, participating actively in organizations on campus,
and interacting frequently with administration, faculty, staff, and other students. They fit
the mold of a highly involved student as defined by Astin (1984, 1993) and thus Student
Involvement Theory suggests that they should experience further learning and personal
development as a result of this involvement. They should also fit the mold of Student
Retention Theory (Tinto, 1975, 1987, 1993) as student-athletes are highly integrated into

an institution.

| was also able to meet the calls for further research by Schulz (2007) and Rinke
(2011) to further examine college choice factors qualitatively as well as quantitatively.
By asking questions related to college choice factors, | was able to collect enriched data

that assisted with answering my second and third research questions.
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Through carefully crafted questions, | was able to assess through the interview
process if integration in an athletic program had a direct impact on persistence and
success and, if so, how it impacted these areas as well as why student-athletes chose to
attend the community college and participate in athletics. Through meaningful
qualitative interviews | was not only able to answer my research questions, but also
assisted with joining the conversation and answering the call for additional research
related to the study of community college athletics (Castaneda, 2004; Gill, 2015;

Holland, 2009; Rinke, 2011; Schulz, 2007).

Quantitative data collection. The data sources for the quantitative phase of this
study came from a carefully crafted cross-sectional quantitative survey instrument (Fink,

2013).

Quantitative survey instrument. This instrument is carefully crafted based on the
research questions and has been adapted for use in this study from an existing well tested
instrument by Rinke (2011). The questions are a mix of Likert style questions and
demographic questions directly related to answering the research question. By using this
survey instrument in conjunction with the qualitative interview protocol, | was able to

triangulate my data to either confirm Proposition 6 and 7 or their rivals.

Instrumentation. In this section, the instruments used in this study will be
described in detail. The reliability of each instrument will be addressed and detailed
linkages back to the theories discussed in the literature review will be described. The
qualitative instrument was used to answer the "how" and "why" research questions and

the quantitative instrument was used to answer the "why" research questions.
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Qualitative instrument. Qualitative data collection consists of collecting data
using non-biased but targeted questions to engage the participants with the ultimate goal
of generating responses to answer the research questions (Creswell, 2014). The
qualitative interview protocols for this study are listed below in Appendix A and are a
modified version of Gill’s (2015) qualitative semi-structured interview protocol. The
protocol was adapted to meet the needs of this study as it relates to community college
student-athletes and administrators. Participants were encouraged to expand upon their

interview responses with greater depth and clarity.

Previous theories identified in the literature review were reflected in the interview
questions and guide the data collection and analysis. These theoretical models include
Student Involvement Theory (Astin, 1984, 1993), Student Retention Theory (Tinto, 1975,
1987, 1993), Student Engagement Theory (Kuh, 2011), the Academic and Athletic
Partnership (McCarty, 2014) and the work and calls for further research of Castaneda
(2004), Gill (2015), Holland (2009), Rinke (2011), and Schulz (2007). Table 1, below,
links the interview protocol questions with the three primary literature review theories

that are referenced in the propositions and research questions related to this study.
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Table 1

Interview Questions Linking Table to Literature Review Theories

Theory Question(s) S=student A=administrator
1. Student Involvement  S2, S4, S5, S6, S8, S9, A2, A3, A4, A5, A7,
(Astin, 1984, 1993) S10, S11, S12, S14, 515, A8, A9, Al10, Al2, Al3,
S16, S17, S18, S19, S20  Al4, Al5, Al6, Al7,

Al8
2. Student Retention S2,54,S5,S7,S8,S11, A2, A3, A4, A6, AT,
(Tinto, 1975, 1987, S12, S13, S19, S20 Al10, Al1, Al17, Al18
1993)
3. College Selection S3

Factors (Rinke, 2011)

Quantitative instrument. The Student-Athlete College Choice Factor Survey
(Rinke, 2011) was adopted and utilized in this study and is included as Appendix B. The
adoption of this survey instrument assisted with making comparisons to the findings of
Rinke (2011), answering the second and third research questions, proving either
Proposition 6 and 7 or their rivals, and improving the validity of this study through the
use of a well-tested and reliable instrument. Rinke (2011) designed the survey coming up
with 47 college choice importance factor questions. Each choice importance factor
question was rated on a 4-point Likert scale. These importance factor questions could be
grouped in ten similar factors. The names are given in the below Table 2 and the
breakdown of the importance factor questions into the factor names in Table 3. Itis
important to note that questions regarding housing and athletic scholarship aid were

removed as they do not fit the constraints of this study.
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Table 2

Factor Names

Number Name

[EEN

Academic Programs and Social Atmosphere
Individual Role on Team and Athletic Goals

Peers, Parents, Friendliness of Campus, and Weather
Secondary Team Characteristics

Team Reputation and Success

High School Influences and Prior Experiences

Aid and Tuition

Campus Life and Location

© 00 N o o A WODN

Facilities and Academic Support for Athletes

=
o

Interactions with Coaches and Teammates

Table 3

Importance Factors Alignment Table

Survey Question # / Importance Factors Factor
25.  Academic programs available 1
26. College's academic reputation 1
32.  Social atmosphere of campus and/or community 1
33. Classroom facilities on campus 1
35.  Opportunity for internships within major 1
36. Preparation for transferring to another institution 1
37. Job placement rate 1
38. Contacts with Admissions Office 1
13. Potential to transfer to a competitive four-year college athletic program 2
14.  Size of team roster 2
18. Potential for playing or competition time 2
19. Potential for leadership opportunity on team 2
20. Potential to be first string' or starter on team during first year 2
21. Potential to be starter or 'first string' before graduation 2
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Table 3 (continued)

Survey Question # / Importance Factors Factor
16.  Opinion of fellow high school teammates 3
43.  Friendliness of the campus atmosphere 3
44,  Weather climate of the college community 3
45.  Parent(s) opinions on where | should attend college 3
46.  Friend(s) opinions on where | should attend college 3
8.  College's athletic conference 4
9.  Game schedule 4
10. Potential to travel for tournaments or competition 4
15.  Diversity of team membership 4
22.  Team uniforms and colors 4
4.  Tradition and reputation of the athletic programs 5
11. Historical success of team 5
12.  Team's previous two-year win/loss record 5
17.  Opinion of high school athletic coach 6
27. High school counselor's opinions 6
28. High school teachers' opinions 6
29.  Prior experience with this community college 6
40. Tuition and fees for this institution 7
41. Non-athletic scholarships offered 7
42. Financial Aid package offered 7
23. Distance of college to home 8
24. College campus' size 8
30. Community size where college is located 8
31. Cultural activities available in campus area or town 8
34. Quality of student life/activities 8
39. Campus visit 8
5. Weight room and/or training facilities for athletes 9
6. Fields, courts gyms, or facilities for competition 9
7. Academic support for athletes 9
2. Assistant Coaches 10
3. Interaction with team members during college search process 10
1. Head Coach 10

Rinke (2011) initially used the survey in a study of 316 respondents from eight

diverse community colleges. She performed extremely rigorous reliability tests including

principal component analyses (PCA) first using orthogonal rotation (varimax) to
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determine the ideal number of factors to use, the Kaiser-Meyer-Olkin measure to verify
her sampling adequacy, and Bartlett's test of sphericity to ensure the correlations between
items were sufficiently large for PCA. Through this she came up with 10 factors as the
ideal for comparison. Finally, she performed a Cronbach's alpha test on each of the ten

factors which met the .7 threshold for internal reliability.

The survey data for this study from both CC-A and CC-B was combined and
underwent a Cronbach'’s alpha test using the same methods as Rinke (2011) for a valid
and reliable comparison. Tabachnick and Fidell (2001) advise that a Cronbach‘s alpha of
greater than .7 suggests reliability. In this study, all Chronbach's alpha coefficients
scored higher than or reasonably close to the .7 threshold as indicated below in Table 4.

This provides evidence that the survey and factor analysis for this study were reliable.

Table 4

CC-A & CC-B Student-Athlete Selection Factor Survey Chronbach's Alpha (n = 32)

Number Name Chronbach's Alpha
1 Academic Programs and Social Atmosphere 0.90
2 Individual Role on Team and Athletic Goals 0.89
3 Peers, Parents, Friendliness of Campus, and Weather 0.76
4 Secondary Team Characteristics 0.87
5 Team Reputation and Success 0.92
6 High School Influences and Prior Experiences 0.78
7 Aid and Tuition 0.69
8 Campus Life and Location 0.85
9 Facilities and Academic Support for Athletes 0.92
10 Interactions with Coaches and Teammates 0.80
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Linking propositions, research questions, and protocols. Table 5 links the
propositions for this study to the research questions and appropriate protocols. When
performing the cross-case analysis, these specific protocols were used to triangulate the
findings from each proposition and research question (Yin, 2013). As can be seen in the
below Table 5, at times there are multiple protocols linked to the same proposition or

multiple research questions.
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Table 5

Proposition Links to Protocols for DIl New Jersey Student-Athletes and Administrators

RQ Proposition

Protocol Link

1

Proposition 1: Community college student-athletes describe the value and contribution of their participation
in athletics as having a direct impact on their personal growth, learning, and development as described by
Astin (1984, 1993).

Proposition 2: Community college student-athletes describe the value and contribution of their participation
in athletics as having a direct impact on their retention, persistence, and integration as described by Tinto
(1975, 1987, 1993).

Proposition 3: Community college administrators describe the value and contribution of athletics as having a
direct impact on student personal growth, learning, and development as described by Astin (1984, 1993).

Proposition 4: Community college administrators describe the value and contribution of athletics as having a
direct impact on student retention, persistence, and integration as described by Tinto (1975, 1987, 1993).

Proposition 5: Community college student-athletes and administrators descriptions of the value and
contribution of participating in athletics align.

Proposition 6: Community college student-athletes choose to attend the community college based on similar
factors and rankings as described by Rinke (2011), however, as non-scholarship athletes, they tend to
gravitate more towards factors such as the success and reputation of the team, distance from home, their role
on the team and athletic goals, and the tuition and aid offered.

Rival 1: Community college student-athletes choose to attend the community college and participate in
athletics for reasons ranked differently than those described in Proposition 6.

Proposition 7: Community college student-athletes choose to participate in community college athletics
because they have been historically involved in athletics, see the benefits that involvement has had on them
as described by Astin (1984, 1993) and Tinto (1975, 1987, 1993), and because the selection factors
described by Rinke (2011) resonate with them.

Rival 2: Community college student-athletes choose to participate in community college athletics for many
differing reasons not related to those listed in Proposition 7.

Student Interview

Student Interview

Admin Interview

Admin Interview

Student and
Admin Interviews

Student Survey
and Interviews

Student Survey
and Interviews

Student Survey
and Interviews

Student Survey
and Interviews




Data Analysis

After collecting the data through interviews and surveys, it was analyzed using
pattern matching, explanation building, and compared in a cross-case analysis format
(Yin, 2013). To accomplish this, a two cycle coding method as described by Saldana
(2013) was utilized with the qualitative data to look for patterns and build explanations
(Yin, 2013). Quantitative data was analyzed through a multistep process defined by
Creswell & Plano Clark (2010), Greene (2007), and Sandelowski (2001) where patterns
were looked for, explanations formed, and results analyzed and triangulated across cases

(Yin, 2013).

Qualitative data. During the preparation portion of the qualitative data, the
interview transcripts were transcribed for analysis using coding methods outlined by
Saldana (2013) to elicit pattern matching to assist with confirming or denying the
propositions of this study (Yin, 2013).

Analysis of data. Coding was used to match patterns in the data. Pattern
matching to the propositions or rivals detailed above was critical to providing evidence
that confirmed or refuted the propositions and ultimately answered the research questions
for this study (Yin, 2013). The data was coded in two cycles. For the first cycle of
coding, Holistic and In Vivo coding (Saldana, 2013) methods were used. Holistic coding
is a simple way for someone who is new to qualitative research to group basic themes in
the data. In Vivo coding is best to help with prioritizing and honoring participant’s
voices. In Vivo coding (Saldana, 2013) is coding that comes right from the participants
language. As this study focuses on participant’s perceptions, it is important that their

voice is effectively represented in the data and In Vivo coding provides this. While the
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Holistic method is not as detailed as some other methods by combining it with In Vivo
coding there is a mix of large basic themes and small short phrases to review prior to
entering the second cycle of coding. This enables a versatile and multifaceted style of
coding and enables the participants voice to be heard which ultimately allows the themes
in the data to reveal themselves after the coding.

Pattern coding was utilized for the second cycle of coding (Saldana, 2013).
Pattern coding identifies emergent themes from first cycle codes and pulls a lot of
detailed material into more succinct and useful codes. The large amount of details from
the first cycle of In Vivo and Holistic coding made Pattern coding an ideal approach in
this instance. A number of themes were directly connected to the student development
theories outlined in the literature review following the second cycle of Pattern coding
through synthesizing the ideas and themes from the first cycle. Based on the patterns,
propositions, and research questions, | was able to build explanations around how DIlI
NJ community college administrators and student-athletes descriptions of the value of
their participation align. This made it easy to triangulate an effective cross-case analysis
from the qualitative data along with making effective comparisons to the results of the

quantitative data (Yin, 2013).

Quantitative data. During the preparation portion of the quantitative process,
the raw data was collected and coded. This was done in order to try to identify patterns
in the data as part of an analytic strategy (Yin, 2013). Numerical values were assigned to
the Likert scale answers (Sandelowski, 2001) and the data entered as ordinal data for
analysis into a computer program. When utilized effectively, numbers can be used to

analyze, interpret, and represent qualitative data. Additionally, they can be used to
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generate meaning from qualitative data, test interpretations and conclusions, and to re-
present data. They added rigor to this research and an additional level of validity. The
data was ultimately cleaned so that | could more easily see trends and patterns and the
computer program assisted with calculations (Creswell & Plano Clark, 2010; Greene,
2007; Yin, 2013).

Analysis of data. At this stage, the data was placed into ordinal format and run
through multiple reliability tests including a Chronbach's alpha reliability test using the
same methods as Rinke (2011). The data was examined using the same method as Rinke
(2011) including determining the mean response for the 10 factors and the total number
of responses. These tests were carefully chosen and the method of analysis the same as
Rinke (2011) to assist with answering the research question posed at the beginning of the

study and to be able to make valid comparisons with her findings.

Quialitative and quantitative triangulation of data. Data from qualitative and
quantitative strands were constantly checked and rechecked for consistency of the
findings from different as well as the same sources. By doing this, | began the process of
triangulating, or establishing converging lines of evidence, which assisted in making my
findings as robust as possible.

Overall Research Design for this Study

Prior to conducting any research, | conducted a pilot study at another similar
institution to ensure the protocols and data collection processes were working and giving
me what | wanted (Yin, 2013). The pilot case assisted with the development and practice

of relevant lines of questions and provided conceptual clarification for the research
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design as well (Yin, 2013). This multiple case study followed a process for case studies
as described by Yin (2013).

The initial step in the design of this study was to come up with a developed
theory. The next steps were to select cases and the definition of specific measures for the
design and data collection process. Each of the two individual cases consisted of their
own study, where convergent evidence was looked for. The findings in each case are
considered to be the information needing replication by the other individual case. For
each individual case particular themes were identified and compared in the cross-case
analysis. Across cases, the extent of replication was examined and discussion happened
around why these two cases had similar results.

A case study protocol was developed for this study and is included as Appendix
C. Yin (2013) describes the need for a case study protocol as it will contain the
instrument used in the study but also the procedures and general rules to be followed in
using the protocol. It is directed at an entirely different party than that of a survey
questionnaire and was an indispensable tool to keep me on target. This is essential
according to Yin (2013) for multiple-case studies. Yin (2013) states,

The protocol is a major way of increasing the reliability of case study research

and is intended to guide the researcher in carrying out the data collection from a

single case (again, even if the single case is one of several in a multiple-case

study).

Validity

Yin (2013) identifies four criteria for judging the quality of research designs.

They are construct validity, internal validity, external validity, and reliability. In this
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section, each of these will be discussed as they relate to this study. By using
propositions and rivals as a construct for this study, | was able to hypothesize what |
believed the answers to my research questions to be and then test if | was correct using
my instruments and data. Further, | was able to also test rival hypotheses. These assisted
with making the study easier to design, analyze, and ultimately generalize and added to

the validity of this as a case study (Yin, 2013).

Construct validity. Construct validity is defined by Yin (2013) as identifying
correct operational measures for the concepts being studied. Throughout this study,
multiple sources of evidence were utilized and examined to answer the research
questions. Additionally, reliable, well tested instrumentation and data analysis processes
(Gill, 2015; Rinke, 2011; Yin; 2013) were utilized to construct a chain of evidence
through the data analysis process. Key informants reviewed the results of the case study
to ensure the study was constructed and interpreted appropriately. Prior to any data being
collected the instruments were pre-tested and adjusted as necessary to ensure they were

valid and measuring what was intended.

Internal validity. Internal validity is seeking to establish a causal relationship,
whereby certain conditions are believed to lead to other conditions (Yin, 2013). Utilizing
effective coding, pattern matching, confirmation, and analysis techniques of the
qualitative and quantitative data was critical in the process of creating key explanations to
inform the findings. Additionally, opposing explanations for the findings were addressed

to ensure that all possibilities were being considered.
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External validity. External validity ensures that a study’s findings can be
generalized across a broader group (Yin, 2013). By attempting to meet the standards of
Krejcie & Morgan (1970) during the quantitative phase, | did my best to maximize
participation in the survey so that data could possibly be generalized to the population.
Saturation and redundancy were looked for when completing the qualitative interviews to
ensure those findings were able to be generalized to the population (Creswell, 2014;
Lincoln and Guba, 1985). In a broader context the one phase cross-case "most similar"
selection process of the cases ensures that the findings should be able to be generalized
across the institutions being studied in the state of New Jersey, meeting the "most

similar" criteria outlined in the "Setting™ section above.

Reliability. Reliability is the degree to which the study can measure what it sets
out to measure (Yin, 2013). By adapting well tested instruments into a trustworthy
protocol format and testing them myself, | was able to ensure the reliability of the
instruments used. Further, stability and equivalence were ensured by comparing the
results during the pilot tests and the study. Additionally, a case study protocol was

created and utilized according to the format of Yin (2013) during this study.

Ethical Issues

Prior to beginning this research study, | was required by Rowan University to
undergo human subject research training. The University Institutional Review Board
(IRB) requires that I explain the level of risk participants’ face by participating in this
study; how | would select the participants and keep their identities confidential; and how

| would manage data collected. The web-based training and IRB process forced me to
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think critically how | would ensure my study was ethical and my participants were
protected.

Researcher's role. When performing this study my individual judgment and
feelings regarding what | hoped to find were kept separate from what the research data
and my subjects were telling me. Since | was very close to the study, as a former Athletic
Director in Region XIX, I worked hard to remain a neutral observer throughout the
process and ask questions that did not lead on my research subjects.

| took on a multi-paradigm perspective (Shapiro & Stefkovich, 2011) when
approaching the creation of my research questions, protocols, and the selection of
candidates. | adhered to the ethics of the profession of being a researcher. Additionally,
| protected the confidentiality of my subjects and also viewed my research through an
ethics of care, critique, and justice perspective. At all times when conducting and
working on this study, | maintained my moral duty to constantly reflect on the ethical

considerations from a multi-paradigm perspective.

Limitations

The research for this study was gathered from a geographic region of very similar
institutions. Due to the diversity of how community college athletic programs are
organized nationwide, the findings of this study should not be generalized. Further, the
data gathered is a temporal snapshot of the descriptions given by student-athletes and

administrators. Over time, these descriptions and experiences can change.

For this study, students and administrators that are actively engaged in large and

well established intercollegiate athletic programs were studied. The experience that
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community college intercollegiate athletics provides may not be equivalent to other
student activities and functions. For the purpose of this study, we can only apply the
generalizations of this study to non-scholarship community colleges studied in this

multiple case study and not any others.

Summary

By performing a multiple embedded case study (Yin, 2013), and utilizing valid
and reliable methods, I ultimately aimed to answer my proposed research questions.
Community colleges do an excellent job educating students at low cost, meeting students
where they are, and thus make huge impacts in their lives. Non-scholarship athletics at
these institutions, when effectively administered, can add to the growth and development

of those it serves.

By utilizing rigorous methodological procedures this study will provide answers
to the research questions, describe best practices in community college athletics that can
be followed by other institutions, and validate the importance that non-scholarship
community college athletics brings to the institution. Additionally, this study will assist
non-scholarship community college administrators, coaches, admissions, and recruitment
professionals’ with finding answers to what matters most to the student-athletes they are

recruiting.
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Chapter 4
Data Analysis and Findings

The purpose of this multiple case study was to examine why New Jersey non-
scholarship community college student-athletes chose to attend the community college
and participate in athletics, what factors influenced their decisions, and how
administrators and student-athlete descriptions of the value and contribution of
participation in community college athletics align. The three primary research questions

for this study include:

1. How do Division Il New Jersey community college administrators and student-
athlete descriptions of the value and contribution of being a community college
student-athlete align?

2. Why do Division Il New Jersey community college student-athletes choose to
attend the community college?

3. Why do students choose to participate in athletics in Division 111 New Jersey
community colleges?

Participants and sites in this study were carefully selected to share their
experiences. It is important to understand them as a part of the findings. To that end, this
chapter will begin with an explanation of each site, the participants, and then move into

the data analyses.
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Study Findings Community College A (CC-A)

Participants from New Jersey Non-Scholarship Community College A (CC-A)

Community College A (CC-A) is a suburban serving institution enrolling
approximately 12,000 students. It offers 14 non-scholarship intercollegiate athletic sport
offerings in which approximately 160 student-athletes participate. Five second year
student-athletes were selected and interviewed based on criteria for diversity including
sport participation, gender, and GPA. There were two male and three female athletes
interviewed with GPA's ranging from a 3.70 to a 2.82 as indicated in Table 6 below.
Two athletic administrators, the Athletic Director and Assistant Athletic Director, and

one chief student administrator were interviewed at CC-A as indicated in Table 6 below.

Table 6

CC-A Student-Athlete & Administrator Interview Profiles (n = 8)

SA/Admin Name Gender GPA  Sport(s) / Job Title

SA Anthony  Male 3.70 Baseball

SA Karen Female 3.14 Basketball

SA Alexa Female 2.84 Soccer, Basketball, Softball

SA Kylie Female 2.82 Soccer, Basketball

SA Kaden Male 2.80 Wrestling

Admin Tony Male N/A Director of Athletics & Dean of HPE
Department

Admin Judy Female  N/A é(s;;l;t]ant Director of Athletics & Softball

Admin Marie Female N/A Dean of Student Affairs
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The Student Athlete College Selection Factor Survey was also sent out to all of
the 160 student-athletes of which 34 responded for a 21.25% response rate. 21 of the 34
responses were complete enough to use. A number of statistical analyses were completed
to ensure reliability of each of the 10 factors measured in the survey. Ultimately a
Chronbach's alpha analysis was performed on each factor and is noted in Chapter 3,

Table 4.

Kaden. Kaden is a second year wrestler and third year student at CC-A with a
2.8 GPA. He described himself as coming from a lower middle class family. CC-A was
his first choice school primarily due to the cost of attendance, academic reputation, and
the wrestling program. Additionally, his mother was sick and just received a liver
transplant and he described this as being a big factor in attending CC-A as he wanted to
stay home and help his family. He is a commuter student that has to maintain
employment in addition to being a student athlete. His grades after his freshman year
made him ineligible and unable to compete the next year. Despite this, he was
encouraged by his coach and the administration to learn from his mistakes and persist.
He feels his experiences at CC-A provided him the opportunity to mature, learn time
management, build resilience, improve soft-skills, communication, and leadership, and

realize the importance to getting a good education while doing well in school.

Anthony. Anthony is a second year baseball player majoring in Mechanical
Engineering and currently has a 3.7 GPA. He has enjoyed being able to participate in
college baseball, get an education, and do so at an affordable cost. He describes some
difficulties being an Engineering major and student-athlete as the Engineering cohort is

small and it can be difficult to create a class schedule that fits around baseball. CC-A
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wasn't his first choice and he did go away to a four-year school for about a week before
returning home and enrolling at CC-A because he believed it was a better option. He
feels athletics have provided him opportunities to practice and improve on his time
management, relationship building, leadership, communication, team, and self-regulation
skills. Further he feels athletics have provided opportunities to gain confidence, mature,
and motivated him to be a better student. He believes if he was not a student-athlete his

GPA would not be as high as it currently is.

Alexa. Alexa is a second year three sport student-athlete at CC-A with a 2.84
GPA. Money was a big factor in her college selection process. While she did get
accepted to a prestigious four-year university, she saw CC-A as a better choice for
financial reasons. She is one of four children that her parents have put through college.
Three of her siblings began their higher education career at CC-A and she saw the value
from her older brother’s experience. She has participated in soccer, basketball, and
softball and took a year off between her freshman and sophomore years to rehabilitate a
severe knee injury that happened at the end of her freshman year. During the year off,
she worked full time as a waitress to help finance her education. Her relationship with
the athletic administration was one of her highlights and a big part of the reason she
returned to the institution. She was able to develop meaningful relationships with the
athletic trainer based on her injury and the administrative and coaching staff as they
helped her secure a work-study position on campus to assist her with funding her
education and pushed her to return to school and sports after her injury. She believes that
athletics provided opportunities for her to make friends, meet new and diverse people,

practice leadership and self-regulation, mature socially and personally, keep on track
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academically, improve time management and integrity, increase grit, practice

communication and leadership, and be able to self-regulate.

Kylie. Kylie is a second year soccer and basketball student athlete with a 2.82
GPA. CC-A was not where she wanted to attend at all, however, due to financial reasons
and having three other siblings in college, CC-A was the only place her parents could
afford to send her. She describes the difficulty in transitioning from high school to
college and how she became academically ineligible following her freshman year. She
took a semester off, paid for rent, and had to work hard repeating classes to get her GPA
high enough to continue participation. She was able to accomplish this based on the
support she received from home and the athletic department. She believes athletics has
helped her mature and grow tremendously. She learned lessons in time management,
teamwork, responsibility, and felt very connected to the athletic program on the whole.
Her relationship with the administration and coaches landed her a work-study job as a
lifeguard which helped her make money between classes and practice/games. Sports
pushed her to persist and work hard academically as well as learn lessons in persistence

and determination.

Karen. Karen is a second year basketball player with a 3.14 GPA. She was
recruited to attend a number of high level four-year schools but they did not offer her
enough money to make it affordable. Because of that she investigated community
colleges. The one in her own county was recruiting her and offered her scholarship
money but she chose not to attend as during the recruitment process she researched the
lack of persistence and graduation at the institution. She wanted to attend CC-A without

a scholarship and chose to commute out of county because she saw the athletic program,

63



particularly the basketball program, graduated their student-athletes, didn't lose student-
athletes due to grades, and focused on student academic success first. She describes how
basketball became like a family to her and how it saved her life. She grew up in a
neighborhood where many people don't get to attend college and participate in athletics.
She is one from her hometown that has made something of herself after high school.
Basketball pushed her to continue her education and her experience at CC-A helped her
grow, mature, and open more doors for her. She feels the community at CC-A welcomed
her with open arms and that everyone from faculty and staff to student-athletes made it a

great place for her to succeed.

Tony. Tony has a combined 50 years of experience with athletics and education.
He served as a coach for 25 and athletic director for 10 years at the secondary level and
has been CC-A's athletic director for the past 15 years. He oversees both the athletic
programs at CC-A and serves as the Dean of the Health and Physical Education
department. He has staff in both areas including administrative assistants, coaches,
assistant athletic directors, and faculty. He works very closely with the upper

administration and manages two budgets.

Judy. Judy has been involved in athletics her entire life. She was a basketball,
bowler, and softball player in high school and continued with bowling and softball in
college. She attributes her success in college to her athletic participation, “That’s what
helped me get through college actually is my participation in sports.” Immediately
following college she began working in an athletic department and has been doing that
ever since. Presently, she is the Assistant Athletic Director and Head Softball Coach at

CC-A.
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Marie. Marie is the Dean of Student Affairs at CC-A. She has been a collegiate
administrator for 25 years and involved in student affairs for over 15 years. She is a
staunch believer that involved students persist and do better. She believes in the holistic
develop of all students. She truly wants all students to learn and be successful beyond
CC-A. She believes in the value of athletic participation at CC-A having a positive
impact on the retention, development, and success of student-athletes. She attributes this

to the strong leadership provided by the athletic administrators and coaches at CC-A.

CC-A Student-Athlete Themes

Theme 1 - Athletic participation has a positive impact on academic
motivation, persistence, and performance. A connection between athletics, academic
motivation, and performance was discussed by every student athlete in this study.
Student-athletes indicated that coaches and administrators at CC-A consistently focused
on academic performance and motivation. During his interview, Kaden stated, "Overall
my coach is big on academics. The entire athletic department is big on academics. It's

the most important part. They have meetings and talk with us about it."

All student-athletes interviewed believed their athletic participation influenced
their academic performance in a positive way. Furthering this point, there was also
discussion on the importance of the NJCAA eligibility standards and how those standards
assist student-athletes with staying on track. Alexa explains how it impacted her

motivation and performance,

| know you have to have a good GPA | have never even gone below a 3.0. That

helps a lot of the girls stay on track. The coaches and administrators stressed it
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entirely. In basketball it's two semesters and you have to pass all your classes in
two semesters so if you weren't passing a class coach made sure in the winter you

had a class that was passable and you had your team helping you.

Four of the interviewees described team study halls and college and peer tutoring
as having a critical impact on their grades. They made statements that indicated study
hall enabled them to work together on academics, college and team policies forced them
to keep their grades up, it pushed them to go to class, and encouraged them to come to
school and maintain good attendance in class. Anthony describes his motivation to do

well academically and persist as follows,

| was different in high school where it was like as long as you pass you can play.
And then around you [at CC-A], you have a group of guys around you, trying to
get the best grades possible while still trying to play so it gives you an outlet
where you can get advice from them and them advice from you. Most of the
motivation to do well here was | was able to play here if I got good grades. But
even in the long run after this, if I want to go to another college or get a good job
they don't want to see a 2.0. If a coach from another school sees that he says, 'l
have another guy who can pass his classes and do the same things you can'. | feel
like that's a big motivation factor. The athletic piece of me moving on and them

seeing a higher GPA.

Similar to the above, all of interviewees described how academics was stressed by

coaches and administrators and was used as an incentive to get to the next level and

66



complete. Another example was found in the interview with Alexa regarding study halls

with struggling teammates who had to take winter courses during the season,

So we had like practice and after class they would come and then if they had
homework we would help them. | feel like Coach stresses it entirely because we
had study sessions. [The administration] gave us tutors. Math was like killing me.
Statistics it was crazy. | don't think anyone stresses it as much as Coach does.
She doesn't just care about the sport, she cares if you are doing well because she
does set you up to go somewhere else if you ask her. Like [student-athlete name]
is going on. She's looking at Rowan, all these other colleges and Coach is helping
her and she says | can't suggest you to these schools if your grades are not up and
that's kind of like how she helps out. She wants to send you there. She doesn't

just want to drop you off because you won her a championship and that's it.

There is a clear relationship to what the student-athletes describe and their
academic motivation and persistence. The coaches and administrators care enough about
their student-athletes that they provided study sessions, tutors, and used athletics and the
hope of playing at a four-year as a motivating factor for students to perform

academically.

Theme 2 - Athletics provides opportunities for interpersonal connections
with others at the institution that foster support, implicit respect, and
encouragement. The importance of connections that fostered support, implicit respect,

and encouragement were found as a theme throughout every interview. Student-athlete

67



connections were made with other student-athletes and students, coaches, athletic and

other administrators, and faculty across campus.

Athletic department connections. Every student-athlete interviewed indicated a
positive connection to the athletic department administrative staff. Student-athletes
describe that the staff developed meaningful relationships, assisted and mentored them to
be successful, served as a strong support system, provided guidance, set up tutoring,
assisted them through the academic process, provided academic advising as necessary,
assisted with finding work/study jobs on campus, and developed a sense of community
and family. Karen described her interactions with the athletic department, "It's been like
family you know. | can come and talk to them about anything. They are all open arms

to me."

Further into the interview Karen describes in detail the behind the scenes support
she feels the Assistant Athletic Director (Judy) and administration provided her. This
provides evidence for the connection, support, and respect that has developed which

impacts the student-athletes experience within the athletic department at CC-A,

She helps us with a lot of stuff. She does a lot of behind the scenes stuff and |
commend her on everything because if it weren't for her we really wouldn't be in
the situation we are in. She helped me when | came here get situated, get my
schedule right, benefit me around my school and work schedule like she just
helped me... [The administration] always took care of us and made sure we ate
coming from games, made sure the uniforms were washed and always ready for

us to practice in, even have our bags packed for us ready for us to leave and go to
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away games. They are really important. Especially [Judy] making our
schedules, making sure we take every class we need to take, making sure they

also transferable. They have been very important.

Coach connections. There were multiple connections to coaches described by
each student interviewed. The connections to coaches provided benefits for academic
support, motivation to persist, inspiration, and assistance with transfer and moving on to
the next level. Kylie stated that if it weren't for her coach, she would have not returned

after an academically difficult first semester in college,

If it wasn't for Coach | would not have come back to soccer after my first year.
He kept pushing me to get my grades up. He said he needed me there and like all
this stuff and he kept pushing me to go farther in my education so | would be able

to play soccer and he would be able to have me for a second year.

Alexa also felt very strongly about her connection to the coaching staff and was

inspired and felt cared about,

She is so inspirational and just cares so much for us and wants us to be successful
in life so | take her as a parent figure in that she is pushing us to do our best in
everything not just basketball but in school and everything else...I would
definitely say coming here my coaches, they would be my connection here. They
just like cared so much about me and my soccer coach still texts me asking me
how I'm doing... Coach gave me life advice. Inever got that from my high

school coaches.
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Anthony feels the coaches held key relationships to the players not only through

the sport but to also provide academic support and motivation,

The coaches do anything they can to help guys that are struggling because they
need guys to play. There are midterm and final grades so at some point, the
coaches talk to the professors and see the grades and make sure people are on
track and if they are not, what they can do to help... I think he was important
because he is a big, he's a good leader. He motivates us to do our work on time,
get our work done, be there on time, have a good time while we are there,
communicate with others. He really motivates us to do, push us in the right path
and he tries to do that and he's really helpful with the grades and if he sees
somebody struggling maybe in math, he tries to help them himself. If it's
something he can help with or gives them advice to hey go to this tutoring center

maybe someone there can help you.

Student connections. The student-athletes interviewed all described connections
to other students that had a positive impact on their experience. The most common
benefits of student connections were providing opportunities to explore the social aspect
of their experience, building strong friendships, connecting with and getting to meet
diverse and new people, bonding with teammates creating a family atmosphere, and peer

to peer support.

For example, Anthony described his relationships with members of the baseball

team as having an important impact on his experience,
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| would say they are stronger relationships where there are people to go to who
are around the same age range. They may not be going through the exact same
dilemma, problem, or life situation you are going through but there is always
someone there that can provide that support or advice you may need. My
teammates kinda help me out...You are introduced to a whole different group of
people who you may have not known where it's not like a 4 year school where
there are people from all over. Well, | mean we do have a few kids from all over
but most are from around this area. Even them, | am meeting people who are
close to my areas who if | want to when this is all over I can still be friends with
them, meet with them, associate with them but it does also give me the chance to
meet people. Like we have a kid from Japan that stays here and plays with us so |
do get chances to meet people not as much if I was somewhere else but I think it's

good because it builds strong friendships.

Alexa and Kylie attributed their ability to make friends, stay motivated, and do
well academically to their connections to other student-athletes through participation in

their sport.

None of my friends came here so I had like no friends. Being on the soccer team

I met so many girls and they were like so awesome. So we would hang out all the
time and do homework between the classes and it made it more enjoyable for me
because | am not that outgoing so | wouldn't just go up to people and be like,

‘Hey can I sit with you and do homework?’. I feel like they would be like oh look
at this weirdo like trying to sit with me so it definitely helped with me wanting to

come to school. (Alexa)
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When | came here | was afraid of making friends. So with soccer it gave me 10-
12 friends to start off with and even if I didn't like them | still had to be with
them. So seeing them around campus, like I hung out with them a lot more. So it
made me feel like I already started off with friends. So as other people who were
coming in as freshman | had one up on them. Where | was already prepared and
people knew | was on the soccer team and the basketball team so it was kind of
nice...My teammates for soccer. If anybody needed help they would help. If
anybody needed a calculator or USB or something or someone needed to help
with revising an essay, someone would always answer and be there to assist to

make sure you got your schoolwork done before anything else. (Kylie)

Summary. The student-athletes participating in this study describe connections
with the athletic department staff, coaches, and other students that fostered support,
implicit respect, and encouragement. They described support and implicit respect from
things as simple as borrowing a calculator, working together in study groups, asking
advising and academic questions to coaches and administrators, and an overall feeling of
belonging and family. Support and implicit respect are evidenced through the
descriptions of meaningful relationships the student-athletes make with people that assist
in reaching a common or understood goal. Examples of encouragement also permeate
the interviews as coaches and staff are consistently seen attempting to provide
meaningful encouragement to student-athletes and even at times student-athletes

encouraging each other in the athletic realm, classroom, and beyond.
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Theme 3 - Balancing academics and other responsibilities with athletics requires
sacrifice, however, it provides opportunities to learn how to effectively time manage.
Alexa describes how much she has sacrificed to participate in sport and the amount of
time she has dedicated to it over the past few years, however, ends with how the

drawback has ultimately helped her in the long run,

| always put sports before anything else. 1've missed vacations, parties, a wake
once just because | put sports ahead. | look back and I regret it | guess, but being
happy playing sports, that's what | wanted to do at that time. | did miss out on a
family vacation to Cancun. Like, who picks sports over that?! So | guess that is a
drawback, that I didn't get to spend time with my family and my friends get mad
when | say that | can't hang out because | have homework to do and | don't want
to be tired for tomorrow and like they get mad at that but in the end | feel like

sports help me. They help me stay on track and that's what | need in my life.

Karen describes the importance of balancing work, school, and athletics, "Oh it's a
lot of time. It never stops. | also work so I'm on the move daily. If I'm not at school I'm
in the gym and if I'm not in the gym I'm at work." Kylie agrees with the difficulty in
balancing academics, work, and athletics, "It's definitely hard to time manage because
playing a sport you have to dedicate most of your time to playing a sport. So financially

it has been hard because | can't work."

The competition at the collegiate athletic level requires a lot of sacrifice to be

dedicated to practice on top of academics in order to be able to compete. Anthony said,
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| would say that the real drawbacks are your time commitment. In order to be
committed to this you have to put in a lot of time where some people may not
want to put in that full however long it needs to be to do it. | think that's the
biggest drawback is the time but you have to put it in, in order to compete at this

level.

Kaden describes the difficulties watching his friends be able to choose what they
want to do in their free time. They can party and have the experience of a social life. To

compete in college athletics you have to be willing to sacrifice things like that. He states,

| think some of the drawbacks are, | have friends that are and aren't athletes, some
of them that aren't athletes definitely are not more sociable but they are able to
kind of do what they want. They can afford to go out late at night and party,
fraternities, sororities as compared to when you are in athletics especially
wrestling, you need to be on the ball and doing what is right for you. It's just kind
of a strict regimen as an athlete. Compared to if you are not an athlete you have a

little bit, you can choose, you have more free time.

The student-athletes all indicated that the sacrifice of time was the biggest
drawback to being a student-athlete. In general, balancing work, family, life, academics,
and athletics was extremely difficult, however, many of the student-athletes indicated that
despite the sacrifice, it forced them to learn how to effectively manage time to meet all

the expectations placed on them both in and out of the classroom.

Theme 4 - The athletic experience at CC-A provides opportunities to develop

soft skills and learn lessons as a result of participation. Student-athletes commented
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specifically about their growth and development in a number of areas as a result of their

athletic participation. These areas are outlined below.

Communication. An impact and lessons in communication were had and
discussed throughout interviews with all of the student-athletes. Athletics was seen as
assisting with their growth as a social being and communicator. Student-athletes
consistently commented on how athletic participation forced them to communicate with
many different people including coaches, teammates, administrators, opponents, officials,
and professors. They learned how to communicate particularly with different groups of
people in ways that they never had in the past. Anthony describes his growth as a

communicator,

I would say coming out of high school even in this interview for instance |
wouldn't have spoken as well. | would have been a little bit more apprehensive
figuring out what | have to say. It forces you, you need to communicate to do
well at this level. It forces you to become a better communicator. Like say | am
turning a double play or working with somebody I tell them where they have to
get the ball. If they bobble it and I see they are not going to make it to that base |

have to communicate to them what to do and vice a versa.

Confidence. Every student-athlete indicated that their self-confidence grew as a
result of their athletic participation. Not simply their self-confidence in their sport but
socially, academically, and in other aspects of their life. Kaden describes the growth of

his self-confidence within sport,
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You win a match or you beat a good kid it's a great feeling for all the hard work
you put in and knowing that it's paid off. It gives you a huge boost of confidence.
Even when you lose it's not detrimental. You learn how to deal with that and you

kind of learn how to get better from it and keep working harder and smarter.

Anthony provides an example where he has gained confidence with his ability to
be successful academically while still balancing his sport. He describes how he has

realized that he can push himself further than he thought,

| think it's shown me that | can do more than I think | can. Even, yea in that
aspect | can do more than I think | can do. Like for example everyone says oh my
God wow that's a hard major, and it is a hard major and doing it along with
baseball is even harder but so far I'm doing pretty well | am able to timeline it and
do pretty well, so even in that aspect it's show me | can do more than what my

mind may be telling that I can do.

Discipline. This was another common theme among all student-athletes that their
participation had an impact on them becoming more disciplined individuals. Karen
describes discipline as one of the most important things she learned from her athletic

participation,

Socially as well as maturing, it made me much wiser and know that | can't just go
out and do anything like maybe | have friends that go out and party and | know |

have a game the next day. It taught me discipline and definitely matured me.
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Anthony provides a good example of how discipline through his sport can be
applied outside of athletics particularly in the workforce. He describes the importance of

being on time, working with difficult people, and meeting deadlines. Anthony says,

If you are going to a job interview or you have a job already, you don't want to be
late, there's going to be people there already, you're not going to be the only one
working there. You have to work with them and get along with them even if you
don't like them you have to learn to do it. So it [athletics] shows you how to get
stuff done especially it helps you with timelines knowing that hey | might have
practice this night so | have to get something done before that or I have practice

these two days my only free day is in between | have to get my work done there.

Leadership/Followership. Student-athletes all indicated they were provided
opportunities to develop and grow their leadership and followership skills through their
participation. Some felt they learned to lead vocally while others indicated they led more
by doing. Every student-athlete described the impact being an athlete had on their
leadership skills. Further, every student-athlete described the importance of knowing
how and when to be a follower and listen. Kylie provides a good example and
commented on her development as both a leader and follower and how her experiences
with each varied by sport. She describes how she learned to both lead and follow. As a
soccer sophomore captain she was looked upon to lead, however, as a latecomer walk on
in basketball she had to learn to be a follower and listen to learn the plays, etc. She

describes this leadership dynamic below,
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A better leader with soccer definitely. | was chosen to be captain most of the
games. They chose two each game depending on how you did at practice.
Because | was a second year player most of the players listened to me more than
someone else and if something was happening they would come to me and ask me
what they could do so | feel like | led them even though we didn't make it far like
to nationals and to stuff like that. | feel like | was a good leader there. As a
follower like with basketball my sister would come up to me and tell me you are
doing this wrong or that wrong and this is what you need to do and to learn the
plays is difficult to me because everybody already knew them and | was coming
straight out of soccer so they already had scrimmages and practices and | came in
right after my soccer season so | didn't even have a break and | was expected to
know the plays and you had to just jump into it and start to learn in order to play

in the games.

Maturity. Every student-athlete indicated they grew and matured as a result of
their participation in athletics. Whether it was learning to work with people and socialize
with those different from them or helping them grow and mature as an academic,
athletics was seen as having a direct impact on maturational growth. Kaden describes

how he matured in all aspects of his life and attributed it to his athletic participation,

I have matured so much since freshman year being here in all aspects of life just
being a person in all aspects of my education. I think that's one of the huge things
that happens when you play a sport in college and you continue your education in

college. You mature a lot.
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Karen provides evidence of how athletics helped her mature and grow socially

through teaching her discipline and self-control,

Socially as well as maturing. It made me much wiser and know that I can't just go
out and do anything like maybe | have friends that go out and party and | know |

have a game the next day. It taught me discipline and definitely matured me.

Perseverance. Another theme that permeated every student-athlete interview was
perseverance. Athletics seemed to impact the ability for a person to respond positively to
setbacks and work harder when things weren't quite going their way. Kylie remarked
about how she learned to respond and keep a positive attitude even when things weren't

going her way,

Definitely to keep fighting even when you are losing, even when things look like
they are not going to work out for you to just keep pushing forward and there is

always a way to win in the end.

To further this point, Kaden describes the impact athletics has had on his ability to persist

and push forward even when he feels like he can't,

It definitely helps you when you are really tired it just helps you build character.
Getting through those really tough practices especially when you are not feeling
too well which happens during wrestling season. You are not always going to
feel your best. It's like life, you are not going to always be in the best situation
but you have to do your best to do what you can and keep going. Keep chugging
along...[I learned] how to deal with setbacks. One setback isn't the end of the

world or one bad thing that happens to you isn't the end of the world. Even if it
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does, the sun comes up tomorrow and there are always ways to fix things. You
can always fix your situation no matter how bad it is or how stressful itis. You

can always improve yourself and your situation.

Self-Control. Student-athletes indicated that their self-control during difficult
situations improved as a direct result of their participation in athletics. Alexa had a great
story of how her self-control, particularly when she was under pressure, grew as the result

of her participation in basketball,

It did teach me a lot about that [self-control] especially in my first year at
basketball when some of the girls would yell at me, | would yell back. Coach
came up to me one day and was like you know you have to stop that because | am
looking at you to be a captain next year and you are kind of like the third captain
now and you have to somehow resolve this without screaming back at them
because some people do take it differently. This year | understood that more and |
was the resolver of problems. If they ever had a problem they would come to me
and 1 would try to talk calmly especially in games when you are down you just
have to talk calmly like, okay everyone relax we got this it's 0-0 let's take it from
there. | changed and stopped getting mad when they were yelling at me. |
understood they weren't just trying to put me on the spot, after the talk with her, I
realized they were yelling at me because we want to reach the same goal and |
was obviously just doing something wrong. So I needed to fix that. So rather
taking it as they were screaming at me | took it as criticism and that | needed to
take that criticism and fix it and turn it into something that would help the team

out.
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Teamwork. Every student-athlete interviewed talked at length about the impact

athletics had on their ability to be a team player. Anthony describes his experience,

| feel that being a student athlete promotes teamwork and helps you work in teams
better...I think that's a big one because being part of a team now, a big part of
being successful as a team, is working together and that transitions over to a job.
Say you are working on a team at a job, in my case say you are designing
something, you can't have say one person does this part and another does
something else. Two bolts don't line up. You need to have good teamwork on

that.

Kylie describes her experience regarding teamwork as part of the soccer and

basketball teams and how the players learned to stick together no matter what,

Always being a team player was definitely a big thing. And if someone were to
get penalized for something it wasn't just one person you had to go as a team. So
if one person is yelled at everyone is punished so it kind of makes you work better
together. It's the same for basketball so if one person gets in trouble and isn't
giving their all in practice or one of the things we are doing everyone has to do
suicides, it's not just that one person. So | guess teamwork and sticking together |

definitely took that away from it.

Time Management. One of the most prevalent themes was the ability for student-
athletes to practice time management. Numerous times it came up that the interviewees
had to work hard to manage their time to stay on top of their work, school, athletic, and

life commitments as indicated in Theme 3 above. Many times they pointed that it had
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positive effects on as they had to compartmentalize and plan to use the little time they

had in the most efficient way possible. Kaden spoke to this in his interview,

I think you learn as far as education goes to manage your time and your workouts
and stuff... When you are not a student-athlete you have more free time. You
don't have to go to practice every day or have competitions on the weekend so |
think you just as a student-athlete have to really | don't want to say you have to
really budget and plan out your time well with studying. As an example, before
this I have a lab report due tomorrow so after my class | just went into the
computer lab, did that and finished that up. | knew | wanted to get it done before
practice because | knew after practice | would be tired so it's just one less thing
that [ have to do now... When you are a student athlete you have to focus on
education and athletics. A regimented schedule helps me with my grades. Just
having a spare hour to study or get a worksheet done or start homework before
practice so after practice you don't have as much it makes it a whole lot easier.
Just like you have a set schedule, so like I have class here and I can do some of
my homework between class and practice and then after practice I can finish my

homework and just relax the rest of the night or do another workout.

Summary. Student-athletes described the opportunity to develop skills such as
communication, confidence, discipline, leadership/followership, maturity, perseverance,
self-control, teamwork, and time management as a result of athletic participation.
Student-athletes view the opportunity to develop these skills positively. They also
discuss the importance of the quality of the coaching staff and administrators, the level of

competition, the satisfaction level of other student-athletes, the lessons learned through
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participation, the connection to faculty, and the importance that having the ability to

compete in intercollegiate athletics has had in their lives overall.

Theme 5 — Community college athletics provides postsecondary opportunities
for students who may not have considered college as an option. Every student-athlete
described some form of life circumstance that made getting an education difficult. Most
were financial related but some were personal and family related. In every circumstance,
these student-athletes saw athletics and community college as a way to provide them the
foundation and a path to an education that would not have otherwise existed. Karen
described her experience of coming from a depressed area where many people didn’t go
on after high school to get an education or do positive things. She attributed her
participation in basketball at CC-A as a way to get an education, make a positive future

for herself which ultimately saved her life,

| think that basketball saved me and saved my life. Without it | wouldn't have
went to college because of the cost and all the people that are in debt. Basketball
| think saved my life. | think it saved my life. | come from a background where
there is not a lot of positive things around me and | know a lot of people around
me that just don't go to school and it just helped me. Around my house people
know who I am and they motivate me because they tell me I'm like the only
person that is doing something positive coming from where they are coming from

so they support me.

Kaden also describes his experience of not being financially sound and having to

support his mom through medical issues. CC-A was not his only option but it provided
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him the opportunity and support to do the best he could with his personal family

situation,

There was a lot of other colleges communicating with me and trying to recruit me.
The big problem was for me was financials. Financials were a big part of it. | live
in a townhome and I live with my mother and my brother, my brother is older
than me he is 24/25, but so year financials was the biggest part... A big factor was
my mother is sick so I didn't want to leave because my brother commutes to Kean
University. | didn't want to leave it all on them. She has liver disease she
recently got a liver transplant. That was a big factor. | wanted to stay at home so
| could still help out my mom. That was a big factor. Staying at home, sleeping
at home, being able to help my family and stuff, the education was solid here, and
| knew the wrestling team had a pretty good program going on and then once |
found out that [CC-A Wrestling Coach] was the head coach here it definitely
helped me because he is one of the best coaches around...!I think I'll always
remember my time here from the life lessons that | learned just from getting the
education and continuing my athletic career here...My coaches for sure. The
athletic department here, [Judy] and everyone | think they are great. They try to

help everyone as much as they can. They've helped me a lot too so.

Athletics itself provides motivation for some, such as Karen, to attend college and
work towards a degree. Athletics provided a pathway to an education which was
something that in her community was not the norm. For others, such as Kaden, athletics

at the community college was the only option. Personal circumstances with his mother
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paired with the desire to continue playing baseball made community college his only real

choice.

Theme 6 - Student involvement in extracurricular activities, not just athletic
participation, is viewed by participants as valuable because it helps with
relationship development, social and academic support, and general college
knowledge. Every student-athlete interviewed had something positive to say about the
importance of students being involved in extra-curricular activities. Anthony comments
on the important of student involvement and how it creates opportunities to be more

social, work with new people, and prepare for life,

I would recommend that people get more and participate more in athletics and
clubs because even though people see it as a community college and are going
there for school, there are a lot of extracurriculars you can do here. Whether it be
academic or athletics there are all sorts of clubs. I think it pushes you to be bigger
than yourself to go out and meet people you haven't met before. Being willing to
work with all different kinds of people. You see all the different people in the
world how different people process different things. It helps you prepare for what

may be out there.

Karen describes how getting involved has helped her build relationships with
others that have become like family, "Yeah I think people should get involved because it
will help them get relationships with people. It creates family and you will always have a

bond.".
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Kylie believes that getting involved helps provide opportunities for people to

know what is going on around campus and to get to know the college and community,

| think it's important to know what your college is about and what goes on at your
college so if you are not involved in a sport you should definitely get involved in

something else. | was looking into a club my freshman year and if I didn't play a
sport | was definitely going to get involved in a club because it's important to

know that is going on around campus.

The benefits of involvement discussed include developing relationships and
making friends with new people, getting support outside the classroom from peers, and
getting to know the college. Every student athlete interviewed had nothing but positive

things to say about getting involved in extracurricular activities.

Theme 7 - Student-athletes choose to attend CC-A primarily based on
affordability, opportunities to participate in athletics, distance from home, and the
academic reputation of the institution. The two most prevalent findings related to why
students chose to attend the institution included the ability to participate in intercollegiate
athletics and the financial benefits of starting at a community college. While the distance
to home and the academic reputation of the institution were also important factors every
student-athlete indicated they would have most likely attended elsewhere if the institution

did not offer athletics and that financials were a deciding factor.

Kylie stated, “If they didn't offer athletics I would probably try to look

somewhere else.” Kaden also commented on whether he would have attended without
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athletics being offered, “I don't think I would have. I would have attended a closer

college to me. The deciding factor was that I wanted to wrestle.”

The affordability of community college seemed to be a very important selection
factor for all those interviewed. Nearly every student-athlete commented that the choice
essentially came down to financials and what their family could afford. Alexa

commented on why she chose to attend and said,

| actually got accepted into Ohio State and it just came down to money...I really
wanted to go to a four-year first but my brother persuaded me to come here and
my parents were unemployed at the time. | got financial aid to fully go here so
this seemed to be my only choice although I would have rather gone to a four-

year school but we just didn't have the money at the time.

Affordability and the opportunity to participate in athletics paired with the
distance from home and reputation of the college seemed to be the most important

selection factors described by the student-athletes interviewed at CC-A.

CC-A Administrator Themes

Theme 1 - Athletic participation paired with academic support is perceived
by administrators to improve student success. Every administrator indicated the
importance of a focus on academics. Academic support such as study halls and tutoring
were highlighted. Marie highlights the importance of making academics a focus in

athletics,

87



Again, it is stressed at the beginning of each semester and even during the course
of the semester the importance of grades. There's a conversation about, okay,
where are you with regard to, you know, midterms and then finals. We're not
trying to wait until the end of the semester where we're saying well how did you

do and you say you failed out. Then it's too late.

Judy describes her interactions with student-athletes, progress reports, motivation

and recognition factors, and how she stresses the importance of academics,

They are and it's by the coaches and by me when they sign eligibility. I tell them
what they need to do and they need to go to class...They also get a little extra
support within the department with academic progress reports...Most of our
coaches do stress that academics is important. We have a team GPA award both
male and female that | go through. And it can be competitive at times. | know
that some of our teams take pride and I stress that and they want to be the ones at

the end at the banquet you know winning that award.

Judy goes further and describes how athletics motivates students to do better in
the classroom. She describes how academic performance directly impacts the ability to

participate,

An athlete has motivation if they don't get the grades they can't continue playing
where the general population, maybe some have a scholarship that they need to
keep their GPA up for or their financial aid or the other programs so they are
different. They are similar to the athletes. So just the general population, what

motivation besides themselves or just their family do they have?
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Academic advising assistance is a support offered by the athletic department at
CC-A and handled by Judy. Advising is a critical piece of student-athlete success. Tony
describes how advising plays a critical role in the athletic department at CC-A in assisting
students with meeting the requirements of satisfactory academic progress and NJCAA

compliance standards,

We do advising here. We have a general coaches meeting during the month of
August just before the students come out and we introduce the new coaches and
the old coaches and we talk about how the administration here, both [Judy], my
assistant, myself and [staff member], the other assistant, that if they if any of the
coaches have any students that have some questions or if the coaches have some
questions about students, you know, if the coaches read something here and
they're not sure of things, that they can send them in to us. And | do see some, but
[Judy] does a lot of athletic advising. She'll say well, you know, depending on the
circumstances, to see let her or someone else look at the documents and see where
they stand and speak to them. So that would be along the lines of advising. And
that's during the year, too. Not just at the beginning of the year. For example,
with the in between the sports now, basketball and wrestling so there's advising
whether any of them need to go to winter session, or now their programs, they
have to, if you remember, they have to be registered as full time students already

for the spring term.

Judy describes her role as an academic advisor as being critical to the athlete’s

academic success,
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| believe it helps them time manage and do better in classes. They also get a little
extra support within the department with academic progress reports. | actually do
a lot of advising and | can help them out with their scheduling and advising and

make sure they are on track and they get a little bit more of a personal touch with

that.

Marie describes the impact on retention and persistence for student-athletes and

those involved in clubs and organizations on campus,

We've had some students we may see that are going by the wayside. We don't
just say, uh-huh, you know, just let them go. We make sure we draw them in and
see if there's some way we can work with them, but to make them whole again,
some students have to sit out maybe for a semester before they can play again, but
we work with them to make sure, okay, well maybe you need a tutor. And maybe
you need to talk to somebody because there may be some other things that are
going on...We don't let students just fall by the wayside, and [Tony] does a
wonderful job with his program of assisting all the students. | don't think we
leave anybody behind...They know that we care, they want to come to CC-A and
participate. Even if that means for some of them, they have to work on getting
their grade levels up before they can participate in this sport...Students involved

in clubs and organizations are retained.

All administrators interviewed agreed that athletic participation has a strong
impact on student retention and persistence particularly during the first year of college.

The risk factors for students differ by sport according to the athletic administration and
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thus administration takes steps to be strategic in their interventions for students in these
sports and educate the coaches accordingly. Coaches are seen as positively impacting

retention and persistence.

Theme 2 - Administration and coaches are critical in creating meaningful
experiences for student-athletes through modeling appropriate behavior and
providing support. Marie indicated the importance of athletic administration being role

models for the students to make the athletic learning experience valuable,

So the athletic director 100 percent has to be a great role model and we have that
here because they set the tone for what happens each semester, and also to have
the staff that follows suit. Everybody's not perfect. There's nobody perfect on
this campus, but I think we are pretty close to having great role models for our
students...We all try to provide and present ourselves as really good role models.
We have like zero tolerance for a lot of different things and as I said we try not to
because this office is also the judicial office as well, we try not to be punitive.
We try to have every incident, unless it's something that we just can't avoid, not
be it be a learning lesson as opposed to something that sets them up with a record

or something like that.

Both athletic administrators point to the importance of coaches in the
development process of the student athlete. Hiring the “right” coaches as well as training
them to be effective at supporting the student through the development process is critical.

Judy describes the importance of the coaches to creating a valuable growth experience,
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It starts with them and the how the program is run in day to day operations it all
stems from there down and you are sending a message to your staff on how you
are going to conduct your program. From how they behave to how they practice
to games and how they present themselves every which way it all stems from the

coaches.

Tony gives some insight into the importance of the head coach and how he values
and teaches them to provide appropriate coaching and advice to the student-athletes in the
right situations and time. He particularly discusses how he interacts differently when
them based on the situation but ultimately values their methodologies, sport knowledge,

attitude, and the impact they are having on the growth of the student-athletes,

I've let some head coaches go that I didn't particularly care for their methodology,
their background, their technique, and part of the reason is not that they didn't
know the sport...It's their attitude, their motivation. It's their technique. | mean, |
just had a conversation with my basketball coach, the young one, who was
spending too much time yelling at them, and at this time of the year when your
numbers are down, you know, yelling is not the best way to get the most out of
them. The ones that you have there are the successful ones academically and so
on. Successful in the sense that they're still in uniform there. Where the other,
you know, starting five may now be ineligible so now the techniques are
important with a head coach. So, you know, I do you do get an idea of people's
personalities, you know, you'll get an idea of my personality and so on. You may

not agree with it. You may not you may want to know how to make it better, but
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it's important because they're affecting, you know, a number of individuals, young

individuals. So to me that's important.

There was a general hierarchal theme surrounding the idea leaders as role models.
Marie, the Vice President, describes this about the athletic administration, Tony and Judy,
who in turn describe the importance of this for the coaches. Administration allude to the
importance of the values, methods, and ideals aligning within each level of leadership in

the athletic program.

Theme 3 - Athletics provides opportunities for interpersonal connections
with others at the institution that foster support, implicit respect, and
encouragement. The importance of connections that had positive impacts on the
student-athlete experience were found as a theme throughout every administrator
interview. Connection themes included the links between students and
administration/staff, the athletic department, coaches, counseling staff, faculty, and other

students. These will be further discussed in sections below.

Administration/staff connections. A number of references to the importance of
the student-athlete connection with administration and staff was made by all
administrators interviewed. Marie even finds ways to keep an open door to connect with

students,

| want to say the accessibility to the department, to me. | have on occasion met
with student-athletes and I'm thinking of a time when we did have an issue with
the women's basketball team where, you know, 'cause what we try to do is not be

punitive. We try to present a learning experience for students. So the
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accessibility to me is always there. Whether students continue want to come in
individually or because there is an issue that we need to talk about collectively,

we have done that.

Tony describes the importance he feels and how he is able to build his
connections with students at the beginning of the semester when the students are most

open to seeking out help,

The best time of the year | like in my job is at the beginning of each semester
because that's when students want something, you know, administratively so they
come in to see me. And that's when | speak to them more, you know, | used to be
a dean of students, you know, at a high school. Not a dean like here, but it dealt
with discipline, you know, you dealt with students all the time. And that's more
enjoyable because I felt, and I still feel, that that is when you're able to project,
able to give a little bit of yourself to students and you're willing to actually listen
to them, and that's important... What else have we seen. I think just speaking to
them on a one on one basis. | see a difference in a month or two where you can
actually have more of a conversation with them, you know, not necessarily
personal, but to be able to have a conversation with an athlete and someone who
to them is, you know, the boss or the administrator. And you can talk about

different things.

Judy believes the connections the student-athletes form within the athletic

department staff are critical to their growth, development, success, and retention. The
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more connections they build, the more people that support them through their journey at

the institution. She says,

| think it's the staff that they interact with in our building. For example our
equipment people they interact with them day in and out. You know getting their
laundry and their uniforms and stuff. Then I notice, ya know, can | borrow the
microwave | need to nuke my lunch and whatever else. | need this extra wash
today can you help me out. They get an extra bond with the staff besides just the
coaches and administration... I do sometimes hear them [the staff] say you know
you gotta go to class so they do send that message in their own way because a lot

of them are kind of in a friend relationship.

Judy continues and discusses the importance of the athletic administrator
relationship with the student-athlete. The student-athletes need to see you visibly
supporting them. This shows you care. Keeping an open door policy is a must and
developing meaningful, supportive relationships helps the students know that they can

come to you. She states,

I think it can be important but they [administrators] need to be visible with an
open door policy. Iam here. The student athlete if they see you are at games and
care | think they respect and embrace you more. If you are not visible to them
then there is a disconnect...I would like to say I develop meaningful relationships
with my players and other teams. I've helped and recommended for jobs and
everything else then they come back and work here the ones | know I can trust. |

like the athletes that work, because then I can hold them more accountable.
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Coach connections. The connection the coaches’ form with the student-athletes
is viewed as critical by all administrators interviewed. Judy describes the connection
between student-athlete and coach and how it differs at a community college vs. a four-

year institution,

| think they are more of a mentor and more of a parental figure at times because
of the life and the type of kids we get here. They are not a coach just about the x's
and o's and shut it down. These kids come with a lot of issues and a lot of times
you are a psychologist, a parent, a father/mother figure, whatever. At a four-year
they don't have that as much, they are usually. If they are at a junior college they
are usually here for a reason, whether they didn't have the grades to get it or they
weren't mature enough or ready. Where at a four-year school those kids are living
away. The parents have guided them in high school to get there so they have that
support where | think at this level the kids need that extra support that the coaches

have to give them.

Counseling staff connections. A distinct theme was seen at CC-A from the
administrators of a connection to the counseling staff at the institution. CC-A
administrators described utilizing proactively their counseling staff as advisors for the
student-athletes. Tony describes how he introduces counseling to the students at the

initial all athlete meeting,

It's at the very first week as | said. The coaches are there. 1 also bring [name
redacted] from counseling and he introduces himself. He spends a few minutes in

telling what his services are, why he's there. He had, I think he played basketball
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in college. I'm not sure if that was the sport he played, so he let them know that
he is aware of what the responsibilities will be, you know, the workload and
things like that. And, you know, again by doing that, by giving some material, by
giving cards, his own business cards to it, you know, we could have the first
meeting like this, we could have 200 people there. So it's an introduction the first
week, especially, you know, to the first year student-athletes, but also as a
reminder to the second year that these people, you know, or this person or the

counseling is there for them so he's good that he never misses anything.

Marie also supports the importance of the connection between the counseling staff
and the student-athletes. She describes the importance of the Athletic Director getting

counseling involved with the student-athletes to create a proactive connection,

| also want to say that Tony also gets the counseling department involved. In the
beginning of each semester they meet with [counseling staff member] who meets
with the athletic departments. | mean, the athletic teams and they talk about
what's the goal for the semester, and clearly he does step in to provide any type of
intervention, should we see a problem arising, so that before it gets to a head,
we've already resolved it... He also does go down and, you know, that rah, rah
kind of conversation at the beginning of each semester, to talk about the

importance of grades. Just as important as winning the game.

Faculty connections. Student-athletes are seen to develop connections with
faculty that other students just don't have as a result of their participation in athletics.

Tony describes this,
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We have several faculty members that are interested in baseball so when they get
a baseball player, they talk more about it, and it starts to talk about, they start to
have another relationship than they wouldn't, just about history of Western
Civilization or something like that...Then there is a conversation between the
faculty member and the coach. You know, again, keeping in mind they're not
asking any more questions, but there's just something that makes one student
stand out than another student. Than the other 20 students in the class. So that

proves helpful.

This connection between student-athletes and faculty is corroborated by Judy.
She describes how this connection can be formed simply by the students being in the

building more than others,

There is the bond with some of the faculty and staff here. The added
opportunities, you know I hired some athletes to work in the building and that
creates some opportunities for them elsewhere on campus and stuff. | think they
get an overall love for the campus and for the college more so than if you are just
someone coming in and out and doing classes. The more you get involved in

campus life, the more you have a bond to that institution.

Other student connections. Other connections that administrators see is that
between the students. Athletics creates an opportunity for students to connect on levels

that wouldn't be possible elsewhere. Tony describes this,

So here with the facilities here or even a lot of our classes are in this building, too,

so they do get to socialize in between during the breaks and so on. So it is
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important that they have something like this...It's allowing students to deal more
with people of the same age group. They deal more with people from different
environment or from schools in Pennsylvania where they wouldn't normally, may
not have that experience. They're going to possibly if they do well, could be
travelling somewhere even further. Our baseball team is going down to Myrtle
Beach in a few weeks, so these are experiences that many may not have. So it is

important.

Summary. Connections with other students, coaches, staff, administrators,
faculty, and counselors were described as an important part of the athletic experience by
administrators. These connections were seen as having a positive impact on student-

athlete integration, persistence, development, and performance.

Theme 4 - Balancing academics and other responsibilities with athletics can
be a drawback to participation. By far the largest drawback identified by all
administrators was that related to the amount of time a student must invest to be a
student-athlete. Many students have commitments to other areas of their life including
academics, work, and family that they must find ways to balance with athletics. Tony

describes the typical athlete encountered at CC-A,

The time...the type of student that we have here, and it may be other places, too,
this in my opinion, this is more of a blue collar type of situation. The towns or a
lot of them are what | call blue collar. They're workers. They come from families
that are still working. So many of these students are working...to help pay for

their tuition, to help pay for the normal things. Maybe something with the car or
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insurance. So they're trying to work with the schoolwork, the athletic part of it,
the teamwork and also with just, you know, paying the bills, you know, not house
bills but bills, you know, for the things that | had said. A lot of them do help with
their tuition payments so they have a busy day, you know, and it is college...
Drawbacks in the sense that they really have to learn how to manage their time,
and it's not an easy thing to do. Whether it be a student athlete, whether you're an
adult, or a family man. It's hard, you know, you are a teenager or you are 18 or 20
years old, you do have the other students or you do have your other friends at
home that may have more time, more free time possibly than you do, so you need
to be, you need to be more structured, even though you may not know that, and
that makes it more difficult...It's something that makes it more difficult, you

know, to mature.

Judy agrees with this and describes the time investment student-athletes must

make to on top of their studies, work, and family commitments,

It's like a part time job. It's at least 20 hours a week that they are putting in and
don't add travel time to that. If it's a week where they have three road games
that's a good 30 hours a week that they are sitting here putting the time and effort
into...Getting back late with travel and getting up early for class. That's the only
thing. Whether you are at a two or four-year that's the same drawback. To me

there is nothing better than being a student athlete.

Marie corroborates this as a drawback in her description of possible drawbacks of

being a student-athlete at CC-A,
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Some might not have the, | want to say the wherewithal or the maturity to be able
to balance the athletic side of the house with the academic side of the house. You
know, you have to have a sense of maturity to understand how to manage time in

order to do both.

Two other drawbacks identified by individual participants but not discussed by
others include special treatment for student-athletes (Judy) and that sometimes the focus

is placed on athletics above academics (Marie).

Theme 5 - The administration strives to assist student-athletes growth and
development of soft skills. Administration all commented that they do their best to
provide meaningful experiences for the student-athletes and that for the most part, they
are doing that. They believe they are helpful and caring as well as provide an open door
for the students to ask questions or get assistance with just about anything. Tony
describes what he sees as his part of being welcoming and providing a positive

atmosphere to the student-athletes within the department,

I like walking down a hall and saying hello to people and most of the time | don't
know. The faces are familiar, but I don't know who they are. So it's good, it's
good to be positive. | always invite them to come into the office here if they have
a question. And someone here could possibly help them or we can send them
someplace where they can get help. But I tell them that, you know, we're not
going to do everything for you. You're an adult. You're a young adult. You got
to do something here yourself. This is not high school anymore. And you have

responsibilities.
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Judy mirrors this sentiment and believes it is important that the student-athletes
find their experience meaningful. She adds that the student-athletes are given
opportunities to learn important lessons and the administration try their best to provide an

environment where this can happen,

The lessons on what they can take into a job on how to get along with others
whether they don't like them or not if they are on a team well that could be the
same person you have to work with day in and day out next door or they are on
your team your work team study. You are going to have to deal with that and
learn how to deal with good and bad relationships that take you through the rest of
your life. You are going to learn how to succeed and fail and you can take lessons
out of that whether personal or work related...It depends on the crowd they
decide to follow. They can step up and be that person that wants to have the ball
at the end of the game or they could become the follower at the end of the bench...
it's a decision and they learn from that...I think they can learn from their mistakes
and learn the type of person they are if they are willing to embrace it...[I think
they describe their overall experience with the athletic department as] helpful,

willing, they want us to succeed.

There were a number of soft skills and areas of growth that administrators
believed athletics participation at CC-A had an impact on. These are broken down and

described in more detail below.

Community service. Each of the three administrators described the importance of

student-athletes participation in community service. Service learning and the idea of
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giving back was described by administration as valued and an important part of the
student development process. Judy would like to see more teams get involved in

community service,

That's one thing | wish we would be able to get our coaching staff on board with
is going out into the community a little more and promoting that a little more.
The champions of character award has brought this into them a little more. | have

some coaches that will try on their own.

Tony and Marie both made mention of some of the activities the teams took with
volunteering at a nursing home and to raise funds for breast cancer awareness. There
seemed to be a great appreciation for these types of activities and a value placed on them,
however, not all teams were required to participate and only those that did were able to

grow as a result of their experience.

Confidence. All three administrators believed that self-confidence grows directly

as a result of athletic participation. Tony describes this and uses wrestling as an example,

Yeah, the self confidence is that you're able to participate, you're part of a unit,
like I said, of the team. Self-esteem, you know, it's like wrestling, that's more of
an individual sport. There what you do is you, you know, it's totally just you, and
if the other opponent is if you're better than him, you know, that's one thing at that
point. If he's better than you, it is it gives you some confidence in what you can

do and what you need to do, you know, in the future to make yourself better.
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Discipline/Integrity. All administrators believed that athletic participation had a
direct impact on a student-athletes discipline and integrity. Tony describes this and

relates it to team dress codes, rules, and standards for representing the athletic program,

I think so because we tell them how to dress, if you know what | mean. If they're
going to a game, they're going to be in their travel uniforms. And we tell this to
the coaches, too. You're going to look as a team. You're going to look as a unit,
you know, and you're representing the school, but just as important, if not more
important, you're representing yourself. So the behavior, whether it be getting on
and off the van, whether it be going into a restaurant, you know, is important.
And that's a learning situation to us. Behavior, you know, the language or lack of

language and things like that, yes, it does make a difference.

Leadership. Administrators all agree that participation in athletics inherently
assists with the growth of student-athletes leadership skills through providing the
opportunity for students to practice leadership in a safe, monitored, and controlled
environment. Marie believes that leadership is one of the top opportunities for growth for

student-athletes at CC-A and she is extremely proud of that. She states,

There are some that rise to the top and there are people that are just followers, but
I do think it does especially at a community college set them on a course that
hopefully when they move forward will help them develop into a leader and it
doesn't have to be a global leader that we hear about, but that can, you know, take
the lead on certain things because they've participated as a team member. And

some people never get to that point. They'll always be a follower. 1 think the
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important thing for me is that they've had some type of growth and they know
how to think things through to be able to solve a problem. And that's important,

problem solving is important.

Tony describes this at more of a micro level and relates it to the experience of a
basketball point guard and their specific role on the team and how as a point guard you

have to know when to take charge and lead and when to step back and follow,

Yeah, a leader, yes, because you have the responsibilities | had mentioned a
minute ago. You can take charge. If you on a basketball court, if you're a point
guard, you know, you have a certain role, and there in life later on you do have

certain roles that you have to deal with or do.

Maturity. The ability to mature was a very large theme from all three
administrators. They discussed how student-athletes grow as an athlete but also as a
scholar and person as a result of their participation in athletics. Tony describes an
opportunity to mature through an athletic example of the ups and downs of learning to

win and lose but still picking yourself up and working hard the next day,

All these feelings that you have, all these emotions that you have helps grow,
helps grow maturity, you know, being able to play a game and lose by 40 points
and then go to practice the next day and saying, all right, well we didn't like
losing by 40 points so we have to work at something in order to make it better the
next time around. Or we will see this team again the next time around. So it is

important.
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Judy describes how student-athletes mature as academics in an example regarding
how important the connection between athletics and academics is to assist with the

maturing process,

The lesson that it's going to catch up to them not going to class and trying to ‘BS’
their way out of it. | think they realize that if I go to class at least | can play and if
my teachers see me making an effort and are willing to work with me. Sometimes
they don't just get it. It takes them falling flat on their face before they understand

the importance of really going to class.

Self-Control. All three administrators have seen growth in student-athletes ability

to self-regulate. Tony describes how athletics has an impact on this area of growth,

Difficult situations, yes, because it is competition, you know, you are, one minute
you're in the middle of a basketball game and, you know, and fighting it out, and
the next minute you're asking to shake your hand and saying, all right, you know,
whatever it is, it is, and you hear them as they cross each other saying, you know,
good game. Whether they mean it or not, but even just the idea of being able to
touch them and say, you know, good game, you know, it is what it is. And you're
able to exist. It's not the end of the world. You know, there will be another game.

That's what | think is important.

Teamwork. The idea of teamwork was referenced multiple times in that athletes
learn how to function in a group and this leads to skills that can be applied outside the

athletics area in the real world as an employee. Marie describes her take on this,
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Well I think the whole idea of working as a team is an important one because it's
just not one person, one woman, one man who is going to win a game. They have
to learn how to work as a team. I, you know, to me that's not the, that's not the
easiest thing to do. It may look easy, but | don't believe it's easy because | may
think that I'm a better scorer than you, but that might not necessarily be the truth.

I might have to learn to back off and let you be the person that takes the lead.

Judy describes that this is a skill that is learned through athletic participation and
that the coaches really work hard to promote this to their athletes. There are also further

gains from these lessons when student-athletes transition to employees. She states,

Yes | think they learn that. | think the coaches try to promote that and make them
a better teammate and person. I know for a fact they do...They are gaining the
skills and the maturity when they get out to be a team player. That rolls on further
on when they get into jobs learning time management to learn how to juggle and

multitask.

Time management. Time management was another theme that was pervasive
throughout the administrative interviews. It was seen as an important skill to have that
athletics builds in participants at this level. Marie describes this and explains how it leads

to greater maturity,

The whole idea of time management is very important and students have to
understand and recognize what that's all about. That's for everybody. | mean,
when you're in school, you have to figure out how do | balance this, you know,

how do I put in place the time needed to take care of course work and then be able
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to because there's a lot of time that they spend practicing, you know, and then
they go off. If we have away games, they're travelling, you know, to be able to
bring and | use that word, the maturity that goes along with knowing, how to be

able to do that.

Tony reiterates this idea in his own way and believes that being able to effectively

time manage creates a responsible person,

If you have a practice or a game that you have to be somewhere at a certain time,
you'll learn that through later on that when you make a, when you're supposed to
be somewhere at a certain time, you have to be there. And what's expected of you
as an athlete will be expected of you in whatever you're doing later on. You do

end up with in my opinion being more responsible.

Summary. Administrators describe throughout the interviews the importance of
making the athletic experience meaningful for student athletes. The description on how
to make the experience meaningful centered primarily on the development of soft-skills
such as community service (servant leadership), confidence, discipline/integrity,
leadership, maturity, self-control, teamwork, and time management as a result of athletic
participation. Further discussion is had surrounding how to best set the stage or

environment for student-athletes to have the opportunity to learn these soft skills.

Theme 6 - Students involved in extracurricular activities are perceived by
administrators to perform better academically and have more opportunities for

development, support, and connections than those that are not. Tony describes the
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value of being an involved student providing opportunities to develop relationships and

be a part of the community,

There is a value to it [being involved]. For the things we spoke about. As far as
having people, common people together, doing an experienced thing. Making
you feel like you do belong on campus. Now is it just the athletic team or do you
feel more belonging to CC-A? That's important. It gives you something to think
about. It gives you communication with other students during the course of the
day or the week. So there is value to [being involved], but, again, it may not be

for everybody because it's a full plate.

Marie describes the impact of involved students as being retained students. Even
though she doesn't have data to back it up, in her experience she believes that they do

better academically,

| want to believe that they do a little bit better. 1 do know, | want to believe
because I don't have stats, even those students that are involved in clubs and
organizations do a lot better, but I do believe that they do better than just your
average come to school, leave here, go to work...Because, again, as | said, an
involved student is a retained student, whether it's in the athletic department or
any of the other clubs and organizations that we have, or the, you know, like Phi

Beta Kappa, big organizations that we have.

Judy feels that involved students are more connected to the school and thus are
happier with their experience. She believes they make more friends, perform better, and

are provided more development opportunities than those that simply commute just for

109



class. She provides a good example about how involvement can make all the difference

in the experience a student has,

| think it's a good thing always being involved more. The more you are involved
on campus the more you feel connected to the school...By coming home that's not
enough being there three days a week. You need to be there full time to
experience it all. You need to embrace living on campus and experiencing what
college is. It's the same thing at a commuter school. If you just drive in and out
every day you are not getting the full college experience you possibly could.
Whether you are involved in a club or another organization or athletics. The more
you get involved the more you are getting that full experience that you should
have. This is so important because of the memories and the people you meet that
can become lifelong friends that you can count on. You are getting everything

out of those experiences good and bad.

Every administrator interviewed believes that students that are involved do better
academically, make connections, and have more opportunities to develop than those that

are not.

CC-A Selection Factor Survey Data

The Student-Athlete College Selection Factor Survey was administered to all
student-athletes at CC-A (approximately 160). Of the 160 students, 34 began the survey
(N=34) and 21 completed enough of it for it to be useful for this study (n=21). The
survey had a 21.25% engagement rate and a 13.13% completion rate. Table 7 below

provides demographic information for the student-athletes completing the selection factor
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survey. The average age was 19.57 years with a range of 18 to 21. 57% of respondents
were male and 43% female. 57% were second year athletes and 43% were first year.
The average number of colleges applied to was 2. 16.67% made an athletic recruiting
visit to CC-A. On average 0.57 athletic recruiting visits were made overall. 42.86%
indicated that CC-A was their first choice institution and 33.33% indicated it was the
only school they were accepted to. The sports represented in this survey were 30.77%
soccer, 19.23% basketball, 11.54% wrestling, 15.38% softball, 3.85% cross country,

7.69% indoor track and field, 7.69% outdoor track and field, and 3.85% baseball.
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Table 7

CC-A Selection Factor Survey Demographic Information (n = 21)

Average Age 19.57 years
Male 57%
Female 43%
1st Year Participant 43%
2nd Year Participant S57%

Sports Represented

Soccer 30.77%
Basketball 19.23%
Wrestling 11.54%
Softball 15.38%
Cross Country 3.85%
Indoor Track/Field 7.69%
Outdoor Track/Field 7.69%
Baseball 3.85%
Average Number of Colleges Applied To 2
Percent That Made a Recruiting Visit 16.67%
Avg. Total Recruiting Visits All Colleges 0.57
CC-A Was First Choice School 42.86%
CC-A Was The Only School Accepted At 33.33%

Student-athletes were asked to rank selection factors as either “No Importance”,
“Slightly Important”, “Moderately Important”, or “Very Important”. These answers were
given numerical values from "1" to "4" respectively and averaged for each grouping of
factors. As is indicated in Table 8 below, the highest ranked average was for factors
related to academic programs and social atmosphere, aid and tuition, individual role on
team and athletic goals, and interactions with coaches and teammates. This aligns well

with the qualitative findings from "Theme SA7" above. This theme indicated student-
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athletes choose to attend CC-A primarily based on "affordability” which relates directly
to the second highest factor in the survey "Aid and Tuition", "opportunities to participate
in athletics™ which relates directly to the third highest factor "Individual Role on Team
and Athletic Goals" in the survey, the "distance from home" which relates to the fifth
ranked factor "Campus Life and Location" from the survey, and the "academic reputation
of the institution” which relates to the top factor in the survey "Academic Programs and

Social Atmosphere™.

It is plausible that the fourth ranked factor, "Interactions with Coaches and
Teammates™ scored so high based on the fact that the athletes were surveyed after they
had participated for a year and had a chance to develop relationships with coaches and
teammates. This may have slightly inflated the rank of this factor as students were not

answering the questions immediately after choosing to attend CC-A.

Table 8

CC-A Selection Factor Averages (n = 21)

Number Name Average
1 Academic Programs and Social Atmosphere 2.97
7 Aid and Tuition 2.90
2 Individual Role on Team and Athletic Goals 2.70
10 Interactions with Coaches and Teammates 2.67
8 Campus Life and Location 2.44
9 Facilities and Academic Support for Athletes 2.38
3 Peers, Parents, Friendliness of Campus, and Weather 2.22
5 Team Reputation and Success 2.21
4 Secondary Team Characteristics 2.09
6 High School Influences and Prior Experiences 1.98
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CC-A Summary of Findings

There were three important strands of research from which the findings from CC-
A were identified which included student-athlete interviews, administrator interviews,
and student-athlete surveys. Seven themes were identified through the student-athlete

interviews and six through the administrator interviews.

There was alignment between the student-athlete and administrator themes. Both
groups agreed that athletics had a positive influence on academic motivation, persistence,
and performance, provided opportunities for important interpersonal connections, and
provided opportunities to develop soft skills. Both also agree that extracurricular
involvement, not just in athletics, is a valuable tool that provides support, relationships,
and integration into the college community. Another finding which aligned was that
balancing academics and other responsibilities with athletics and the amount of sacrifice
to participate was the main drawback of participation, however, student-athletes were

able to use this as an opportunity to learn how to effectively time manage.

Some areas of the interviews had emergent themes that were discussed by one
group and not by the other. For example, student-athletes indicated college would not
have been an option to them without the opportunities provided by athletics at the
community college. Another emergent theme from the administrator interviews included
the import part administrators and coaches play in creating meaningful experiences for
student-athletes through modeling appropriate behavior and utilizing effective

development techniques.
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In regards to questions regarding selection factors, student-athletes during
interviews indicated they chose to attend CC-A primarily based on affordability,
opportunities to participate in athletics, distance from home, and the academic reputation
of the institution. This aligned well with the survey results from CC-A as these themes

all ranked within the top five of the selection factor survey averages.

Study Findings Community College B (CC-B)

Participants from New Jersey Non-Scholarship Community College B (CC-B)

Community College B (CC-B) is a suburban serving institution with an
enrollment of approximately 13,000 students. CC-B offers 11 intercollegiate athletic
sport offerings that are participated in by approximately 140 student-athletes. Four
second year student-athletes were selected and interviewed based on criteria for diversity
including sport participation, gender, and GPA. There were two male and two female
athletes interviewed with GPA’s ranging from a 3.45 to a 2.35. One athletic
administrator, the Athletic Director, and one chief student administrator, the Vice

President for Student Success, were interviewed at CC-B as indicated in Table 9 below.
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Table 9

CC-B Student-Athlete & Administrator Interview Profiles (n = 6)

SA/Admin Name Gender GPA  Sport(s) / Job Title

SA Mark Male 3.45 Lacrosse

SA Natalie Female 3.43  Soccer, Basketball, Softball
SA Sara Female 296  Soccer

SA Steven Male 2.35 Baseball

Admin Elkin Male N/A Director of Athletics

Admin Ronald Male N/A Vice President for Student Success

The Student Athlete College Selection Factor Survey was also sent out to all of
the 140 student-athletes of which 27 responded for a 19.3% response rate. 11 responses
were complete enough to use. A number of statistical analyses were completed to ensure
reliability of each of the 10 factors. Ultimately a Chronbach's alpha analysis was

performed on each factor and is noted in Chapter 3, Table 4.

Sara. Sarais a second year women’s soccer player at CC-B with a 2.96 GPA.
When selecting a college she had earned herself a scholarship to play soccer at a Division
| University in Maryland. Early into her time at that school she realized she was not
ready or willing to be so far from home. It was too late to consider any other options for
college except community college. Since both of her parents graduated from CC-B, it
seemed a good choice. Although CC-B was not her first choice for school, she has

enjoyed the experience, made excellent connections to her coaches, and was able to
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mature. She is nervous about moving on but believes her time at CC-B was a worthwhile

growth experience.

Mark. Mark is a second year men’s lacrosse player with a 3.45 GPA. After
graduating high school he had a difficult time deciding on a college. He was not
comfortable making a decision at that time so he chose to begin his college career at a
community college, save some money, and figure out what he wanted to do as a major.
He credits his athletic participation and time at CC-B with helping him grow and learn
discipline. Now that he has had the opportunity to play college lacrosse, he sees

transferring to a four-year and playing as a possibility.

Natalie. Natalie is a second year women’s soccer, basketball, and softball player
with a 3.43 GPA. She had a scholarship to attend and play sports at a DIl school in New
Jersey, but chose not to attend as they did not offer the major she was interested in. After
turning them down, she realized she wasn’t sure if that program of study was what she
really wanted to do. In an effort to not spend a lot of time and possibly money figuring
that out, she was influenced to attend CC-B by her sister who was also a student-athlete.
She believes athletics help keep her on track academically and that she has grown

tremendously from her participation.

Steven. Steven is a second year baseball player with a 2.35 GPA. He comes
from a modest family and is a self-proclaimed “momma’s boy”. While he was being
looked at by a number of Division | athletic programs, he chose to begin at CC-B based
on financials. He wasn’t being offered enough money to be able to start in a four-year

program. He is extremely satisfied with his selection to attend CC-B and was able to
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make a diverse group of friends, save a lot of money, and grow as a person and baseball
player. He credits athletics with providing motivation to attend class and do well

academically.

Elkin. EIlkin has been involved in athletics his entire life. He began his
experience working for a minor league baseball team and eventually the New York
Yankees before accepting the Assistant Athletic Director position at a DIl Community
College in New York. After a few years he was offered the Athletic Director position at
a small community college in Maryland which he accepted. A few years later he settled
in at CC-B as the Athletic Director which he has done for the past five years. He loves
what he does at CC-B and takes a lot of pride in creating an excellent experience for all

student-athletes that attend.

Ronald. Ronald is the current Vice President for Student Success at CC-B. He
manages the entire division of enrollment management and student development at the
institution. With over 19 years of experience at CC-B he has seen many different areas
of the college and believes in the importance athletics play in making an institution
attractive to prospective students. Further, he sees athletics as a way to provide
opportunities for growth, development, involvement, connections, and ultimately

retention.

CC-B Student-Athlete Themes

Theme 1 - Athletic participation has a positive impact on academic
motivation, persistence, and performance. Student-athletes indicated that coaches and

administrators stressed the importance of academics before athletics. To this end,
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student-athletes felt supported to get academic help and utilize the athletic study room
located within the athletic department. Student-athletes would also assist each other in
different subjects if they had questions. All interviewees agreed that without athletics,
they wouldn’t do as well academically. Steven describes the impact of athletics, how it

made him a better student, and some of the motivation it provides,

You had to maintain a 2.0 GPA. That's always in the back of your head if you fail
a test, the next one you have to come back and try to ace it. 1 would say it
definitely made me a better student having a neat schedule, not being all over the
place, knowing when | have a test, writing everything down. It's just more
neat...I would say it made me, say | didn't go to class the one day it affects the
whole team, so it's a whole team aspect that | have to do my responsibilities to
help the team to play. I've talked to a kid that goes to another community college
in state. He said if it wasn't for baseball he wouldn't even go to class. It's in the
back of your head that you really have to have and bear down and say if | don't go

to class it's really affecting 30 other guys and their whole career pretty much.

Mark describes how student-athletes benefitted from getting tutoring and being

able to study together,

You do get benefits if you really need help with classes. The coaches will go the
extra way, not to do anything illegal, but they will do extra things to try and get
you some sort of tutoring from someone they know or something like that. Being
a student athlete doesn't just come with benefits though. If someone on your

team, it's a lot of having to count on your teammates t0o...We would study, it was
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a lot of doing stuff on your own but there were weeks where | remember during
the fall where we would get together and do some studying. The coaches make
sure you were not having issues with classes because if you don't' do well in the
fall you won't be able to play in the spring. It's very, they are watching but not

sitting on your backs breathing over your shoulder. They are there making sure

you are doing well in your classes.

Sara describes the influence of coaches on academics and how being a student-

athlete has had a positive impact on her grades,

They [coaches and administrators] would always push us to come to the athletic
study room. We have our own for student-athletes which is really nice...In order
to be a student-athlete you have to be a full time student at least 12 credits. So
that was important. Some girls couldn't do that with work, soccer, whatever it
was so the one girl couldn't do it the one year so she couldn't play with us. That
stunk because we could have used her but I think that, [Coach] always checks up
on us and if we are not doing good she tells us don't come to practice go home
and study. She's always helped us in that way and especially you have to keep
good grades in order to play. | don't think if you are failing you are allowed to, so
it's helped me especially because I'm not the smartest but like I said [Coach] will
always check up and let us know you have to do this, email this, like always
helping us out in case we weren't doing good...[Without athletics] | would just
not be pushing myself to do it...I want to pass myself, so I think | gave more
effort because | knew I had to pass to play. [Without athletics] I think | would

just get by rather than really trying.
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The student-athletes are clearly describing the impact being a student-athlete has
had on their academic motivation, persistence, and performance. Coaches and
administrators are described as reinforcing the importance of academics and providing
supports for student-athlete success. Some students even explain that they wouldn’t try
nearly as hard if they weren’t involved in athletics and how getting poor grades could let
your teammates down. The motivation to perform and persist was found in every

student-athlete interviewed at CC-B.

Theme 2 - Athletics provides opportunities for interpersonal connections
with others at the institution that foster support, implicit respect, and
encouragement. The importance of interpersonal connections with others at the

institution was found as a theme throughout every interview.

Athletic department connections. All student-athletes indicated a strong
connection to the athletic administration and staff at CC-B. CC-B provides an academic
advisor in the athletic department that is specific for student-athletes. All interviewees
found this position was very impactful, positive, and helpful through their experience and

time as a student-athlete.

Natalie describes her experience with the student-athlete academic advisor and the
importance of her helping find faculty that will work with the schedule and

responsibilities of student-athletes,

Definitely picking classes because that's kinda something that is pretty hard
because you have to revolve it around your sports. You can't have a class that is

during practice because you can't go to both. We have our counselor that is for
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the athletes and she is very good with stuff like that. She will tell me what
teachers to pick, who is best at what time, she knows all the teachers and she will
help me out through that. You will get some teachers who aren't that good, they
don't care, or they are very strict. It's really hard to have a teacher like that and
she will help you decide on what to do. She keeps you on the right path which is
good. She has a sign-up sheet and you sign up and go to her. It's very

convenient.

Natalie felt these strong connections had an impact on her during her time at CC-

B and helped her stay organized and have a plan to reach her goals,

Yea | would say so. They help you with organizing. The counselor that works
with the athletes she helps you get your schoolwork together and organizing
everything. She works with putting together your schedule and keeping you on
track so you could graduate from here and makes sure you are studying. When |
went to her to get my schedule this semester she told me what | had to take and
asked me when | wanted to graduate. And she told me what classes to take to
graduate. She keeps you in line and pushed me to hand in things. So that was
good. They just help you with school and keep saying you have to have school

first and not just sports. You have to rely on your schooling.

Mark also found the athletic advisor very beneficial and accessible. He explains

this in his interview,

The athletic department has your own counselor that does everything for you.

She is very accessible to every athlete, the school. She will help you with your
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classes, show you degree audit showing you how much progress you are making
in your degree, she will handle your graduation application for you. She
understands student-athletes better than a regular counselor for regular students in

the counseling center. She was definitely helpful.

Steven explains how he feels connected and supported by the athletic academic

advisor,

Definitely [Athletic Academic Advisor] because | found out she is from [my
town] so we just talk about everybody in the town. My friend [student name], he
is on Basketball team. His dad passed away this year and | saw [Athletic
Academic Advisor] at the wake at his house and we talked for a little bit there.
She met my family. I'm pretty close with her. Me and [Elkin], I'm pretty close
with him. If | have a question I can text him and he will get back to me. I'm also
pretty close with [Athletic Department Secretary] and [Assistant Athletic

Director]. If I have a problem | can walk in and talk to anybody in the office.

To further the point of connections with administration, Mark speaks directly to

his relationship with the Athletic Director Elkin,

[Elkin] is constantly asking and is invested in the programs. He's not just there to
organize things. He's invested in the success of the teams at this school. He is
always there watching over making sure nothing is bad. If we wanted to do
practice and stuff he would always be there ready to help us out. He is very
accessible to all of his athletes. Even the whole department. They are all

accessible to all of the athletes. They are pretty much here all day. You can

123



literally walk in, well not just walk in, you might have to talk to the secretary to

get in but they are very accessible.

Sara discusses her feelings on connections with the athletic department staff and

describes the importance that these relationships had on her experience,

I think there is definitely connections. Especially with [Assistant Athletic
Director]. 1 won't ever stop talking with [her], she is awesome. She just is an
awesome person. She talks to my parents all the time. She talks to all of us.
Anything we need she is always there. And like | said, [Athletic Equipment
Staff] loved my dad and then my mom. There are connections | made through my
dad, like he just got honored for the hall of fame for baseball. Going there they
were like [Sara] is your daughter?! So I would have a connection with them and
then my dad would... [ElIkin] is awesome. We love [him]. He was at all of our
games. He would work them but even our away games he would be at. Nationals
he came to and he would always love to talk to us about it. He would always be
there talking to us if we came in he would always talk to any of us and cheer us
on. And [Athletic Equipment Staff] when he worked here he was always there

and loved to talk to us. So yea.

Coach connections. All interviewees consistently expressed the importance of
their connection with their coaches and described the coach as more than just a purveyor
of athletic knowledge but a role model and personal and academic mentor. The coach-
athlete relationship was viewed as a critical part of the student-athlete’s experience,

retention, persistence, and success. Sara describes the relationship with her head coach,
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We all want to be like [Head Women’s Soccer Coach] one day. She's awesome,
she's the best. She's always there and she's just great. We look up to [her] all of
us...She's one of the best coaches I've ever had even with life. Coached me
through everything, not just soccer. She's awesome. | am telling kids at my high
school, go to [CC-B]. You want to play for [her], she's the best ever. My high
school coach was awesome and we were family friends but | feel like | had a
different relationship with [her], just so close to her. She's helped a lot of us out
not just myself. She helps us with anything we need. She will try her best with
anything we want to do. If we want to go to a school she will contact them every
day with anything we want to do. She's always positive with us and never, she
would talk to us and her emotions would come out. She felt for us, she loved us
and loved our team, and she loves all of her players just for who they are not just

the soccer players. [She] is awesome.

Mark describes his relationship with his coach as extremely important across

many different aspect of being a college student-athlete,

The coaches have been, other than my parents, they have been always there for
you when you are there. So it's always nice to have that extra person to talk to if
you are having issues and stuff. They are very there for you...I've learned not just
academically, for the sport of lacrosse, I've learned so much from him. He's had
so much experience playing and coaching he just knows a lot about the sport and

helps you out so many ways when it comes to it.
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Natalie had a similar experience and describes her connections with the coaching

staff as having a direct impact on her growth, confidence, and development,

My coach from last year, all the coaches are really nice. 1 feel like I have good
relationships with them. If | have a problem with school I can go back to them
and they will help me out through that or any other problem...With soccer [Head
Women’s Soccer Coach] has helped me so much. Like I said before, | didn't have
confidence coming in but she like pretty much pushed me and pushed me because
she saw something in me that | didn't see in myself so by her pushing me I kept
going and going and then eventually realized that | can do it. She pushed me into

having more confidence and knowing that | could do something.

Steven describes in detail how he views his head coach as a “father figure” and
respects what he does to build a strong program that teaches responsibility and

leadership,

I'm very close with him | have a very close relationship with [Baseball Coach].
Pretty much talk every day I trust him with everything. He's pretty much a dad to
me and everybody in here are some of the nicest people I've ever met...[ Baseball
Coach] is like a father figure... Everything Coach told me it made me a better
player and person. Specifically with baseball he taught me how to hit the right
way and know hitting in general. He is definitely going to get me somewhere
different than out of high school...| would have never disrespect him because of
who he is and what he has done for me. Definitely having him in the classroom

knowing that | have to pass to play, working hard and putting everything into it
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and then letting us be adults and men on our own. He says we are men and it's
our team and I'm just going to put the best players out there but it's our team. We
have to talk to the freshman and everyone that is not showing up to practice. It
makes me more of an adult and responsible in a leadership role. As a sophomore
| have to lead and pave the way so the freshman look up to me and say he is doing

this the right way and coach appreciates that. Hopefully they see it and follow it.

Faculty connections. Most interviewees indicated a connection with faculty on
some level. These connections varied in type but one thing seemed to consistently show
up. Faculty, for the most part, had a respect for the involvement of time and energy
required by a student-athlete and thus connections with student-athletes happened much
easier. Mark describes this in his interview, “They really respect you. When you go into
the classes and you tell them you are a student athlete and they respect you for being a

full time student and an athlete at the same time.”

Student connections. The interviewees valued the connections they were able to
make with other student-athletes. They felt as though they were part of a family and a
program within the CC-B community. This connection helped them make friends, learn
about different cultures, and even assisted with academics. Mark describes his

connection to other student-athletes,

[’ve made connections with] my teammates and the other players in other sports.
You all understand how much work you all put in together here. All the athletes

are willing to help each other out if we have to. | was in a Calc Il class with a girl
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that played soccer. She's a freshman but if we need help, we would help each

other because we understood we were both athletes.

Steven describes his ability to grow personally and socially as a result of the

connections he has made with his teammates,

Making friends from all over, we have a kid from Italy on the team, Puerto Rico,
my best friend is from Florida and | would have never met him if I never came.
Staten Island, so it's very diverse and you get to learn different things and ways of
playing and different viewpoints on everything, life, baseball, on and off the
field...l am pretty much with the team every day. Maybe we get a few days off
where | don't see everybody but we pretty much talk every day on our group chat.
Besides off the field we all hang out with the kids that have the houses. It helps
you get along with everybody. You get to know who likes what or whatever if

you have the same likes as somebody else. 1 think it does have a benefit.

Natalie thinks making connections with new people is the best part about playing
sports and ultimately makes her college experience. She describes how you become like

a family and look out for each other,

| like that you get to meet new people and | think that is the best part about
playing sports while you are in college, because you get to meet new people so it's
like you are not going in alone because you have other people to talk to. | think it
was just good because sometimes with classes you get help with the people on
your team. | think that's a really good plus with playing sports and especially if

you need a book or something, books are really expensive, you have somebody
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you can borrow their books with...I think it is because you get to become more of
a family. You will have pasta parties before a game and | think you get to know
people better like that more than just on the field and you become more of a
family and that's nice...l would just go here and go home but if you play sports
it's definitely satisfying. You build another family with people that are on your
team instead of just people at home. You get other friends and meet new people

and I think that is very satisfying.

Sara felt the importance of being connected as a team and the impact that had on

and off the field,

All the girls would meet up in the parking lot before practice and we would
always be so excited to be here. So excited to go out and have fun and we would
hang out afterwards. Coming here we would always meet up even if it's not just
for sports. We would all meet up and go to the library to study it's just brought all
of us more together... | think in anything it is important to be a part of your team
and close to your team. It brings you together even playing on the field, like you

have connections.

Summary. Student-athletes made connections with other student-athletes and
students, coaches, athletic and other administrators, and faculty across campus. These
connections all had positive impacts on the student-athlete, facilitated support, implicit
respect, and/or encouragement. The feeling of belonging, respect, encouragement, and
team permeated the student to student interactions. Students were proud to represent

their institution and teammates and encouraged each other to work hard. Student to
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coach and staff interactions provided multiple examples of how students felt supported
and encouraged. Coaches and staff were consistently described as supportive, respectful,

and encouraging of students both in and out of the classroom.

Theme 3 - Balancing academics and other responsibilities with athletics
requires sacrifice, however, it provides opportunities to learn how to effectively time
manage. All interviewees described in one form or another the amount of time that
athletic participation requires and the sacrifices they made in order to participate in
athletics, get good grades, and meet other responsibilities. Some of the students
emphasized that balancing commitments was a struggle. Since these students are, by
definition, successful because they have persisted to their second year, the data on these
students suggest they may have benefited from the experience of prioritizing and “being

disciplined”. Mark describes this,

The work that goes with it. You are doing, for me, I'm a full time student so | am
running 12-15 credits usually. Last semester | ran 17 credits and it was between
lacrosse, school, and work it's a lot of, just the amount of discipline it takes to get
through it is probably the hardest part...If there were, | would just say the idea of
how much discipline and responsibility it takes. That is something that has both

drawbacks and positives. It can be really hard to manage sometimes.

Steven agrees that staying focused academically, setting up classes, and fitting
your work schedule around athletics is one of the drawbacks as is the sacrifice of not

being able to spend as much time with non-athlete friends,
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The in season schoolwork. | was warned about it last year and then it hit me like
a train how hard it is. We have so many games and you really have to stay
focused and do your schedule a certain way. You have to wake up every day, go
to class, do your work, then have a game, get home nine o’clock at night and gotta
really just focus, bear down and get through it. That's probably the hardest
part...My friends from home | only see if we have a day off or in the summer.

We talk everyday on the phones but everybody is pretty spread out. The whole
social life, I'm with the team and the team only, so I don't see my friends from

home as much.

Sara agrees that the amount of time invested is a drawback but is currently more

nervous about having to transfer. She talks about how she wishes CC-B was a four-year

school,

| guess taking up a lot of time. That wasn't a big deal to me. | liked playing.
Some of the girls were there just to get to do something...Ummm the toughest
part, | was actually just talking to [Coach] and we were talking about leaving I
think is going to be toughest. As much as it's not a college, I've met a lot of
people but not staying here with dorms, leaving. | would if I could play four
years here. | would like to play at a higher level but I would definitely play here
because I love it here and everybody is great. 1've never had a problem here at

[CC-B] with anything.

Natalie finds the most difficult thing is balancing all her commitments together.

She describes this,
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Probably like balancing everything all together, school and sports it's really hard.
You have to time everything and be more organized because you will have
practice one day and then you will have to go straight to class. | remember one
day we had a game then | had class right after that game and | think | had a test
that day. So it's kind of like you have to study one second, then you have a game,
then you are going right to your test so it's kind of hard balancing school and
work but it helps you. I'll have like hours of homework every night but you have
to balance it throughout the day. If you have free time then you want to work on
your schooling and stuff, then you have practice, then you want to work some
more on your schooling and I also have a job too. | have two jobs actually. Just

working out between school, jobs, sports.

Most student-athletes discussed the drawback of having to make sacrifices to
balance athletics with academics and other responsibilities. Some described how they
had to balance what they were doing to meet their commitments. One student-athlete
described being disciplined and taking responsibility for meeting his commitments as the

hardest part of participating.

Theme 4 - The athletic experience at CC-B provides opportunities to develop
soft skills and learn lessons as a result of participation. All interviewees described
their experience at CC-B as meaningful. A major theme that emerged from the all the
interviews involved the lessons and skills student-athletes learned as a result of their

participation in intercollegiate athletics.
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Sara provides an overall description of her athletic experience below and how the

athletic program made her feel welcome,

Coming here | was just a little nervous joining a new team, you are scared and
nervous trying out and stuff, not just my coach, everyone here | feel so welcomed
always. They are always talking to you asking what's up, how are you, how are
things. Not even just so much about sports, like how you doing at school, they
worry about you. Not just how's soccer and what they have to ask. They care

about us which is good.

Steven describes his experience as, “More than satisfying. It made me a better
person and player. | would say [Baseball Coach], the team, everyone made me a better

person, student, and player in general.”

The personal athletic experience as described by Mark explains how athletics
provide important life lessons, opportunities for accolades, and excellent learning

opportunities,

Athletics are definitely something that a lot of people overlook. It provides so
much extra to your life and to you as a person...I've learned so much of myself
and learned so many things like being prepared. | constantly go to class and I'm
always prepared during class. | am constantly making sure | am looking on the
websites making sure I'm constantly ready. | always am making sure I'm passing
my classes without issue, getting A's...Being a student athlete, it's not just in
classes that the professor get to know you. When you get to college it's different.

In high school there isn't much written, grades and policies, media access to it.
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There's not a lot of media to high school. Here if you have a big game, last year |
had a big game towards the end of the season and | put seven goals in that game.
It wasn't just my team that knew about it. | was getting asked to say something in
the paper, for the school, and when you are successful here people in the whole
athletic department know who you are. The other day | was talking to the soccer
coach and she knew my name and | never met her before. You get so much out of
playing sports not just here in any college or high school or level...You get so
much out of playing them | don't see how anyone would not have some sort of

learning opportunity from it or something like that.

The above description by Mark leads into a larger discussion regarding the
student-athletes soft skills and growth and development as a result of athletic

participation. These specific areas are outlined below.

Communication. All student-athletes interviewed described some form of social
and communicative growth as a result of their participation in athletics. Natalie describes
how athletics have assisted her with opening up more and learning when to communicate

which made her more sociable,

I've grown because | feel like I've opened up more and | think I've learned to
communicate more with people if I need help or if | need something or just to talk
to somebody. Rather than just keeping to myself, I will do more teamwork type
things because of the sports. | think it's the whole interaction thing that caused

me to open up to more people.
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Mark was asked if he felt athletics has had an impact on his ability to
communicate and describes how he feels it provided opportunities for him to improve his

communication skills as he has always been a quieter person,

Yes. |think it does. For me I've always been a quieter person. I've never been
really good at communicating things effectively sometimes. 1 think just again the
idea of meeting new people helps you understand what to say and how to say
stuff. I think also part of what helped me was being an athlete and when | started

my job it was about communicating with people so that helped me too.

Steven discusses his growth as a communicator and feels that he has grown much

more as a result of his participation in athletics at CC-B. He describes his growth,

Now I can walk up to any athlete and say hey how you doing how is the season
going? | am more comfortable talking out publicly. 1 can now see things from
different aspects a worker, a student, a player pretty much everybody is always
doing something to benefit your mindset. Talking to the fall and winter

athletes. You can ask anybody how did you do this, even kids on the team | don't
really talk to I can just walk up to them and ask them how they are doing with
class. Now I can walk up to people and have a whole conversation with them. |

would do that since | was young but now | got better at it especially here.

Confidence. Every interviewee described athletics as having an impact on their
self-confidence in multiple aspects including in the sport, community, and in the
classroom. Sara makes a point about her confidence growth as a player and socially

while at CC-B,
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It's definitely built confidence in myself, especially in soccer. | was always
confident but my mom would be like, "You can do this!" and | thought you are
my mom you have to say that! Having a lot of success at [CC-B] which was
awesome helped me also build my confidence as a person to realize my parents
were right...I think I've come out of my shell a lot more. I talk a lot more.
[Coach] has made me just come out of my shell and talk to people. Don't be
scared of anything you do and always strive for what you want to do and do it.

Don't give up.

Similarly, Mark felt his confidence grow as a collegiate lacrosse player. In his

interview he stated,

For me, | wasn't too sure if | was going to be the right fit for a college lacrosse
player coming in to college. My father, even last year going into last season, we
weren't sure how | fit playing college lacrosse. Last year he told me at the end of
the season you could play lacrosse at any of the schools you are looking at. After

the season | had we had no doubt about it.

Natalie describes how athletics helped her confidence not only in sports but also
in the classroom and life in general and explains how that impacted her communication

and academic success,

| have gotten complimented by a lot of people. In the beginning I didn't think |
was that good at soccer. People would be like oh you're so good and that would
make me think, oh maybe | am. Like maybe | do have potential and I think that

really helped me better myself because | was like maybe these people see
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something in me that | didn't see in myself and that really impacted me...I think
just the whole confidence thing and believing in myself. If you put yourself out
there and you go do something whether on the soccer field or just anything. In
school I didn't think | was as smart as | am and if | study | can get a better grade.
The whole thing I've learned is that if | actually try to do something | definitely
can...When | was in high school | was a really shy person but going into college
you get a new start | feel and even being on a team you get to grow with the
people on your team. You get to interact with them and see what everyone else is
about which is really nice and it helps me in a classroom because instead of
staying to myself and just going to class and going home not talking to anybody
you get to make friends in the classroom. | think that's nice to make friends in the
classroom because you always need that one person especially if you don't

understand some things.

Discipline. Discipline and responsibility are mentioned by all interviewees.
Mark describes how discipline is worked into every practice and is applicable outside of

athletics,

A lot of our practices, especially because our coach is an Army guy, are designed
for discipline. You are going to be doing a lot of running during it, but it's
designed so you don't make mistakes during the drills. So if you are not going to
make mistakes there when you are tired, you shouldn't be doing it when you are in
a full time playing game. You can apply that outside when you are working hard
to get something done you should not make a mistake, outside of, in class or when

you are working... | keep going back to discipline. You make sure you are
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always doing stuff. It really prepares you. It's funny you say that it really gets
you prepared when you get out of college. My coach says it. He runs his own
business and he looks for athletes, people who were athletes in college because
they have that discipline in them and they show more maturity when they get into

the full time field for working.

Leadership/Followership. All interviewees expressed growth in their leadership

and followership abilities. Steven describes his growth as a leader,

As a leader | had a good year and all the freshman now look up to me. | like
being a leader. | can go out and be the first one to get to know everybody. That
whole leadership aspect | enjoy having that role on me. Being in a clutch
situation | don't get nervous. | just breathe. I've struck out and gotten hits in big
spots. There's no reason to be nervous. | love being looked at as a leader. | don't

know why | would do anything less.

Mark talks about the importance of not only leading but being able to follow. He

describes the yin yang relationship between leadership and following,

With the idea of leadership you understand there are certain times you have to
quiet down and follow someone else's lead. | think sports and my coach
especially is about discipline. There are times that you have to follow someone

else's lead.

Maturity. This theme is seen through all interviews in multiple examples that

help the student-athletes mature. Sara describes the influence of her coach on helping her
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to mature through coaching her during difficult times that in the past may have derailed

her,

I think [Coach] has matured me and a lot of the other girls being that mom figure
as well. Some coaches will just scream and curse at you and she was just like if
you can't do it take a step back and try again. Don't get yourself all heated up.
She always had an answer to everything, like you can do it if you just relax and
take a little step back and try again so | think it's helped us mature, not just in
soccer but in class | would go to her and | would after class be like [Coach] | can't
do this, I hate this class, I'm not going to pass. She would be like, relax. Do what
you have to do, take a step back and try a different way. Email your professor

and so | think she's helped me mature a lot in that way.

Self-Control. Each interviewee discussed the impact athletics had on their self-
control. Sara describes again how athletics and her coach had a strong impact on her

self-control,

| used to be so angry when | was little playing. | would get so mad at anything
when | was playing, like angry and my mom would be like what is wrong with
you, this is not my child. [Coach] would always tell us to just wink and walk
away. Don't fight back, just walk away because it's not worth it in the end. Don't
stoop down to their level. You are going to be fine and it will be over with the
next day so I think she’s helped me out with that a lot. | think that had to do with
my confidence a lot, just not having confidence in myself so | would be so angry

about a stupid little thing in a game and | would just burst out. Especially with
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her rule about not being allowed to curse so you couldn't be angry or show it.

Helped me control myself.

Steven describes how learning to control his frustrations in sport applied outside
of sport to the classroom and assisted him with his persistence both as a player and

student,

In the beginning of the season I started 0-18 in Florida the first few games, like 10
strikeouts. | couldn't even touch the ball | was going up there defenseless. Then |
was talking to my friend from home. He's a bit older than me and played pro ball.
He helped me with the mental aspect. So what if you strikeout, you can't care!
Sorry, failure is going to happen and you just have to stay mentally tough. The
mental toughness definitely helped me in school. Things are going to happen you
have to get through it. Even with baseball | started awful and slow but then | got
into a groove and | ended up very strong and had a very good year last year. That
helps me mentally. | started slow and ended well. That helped me this year in
school. The beginning of the year | was struggling in one class, I got like a 50
something on the first test and then | progressively got better because | said to
myself you are going to fail. It's going to happen. You have to get through it.
You can't change the past. So I gota 75, 85, then a 96, then an 88 on the final. It
helped me realize failure will happen and you have to just push through it. |

applied it outside of baseball.

Teamwork. This theme was prevalent in all interviews. It permeated stories and

examples from all student-athletes. Natalie does a great job representing the accounts of

140



the other student-athletes by her description of the benefits of athletic participation on

learning teamwork skills that apply on the field, in the classroom, and socially,

It's nice when you get to play on a team because it gets you to work together and
not be on your own. It gets you to ask people for help with whatever it is. If you
are in a school environment and you need help instead of keeping to yourself and
thinking I will figure this out while you are struggling, you will ask someone else.
Because on a team somebody else helps you out and you won't be afraid to ask
other students or teachers for help...It definitely helps you work together with
people because that is literally what a team is, working together. There is always
going to be differences between people but you have to get past that. You are not
going to like everybody but you have to get over that and work together...Going
back to the teamwork stuff. You know there is people you are not going to get
along with and you have to find some type of reason to get along with them and
find something in common with them. You have to know the only way you can

get through something together is if you get along.

Time Management. All student-athletes interviewed believed they learned how
to be effective time managers as a result of their athletic participation. Natalie talks about

her experience with time management,

For soccer we would have Wednesdays off which was really nice so | would just
put most of my classes on Wednesday so that was nice. For basketball we have
practice or a game Monday through Saturday and it was only two hours a day so it

wasn't that bad. 1 would go to work either before or after and I would also have
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class. I don't think it was really that hard at all just organizing because I've been
doing it for so many years, like even in high school after school I had sports and
work so I've been doing it for a while and | learned to organize my time so | could
do it easily. I mostly try and do my jobs on the weekends because on Sundays we
don't have school or sports so that's good. Other than that it's just organizing your

time well. It's taught me that.

Steven also describes how athletics keeps him on track and forces him to time

manage effectively,

| have class, eating, practice, homework, 10 o'clock every night and then it's just
kind of just like a whole different schedule that no one knows about and | think

that benefits me. It helps me mentally that | have to get everything done.

Summary. Student-athletes described the opportunity to develop several soft
skills such as communication, confidence, discipline, leadership/followership, maturity,
self-control, teamwork, and time management as a result of athletic participation.
Student-athletes view the opportunity to develop soft skills as meaningful and attribute

their personal growth to examples of how they learned these skills through athletics.

Theme 5 - Student involvement in extracurricular activities, not just athletic
participation, is viewed by participants as valuable because it helps with
relationship development, social and academic support, and general college
knowledge. Social growth, connections, assistance with classes, exposure to diversity,

and support are just a few of the benefits student-athletes listed when discussing
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involvement. Every student-athlete interviewed saw getting involved as a benefit to

athletic participation.

Mark sums up his feeling about involvement and believes that sports aren't for

everyone, however, involvement in one form or another has great benefits,

I would recommend it for specific things. Sports aren't for everyone. I'm not
going to tell every person I look at that they should be playing a sport. So for a
specific person it might not be sports. | always think that doing extracurricular
stuff is always a benefit. There is no negative that can come from it. What's the
worst that could happen from doing it? You make new friends, find new
connections, you find people that can help you, you find someone you are taking a

class with in your major that can help you get through it.

Natalie recommends students get involved and describes the benefits it has in

regards to getting to meet new people and seeing diverse perspectives,

| definitely would recommend it because | said before you get to know a lot more
people. Rather than keeping to yourself or your social group you've always had.
You get to meet more people and | think it's nice that you get to meet more people
because you get more perspectives on things and meeting other people can change
your mind on things and | feel like that's a plus in life. You need to get out there

and meet other people rather than just stay in one group.

Sara weighs in with her thoughts on involvement and explains that she believes

that it benefits students beyond the classroom and academics, "I think involvement is so
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important because of some of the other benefits. There are benefits besides just the class

schedule and academics, | think so."

Theme 6 - Student-athletes choose to attend CC-B primarily based on
affordability, opportunities to participate in athletics and transfer, distance from
home, and the academic reputation of the institution. Natalie describes her selection

process as CC-B was not her first choice, however, what she ultimately decided on,

Actually it was not my first choice. | was looking to get a scholarship to
Bloomfield. I actually got a scholarship there and | was going to go there but |
wanted to do physical therapy and they didn't have that program. So then I was
looking at other schools and at the time part of me wanted to do physical therapy
and the other part of me was like I'm not sure. So I got thinking that I should just
go to CC-B because it's cheaper and better for you. You can do math, science,
and get it all done and then think about what | really wanted to do instead of
wasting the money. | get to play soccer at CC-B which was good and my sister
was on the team so | had her. So | felt it was more beneficial to not waste
money...I knew from my sister and I watched her games. Every single game and
she looked like she had so much fun and I played soccer since | was little and
always wanted to play in college so just watching her play I just knew | wanted to
do that and wanted to play with her too...My sister was already coming here
which is why I chose CC-B over another community college. My drive is nothing
more than 15 minutes. | knew | wanted to play soccer. | wasn't sure about
playing any other sport. CC-B was a better choice for money and | wasn't sure if

| wanted to do physical therapy or not. | rather would not start at a four-year and
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waste all the money to go away. | think money wise it was the cheaper option. |
still want to do physical therapy and decided while coming here to stick with
it...Honestly [without athletics], | probably wouldn't have attended. 1 think
athletics keeps me on track with school because you need to keep a GPA to play

and it keeps me more focused.

Mark choose to attend to save money, have the ability to participate, based on
reputation, and make sure that he wanted to pursue the academic major he had picked out

before going to a four-year college and spending a lot of money.

When | came here it was a weird decision process for me. | had many schools, it
was hard to make a decision. | just decided to go to [CC-B] and save some
money coming in. | wanted to play sports and it gave me the opportunity to play
here. When | came here me and my family we made a decision that this school
we needed to make it fit the time frame as if | was going full time the entire time.
So I would be here for two years transfer out and get to the next school within that
time frame so I don't get stuck... [CC-B] is a very well-known school and it's a
school that if you have the right mindset going in, you can have a lot of success
after it. So that is part of the reason why | chose [CC-B], reputation. Lacrosse
was just another added benefit of coming here. To me it's been mainly purely
about academics. | wanted to make sure | was getting the right teaching and |

wanted to make sure my degree is something I really want to get.
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Steven discusses how his decision making process primarily came down to
finances and that when the baseball coach contacted him and offered him a starting spot,

that put him over the edge,

| wouldn't say I'm like poor but we are not the richest family in town. That was
the main reason | came was because of money. | could have went to Seton Hall
and walked onto the team cause | got in grades wise. But it's $50 to $52 thousand
a year and that's too much for us to do for four years. Pretty much every school
that contacted me was expensive. When [Baseball Coach] contacted me he told
me | would start at center field, my position, right away and have the ability to
kind of just come right in, play, save money, | don't have any debt right now the
first two years of college. All my friends that went away are already complaining

about it and we are only sophomores. The biggest thing was probably money.

The most prevalent findings related to why students chose to attend the institution
included the ability to participate in intercollegiate athletics, the financial benefits of
starting at a community college, and the reputation of CC-B. Other key factors included
the ability to transfer with other opportunities that weren't there out of high school, the
ability to get playing time during the first two years, and the distance from home. Three
of the four athletes interviewed said they would not have attended if CC-B did not offer

athletics.
CC-B Administrator Themes
Theme 1 - Athletic participation paired with academic support is perceived

by administrators to improve student success. Student-athletes at CC-B are retained
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and persist at much higher rates than non-student-athletes. Both Elkin and Ronald
describe the retention rates of athletes as nearly 30 percent higher than that of non-

athletes. Elkin explains,

Actually 1 just did something, tracked our athletes last year for retention. It was
91%. And I believe the school, | want to say the school was 63% maybe? So
from retention | think we're a home run for, you know, a bad word, but it's a home
run, | think. Could it be 94? Could it be 95?7 Absolutely, but I think 90% I think
is a pretty good retention rate... | don't think you can be complacent, but I think
student-athletes because they play sports feel connected to the school. It gives
them something to look forward to. Like I said, they come together, they meet
new friends, they feel a part of something, and I think when you feel a part of

something, | think that keeps you around and helps retain you.

Ronald describes his take on student-athlete retention and persistence and

attributes it to the above average engagement and involvement of student-athletes,

When we look at fall to spring retention rates, our student-athletes, and we have
about 160 of them, our student-athletes are retained in the 90 percentile, so about
90% of those students come back fall to spring. When we compare that to college
average, 66%, so we're far above in athletics with students being retained. Some
of them obviously has to do with students continuing to play sports through both
their fall and spring and if they're a winter athlete, they're straddling both terms.
So there's, | think there's some explanation for that. And even when we look at

the fall to fall retention rates, we're still above average in terms of the comparison
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to the college average. So | know for sure it's helping the students to be retained.
It gives them the motivation to keep coming back... But | think above average
engagement that they have with the institution and what's really so encouraging is
when you see those faces of students studying together, you know, they're

engaged even in that together, which I think is a cohesive, it keeps them here.

Not only does Ronald provide evidence for higher retention and persistence rates,
but he also purports that student-athletes and those that are involved are provided more

opportunities to transfer and have better GPA's,

So it aligns with that piece also that we provide opportunities for students to
participate here that may help them to transfer and move on and to continue to
play their sport when they transfer. So student development transfer wise and
then, and I believe very strongly in this, if it weren't for students being able to
participate in their sport, this is also for student life and activities, the activities
that they do outside of the classroom, co-curricular stuff increases their GPA. It
helps them to perform better academically. So if a college is all about helping
students to perform better academically, athletics is an integral part of that for

these students.

Elkin believes that student-athletes perform better academically for a number of
reasons including the motivation factor of having to maintain a certain GPA to continue

participation. He states,

| think the student-athletes do better because | feel you have a carrot that they're

dangled in front of them that they know, they know if they don't do well, that they
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won't be able to participate in something they enjoy doing. And, again, a 2.0 isn't
something that I don't think we all strive for, you know, I'd rather see a 3.0, but

some students maybe a 2.5, 2.0 is good for them. So I think overall it's better.

Additionally, a focus on academics as a priority was made clear throughout the
interviews. While athletic skills are an important part of the college experience and a
motivational factor for some athletes, CC-B removes athletes who are not making the
grade from athletic competition. There is an attitude and theme that starts from the top

and works its way down that academics come first. Elkin describes this,

| think it starts with me, you know, I think I'll go right down, you have [Assistant
Athletic Director], [Other Athletic Administrator], you know, even [Athletic
Office Manager], you know, the coaches, the faculty. | think anybody that comes

in contact knows that that's their ticket.

This top down academic focus is corroborated by Ronald, "It's pushed down from
the top, and in this case I'm going to use [EIKin] as the, you know, he's the top there. As

the athletic director he's constantly on top of them for their academics."

When student-athletes are struggling, CC-B pushes to help get them on track.

Elkin describes one of these experiences,

A couple of years ago we had a student that was struggling and | made him come
see me once a week, you know, and he had to go to our resources. Yeah, tutoring.
He had to come every week, show me what his work was, how he was doing and

that worked. | mean, one on one, you know, he got a 3.0 so he can do it.
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The idea of intervention with struggling student-athletes and athletics as a

privilege was corroborated by Ronald,

So the coaches, they're on top of the students academically. We've had situations
here where we've had star athletes that we've had to tell you're not going to play
because you need to focus on academics, so... So we really try to get the students
to focus on their academics first. And [Elkin] will say that in his meetings with
students. It's academics first here so if you're struggling, then we may have to

reconsider what is your goal here.

Both administrators believe by setting the system they have up, focusing on
academics, remediating struggling students, making athletics a privilege and secondary to
academic performance, and stressing the importance from the top of the department down

to the coaches, they set up a system for success. This is evidenced by Ronald,

| see them hanging out together studying. I think that they invest more time here
than the average student does. Between their academics, their practices and their
competitions. But | think above average engagement that they have with the
institution and what's really so encouraging is when you see those faces of
students studying together, you know, they're engaged even in that together,

which | think is a cohesive, it keeps them here.

Elkin believes that the academics first model at CC-B provides the groundwork
for student-athletes to leave with a good education and be prepared for what awaits them

at the four-year school,
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I think they do walk out of here with a good education. I've had students
transferring in from other institutions two and four-year that said, wow, it was
hard here. And when you hear that, it makes you feel like, okay, it's not a cake
walk. They say some of the classes here are difficult and hard. And I don't think
that's a bad thing because | think it helps them learn it and get prepared for a four-

year school.

Advising is viewed as a key part of the academic success and mentoring of
student-athletes at CC-B. They have had athlete specific orientations and a part-time
athlete specific academic advisor that assists with course selection, monitoring, tutoring,

and transfer. EIlkin describes this as a benefit,

We actually have an advisor that just does athletics. She comes in twice a week,
Tuesdays, Thursdays for five hours. That's been great. It started last year. She's
comes in for, yeah, ten hours a week and it's been great because what she'll do is
probably start in February, meet with all the students and basically say, hey, these
are the classes you need. She won't pick up the times, but these are the classes
you need and then that way by the time enrollment starts that first enrollment our
students can go and, boom, they're ready to go with their sheets. Yeah, it's been

great.

Ronald believes that by providing specific academic advisors to the student-
athletes, they can be set up for success as sometimes athletes are encouraged to take

classes together and approach even class as a team,

151



So we also have academic advisors that work with student-athletes and I think,
although I don't have any proof of this, their academic advisors encourage their
students to take their courses together so they can lean on each other even in the
classroom which I think is something that the average student doesn't necessarily

have, where they're approaching even a class as a team.

Both administrators discussed numerous times throughout their interviews, the
important connection between athletics and academics. They provided statistical
evidence that student-athletes perform better than non-athletes based on the opportunities
they have to connect with teammates and other resources to get academic assistance and
tutoring help, the monitoring that occurs by coaches and administrators, the focus placed
on the importance of academic performance from the athletic administration and coaches,

and the academic standards set by the NJCAA.

Theme 2 - Administration and coaches are critical in creating meaningful
experiences for student-athletes through modeling appropriate behavior and
providing support. There was a general hierarchal theme surrounding the idea leaders
as shaping the learning environment for those in their charge. Ronald describes this
about the athletic administration particularly Elkin, who in turn describe the importance
of this for the coaches. The relationship formed between the student-athletes and staff
with the athletic administrator is key to the quality of the growth, development, and

experience that CC-B provides. Ronald describes this,

I'm going to speak specifically about [EIKin] here. | think I mentioned before that

my higher education experience has been entirely here so I can only really use
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him as the model. 1 think he shapes the atmosphere there. He shapes the
environment. And the students respect him so he has that ability to be able to sort
of create the environment for them. If he wants them to take something very
seriously because there's a violation that's been committed or there's a rule that's
been broken, student who is not performing well academically, he has that ability
to be able to be very hard on them, which | think can help to set them straight.
But he has a personal relationship with everybody. He knows every student
athlete and he knows their story, which | think is one of those things that, and |
know that you know this from all your doctoral studies and even before, when the
student connects with somebody at the institution, they're far more likely to stay,
they're going to persist, they're going to do better and they're going to achieve
their goals. And the fact that the athletic director knows things about them
personally, there's that bond that forms and it's like an instant bond that they have

with the institution. So I think that's an integral part to their success here.

Both Ronald and Elkin view coaches as critical to the success of the student-
athletes. Hiring the right coaches, training and mentoring them, and ensuring they are
connecting with and holding their student-athletes accountable was viewed as a critical

part of what makes CC-B successful. Ronald explains the importance of the coach,

The coach not only is focusing in on their performance on the court or on the
field, but they're also focusing on their academic performance. So the coach
holds their feet to the fire. They demand that the student perform and so I think

that the student relationship with the coach is one of great respect. They also, the
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coach, knows every kid intimately. Every kid, every student intimately. So again

that retention bond forms between them. Less so with the administration.

Elkin describes the importance of him hiring the right people, staying in touch

with them, and ensuring they are doing the right things the right way,

A lot of it is a trust. | believe you hire people ‘cause you trust them, but a lot of it
is, I know I personally walk around a lot of the practices. 1 try to talk to the
coaches face to face or on the phone as much as | can. Some more than others
because | feel there's some sports that maybe need the help a little bit more than
others. But I do. I try to make a time to go out to practices and to talk to the
coaches, probably more hands on, again, maybe than a lot of other people, but |
feel it is important to see that they are doing the right thing and I try to talk to the
student-athletes as well. 'Cause I think if you build that rapport and relationship,
that's the key to get student-athletes to kind of follow your lead and do things in

all of this.

Elkin provides further discussion regarding the importance of finding a coach that
can build a program and provide longevity in the position. This builds trust in the
community. Additionally he describes how coaches that are full time employees at the

college tend to have an impact as they are involved in the day to day. He states,

| think in the community people are comfortable because they see it's the same
person, you know what you're getting out of that person, you know, some of the
negatives could be stagnant, could be lack of change or maybe they're a little

opposed to change, but I think having coaches that have been here a while
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definitely help out instead of getting turnover because if you get turnover... [you]
just can't get it going. You know? And that's a program that | wouldn't say that
has excellence. As | said before, it just doesn't exude anything because we just
can't figure that out...A full time coach at I think any level, but I'll say non-
scholarship two-year school has a huge impact as compared to a part time coach
at this level because I think they see a bigger picture. They see a picture, but not
maybe as big of a picture, aren't involved in that day to day everything. So when
you look at women's soccer and women's softball here, when we had the two full
time, always had good grades. Where you take a part time sport, whether it be
men's lacrosse, maybe men's basketball, you know, students did great, but there
were students that struggled, too, a lot more than these did...I think there's a lot to
say to the full, part time. 1 think the full timers just they're here, so they're
physically here so if a student has a problem, it's just easier to find them. They're
here. They can run in quick. They see them all the time. The full timer when
they get an e-mail from the admin that says, hey, | don't know, sign up for your
classes begins today, that teacher can get that group together a lot quicker than a

part time coach who maybe only checks his e mail every other day.

There was a general hierarchal theme surrounding the idea leaders as role models.

Ronald, the Vice President, describes this about Elkin, who in turn describes the

importance of this for the coaches. Both Elkin and Ronald allude to the importance of

the values, methods, and ideals aligning within each level of leadership in the athletic

program. In order to ensure a meaningful experience for the student-athletes

administrators describe when someone isn't aligned, he or she is remediated or removed.
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Further, Elkin alludes to the importance of longevity in a coaching position. Finding
coaches that are good and retaining them helps build the reputation of the program and

trust in the method and ideals of the coach.

Theme 3 - Athletics provides opportunities for interpersonal connections
with others at the institution that foster support, implicit respect, and
encouragement. The importance of connections that had positive impacts on the
student-athlete experience were found as a theme throughout every administrator
interview. Connection themes included the links between students and
administration/staff, the athletic department, coaches, faculty, and other students. These

will be further discussed in sections below.

Administration/staff connections. Administration and staff connections to
student-athletes were seen throughout all administrator interviews. ElKin tries to push the
importance of connecting with the student-athletes to his staff and does so by example.

He states,

I think we try to | mean, | personally try to make it a point to get to know all the
student-athletes. |1 mean, I think every student athlete except I'll say maybe the
spring sports coming up, but I know them and | built a connection, relationship,
you know, going to the games, encouraging the students of other teams to go to
games | think is huge because they see that and then it makes those students go to
their games. So I think trying to build a synergy of people trying to come

together and be one and help each other. We try to push that.
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Ronald describes evidence of the existence of these connections based on his

experiences with the athletic department,

They're [students] spending so much of their time there that they form
relationships with our assistant director, coordinator, athletic trainer, with our
athletic director. As | mentioned before, we have academic advisors that work
right in the department. Most other students have to go to the one stop academic
advising center, but we put the advisors right there with them, especially for
eligibility purposes. So they develop strong relationships there with their

advisors.

Coach connections. Coach connections to student-athletes are seen as a critical
part of the development experience for student-athletes. Coaches are often times the first
line of defense as they work so intimately with the student-athletes. Both interviewees
strongly believed that coaches at CC-B develop meaningful connections with the student-

athletes. Ronald describes the importance of these connections,

Coaches absolutely the same as the administrator, as the athletic director. The
coach not only is focusing in on their performance on the court or on the field, but
they're also focusing on their academic performance. So the coach holds their
feet to the fire. They demand that the student perform and so | think that the
student relationship with the coach is one of great respect. They also, the coach
knows every kid intimately. Every kid, ever student intimately. So again that
retention bond forms between them. Less so with the administration. As |

mentioned before, that relatively transient nature. 1 go into a student athlete club
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meeting, they don't know who | am. | think they like the fact that I'll go and talk
to them, but hopefully they don't see me. If they do, they're in trouble for

something, so or I think they appreciate when | go to games.

Faculty connections. Faculty connections with student-athletes were also seen as
a theme throughout the interviews. Faculty were shown to develop strong and
meaningful connections to student-athletes both in and out of the classroom. Ronald

describes these connections,

And then I think we have faculty members that develop strong relationships with
our athletes. Many of our student-athletes will choose to take classes with the
same faculty members. | don't know if you know [Faculty Name]. He's one of
our, former athletic director and he teaches winter classes in literature and every
athlete wants to get into his class because they've formed that bond and that's true
for several other faculty. | think those are the probably strongest, teammates,
athletic department, faculty advisors, very strong relationships. I've seen faculty
attend athletic events. I've seen them at soccer games, baseball, basketball. So
there is a certain investment that the faculty also make and if they know that they
have a student-athletes that's in their class they'll often participate even in that.
Also, in any extra monitoring that we do of the student's performance, the faculty
are, they're more engaged in monitoring of the athlete than they are of the average
student. Average student they just plug a couple numbers in into a monitoring
system, but for the athletes, they go a little bit more in depth in terms of telling us
what is happening in the classroom. So I think, while that's academic, it also

means that they have that investment in them as athletes, too.
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Other student connections. Another theme that came out of the administrator
interviews was the connections student-athletes were able to make with each other. Elkin

describes these connections,

Because it's not all, are from the [CC-B] county area, you know, they come from
different high schools and they may have heard of another kid or say, yeah, |
know that person played soccer or baseball or basketball or whatever, but until
they get here, they may have thought of themselves as "enemies," that's the other
person. But then when they come together and they build that friendship and that
bond, it's something that's fun to see. You see kids walk out of here, or | say kids,
students that walk out of here that they just have this great relationship that's

going to carry forward and that's great to see.

Overall Connections. Connections between student-athletes and stakeholders at
CC-B were seen as having a positive impact on things from grades to social development.
Elkin does an excellent job describing the development of and importance of these

connections,

I think when you come here, you play athletics, sport, you get to know the coach,
you get to know your teachers, you get to know the student-athletes from other
sports. Then you notice they start supporting each other at the games. They feel
part of at least maybe from an athletic standpoint they feel part of that athletic
circle. That's a small circle in the big picture of [CC-B], but it's still a big
connecting point because it's something that you can relate to whether you can

invite your teacher to a game, and say, hey, listen, I'm playing tonight, or may the
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teacher saying, hey, | saw you play last night, great job. Like there's just a lot of
different spider webs that come out of athletics. The connections, whether it's for,
where do they go to school afterwards, whether it's one of our coaches saying,
hey, I think you'd be a great fit at so and so college, | know their coach, let you
know, | just think there's a great transition from when they get here to when they
begin practice, to now they're part of this team because they feel comfortable and
meet people to now | meet other student-athletes. To come back my second year,
now I'm comfortable, I'm a little bit established. Now I understand the lay of the
land of [CC-B]. I know a lot of the students. Now | have new students coming
in. | teach them what others before me have taught to try to pass that torch. 1
now figure out what's the next step in life, whether it's going to work, which is
fine, or in our case | think a lot of our students go on to a four-year school and it's
talking to other students, maybe other alumni, coaches of what's the best fit to
move on. So | think there's a progression from when they get here to when they
leave and all this stuff that happens in between, all the stuff that happens in
between is | think they build a sense of belonging, a sense of pride, they built
connections, relationships that I think helps them feel a part of [CC-B] and the
school...l mean, so there's so many relationships that can come out of this
athletics community, club, whatever you want to call it that I think has, | don't
know, 1 just think it's a great thing...So | think trying to build a synergy of people

trying to come together and be one and help each other. We try to push that.

Summary. Connections with administration/staff, the athletic department,

coaches, faculty, and other students were described as an important part of the athletic
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experience by administrators. These connections were seen as having a positive impact

on student-athlete motivation, integration, persistence, development, and performance.

Theme 4 - Balancing academics and other responsibilities with athletics can
be a drawback to participation. The most common drawback both administrators
discussed dealt with the amount of time and commitment participation in intercollegiate
athletics requires. Additionally, the pressure it puts on the student-athlete to balance
academics, work, family responsibilities, and friends was also seen as a common theme.

Elkin describes what he sees as the drawbacks,

Yeah, a lot of time absolutely and then you factor in schoolwork, you factor in the
fact that I think a lot of our students work, have jobs. A lot of our students maybe
come from single family homes or have to take care of a brother or sister or a sick
mom. So | think there's a lot of outside interference as well that maybe takes up a
lot of time as well so | would say there's a lot of time that's taken up...I guess it's
very possible you could miss out maybe on some alternate social experiences. In
other words, you have this group of people that are now your teammates, but
maybe in your I'll say your other life, which is your, you know, you may miss out

on going out one night or hanging with this group that's going to the movies.

Ronald agrees about the drawbacks regarding the amount of time and pressure

athletics place on the student, however, he sees this as a potential benefit also,

So practices, the competitions, the travel, all of those put pressures on the student
| think that can make it more difficult for them, but the interesting thing is the flip

side of that is they learn how to navigate that and they learn how to balance all of
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those other things so their time management improves. | think in a lot of ways the
ability to use that as an outlet for the stress that they're experiencing in the

classroom is also another positive aspect that we may not have mentioned before.

An additional drawback that Elkin sees that was not evidenced in Ronald's
interview is that at times student-athletes can get an inflated sense of accomplishment

when they receive accolades at the non-scholarship community college level. He states,

| think you can get students sometimes that think they're better than they are
sometimes? You know, awards and accolades, | think they're great, but I think
sometimes we're a non-scholarship junior college and while we have had great
players, we've had great players that are non-scholarship junior college. And |
think sometimes our kids that do well and get a lot of accolades and are great
athletes all of a sudden think that they can go on and play at this, at this huge
level, maybe Division I, and the reality is they probably can't. So maybe it kind
of fills their mind with false hopes, as maybe a negative. And I don't know if it's
a negative or maybe just more of a reality, maybe it blurs the reality because then
you get their parents that kind of feed into this, well, geez, he was or she was
player of the year, you know? Geez, they got to be able to play and the reality is

they can't. And you try to tell them in the nicest way and just sometimes it's not.

Both Ronald and Elkin believe that the amount of time required to participate in
athletics and school paired with personal responsibilities can be a potential drawback if
not effectively managed by the student-athletes. Ronald sees this as an opportunity to

develop time management skills.
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Theme 5 - The administration strives to assist student-athletes growth and
development of soft skills. Both Ronald and Elkin provide examples of how they strive
to provide meaningful experiences for student-athletes at CC-B. Further, they detail the

primary areas that athletics can impact a student-athletes growth and development.

Elkin describes the experience of being a student-athlete at CC-B and explains
how many students wish it was a four-year school. They get comfortable, connect with

the institution, and enjoy their time. EIlKkin states,

The one thing I noticed when | got here, that I kept hearing, is a lot of students
would say | wish [CC-B] was a four-year, and that kind of resonates because |
heard it a couple of days ago actually, and I think what they mean by that is they
enjoy their time here so much they want to stay longer. And I think that's a good
thing. I think that, again, goes back to either what we're doing as an athletic team
and program, what the school is hopefully doing, you know, from their
academics, from their schoolwork, you know, from their social, you know,

encounters...

To further this point, many student-athletes benefit from their time at the
community college and receive opportunities that were not there for them out of high

school. Elkin explains,

| think they're very satisfied their experience here. And then a lot of them are
fortunate to get scholarships or to go somewhere else to play for the next two
years at a four-year school and that can be academics and athletics. Sometimes

combined. There are students that come out of high school that are not very good
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high school students that for some students figure it out and they're a great student

all of a sudden.

When asked to describe the overall experience afforded to student at CC-B, Elkin
explains that he strives for excellence in the program, from championships and recruiting

the right kids to academics and even alumni-recognition. He says,

| think excellence would be a good word and it's a word that we've put on our web
site. We try to say a history of excellence and I think that encompasses whether |
think championships is part of that. | think recognizing our alumni, our past
people through like a Hall of Fame that we have | think is very important, people
that come before you and try to pass the torch on I think helps breed a culture. 1
think any academic success, accolades, when student-athletes do well. We try to
do a good job of making sure we try to nominate students for awards not because
other students at other institutions don't, but | just think it's important to recognize
people for their academic achievements. We do that at an end of the year banquet
as well, you know, we do give awards for MVP and most improved, but we also
make sure to recognize our student-athletes that do well in the classroom as well,
both male and female, highest GPA, you know, student athlete of the year, scholar
athlete I should say which is important. But I just think excellence. 1 just think
that the way that we try to portray and try to teach the kids. Again, winning has
been part of the culture that's been created. | think we've been lucky to get
coaches that have been here. We have a lot of long term coaches that I think has
helped, you know, our baseball coach has been here 16 years now. He played at

[CC-B]. He played for the coach before him who he took over for so, you know,
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our softball coach has been here for a long time and has built that culture in his
program as well. Understands the right kid to recruit. | think that's a key, right
kid. You can go out and find the best player, but they may not be the right kid for

the program or for the institution, you know.

Ronald mirrors EIkin’s opinions on the positive experience that student-athletes
have at CC-B. He goes on further to describe the opportunity to participate in athletics as
an important selection factor for many students who are considering community college.

He states,

| think the vast majority of student-athletes have enjoyed their participation. |
think it's basically what keeps them coming back. They understand that their
participation in athletics helps them to achieve higher grades, keeps them
motivated. So I think their experience has been for the most part very positive...I
think it helps to keep them motivated and there's something for them to do that it
attracts them to keep coming back every day, so it's not all about academics. It's
not all about studying. But they have their sport that they love and they get to
participate in that here. They get to compete. Those things that the athletic drive
that they have that also helps their academic drive so that they come here and stay
here. And I think that's also one of the reasons that attracts them to come to
community college to begin with. It's not always necessarily the most attractive
place to be at a community college, but the opportunity to be able to participate in

the sport, it makes it attractive for them to come.
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There were a number of soft skills and areas of growth that administrators
believed athletics participation at CC-B had an impact on. These are broken down and

described in more detail below.

Confidence. Both Elkin and Ronald described the idea that student-athletes gain
confidence as a result of their participation. Ronald describes this using the reverse

transfer student as an example,

We have had students who have transferred in who have sort of gotten beat up
along the way on their transfer in and you can just see them blossom when they're
here. So in that respect, absolutely. You see that confidence developing, smaller
classrooms. It may be in some cases where our students return from a Division |
school where they just might have gotten their butt kicked and they come here and
developing their skills on a smaller scale. | think one of the things that they learn
about themselves here is that they actually have the ability to be able to function
as a college student while they're also participating in their sport. So that they can
challenge themselves. They can do things that they may have doubted that they

could do.

From an athletic standpoint EIkin agrees that student-athletes gain confidence as a

result of their participation. He states,

You see a lot of kids that come in that have no confidence and by the time they
leave as a sophomore, you know, they just being part of the team or maybe they

got a chance they didn't before or were just taught how to be confident,
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Discipline/Integrity. Discipline and integrity were two themes that came up in
both administrator interviews. Student's at CC-B come from a variety of different
backgrounds and means. The impact that their athletic participation can have on them
from this standpoint is tremendous. While Ronald’s examples were surface level, EIKkin

describes this theme well using an example of a story about a former student-athlete,

And we had a young man that came back for a Hall of Fame that played
basketball. He was from Passaic County, you know, from a rough area, had a bad
upbringing, and to hear him come back and the fact that he is now a teacher and
he's trying to help develop these young minds that he says CC-B helped him get
to the point where he learned what it was like to be cared for and learned that
there's more to life and learn that there is sort of a right and wrong way. And that
he says that CC-B had a big part of that and he's trying to teach that to the young
people back up in Passaic where he came from. | think stories like that are
probably a lot more out there, but those are the ones that you really say, it's really
not about athletics. It's not really about maybe your grades at that point. It's
really about changing somebody as a person to realize that there's more to life and
that you can change and become maybe a better person and hopefully pass that

on.

Leadership. Both administrators agreed that athletics provides opportunities for

student-athletes to practice and learn about their abilities to lead and follow. Ronald says,
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It's definitely a student development aspect, so | see that it's helping students to
development leadership characteristics, personal characteristics...I think that they

also learn about their ability to lead and also their ability to follow.

Maturity. Both administrators believed student-athletes learned lessons and
matured as a result of their participation. Elkin describes his experience and believes that

maturity is one of the biggest things he sees that students develop during their time at

CC-B,

| think you see more of a maturity growth than anything from a lot of the students,
you know, you see student-athletes grow, you know, from a maturity standpoint.

Even socially, you know, maybe that kid that was quiet when they first came here,
all of a sudden opens up and now is the chatterbox because they feel comfortable.

So I think, you know, I think socially a lot of kids can grow from that.

Self-Control. Both administrators feel student-athletes develop self-control as a

result of their participation. Elkin discusses how he hammers into the student-athletes to

always maintain control and composure,

| think for some students it takes more time, but, yeah, absolutely because | know
we hammer into the kids do the right thing. 1f somebody doesn't do the right

thing to you, don't retaliate because if you retaliate, it's always the person that gets

in trouble, but do the right thing, just walk away.

Ronald recognizes this and gives examples of what he witnesses when he attends

games and events regarding the student-athletes ability to control themselves,
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Actually when I've gone to watch, you know, I'm a spectator, | don't get to go to
as many as I'd like to, but I've seen them deal with really difficult situations when
they're playing their sport. | have never seen a student athlete lose their cool
when they're playing. Never. And obviously they deal with some really difficult
situations when they're out there. If they're getting tripped or pushed. | would say
I've seen the coaches lose their cool far more than I've seen the students and even
in the face of that, when they're coaches are in their face, I've seen them deal with

that very maturely.

Teamwork. Teamwork was also seen as a lesson student-athletes learn as a result
of their participation in athletics. Ronald describes in detail how teamwork plays in to
what is learned as well as how it crosses from one team to another in regards to

sportsmanship,

It doesn't really matter what sport. They're developing that relationship with their
teammates, also with their coach, with the athletic department, seen those
individuals as authorities. They're developing those career skills when they're
playing on the court, on the field. So, yes, absolutely helps them in terms of their
ability to work within a team and working with a supervisor that translates into
their career...I think very similar to that teamwork aspect. That that's absolutely
something they have to rely on and I've seen that respect also on the court when
they're dealing with their opponents. There isn't a disrespect that you see there.
Obviously they're competing hard with each other, but they're respectful of each

other, you know, so, yeah, | think that that has a positive effect as well.
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Elkin agrees and provides examples of how student-athletes learn to connect and

work in teams and with people that they may not always see eye to eye with,

| think you make connections so you never know. Connections are a huge thing.
You never know that you want to be in the business world and your old
teammate's father was something and, you know, could be as simple as
that...Because | think, again, when you meet everybody, even though you're a
team, there's people that you just may not see eye to eye with, but you have to

figure out a way how to work with them.

Time management. Both administrators felt strongly that student-athletes learn

to time manage as a result of their participation. Ronald explains this,

Their time management skills, that they are, that they work and that their ability to
juggle multiple priorities, that that is also something that works. | think those are
all things that they'll learn here. Maybe they didn't necessarily get when they
were in high school because their high school day is so structured, and when
come to college it's so unstructured and they still have the ability to be able to
succeed in that environment, and that's a pretty strong thing that they learn about

themselves.

Summary. Administrators describe throughout the interviews the importance of
making the athletic experience meaningful for student athletes. The administrators
describe how they measure that the experience is meaningful and it centers primarily
around student-athlete feedback and the things they have heard such as student-athletes

wishing CC-B was a four-year college, etc. The development of soft-skills such as
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confidence, discipline/integrity, leadership, maturity, self-control, teamwork, and time
management as a result of athletic participation was something both administrators said

they strive to provide to student-athletes in their program.

Theme 6 - Students involved in extracurricular activities are perceived by
administrators to perform better academically and have more opportunities for
development, support, and connections than those that are not. The theme of student
involvement is discussed by both administrators as having a positive impact on student
success. Involved students are believed by administrators to persist and do better
academically than those that simply come to class and go home. At times, students can
get too involved but both administrators agree, when this happens the administrator helps
the student athlete to refocus and prioritize academics first. Elkin describes the

importance of being involved,

Because | think just being involved is what helps. You know? I'm in the athletics
world, but whether you want to join the drama club or chess club or dance club or
even our cheerleading here is technically a club, I just think being involved, again,
just connects you and builds relationships and starts that whole ball rolling.
Student government or whatever else it might be. 1 just think that being involved
connects you more to the institution and you want to be here and you want to do

better and you have a sense of belonging.

Ronald describes the importance CC-B places on student involvement and the

importance of monitoring to make sure students are not getting too involved. He also
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describes how in his experience involved students perform better academically, make

connections, and grow and develop more positively. He says,

From day one we have an involvement fair, get the students involved in clubs and
activities. And it's only when we see if they're not doing well that we'll tell them
to back off...I believe very strongly in this, if it weren't for students being able to
participate in their sport, this is also for student life and activities, the activities
that they do outside of the classroom, co-curricular stuff increases their GPA...So
if a college is all about helping students to perform better academically, athletics
is an integral part of that for these students... Our average student we know goes
to class, leaves class, gets in their car, goes to work or goes home, goes to see
their friends. Our student-athletes, they hang out together between classes. They
stick around for practice together. Sometimes they're here from 8:00 in the
morning until they're done with their sport at 9:00 at night, so that relationship
that they're developing on the team translates into the classroom into their study
partnerships, no doubt... Students that are engaged, they have those same similar
positive aspects. But the student that's disengaged, the student that comes here
sort of as a pass through, I don't think that the college helps as much to develop
the student in those ways. The average student | would say that athletics and

student life and activities provide a more positive aspect in terms of their growth.

Both Ronald and Elkin believe that on the whole, students that are involved do
better academically, make connections, and have more opportunities to develop soft skills

than those that are not.
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CC-B Selection Factor Survey Data

The Student-Athlete College Selection Factor Survey was administered to all
student-athletes at CC-B (approximately 140). Of the 140 students, 27 began the survey
(N=27) and 11 completed enough of it for it to be useful for this study (n=11). The

survey had a 19.29% engagement rate and a 7.86% completion rate.

Table 10 below provides a broad demographic representation of the student-
athletes that completed the selection factor survey. The average age of all participants
was 19.63 years with a range of 18 to 21. 45% of participants identified as male and 55%
female. 73% of participants were second year and 27% were first year athletes. The
average number of colleges each student applied to during their college search was 2.

9.09% of students indicated they made an athletic recruiting visit to CC-B.

On average each athlete made 1.18 athletic recruiting visits overall during their
college selection process. 63.64% of those surveyed indicated that CC-B was their first
choice institution and 18.18% indicated it was the only school they were accepted to. A
wide range of sports was represented in this survey that spanned across all three
collegiate athletic seasons - 31.25% baseball, 25.00% basketball, 18.75% softball,

12.50% soccer, 6.25% outdoor track and field, and 6.25% volleyball.
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Table 10

CC-B Selection Factor Survey Demographic Information (n = 11)

Average Age 19.63 years
Male 45%
Female 55%
1st Year Participant 27%
2nd Year Participant 73%

Sports Represented

Baseball 31.25%
Basketball 25.00%
Softball 18.75%
Soccer 12.50%
Outdoor Track/Field 6.25%
Volleyball 6.25%
Average Number of Colleges Applied To 2
Percent That Made a Recruiting Visit 9.09%
Avg. Total Recruiting Visits All Colleges 1.18
CC-B Was First Choice School 63.64%
CC-B Was The Only School Accepted At 18.18%

Student-athletes were asked to rank selection factors as either “No Importance”,
“Slightly Important”, “Moderately Important”, or “Very Important”. These answers were
given numerical values from "1" to "4" respectively and averaged for each grouping of
factors. As is indicated in Table 11 below, the highest ranked average were for factors
related to facilities and academic support for athletes, aid and tuition, academic programs
and social atmosphere, individual role on team and athletic goals, interactions with
coaches and teammates, and team reputation and success. This aligns fairly closely to

Student Athlete Theme 6 above as student-athletes during the interview process
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indicated they chose to attend CC-B primarily based on affordability which is directly
related to the second ranked factor "Aid and Tuition", opportunities to participate in
athletics and transfer which is directly related to the fourth ranked factor "Individual Role
on Team and Athletic Goals", and the academic reputation of the institution which is
directly related to the third ranked factor "Academic Programs and Social Atmosphere".
The distance to home theme found above in the qualitative interviews was ranked near

the bottom as the "Campus Life and Location" factor.

Surprisingly there was no real connection between the top factor from the survey
"Facilities and Academic Support for Athletes” to the Student-Athlete Theme 6 - Student-
athletes choose to attend CC-B primarily based on affordability, opportunities to
participate in athletics and transfer, distance from home, and the academic reputation of
the institution. It is plausible that this is because the athletes were surveyed after they
had experienced the athletic program and academic support services for at least a year
and had a chance to utilize the robust academic, tutoring, mentorship, and advising
support services offered through the athletic department at CC-B. This may have slightly
inflated the rank of this factor as participants did not complete the survey immediately

after choosing to attend CC-B.
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Table 11

CC-B Selection Factor Averages (n = 11)

Number Name Average
9 Facilities and Academic Support for Athletes 3.64
7 Aid and Tuition 3.52
1 Academic Programs and Social Atmosphere 3.49
2 Individual Role on Team and Athletic Goals 3.44
10 Interactions with Coaches and Teammates 3.36
5 Team Reputation and Success 3.30
4 Secondary Team Characteristics 3.04
8 Campus Life and Location 2.98
6 High School Influences and Prior Experiences 2.55
3 Peers, Parents, Friendliness of Campus, and Weather 2.45

CC-B Summary of Findings

Similar to case CC-A there were three important strands of research from which
the findings from CC-B were identified. These included student-athlete interviews,
administrator interviews, and student-athlete surveys. For CC-B, six themes were

identified for each the student-athlete and administrator interviews.

There was alignment between the student-athlete and administrator themes. Both
groups indicated that athletics had a positive influence on academic motivation,
persistence, and performance, provides opportunities for important interpersonal
connections, and provides opportunities to develop soft skills. Both also concur that
extracurricular involvement, not just in athletics, is a valuable tool that provides support,
relationships, and integration into the college community. Another finding which aligned

was that balancing academics and other responsibilities along with the sacrifice required
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to participate in athletics was the main drawback, however, student-athletes and
administrator Ronald saw this as an opportunity to learn how to effectively time manage.
One emergent theme that was discussed by the administrators and not by the student-
athletes included the import part administrators and coaches play in creating meaningful
experiences for student-athletes through modeling appropriate behavior and utilizing

effective development techniques.

In regards to questions regarding selection factors, student-athletes during
interviews indicated they chose to attend CC-B primarily based on affordability,
opportunities to participate in athletics and transfer, distance from home, and the
academic reputation of the institution. This aligned fairly well with the survey results
from CC-B as these themes all ranked relatively high on the selection factor survey
averages. The one selection factor that was not discussed by student-athletes but showed
up on the survey was "Facilities and Academic Support for Athletes”. The student-
athletes described at length during the interviews the importance of the academic advisor
at CC-B in many other areas but did not discuss it when questioned about selection
factors. | believe that student-athletes mistakenly ranked it highly on the survey because
of the value they place on the position after having experienced it, however, | do not have

evidence to support this.

Cross-Case Analysis

Yin (2013) emphasizes the importance of a cross-case analysis when completing
the analysis of multiple individual case studies. Cross-case analysis allow for learning

from one case to another and strengthens the individual case findings through the ability
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to examine the replication of data. The below analyses provide many opportunities to
observe replication of thematic data across both the administrative and student-athlete
qualitative and the student-athlete quantitative strands of this study. As this study had
three distinct research strands per case, this section will analyze each strand as a function

of the data from both cases.

Thematic Cross-Case Analysis

To be able to provide a meaningful analysis of themes, Table 12 below was
created to visually depict similarities and differences in data across students and
administrators at CC-A and CC-B. Themes were numbered and lettered for alignment
purposes and will be further discussed below. Overall, student-athlete qualitative themes

were fairly consistent across both cases and provided strong examples of replication.
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6.7

Table 12

Student-Athlete and Administrator Qualitative Themes

Students Admins Students Admins

# Themes CC-A CC-A CC-B CC-B

Athletic participation has a positive impact on academic motivation,

. X X X X
persistence, and performance.

la Meaningful academic supports include:
Administrators X X
Advising X X X
Coaches X X X X
College and Team Policies X
Intervention for Struggling SA’s X
NJCAA Eligibility Standards X X X X
Progress Reports/Monitoring X X X
Study Halls X X X X
Tutoring X X X

2  Athletics provides opportunities for interpersonal connections with others at X X X X

the institution that foster support, implicit respect, and encouragement.

2a Interpersonal connections that were most important for the student included
those with:

Athletic Advisor X X
Athletic Department Staff X X X X
Coaches X X X X
Counseling Staff X

Faculty X X X
Other Students X X X X
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Table 12 (continued)

Students Admins Students Admins

#  Themes CC-A CC-A CC-B CC-B

3 Administrators and coaches are critical in creating meaningful experiences for

student-athletes through modeling appropriate behavior and providing support. X X

4 Balancing academics and other responsibilities with athletics requires sacrifice
and can be a drawback to participation.

4a  Balancing academics and other responsibilities provides opportunities to learn
how to effectively time manage.

4b  Getting an overinflated sense of accomplishment is a drawback to participation. X

5a The athletic experience at CC-A/B provides opportunities to develop soft skills
and learn lessons as a result of participation.

5b  The administration strive to provide a meaningful experience while assisting
student-athletes growth and development of soft skills as a result of participation.

5c  Student-athletes develop the following skills as a result of their participation:
Communication
Community Service (servant leadership)
Confidence
Discipline
Leadership/Followership
Maturity
Perseverance
Self-Control
Teamwork
Time Management

XXXXXXXX X
XXX XXXXX
XXX XXXX X
XXX XXXX
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Table 12 (continued)

4 Themes Students Admins Students Admins
CC-A CC-A CC-B CC-B
Community college athletics provides opportunities to educate students who X
may not have considered college as an option.
7a Students involved in extracurricular activities are perceived by
administrators to perform better academically and have more opportunities X X
for development, support, and connections than those that are not.
7b  Student involvement in extracurricular activities is viewed positively
because it helps with developing relationships, social and academic support, X X
and general college knowledge.
8 Student-athletes chose to attend primarily based on:
Affordability X X
Opportunities to participate in athletics X X
Opportunities for successful transfer X
Distance from home X X
Academic reputation of the institution X X
Most students would have attended elsewhere if the institution did X X

not offer athletics




Cross-Case Theme 1 and 1a — Athletics and Academics. As a whole, both CC-
A and CC-B agreed that athletic participation has a positive impact on academic
motivation, persistence, and performance. Student-athletes and administrators at CC-A
and CC-B also indicated and agreed that coaches, NJCAA eligibility standards, and team
study halls were viewed as meaningful supports. Student-athletes at both CC-A and CC-
B indicated the importance of administration as a meaningful support. While
administration did not directly engage in the discussion about themselves as meaningful
supports, they did indirectly posit their commitment to an academics first mentality and
described how their leadership affects the motivation, persistence, and performance of

student-athletes.

Advising was seen as a meaningful support nearly across the board.
Administration at CC-A and CC-B discuss it as being extremely valuable. Student-
athletes at CC-B discussed advising, particularly having a dedicated advisor on staff
within the athletic department as having a strong impact on their experience and success.
This support was not nearly as pronounced among students at CC-A. It is plausible that
this is due to the fact that while administration at CC-A does value and advise student-
athletes, there may not be enough time for them to make as large of an impact as the
advisor at CC-B. While the advisor at CC-A has shared job responsibilities as an athletic
administrator, advisor, and coach, the advisor at CC-B is fully dedicated to student-
athlete academic advising. Based on this, the students at CC-B are more likely to
respond, the advisor at CC-B has more time to dedicate to all the student-athletes in the

athletic department, and the quality of the advising support is improved.
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Tutoring was also discussed as a meaningful support nearly across the board.
Students at both CC-A and CC-B discuss the importance of this support as having an
impact on their success. Administration at CC-A discuss it as well. Administrators at
CC-B do not however. This may be due to the fact that it goes overlooked as they have a
full time academic advisor and a team study room where athletes have indicated they are

engaging in peer tutoring sessions.

Progress reporting and academic monitoring is also viewed as a meaningful
support nearly across the board. Administrators at both institutions agree that it is
important. Students at CC-B also discuss the academic monitoring process. Students at
CC-A, however, do not discuss it as much as a meaningful support. This is an interesting
finding that may be due to the fact that they do not know it is occurring or perhaps it was
just an anomaly based on a lack of knowledge of the student-athlete sample selected for

interview.

Another meaningful support was intervention for struggling student-athletes.
Only administrators at CC-B really discussed this in detail. They described how they
would remove academically struggling athletes from participation and set them up on a
remediation plan to get them back on track. While there was discussion regarding
assisting students that had become ineligible with regaining their eligibility at CC-A,
intervention was not discussed beyond that. Surprisingly, student-athletes did not discuss
intervention as a theme either. This was a surprising finding as three of the interviewed
student-athletes at some point had become ineligible and needed an intervention to get

back on track. It is plausible that the student-athletes during the interview were
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embarrassed of this and thus less willing to discuss during the interview. It did seem to

be a difficult topic to extract information for the participants about.

Finally, college and team policies were also viewed as a meaningful support for
student-athletes at CC-A. Administration at CC-A and CC-B did discuss the importance
of training and hiring the right coaches to impact students. Although administration at
both institutions did not discuss college and team policies as having a direct impact as a
meaningful academic support, they did value training and hiring coaches that did.
Student-athletes at CC-B did not discuss college and team policies as a meaningful

academic support.

Cross-Case Theme 2 and 2a — Athletics and interpersonal connections.
Students and administrators at both institutions across the board indicated that athletics
provides opportunities for interpersonal connections with others fostering support,
implicit respect, and encouragement. Connections with specific groups of people were
discussed and it was agreed by student-athletes and administrators at both institutions that
connections with athletic department staff, coaches, and other students were extremely

important.

Faculty were discussed by administration at both CC-A and CC-B and students at
CC-B as providing a meaningful and important connection for student-athletes. Student-
athletes at CC-A, however, did not discuss this as an important connection. This was a
notable omission in data as the Athletic Director at CC-A is also an Academic Dean.
Further, the office space is shared amongst faculty and athletic-staff. This may be an area

that would be worth of further study at CC-A.
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Connections with the student-athlete advisor were also pronounced by both
administration and students at CC-B. This position seemed to be viewed as extremely
important for creating a planning, academic, and personal connection for student-athletes
at CC-B. This was not a theme at CC-A, most likely because the advisor had shared

responsibilities as the Assistant Athletic Director.

Administration at CC-A believed strongly that the connection students had with
the counseling staff was very important to them, however, none of the student-athletes
indicated any benefit or even discussed connection with counseling staff. Administration
at CC-A brought in counseling staff during meetings with teams to assist the student-
athletes with their success. While there may be successful outcomes from this, none of
the student-athletes indicated they formed a meaningful connection with the counseling
staff. This was not discussed at all by either administrators or student-athletes at CC-B

and seemed to be a unique program/relationship to CC-A.

Cross-Case Theme 3 — Coaches and administrators are critical to creating
meaningful experiences for student-athletes through modeling appropriate behavior
and providing support. Administrators at both CC-A and CC-B describe how
administrators and coaches are critical in creating meaningful experiences for student-
athletes through modeling appropriate behavior and providing support. Further, every
chief student administrator and the athletic administrator interviewed agreed that coaches
and administrators play a critical role in the learning and development of student-athletes.
This theme addresses an administrative perspective and is not relevant to the student-

athlete perspective.
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Cross-Case Theme 4 — Drawbacks to athletic participation. Administrators
and student-athletes at both institutions agreed that balancing academics and other
responsibilities with athletics required sacrifice and can be a drawback to participation.
Despite this, student-athletes at both institutions felt that this drawback provided the
opportunity for them to learn how to effectively time manage. This can also be seen as a

meaningful learning outcome later in our findings.

Another drawback to athletic participation at this level was at times student-
athletes can get an overinflated sense of accomplishment. This was discussed by
administration at CC-B as students many times get awards and accolades at the DIl
Junior College level and think they are ready to get a full scholarship to an NCAA
Division | program or even go professional. This theme was not discussed anywhere else

in the study but may be worth further investigation.

Cross-Case Theme 5 — The athletic experience and soft skills. Student-athletes
at both institutions agree that the athletic experience was satisfying, positive, and
provided opportunities to develop what | have framed as soft skills and to learn lessons as
a result of participation. Administrator themes aligned with that as at both institutions
they strive to provide a satisfying and positive experience while assisting student-athletes

growth and development of soft skills as a result of participation.

Specific skill development was discussed as a result of athletic participation.
Student-athletes and administrators at both institutions described how athletics provides
growth for student-athletes in the areas of confidence, discipline, leadership,

followership, maturity, self-control, teamwork, and time management. Student-athletes
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at both institutions discuss their growth in the area of communication. They believe they
have gained communication skills that will make them less shy and able to express
themselves in appropriate ways even in difficult situations. This was not found to be a

theme that was discussed by administrators.

A few outlying themes that were discussed at CC-A included community service
(servant leadership) and perseverance. Administration discussed the importance of
community service (servant leadership) as being something they are espousing to teach
the student-athletes. They describe how this is a new initiative that they are trying to get
across to all teams. This may be why the student-athletes have not yet recognized it as an
area of their growth. Student-athletes at CC-A did, however, indicate that athletic
participation did influence their perseverance. The athletes described how athletic
participation impacted their ability to respond positively to setbacks and work harder
when things weren’t quite going their way. This was not a theme found with student-
athletes at CC-B. It was interesting to note that it seemed most of the student-athletes
interviewed at CC-A had stories about being the underdogs or on teams that were under
rostered. There is something to be said about this as learning outcomes may be directly
related to circumstances surrounding the team, i.e. the success of the program, roster size,

etc.

Cross-Case Theme 6 — Community college athletics provides opportunities to
educate students who may not have otherwise attended college. There is no cross-
case replication for this theme as it was only described by student-athletes at CC-A,
however, it is an emergent theme that is important to recognize. Two student-athletes

interviewed at CC-A described how athletics provided opportunities to get an education.
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Based on their life circumstances they may not have considered college as an option
without the community college athletic opportunity. By participating, they felt it
provided them the access to an education. This is a very personal theme that could be
sensitive and difficult for many people to talk about and may be worthy of further

investigation in the future.

Cross-Case Theme 7 — Student involvement outcomes. Administrators at both
institutions described that they believed students involved in extracurricular activities
perform better academically and have more opportunities for development, support, and
connections than those that are not. Student sentiment around involvement align with
this as students at both institutions believe that involvement is positive and helps with
developing relationships, getting social and academic support, making connections, and
getting to know the college. Involvement across the board is seen as a critical piece of

student-athlete development, academic performance, and the college experience.

Cross-Case Theme 8 — Student athlete selection factors. Only student-athletes
were asked during the interviews to describe why they chose to attend and participate in
athletics at their community college. The qualitative analysis of selection factors for
students from both institutions seemed to align quite well. Student-athletes across the
board agreed that affordability, the opportunity to participate in athletics, the distance
from home, and the academic reputation of the institution were the top reasons they chose
to attend where they did. Seven of the nine student-athletes interviewed said they would
not have attended CC-A or CC-B if the institution did not offer athletics. Additionally,
students at CC-B indicated opportunities for successful transfer as another important

selection factor when choosing a college.
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Student-athletes ranked selection factors slightly differently in the survey across

both CC-A and CC-B. Table 13 below provides a detailed tabular representation of

factors and their ranks from the data collected at CC-A and CC-B. The four factors that

overlapped in the top five for both sites include Factor 1 - Academic Programs and Social

Atmosphere, Factor 7 - Aid and Tuition, Factor 2 - Individual Role on Team and Athletic

Goals, and Factor 10 — Interactions with Coaches and Teammates. This is triangulated

quite well in the qualitative findings in that factors 1, 7, 2, and 10 relate directly to the

academic reputation of the institution, affordability, and role on the team including

opportunities to participate in athletics.

Table 13

Student-Athlete Quantitative Themes

. Avg. CC-A Avg. CC-B
# Selection Factor CC-gA Rank CC-gB Rank
1 Academic Programs and Social Atmosphere 2.97 1 3.49 3
2 Individual Role on Team and Athletic Goals 2.70 3 3.44 4
3 Peers, Parents, Friendliness of Campus, and Weather  2.22 7 2.45 10
4 Secondary Team Characteristics 2.09 9 3.04 7
5 Team Reputation and Success 2.21 8 3.30 6
6 High School Influences and Prior Experiences 1.98 10 2.55 9
7 Aid and Tuition 2.90 2 3.52 2
8 Campus Life and Location 2.44 5 2.98 8
9 Facilities and Academic Support for Athletes 2.38 6 3.64 1
10 Interactions with Coaches and Teammates 2.67 4 3.36 5

The additional factors at CC-A that were in the top five but not replicated in CC-

B include Factor 8 - Campus Life and Location. This is not surprising as during the
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qualitative interviews CC-B administrators tended to focus recruitment on local student-
athletes and believed strongly in importance of the student-athlete coach relationship.
Student-athletes from CC-B also discussed the importance of their relationship with their

coaches and teammates and the distance to campus as important factors to them.

The additional factor at CC-B that was in the top five but not replicated in CC-A
includes Factor 9 - Facilities and Academic Support for Athletes. This is also not
surprising as during the qualitative interviews CC-B administrators tended to focus on the
importance of their academic advisors, support personnel, and their commitment to
excellence and a strong reputation. Student-athletes from CC-B also discussed the
importance of their connection with the athletic academic advisor as well as the
importance of the reputation of their program. What this shows in both cases is that
recruitment strategies and administrative focus has a direct impact on who is attracted to
and what is important to those that select each institution, however, affordability, the
opportunity to participate in athletics, and the academic reputation of the institution are

important across the board.

Summary

This chapter was separated into three main segments including Case CC-A, Case
CC-B, and a cross-case analysis. Each individual case began by describing the site and all
participants in the qualitative interviews. It continued and themed data in two distinct
areas separated by student-athletes and administrators. Following this, the quantitative
selection factor survey analysis and results were presented. This was then repeated for

the second site and followed by a cross-case analysis. The cross-case analysis examined
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replication and dissimilarity in the data across both sites as a function of the three
different strands of research done which included the qualitative student-athlete themes,
the qualitative administrator themes, and the student-athlete quantitative selection factor
survey findings. The data presented provides a foundation to answer the research

questions in this study.

The discussion of the results as they pertain to the research questions for this
study along with a discussion of the implications for policy and practice will continue in
the next chapter. A discussion related to the limitations of this study and suggestions for

future research will also be had.
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Chapter 5

Conclusions and Implications

Increasing numbers of students are choosing to attend community colleges to start
their post-secondary education (Ma & Baum, 2015). Castaneda (2004) reports that
community college athletic teams are among the most popular activities found at
American community colleges. While there has been a large amount of research done in
regards to student development at the four-year level, research into the community

college experience is sparse (Astin, 1999; Pascarella & Terenzini, 2005).

The purpose of this multiple case study (Yin, 2013) was to examine why New
Jersey non-scholarship community college student-athletes chose to attend the
community college and participate in athletics, what factors influenced their decisions,
and how administrators and student-athlete descriptions of the value and contribution of
participation in community college athletics aligned. With the tremendous increase in
enrollment and popularity of athletic programs at the community college level, it was
imperative to consider its importance to student development and the institution. This is
the first known study of its type on community college student-athletes in the geographic
region of New Jersey and builds upon the work and recommendations for further research
of Castaneda (2004), Gill (2015), Holland (2009), Rinke (2011), and Schulz (2007). New
Jersey community colleges are part of one of the largest and most competitive non-
scholarship Division I11 regions and conferences in the National Junior College Athletic

Association (NJCAA). With the tremendous increase in enrollment and popularity of
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athletic programs at the community college level, it is imperative that we consider its

importance to student development and the institution.

This study examined the experiences of student-athletes and athletic
administrators who were part of a New Jersey non-scholarship community college
intercollegiate athletics program. Participants shared their experiences through
interviews and surveys and the analysis of responses resulted in multiple themes

identified and described in Chapter 4.

This chapter begins with a discussion answering each of the research questions
developed for the study. The extant literature from Chapter 2 is utilized as a baseline for
the discussion as well as the theoretical propositions derived from Chapter 3.
Implications of the findings are further discussed in the next section and followed by
limitations of the research in this study. Finally, a section providing suggestions for

future research and a summary finish this chapter.

Findings

The findings in this study support the extant theoretical positions described in
Chapter 2 as well as the propositions from Chapter 3. Each research question is answered
below and tied back to the literature and theoretical propositions posited earlier in this

document.
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Research Question 1 - How do Division 111 New Jersey community college
administrators and student-athlete descriptions of the value and contribution of

being a community college student-athlete align?

Proposition 1 and Proposition 3. Proposition 1 and 3 posit that Division 111
New Jersey community college student-athletes and administrators describe the value and
contribution of participation in athletics as having a direct impact on student-athlete
personal growth, learning, and development as described by Astin (1984, 1993). A
number of findings emerged from this study supporting both Proposition 1 and

Proposition 3 and relates to learning, growth, and development.

The cross-case findings in this study indicate that athletic participation has a
positive impact on academic motivation, persistence, and performance while providing
meaningful academic supports. Student-athletes and administrators describe this in detail
and include the importance of specific supports and relationships with administrators,
advisors, and coaches. Further discussed were policies, intervention processes, NJCAA
eligibility standards, progress reporting, academic monitoring, study halls, and tutoring.
Findings indicated that the relationships developed between student-athletes and
administrators/coaches were critical in creating meaningful experiences through modeled
behavior and effective development techniques. This is corroborated by Astin (1984,
1993) who purports that student development happens through many different mediums
such as engagement in academic work, participation in extracurricular activities like
athletics, and interaction with institutional personnel such as coaches, advisors, faculty,
and administrators. He further describes a direct relationship between the student's

involvement in college and their learning and personal development.
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Other cross-case findings indicate that balancing academics and other
responsibilities with athletics requires sacrifice and can be a drawback to participation,
however, it was found to also provide opportunities to learn how to effectively time
manage. Student-athletes and administrators consistently described the enormous
amounts of time involved and invested in sport and studies. They also describe how this
involvement created connections the institution, people, and motivated and supported
athletes to perform academically. Every student-athlete, regardless of sport or time spent
on the field, court, etc. described some level of development as a result of their
participation. This was supported by administration. This is corroborated by postulate
one of Astin's Involvement Theory (1984, 1993) that states involvement is related to the
amount of physical and psychological energy the student invests in objects or programs.
Throughout the findings we see student-athletes and administrators describing the large
amount of time student-athletes dedicate to both athletics and academics and the
development of their ability to effective prioritize and time manage.

Student-athletes and administrators also described across both cases how athletics
provided opportunities to develop soft skills and learn lessons as a result of participation
particularly in the areas of communication, community service, confidence, discipline,
leadership, followership, maturity, perseverance, self-control, teamwork, and time
management. Both administrators and student-athletes agreed that students involved in
extracurricular activities performed better academically and had more opportunities for
development, support, and connections than those that did not and student involvement in
extracurricular activities was viewed positively and helped with developing relationships,

getting social and academic support, making connections, and getting to know the
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college. This is corroborated by postulate two of Involvement Theory (1984, 1993)
which states that involvement occurs along a continuum, regardless of its object.
Different students have shown how they manifest different degrees of involvement at
different times. Not every student had the same experience, however, the findings
indicated that both administrators and student-athletes agreed, students that invested more
time and energy in extracurricular activities had far superior development outcomes than
those that did not. Further, multi-sport student-athletes discussed how they learn and
develop more in some sports rather than others based on the amount of time they spend in
that sport and the quality experience they get out of each sport program which can be
influenced by coaches, connections to other athletes, and other factors.

Another cross-case finding in this study related to the student-athletes and
administrators descriptions of how participation in intercollegiate athletics has assisted
with learning, growth, and development. This was then able to be quantified in a number
of ways in the interviews particularly where persistence rates are discussed and time
spent studying and practicing were discussed. This is directly corroborated through
postulate three of Astin's Involvement Theory (1984, 1993) which describes how
involvement has both qualitative and quantitative features.

In another cross-case finding, administrators and student-athletes find critical the
importance of working together with committed, trained, and caring coaches, staff, and
administration. Administrators described how it was imperative to find good coaches and
train them properly in order to maximize student development. Student-athletes agreed
with this and described the importance of having well trained, caring, and supportive

coaches, administrators, and staff. This finding is corroborated by postulate four (Astin,
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1983, 1994) that indicates that the amount of student learning and development in any
educational program is directly proportional the quality and quantity of the student
involvement in that program.

Another cross-case finding showed how department policies and practices
combined with NJCAA eligibility standards were shown both by student-athletes and
administrators to have a strong impact on student academic success and development.
Developmental processes, counseling, tutoring, and advising in particular for student-
athletes that may have fallen short of academic eligibility standards played a huge role in
teaching the student-athletes to take responsibility for their actions and improve study
habits and priorities. This is corroborated by postulate five (Astin, 1983, 1994) which
describes how the effectiveness of any educational policy of practice is directly related to
the capacity of that policy or practice to increase student involvement.

An emergent finding in one of the cases described how athletics provided support
to students through difficult life circumstances while providing them with the opportunity
to get an education. One student-athlete in particular indicated that athletics saved her
and her life by providing an avenue for education and getting her out of an impoverished
and depressed community. This was not something specifically discussed through

Student Involvement Theory and may be an area that warrants further investigation.

Proposition 2 and Proposition 4. Proposition 2 and 4 respectively depict
Division Il New Jersey community college student-athletes and administrators
descriptions of the value and contribution of their participation in athletics as having a
direct impact on academic eligibility, retention and persistence at the institution, and

integration as described by Tinto (1975, 1987, 1993). Numerous findings emerged
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during the cross-case analysis in Chapter 4 that support both Proposition 2 and
Proposition 4 in particular athletic participation impacting academic eligibility, retention,

persistence, and integration.

Athletic participation was found across both cases to have a positive impact on
academic motivation, persistence, and performance while providing meaningful academic
supports. Student-athletes and administrators described the importance they placed on
academics particularly as it relates to maintaining academic eligibility and the number of
supports available for student-athlete success including monitoring, tutoring, and athletic
specific advisors. Athletics is seen as providing student-athletes opportunities to grow,
find their way, and get support through the relationships they develop with faculty, staff,
administration, and other student-athletes. Across both cases, student-athletes were
found or described by administrators to persist at higher rates than the organic population
of the college primarily because of the integration and academic and social supports they
develop as a part of being an involved student-athlete. Students describe having multiple
areas of support including but not limited to peer and professional tutoring, counseling,
and advising. This is corroborated by Tinto (1975, 1987, 1993) as he identifies three
major areas of student exodus in higher education: academic difficulty, the inability of
individuals to determine their educational and occupational goals, and their failure to
become or remain integrated in the intellectual and social life of the institution. Tinto's
believes that for students to persist they need to be integrated into formal and informal

academic systems and formal and informal social systems such as athletics.

Also found across both cases was that athletics provided opportunities for

interpersonal connections with advisors, department staff, coaches, counselors, faculty,
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and other students at the institution and fostered support, implicit respect, and
encouragement. Further, administration and coaches were deemed critical in creating
meaningful experiences for student-athletes. Students involved in extracurricular
activities were described as performing better academically and having more
opportunities for development, support, and connections than those that are not. Student
involvement in extracurricular activities is viewed positively and helps with developing
relationships, getting social and academic support, making connections, and getting to
know the college. Integration was found throughout this study particularly within the
themes above related to connections as social integration. Student-athletes and
administrators agreed that involved students are retained and persist at higher rates than
those that are not involved because they are more integrated in the community and thus
have more support, better connections, and are more motivated to model academic norms
and values. These findings are supported by Tinto's (1975, 1987, 1993) description of
integration as it relates to his central idea of "integration™. The main factors related to
whether a student persists or drops out can be very strongly predicted by their degree of
academic and social integration in the institution. Academic integration can be
determined based on grades, personal development (or students judgment of the value of
how they are developing), academic self-esteem, enjoyment of subject matter, and ability
to relate with academic norms and values and role as a student. Social integration can be
determined based on finding a group of friends you fit in with and personal meaningful

contact outside the classroom with staff, faculty, and administration.

The recruitment and retention process is described throughout the study in many

different but meaningful ways. For example, coaches are evidenced throughout the study
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to recruit students and assist them with getting admitted to the college. During this time,
realistic expectations of what to expect and the benefits of participation and attendance at
the community college are delivered to the student so they can make an appropriate
choice. Student-athletes were orientated to requirements of the academic system in
particular NJCAA, departmental, and team academic standards. This typically happened
at team or athletic department meetings with coaches and athletic administrators but also
was described informally happening in player to player interactions. This is corroborated
by Tinto (1975, 1987, 1993) in stages one and two of Student Retention Theory. During
stage one, students are recruited and admitted to the college. During this time, realistic
expectations are delivered to the student so they can choose an appropriate institution. In
stage two, students are orientated to requirements of the academic system. This aligns
directly with the findings of what a student-athlete experiences during their recruitment

and orientation into both CC-A and CC-B.

Another cross-case finding described how student's needs were identified through
use of progress reports and intrusive counseling and advising performed in the athletic
department. Both CC-A and CC-B utilized distinct monitoring and advising models for
their student-athletes. For student-athletes that did not meet academic eligibility criteria,
each institution had its own way of remediating, counseling, and advising students as
they worked to get their grades up to meet eligibility standards. Students additionally
described being assisted with their transition to college through integration into the
college community primarily through team meetings, peer to peer interactions,
interactions with coaches and administration, and sport participation. Many times when

student-athletes are recruited into a program they receive more intrusive admissions
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counseling not only from the staff at the college but also their coaches, peers, and athletic
administration. These practices are corroborated to provide positive results through
stages three and four of Tinto's Retention Theory (1975, 1987, 1993). In stage three,
student's needs are identified through their placement in appropriate first year courses and
counseling and advising. In stage four, students are assisted with their transition to
college through things such as a first-year experience courses and integration into the
college community. Needs assessment, counseling, advising, transition assistance, and
integration were found to be critical parts of the athletic experience as a cross-case

finding in this study.

Proposition 5. Proposition 5 states, Division 1l New Jersey community college
student-athletes and administrators descriptions of the value and contribution of
participating in athletics align. Student-athletes and administrators from both cases
discuss the positive impacts athletics has on academic performance, connections to
people at the institution, the meaningful learning outcomes that arise as a result of being a
student-athlete, the opportunity to learn to manage time, the development of soft skills,
and the importance of being involved. Further, even the drawbacks of athletic
participation were aligned as both administrators and student-athletes agreed that
balancing academics and other responsibilities required sacrifice and was difficult but
ultimately benefited the student-athletes as they were able to practice time management

skills. The findings in this study support this proposition.

Summary. Division Il New Jersey community college student-athletes in this
study described the value and contribution of their participation in athletics as having a

direct and positive impact on their personal growth, learning, development, academic
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eligibility, persistence, and integration at the institution. Administrators’ descriptions of
the value and contribution of athletic participation was exceptionally aligned when
compared to the student-athletes. The themes established throughout this study support
Kuh's (1995) overarching out-of-classroom experience model as a method to provide
opportunities to apply knowledge learned in the classroom through experiences and
lessons that do not happen simply by themselves. While colleges cannot force students to
participate in these experiences, both student-athletes and administrators in this study
agree that colleges should create conditions that promote experiences that require

involvement as they are a crux for student development and success.

In both cases of this study, student-athletes are viewed by administration as
having higher grades, better retention, and more soft skills development than those that
are not participants. Intercollegiate athletics certainly has a holistic impact on the student
and plays a critical role in meeting the mission of the NJCAA, Region XIX, and the
GSAC. Student-athletes and administrators consistently describe athletics having an
impact on academic achievement, engagement in educationally purposeful activities,
satisfaction, acquisition of knowledge, skills, and competencies, persistence, educational

attainment; and out of college performance as described by Manning, et al. (2014).

Research Question 2 - Why do Division 111 New Jersey community college student-

athletes choose to attend the community college?

Proposition 6 and Rival 1. Proposition 6 purports that Division I1l New Jersey
community college student-athletes choose to attend the community college based on

similar factors and rankings as described by Rinke (2011), however, as non-scholarship
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athletes, they tend to gravitate more towards factors such as the success and reputation of
the team, distance from home, their role on the team and athletic goals, and the tuition
and aid offered. Rival 1 states Division 111 New Jersey community college student-
athletes choose to attend the community college and participate in athletics for reasons

ranked differently than those described in Proposition 6.

A number of patterns emerged from the qualitative and quantitative data in this
study related to selection factors and supported Proposition 6. There was no evidence
found to support Rival 1. It was found across both cases in this study that student-
athletes chose to attend primarily based on affordability, opportunities to participate in
athletics, opportunities for successful transfer, distance from home, and academic
reputation of the institution. Most students would have attended elsewhere if the
institution did not offer athletics. The factors and rankings found by Rinke (2011)
support these findings, however, as non-scholarship athletes in this study, it was found
they gravitated more towards and found critical the importance of affordability, the
opportunity to participate in athletics with the potential for playing time and transfer, the
distance from home, and the academic reputation of the institution. Many student-
athletes described affordability as the leading factor in selecting the community college.
For some, they did not know what they wanted to major in and were afraid to spend a lot
of money figuring it out. For others, the choice was community college or nothing, as

four-year colleges were perceived to be too expensive.

Some student-athletes described the fact that without athletics they may have not
attended college at all or they would have gone elsewhere. The student-athletes in this

study, while they may not have been able to afford to attend a four-year institution, still
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found athletic offerings an important part of the college selection process. Some said
they would have commuted to attend another community college if the one local to them
did not offer their sport. Seven of the nine interviewed directly stated they would not
have enrolled if the current institution they attended did not offer athletics. Simply

offering intercollegiate athletics is a draw for many to attend community college.

Student-athletes also saw the opportunity to attend the community college, get
playing time their freshman and sophomore years, and have another chance at being
noticed for a scholarship at the next level before transferring to play as another big part of
their selection process. Student-athletes consistently described the importance of being
able to compete their first two years and not have to contend against juniors and seniors
for playing time. They saw the community college as a stepping stone to build their
confidence, serve as a proving ground, and provide opportunities for them to be seen by
four-year programs that may have overlooked them during high school. While each
student-athlete’s individual goals may have been slightly different, these themes held fast
for nearly every participant. Many of those who were overlooked during high school
described how after two-years of participation at the community college, they were now
fielding offers from four-year coaches and felt more confident in their abilities to make

an impact in their sport and academically at that level.

Another important factor that student-athletes discussed was that their academic
program of interest was offered and that the institution had a good reputation for student
success and transfer. While there was not too much discussion surrounding this topic in
the interviews, it was brought up multiple times as an important part of the selection

process and further validated by the survey data.
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Quantitative survey data reinforced much of the qualitative findings. The top
selection factors for both case CC-A and CC-B in no particular order included academic
programs and social atmosphere, aid and tuition, and individual role on team and athletic
goals. This directly aligns with what was found in the qualitative interviews and on many

levels validated the comprehensive findings from the qualitative strands in this study.

Research Question 3 - Why do students choose to participate in athletics in Division

11 New Jersey community colleges?

Proposition 7 and Rival 2. Proposition 7 states Division 1l1 New Jersey
community college student-athletes choose to participate in community college athletics
because they have been historically involved in athletics, see the benefits that
involvement has had on them as described by Astin (1984, 1993) and Tinto (1975, 1987,
1993), and because the selection factors described by Rinke (2011) resonate with them.
Rival 2 purports Division 111 New Jersey community college student-athletes choose to
participate in community college athletics for many differing reasons not related to those

listed in Proposition 7.

The findings for why student-athletes chose to participate in community college
athletics support Proposition 7. There was no evidence found to support Rival 2.
Multiple times during the interviews, student-athletes described that being part of a team,
being able to connect with other people, and the pursuit of a common goal was an
important part of why they chose to participate in athletics. They often times referred
back to their past experiences and growth through youth and high school athletics as

evidence. Further, student-athletes knew that by joining a team, they were building a
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network of support that would help them grow, develop, and reach their goals whether
they be academic, athletic, or both. On multiple occasions, student-athletes described
how participation in athletics made them feel more connected to the institution and
fostered relationships with faculty, administration, staff, and other students. These
connections and descriptions are directly supported by involvement and integration
theory as described by Astin (1984, 1993) and Tinto (1975, 1987, 1993). Student-
athletes and administrators consistently describe across both cases the importance of
being involved, level of involvement, and support on development and the importance of
integration into the college community on retention, persistence, and success. Further,
student-athletes describe affordability, opportunities to participate in athletics,
opportunities for successful transfer, distance from home, and academic reputation of the
institution as critical parts of why they chose to participate. Most students indicated they
would not have attended had the college not offered their sport. These findings were

supported and similar to what was found by Rinke (2011).

Implications for Research, Practice, Leadership, and Policy

This study revealed multiple findings that may be of interest to community
colleges including athletics as an enrollment management tool and athletics as a model
for student success. This section will discuss each of these implications as they relate to
practice, leadership, and policy and tie them back to the findings of this study and

literature.

Practice. Increasing numbers of students choosing to attend community colleges

(Ma & Baum, 2015) paired with reports that community college athletic teams are some
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of the most popular activities found at American community colleges (Castaneda, 2004),
stimulates the need for community college leaders to see athletics as a possible part of
their strategic enrollment management planning process. It is often found that offering
intercollegiate sports adds an attractiveness to an institution that can help build
enrollment. Student-athletes in this study, for example, would not even consider
attending a community college without an athletic program. Additional studies will need
to be conducted in order to generalize to larger populations as there are many different
types of community colleges with multiple levels of athletic programs around the
country, however, these findings are useful to discuss as they will ultimately assist with

the discussion on whether sport programs can bolster enroliment.

There are many examples of community colleges that look to athletic programs as
an option for new streams of enrollment growth (Ashburn, 2007; Miller & Fennell,
2015). The idea of athletics as an enrollment tool is supported by and highlight the
findings of this study which further adds to the current body of research (Castaneda,
2004; Gill, 2015; Holland, 2009; Rinke, 2011; Schulz, 2007). While athletics as an
enrollment tool was not thoroughly investigated in this study across all stakeholder
groups that are not participants, i.e. marching bands, booster clubs, alumni organizations,
statisticians, video staff, cheerleaders, and student body pride/support, it certainly

impacted the enrollment of prospective student-athletes.

Community college athletics can play a large role in the personal development
and academic success of involved student-athletes. The out-of-class experience
described by Kuh (1995) combined with the student involvement and development

theories of Astin (1984, 1993) and Tinto (1975, 1987, 1993) provide a foundation of
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evidence that athletics provides engaging programming that requires students to devote
time, energy, involvement, and integration into what they are doing. This may lead to
better college experiences, student growth and development, and better student success
outcomes. Student-athletes in this study experienced positive growth, development, and
experienced more success than regular students who were not involved at all as described
by both student-athletes and administrators. Additional studies will need to be conducted
in order to generalize to larger populations, however, with multiple ongoing studies
related to the promotion of student success, athletics can add to this conversation.
Administrators should examine how parts of the athletic experience can be used as a

model for providing positive academic and developmental growth outcomes for students.

Leadership. It is important to note that positive growth experiences and valuable
athletic programs require strong leadership. Throughout the study and across both cases,
the chief student administrators and athletic administrators described the importance of
strong leadership, from coaches to athletic administration to college administration, as
being the most important part of providing an atmosphere where positive growth
experiences can occur for student-athletes. Holding coaches and student-athletes
accountable, meeting NJCAA, departmental, and team policies, providing guidance and
support, and setting boundaries was continually discussed as imperative to the ensuring

the integrity of student development within the athletic experience.

There was great value placed on allowing participants opportunities to make
decisions and learn to take responsibility for their decisions. Good leadership with an
athletic program is aligned with Model 11 leadership as described by Argyris and Schon

(1974). In this model both stakeholders are able to express themselves and share tasks. It
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allows for maximized internal commitment to decisions and encourages feelings of
responsibility for choices. There are many examples of this found in both cases of this
study particularly when remediating student-athletes and coaches who make mistakes.
Discussion and reflective practice (Osterman & Kottkamp, 2004) were utilized within the
scope of Model 11 leadership (Argyris & Schon, 1974) and allowed for growth and
development in these situations. This study exemplifies how intercollegiate athletic
programs with strong leadership provides a safe environment which can enable decision
making and consequences that provide opportunities for learning, growth, and

development.

Community college athletic administrators and leaders should continuously look
for and encourage professional development opportunities. The world of athletic
leadership, policy, and practice is fluid. To stay up to date on not only the changing
technologies and policies but also the relevant leadership practices and theories
administrators should look to continually improve themselves and their leadership styles.
Attending workshops, conventions, and professional development seminars and
belonging to professional organizations can help with staying current with the best

practices for community college athletic leadership.

Policy. Policy makers at the NJCAA and member institutions should then
understand that every policy they enact also impacts the learning, growth, and
development of the student-athlete. If the primary goal of athletics is the total
development of the student with goals of individual and team growth, responsibility, and

teaching soft skills while increasing student retention and persistence rates and providing
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an enriched college experience (Kuh, 1995; Manning et al., 2014), then certainly policy

should always be created with these tenants in mind.

The NJCAA, its regions and conferences, and member institutions should
maintain the highest standards and expectations for satisfactory academic progress,
eligibility, sportsmanship, ethics, and integrity. These policies can be as broad as
NJCAA minimum credit and GPA standards for all student-athletes to have to earn each
semester to specific institutional or team policies regarding required tutoring hours per
week for student-athletes that have been identified as struggling in a class. They also can
include dress codes for travel, student-athlete codes of conduct, and other standards for
behavior. Student-athletes in this study made reference to policy throughout and tie it
back to pushing them to work harder and grow as people. The ability to participate was
the "carrot” that pushed them to work harder and perform. It is important to note that
policy alone does not add value to athletics. Policy must be properly applied and bought
in to from all stakeholders. When it is mixed with strong leadership and good practice,
however, policy can provide a valuable framework for student-athlete learning, growth,

and development.

Limitations

Researcher bias was a concern since, as a former coach and athletic administrator,
I had multiple pre-existing beliefs about the value of intercollegiate athletics and the
research questions in this study. Throughout the creation of the survey and interview
protocols, | worked closely with my dissertation committee to ensure the survey and

interview protocols were properly worded as to not lead on my subjects. Further, |
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worked hard to remain objective and unbiased during the interviews and while coding
and analyzing my data. My use of Yin’s theoretical propositions and rival explanations
as well as the use of a standard interview protocol combined with survey data to support
triangulation were deliberate attempts to minimize the influence of biases on this

research.

Also of concern is the presence of non-response bias and the implications of a
sample of second year students since, by definition, second year students are already
successful and other unmeasured factors besides athletic participation may contribute to
the observed outcomes. Although the data suggest student athletes have positive
experiences and benefit from their athletic participation in ways that may influence
retention and persistence, this study only gathered data from student-athletes who have
persisted to their second year and been successful; it is not possible to say anything about
the experiences of students who were student athletes who did not persist. They may have
had a very different experience from those students in this study who had a positive

experience regardless of their athletic experiences.

The response rate for the selection factor survey were low. From CC-A, 21 of
160 students completed the survey. From CC-B, 11 out of 140 students completed the
survey. This means my quantitative findings for research questions two and three related
to selection factors in this study were influenced by a small number of participants.
Every attempt was made to temper this limitation through the use of qualitative inquiry

and follow up questions regarding selection factors.
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Finally, the selection factor survey was distributed after (sometimes nearly two
years after) students underwent the selection process and experience. This may have
affected their answers as they have had time to experience the community college, the
athletic program, and think further about the benefits of the community college rather
than why they chose it to begin with. Their memory of reasons for attending and first
experiences may have been positively impacted by their successes in athletics and

academics since enrolling at the community college.

Recommendations for Future Research

As participation and involvement in non-scholarship community college athletics
continues to grow, further research should continue to assess the impact on student
development and the value it may provide an institution. While community colleges
differ in many ways across the nation, multiple case studies by geographic region would

help create a national scope of the value non-scholarship athletics brings.

Furthering this notion, additional research on non-scholarship community college
athletics both in and out of New Jersey that encompasses persistence rates, retention
rates, transfer rates, graduation rates, and student development outcomes should be
conducted and compared to the same outcomes for non-student-athletes. This study was
not designed to capture the difference between the value and contribution of athletic
participation and student development theories as they are experienced through team and
individual sports. This is an area that may be of further interest as some believe that
athletes on team sports develop and experience different growth outcomes than those

involved in individual sports.
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Another area that could use further study includes the part faculty play in the
experience of the community college student-athlete. While some minor discussion and
ideas emerged from this topic, it was not a focus of this study. A study on the role
faculty play in the community college student-athlete experience would be interesting
and add to the body of research particularly if it was compared to the experience of a

four-year student-athlete.

The positive descriptions about the student-athlete academic advisor at CC-B
provided an unexpected emergent theme from this study that also warrants further
research. Athletic programs utilize many methods to ensure the success of their student-
athletes. Further research should be done to examine the efficacy of these success

reforms including but not limited to athletic specific advisors and tutors.

My final recommendation for future research deals with the addition of non-
scholarship community college athletics or individual sports as an enrollment booster for
both student-athletes and those connected to athletics at an institution (i.e. marching
band, cheerleaders, journalists, video staff, statisticians, etc.). There seems to be a large
draw for many students to attend community college based on the existence of athletics
programs. This recommended study should serve to integrate the connection between
non-scholarship athletic programs and enrollment outcomes as a result of the existence or

addition of a new non-scholarship intercollegiate athletics program or sport.

Summary

This study assisted with determining why New Jersey non-scholarship community

college student-athletes chose to attend the community college and participate in
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athletics, what factors influenced their decisions, and how administrators and student-
athlete descriptions of the value and contribution of participation in community college

athletics align.

Detailed descriptions of what administrators believed student-athletes gained as a
result of non-scholarship intercollegiate athletic participation and what student-athletes
actually described getting out of athletics became clear in this study. A direct and
positive impact on personal growth, learning, development, academic eligibility,
persistence, and integration at the institution along with positive academic performance,
connections to people at the institution, meaningful learning outcomes, time management
skills, the development of soft skills, and the importance of being involved became clear

and agreed upon outcomes for both student-athletes and administrators.

Further findings indicated that a student-athlete‘s selected the community college
based on affordability, the opportunity to participate in athletics with the potential for
playing time and transfer, the distance from home, and the academic reputation of the
institution. The research also indicated that a significant portion of the athletes engaged
in athletics at the community college would not have selected the institution but for the
opportunity to play sports. A theme of historical involvement in athletics and
understanding of benefits that athletic involvement has had during their life was a leading
factor in why student-athlete chose to continue to participate in athletics at the
community college. Student-athletes seemed to know that by participating in
intercollegiate athletics they were building a network of support that would help them

grow, develop, and reach their goals whether they be academic, athletic, or both.
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As discussed previously, the results of this study may have implications for
administrators and institutional leaders who are considering the addition or elimination of
sports or intercollegiate athletic programs. In addition, the results of this study suggest
intercollegiate athletic programs may positively impact student persistence, success, and
development of soft skills and have implications beyond the athletic arena. It also
appears that athletics attracts certain students to a community college that without
athletics, would not have otherwise chosen to attend. This has implications on the field

of enrollment management.

215



References

Argyris, C., & Schon, D. A. (1974). Theory in practice: Increasing professional
effectiveness. San Francisco, CA: Jossey Bass.

Ashburn, E. (2007). To increase enrollment, community colleges add more sports. The
Education Digest, 73(2), 58-60.

Astin, A. W. (1984). Student involvement: A developmental theory for higher education.
Journal of College Student Development, 40(5), 518-529.

Astin, A. W. (1993). What matters in college?: Four critical years revisited (1st edition).
San Francisco: Jossey-Bass.

Astin, A. W. (1999). Student involvement: A developmental theory for higher education.
Journal of College Student Development, 40(5), 518-529.

Baghurst, T., Murray, E., Jayne, C., & Carter, D. (2014, March 3). Leadership and
Management Skills of Junior College Athletic Directors. The Sport Journal.
Retrieved September 6, 2015, from http://thesportjournal.org/article/leadership-
and-management-skills-of-junior-college-athletic-directors/

Bergen-Cico, D., & Viscomi, J. (2013). Exploring the Association between Campus Co-
Curricular Involvement and Academic Achievement. Journal Of College Student
Retention: Research, Theory & Practice, 14(3), 329-343.

Bush, V. B., Castaneda, C., Hardy, D. E., & Katsinas, S. G. (2009). What the numbers
say about community colleges and athletics. New Directions for Community
Colleges, (147), 5-14.

Byrd, L. A., & Williams, M. R. (2007). Expansion of community college athletic
programs. Community College Enterprise, 13(2), 39-49. Retrieved from
http://search.ebscohost.com/login.aspx?direct=true&db=eric& AN=EJ843256 &sit
e=ehost-live; http://www.schoolcraft.edu/pdfs/cce/13.2.39-49.pdf

Carodine, K., Almond, K., & Gratto, K. (2001). College student athlete success both in
and out of the classroom. New Directions for Student Services, No. 93, 19-33.
San Francisco: Jossey Bass.

Castaneda, C. (2004). A national overview of intercollegiate athletics in public
community colleges (Doctoral Dissertation). ProQuest Dissertations & Theses
Full Text. (305136914).

Cohen, A., Brawer, F., and Kisker, C. (2014). The American community college. San
Francisco, CA: Jossey-Bass.

Community Colleges Past to Present, (n.d.). Retrieved from
http://www.aacc.nche.edu/AboutCC/history/Pages/pasttopresent.aspx

216



Creswell, J. W. (2014). Research design: Qualitative, quantitative, and mixed methods
approaches (4th edition). Thousand Oaks, CA: Sage.

Creswell, J. W. & Plano Clark, V. L. (2010). Designing and conducting mixed methods
research. Thousand Oaks, CA: Sage Publishers.

Duderstadt, J., (2003). Intercollegiate Athletics and the American University: A
Presidents Perspective. Ann Arbor: University of Michigan Press.

Facts at a Glance, (2016). New Jersey Council of County Colleges. Retrieved from
http://www.njccc.org/wp-content/uploads/2016/02/Facts-at-a-Glance-2016.pdf

Fink, A. (2013). How to Conduct Surveys: A Step-by-Step Guide. Thousand Oaks, CA:
Sage Publishers.

Gabert, T., Hale, J., & Montalvo Jr, G., (1999). Differences in college choice factors
among freshman student-athletes. Journal of College Admission, 164(2), 20-29.

Gill, M. (2015). Value and contribution of the participation in intercollegiate athletics on
the personal development of community college-aged students (Doctoral
Dissertation). Available from ProQuest Dissertations & Theses Global.
(1675955115)

Goleman, D. (2015, September 13). Help Young Talent Develop a Professional Mindset.
Retrieved October 21, 2017, from http://www.danielgoleman.info/daniel-
goleman-help-young-talent-develop-a-professional-mindset/

Greene, J. (2007). Mixed methods in social inquiry. San Francisco, CA: Jossey-Bass.

Holland, D. L. (2009). Community college student affairs administrators' perceptions
regarding intercollegiate athletics (Doctoral Dissertation). Available from
ProQuest Dissertations & Theses Global. (304865051)

Horton, D. (2009). Class and cleats: community college student athletes and academic
success. New Directions for Community Colleges, 2009(147), 15-27, Wiley
Subscription Services, Inc.

Horton, D. (2011). Developing an institutional culture toward degree attainment for
student athletes. New Directions for Community Colleges, 2011(155), 27-33.

Krathwohl, D. R., & Smith, N. L. (2005). How to prepare a dissertation proposal:
Suggestions for students in education and the social and behavioral sciences.
Syracuse, NY: Syracuse University Press.

Krejcie, R. & Morgan, D., (1970). Determining sample size for research activities.
Educational and Psychological Measurement, 30, 607-610.

217



Kuh, G., (1993). In their own words: What students learn outside the classroom.
American Educational Research Journal, 30, 277-304.

Kuh, G., (1995). The other curriculum. Journal of Higher Education, 66(2), 123-155.

Kuh, G., (2011). Student success. InJ. H. Schuh, S. R. Jones, S. R. Harper, &
Associates, Student services: a handbook for the profession (5" ed., pp. 257-269).
San Francisco, CA: Jossey-Bass.

Kuh, G. & Banta, T., (1998). A missing link in assessment: collaboration between
academic and student affairs professionals. Change: The Magazine of Higher
Learning, 30(2), 40-46.

Lawrence, H. J., Mullin, C. M., & Horton Jr., D. (2009). Considerations for expanding,
eliminating, and maintaining community college athletic teams and programs.
New Directions for Community Colleges, 2009(147), 39-51.

Lebergott, S., (1957). The Measurement and Behavior of Unemployment. Retrieved
from http://www.nber.org/chapters/c2644.pdf

Lincoln, Y. & Guba, E., (1985). Naturalistic Inquiry. Newbury Park, CA: Sage
Publications.

Ma, J., & Baum, S. (2015). Trends in community colleges: Enrollment, prices, student
debt, and completion. Research Brief: November 2015, College Board Research.

Manning, K., Kinzie, J. & Schuh, J. (2014). One size does not fit all: Traditional and
innovative model for student affairs practice. (2nd ed.). New York, NY:
Routledge.

Martin, 1. (2013, April 22). Athlete first, student second: Examining the life of an lowa
student-athlete. The Daily lowan. Retrieved September 6, 2015, from
http://www.dailyiowan.com/2013/04/22/Metro/32950.html

MccCarty, T. (2014). Athletics and academics can be a winning partnership. The
Chronicle of Higher Education. Retrieved from
http://ezproxy.rowan.edu/login?url=http://search.proquest.com/docview/1524863
496%accountid=13605

Miller, S. & Fennell, M (2015). Adding athletics to boost enrollment. College Planning

and Management. Retrieved from
https://webcpm.com/Articles/2015/09/01/Athletics.aspx

218



Mitchell, T. (2015). 10 Reasons to Attend a Community College: Two-year colleges
offer many benefits to students, including affordability and convenience. US
News and World Reports. Retrieved from
http://www.usnews.com/education/community-colleges/slideshows/10-reasons-
to-attend-a-community-college

National Junior College Athletic Association. (2016). History of the NJCAA. Retrieved
from http://www.njcaa.org/about/history/index

National Junior College Athletic Association, (2016). Member Colleges: College
Directory. Retrieved from http://www.njcaa.org/member_colleges/college-
directory

National Junior College Athletic Association. (2016). Official handbook and casebook of
the National Junior College Athletic Association. Colorado Springs, CO.

NCAA Research, (2016). Retrieved from http://www.ncaa.org/about/resources/research

Nespoli, L. (n.d.). Community colleges: a New Jersey success story. Retrieved from
http://www.njccc.org/wp-content/uploads/2013/03/successstoryl.pdf

New, J. (2016, February 17). Athletes are more likely to find employment, be engaged at
work, study suggests. Inside Higher Ed. Retrieved from
http://www.insidehighered.com/news/2016/02/17/athletes-are-more-likely-be-
find-employment-be-engaged-work-study-suggests

New Jersey Council of County Colleges, (2016). Retrieved from http://www.njccc.org/

Osterman, K. F., & Kottkamp, R. B. (2004). Reflective practice for educators:
Professional development to improve student learning. Thousand Oaks, CA:
Corwin Press.

Pascarella, E. & Terenzini, P., (2005). How college affects students: A third decade of
research (3rd ed.). San Francisco, CA: Jossey-Bass.

Pike, G., Kuh, G., & Gonyea, R., (2003). The relationship between institutional mission
and student’s involvement and educational outcomes. Research in Higher
Education, 44(2), 241.

Powers, E. (2007, October 2). Academic Fraud in Collegiate Athletics. Inside Higher Ed
Online. Retrieved May 24, 2015, from
https://www.insidehighered.com/news/2007/10/02/fraud

Raepple, R., Peery, D., & Hohman, H. (1982). Athletics in community and junior
colleges. West Point, NY: Leisure Press.

Region XIX, (2016). Retrieved from http://www.region19.org/

219



Rinke, P. A. (2011). Community college athletes: The influence of the chance to compete
on college choice (Doctoral Dissertation). Available from ProQuest Dissertations
& Theses Global. (874977039)

Rossman, G. B., & Rallis, S. F. (2012). Learning in the field: An introduction to
qualitative research (3rd Ed). Thousand Oaks, CA: Sage.

Rubin, H. & Rubin, I. (2011). Qualitative Interviewing: The Art of Hearing Data.
Thousand Oaks, CA: Sage.

Saldana, J. (2013). The coding manual for qualitative researchers. Thousand Oaks, CA:
Sage.

Sandelowski, M. (2001). Focus on Research Methods Real Qualitative Researchers Do
Not Count: The Use of Numbers in Qualitative Research. Research in Nursing &
Health, 24, pp. 230-240.

Schulz, K. L. (2007). The impact of academic and athletic motivation on the academic
achievement of community college student-athletes (Doctoral Dissertation).
Available from ProQuest Dissertations & Theses Global. (304747966)

Seawright, J. & Gerring, J. (2008). Case Selection Techniques in Case Study Research: A
Menu of Qualitative and Quantitative Options. Political Research Quarterly,
61(2), 294-308.

Shapiro, J. P., & Stefkovich, J. A. (2011). Ethical leadership and decision making in
education: Applying theoretical perspectives to complex dilemmas (3rd ed.). New
York, NY: Routledge.

Sperber, M., (2000). How Big Time College Sports Is Crippling Undergraduate
Education. New York: Holt.

State of NJ - Office of the Secretary of Higher Education. (n.d.). Retrieved May 22, 2016,
from http://www.nj.gov/highereducation/colleges/schools_sector.shtml

Storey, K. L. (2010). Bridging the Gap: Linking Co-Curricular Activities to Student
Learning Outcomes in Community College Students (Doctoral Dissertation).
Retrieved from ProQuest LLC. (Order No. 3403863)

Svokos, A. (2015, January 8). Two-Thirds Of Americans Think Many Colleges Put Too
Much Focus On Sports: Poll. Retrieved September 6, 2015, from
http://www.huffingtonpost.com/2015/01/07/poll-emphasize-athletics-
monmouth_n_6425436.html

Tabachnick, B. & Fidell, L. (2001). Using multivariate statistics. Boston: Allyn and
Bacon.

Tinto, V. (1975). Dropout from higher education: A theoretical synthesis of recent
research. Review of Educational Research, 45, 89-125.

220



Tinto, V. (1987). Leaving college: Rethinking the causes and cures of student attrition.
Chicago: University of Chicago Press.

Tinto, V. (1993). Leaving college: Rethinking the causes and cures of student attrition
(2nd ed.). Chicago: University of Chicago Press.

Townsend, B. (2001). Redefining the community college transfer mission. Community
College Review, 29(2), 29-42.

Vaughan, G. V. (2004). How to keep open access in community colleges. The Education
Digest, 69(6), 52-55.

Williams, M. & Pennington, K., (2006). Community college presidents' perceptions of
intercollegiate athletics. The Community College Enterprise, 12(2), 91-104.
Retrieved from http://search.proquest.com/docview/218776376?accountid=13605

Wolf-Wendel, L. & Ruel, M., (1999). Developing the Whole Student: The Collegiate
Ideal. New Directions for Higher Education, 105, 35-46, Wiley Subscription
Services, Inc.

Yin, R.K. (2013). Case study research: Design and methods. Thousand Oaks, CA: Sage
Publications.

221



Appendix A

Interview Protocols

Student-Athlete, Athletic Administrator, and Other Administrators

Adapted from Gill, M. (2015)

222



CONSENT TO TAKE PART IN A RESEARCH STUDY

TITLE OF STUDY: The Value of Non-Scholarship Community College Athletics in
New Jersey: A Student-Athlete and Administrative Perspective

Principal Investigator: Anthony J. Trump

This consent form is part of an informed consent process for a research study and it will
provide information that will help you to decide whether you wish to volunteer for this
research study. It will help you to understand what the study is about and what will
happen in the course of the study.

If you have questions at any time during the research study, you should feel free to ask
them and should expect to be given answers that you completely understand.

After all of your questions have been answered, if you still wish to take part in the study,
you will be asked to sign this informed consent form.

Mr. Anthony J. Trump or another member of the study team will also be asked to sign
this informed consent. You will be given a copy of the signed consent form to keep.

You are not giving up any of your legal rights by volunteering for this research study or
by signing this consent form.

A.  Why is this study being done?

This study is being conducted for a doctoral dissertation. It will examine why New
Jersey non-scholarship community college student-athletes choose to attend the
community college and participate in athletics and what has the most impact on their
decisions. It will also look to compare administrators and student-athlete descriptions of
the benefits of participating in non-scholarship community college athletics in New
Jersey.

Why have you been asked to take part in this study?

You have been asked to participate in this study as you have valuable experience in non-
scholarship community college athletics as either a student-athlete or an administrator.

B. Who may take part in this study? And who may not?

New Jersey non-scholarship community college student-athletes (2nd year only for
interviews)
New Jersey non-scholarship community college administrators

C. How many subjects will be enrolled in the study?
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This study will enroll approximately 36 subjects. Approximately 12 will be from this
site.

D. How long will my participation in this study take?

The study will take place over a period of one year. As a participant, we ask to meet with
you on two separate dates. The first meeting will be the interview meeting and last no
longer than one and a half hours. The second meeting will last no longer than thirty
minutes and will serve as a follow up to the interview. This second meeting may take
place over the phone.

E. Where will the study take place?

You will be asked to come to (Input building/location name here), located at (Input
address of building here). You will be asked to come to the above location potentially
during the week of (Input week here) at (Input time here) to complete an interview.
During the week of (Input week here) you will be contacted for a follow up to the
interview.

F.  What will you be asked to do if you take part in this research study?

You will be asked to sit down with the primary investigator to discuss your experiences
in community college athletics and answer prepared questions.

G. What are the risks and/or discomforts you might experience if you take part in
this study?

There are no physical or psychological risks involved in this study and you are free to
withdraw your participation at any time without penalty.

H. Are there any benefits for you if you choose to take part in this research study?

The benefits of taking part in this study may be increased self-awareness of the benefits
of non-scholarship community college athletics.

However, it is possible that you might receive no direct personal benefit from taking part
in this study. Your participation may help us understand which can benefit you directly,
and may help other people to understand the benefit of non-scholarship community
college athletic programs in New Jersey and why students attend and choose to
participate.

I.  What are your alternatives if you don’t want to take part in this study?

There are no alternatives available. Your alternative is not to take part in this study.
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J. How will you know if new information is learned that may affect whether you
are willing to stay in this research study?

During the course of the study, you will be updated about any new information that may
affect whether you are willing to continue taking part in the study. If new information is
learned that may affect you, you will be contacted.

K.  Will there be any cost to you to take part in this study?
There will be no cost to take part in this study.

L. Will you be paid to take part in this study?

You will not be paid for your participation in this research study.

M. How will information about you be kept private or confidential?

All efforts will be made to keep your personal information in your research record
confidential, but total confidentiality cannot be guaranteed. Your personal information
may be given out, if required by law. Presentations and publications to the public and at
scientific conferences and meetings will not use your name and other personal
information. Records will be stored in a safe and secure location only accessible to the
primary investigator and names will be changed in all electronic transcriptions of
interviews.

N.  What will happen if you are injured during this study?

If you are injured in this study and need treatment, contact (Input Counseling Services,
Healthcare provider, Wellness Center, etc. here) and seek treatment.

We will offer the care needed to treat injuries directly resulting from taking part in this
study. Rowan University may bill your insurance company or other third parties, if
appropriate, for the costs of the care you get for the injury. However, you may be
responsible for some of those costs. Rowan University does not plan to pay you or
provide compensation for the injury. You do not give up your legal rights by signing this
form.

If at any time during your participation and conduct in the study you have been or are
injured, you should communicate those injuries to the research staff present at the time of
injury and to the Principal Investigator, whose name and contact information is on this
consent form.
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O. What will happen if you do not wish to take part in the study or if you later
decide not to stay in the study?

Participation in this study is voluntary. You may choose not to participate or you may
change your mind at any time.

If you do not want to enter the study or decide to stop participating, your relationship
with the study staff will not change, and you may do so without penalty and without loss
of benefits to which you are otherwise entitled.

You may also withdraw your consent for the use of data already collected about you, but
you must do this in writing to Anthony J. Trump - [Email Removed]

If you decide to withdraw from the study for any reason, you may be asked to participate
in one meeting with the Principal Investigator.

P.  Who can you call if you have any questions?

If you have any questions about taking part in this study or if you feel you may have
suffered a research related injury, you can call the Principal Investigator:

Anthony J. Trump
Rowan University
[Phone Number Removed]

If you have any questions about your rights as a research subject, you can call:

Office of Research Compliance
(856) 256-4078— Glassboro/CMSRU

What are your rights if you decide to take part in this research study?

You have the right to ask questions about any part of the study at any time. You should
not sign this form unless you have had a chance to ask questions and have been given
answers to all of your questions.
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ROWAN UNIVERSITY INSTITUTIONAL REVIEW BOARD
AUDIO/VIDEOTAPE ADDENDUM TO CONSENT FORM

You have already agreed to participate in a research study conducted by Anthony J.
Trump. We are asking for your permission to allow us to audiotape as part of that
research study. You do not have to agree to be recorded in order to participate in the
main part of the study.

The recording(s) will be used for transcription, analysis, and citation by the research
team.

The recording(s) will include everything discussed during your interview.

The recording(s) will be stored in a locked file cabinet and labeled with subjects’ name or
other identifiable information and will be destroyed upon publication of study results.

Your signature on this form grants the investigator named above permission to record
you as described above during participation in the above-referenced study. The
investigator will not use the recording(s) for any other reason than that/those stated in the
consent form without your written permission.

AGREEMENT TO PARTICIPATE

| have read this entire form, or it has been read to me, and | believe that | understand
what has been discussed. All of my questions about this form or this study have been
answered.

Subject Name:

Subject Signature: Date:

Signature of Investigator/Individual Obtaining Consent:

To the best of my ability, | have explained and discussed the full contents of the study
including all of the information contained in this consent form. All questions of the
research subject and those of his/her parent or legal guardian have been accurately
answered.

Investigator/Person Obtaining Consent:

Signature: Date:
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Interview Protocol (Student)

Introduction of Study

To facilitate this interview I will begin taking notes and have started the recorder. Thank
you for agreeing to take part in this study. | am Anthony J. Trump a student in the
Doctoral Program in Educational Leadership at Rowan University. As | mentioned to
you earlier | am conducting a study on student development in student-athletes. | plan to
use the information gained in this interview for my doctoral dissertation. It will be
published, however, all participants’ responses will remain anonymous and confidential.
There are no right or wrong answers. | am very interested in your experiences and what
you think, so please feel free to be honest and open with your answers.

This interview has been planned to take no longer than 90 minutes. During this time |
have several questions | would like us to cover. You have been selected to speak with me
today because you have been identified as someone who can share a great deal of
information as a student-athlete at [COLLEGE NAME]. Thank you again for agreeing to
participate in this study.

uestions

1. Tell me about yourself particularly who you are, how long you have been at
[COLLEGE NAME], and what sports you participate in?

2. Describe the quality of the experience afforded to you by the athletic department
here at [COLLEGE NAME].
a. Describe the best part of the experience.
b. Describe the toughest part of the experience.

3. Why did you choose to attend this college? Was it your first choice?
a. Why did you choose to participate on the [SPORT] team at this
institution?
b. What were the most important factors to you when selecting this
institution and deciding to participate in athletics?
c. If the institution did not offer athletics, would you still have attended?

4. Was your experience satisfying with your participation in the [SPORT] program?
a. Were there benefits of being a student-athlete? Explain.

5. How much time did your participation require you to invest in being a student-
athlete at [COLLEGE NAME]?
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Were there required study hours or team activities besides practices and
games?

Were there any departmental policies or team rules that assisted you with
your growth as a student and person? Explain.

6. Was your athletic participation at [COLLEGE NAME] engaging?

a.

~

o

Were practice drills designed to teach you something other than athletic
skills?

Was it important to be connected to the team outside of practice, games,
and/or team time?

Did your participation in athletics assist with:
a.
b.
C.

The admissions process to the institution? How so?
Orientation and advising? How so?
Your transition from high school to college? How so?

Do you feel your participation in athletics has created any connections to

[COLLEGE NAME]? Please describe?

a.

©

What relationships would you say have made a difference for you?

What impact, if any, has being a student-athlete had on your ? Give

examples.

a.

S@ o oo o

Grades?

Moral Compass and integrity?

Team skills and employability?

Self control in difficult situations?

Ability to get along with others?

Self confidence and self-esteem?

Social growth and maturity?

If you were not a student-athlete do you think this would be different?

10. Was there anything unique about your experience that made your involvement
something to remember?

11. What did you gain from this besides your participation in athletic competition?

a.

Describe the drawbacks of your participation?

12. What do you feel the benefits of being a student-athlete are at your institution?

a.

What do you feel the drawbacks of being a student-athlete are at your
institution?
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13.

14.

15.

16.

17.

18.

19.

20.

b. Do you feel student-athletes are satisfied with their experience? Explain.

Has being a student-athlete had an impact on your grades? How? Why?
a. If you were not a student-athlete do you think this would be different?
b. Were academics stressed as an important part of being a student-athlete at
[COLLEGE NAME]? How? By whom?

In what ways have you grown as a result of your participation in intercollegiate
athletics at [COLLEGE NAME]?
a. What lessons have you learned as a result of your participation here at
[COLLEGE NAME]?

Would you recommend that others get involved on campus in student clubs,
activities, athletics, etc.? Why or why not?

Are life lesson situations you dealt with as a student-athlete similar or the same as
those that you have to deal with outside of the athletics arena?
a. Describe a life lesson that you learned from athletics.

Has your participation in athletics made you a better communicator? Leader?
Follower? Engager? Explain.

Did you find something out about yourself as a result of your experiences? If so,
what did you find out?

Was your Head Coach an important influence in your experience? How so?

Was the Athletic Administration an important influence on your experience?
Describe how.
a. Do you feel you developed a meaningful connection/student-athlete
relationship with an athletic administrator?
b. What were the main points of emphasis you took away from your
interactions with the athletic administration?

230



Interview Protocol (Athletic Administrator)

Introduction of Study

To facilitate this interview I will begin taking notes and have started the recorder. Thank
you for agreeing to take part in this study.

| am Anthony J. Trump a student in the Doctoral Program in Educational Leadership at
Rowan University. As | mentioned to you earlier I am conducting a study on student
development in student-athletes. | plan to use the information gained in this interview for
my doctoral dissertation. It will be published, however, all participants’ responses will
remain anonymous and confidential. There are no right or wrong answers. | am very
interested in your experiences and what you think, so please feel free to be honest and
open with your answers.

This interview has been planned to take no longer than 90 minutes. During this time |
have several questions | would like us to cover. You have been selected to interview
because you have been identified as someone who can share a great deal of information
from an athletic administrative perspective at [COLLEGE NAME]. Thank you again for
agreeing to participate in this study.

Questions

1. Tell me about your background in athletics particularly who you are, how long
you have been involved in college athletics, and what athletics represents to you?

2. How would you say your student-athletes describe their athletic experience here
at [COLLEGE NAME].

3. What do you feel the benefits of being a student-athlete are for students at your

institution?
a. Do you feel the student-athletes are satisfied with their experience?
Explain.

4. How much time do student-athletes invest in being a student and an athlete at
[COLLEGE NAME]?
a. How do you encourage the coaches to hold sport study hours or other team
activities besides practices and games? What specifically do you
encourage?

5. Do you encourage the coaching staff to formally or informally teach things other
than athletic skills? What is that?
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10.

11.

a. How do you ensure that the coaches are teaching those things?

b. What is the role of a coach at a community college? How does that differ
from the role of a coach at a four-year institution?

c. How do you define success in your athletic program?

d. Is it important that student-athletes are connected to the team outside of
practice, games, and/or team time?

Does participation in athletics assist with retention of students? How so?
a. Do you specifically assist with admissions process to the institution? How
so0?
i. Orientation and advising? How so0?
ii. The transition from high school to college? How so?

What types of connections are created between student-athletes who participate in
athletics at [COLLEGE NAME] and the institution that other students may not
have?

a. Please describe?

b. What relationships make a difference for the student-athletes?

Does being a student-athlete at [COLLEGE NAME] have an impact on the
student-athletes ? Can you give some examples?
a. Moral Compass and integrity?
Team skills and employability?
Self control in difficult situations?
Ability to get along with others?
Self confidence and self-esteem?
Social growth and maturity?
Do you think this is different than those that are not involved or not a
student-athlete? Why?

@ -~ ® o0 T

What specifically do you do to engage student-athletes to connect with your
athletic program?

What do student-athletes gain from being a student-athlete besides participation in
athletic competition?

a. Describe the drawbacks to being a student-athlete?

Does being a student-athlete have an impact on grades? How? Why?
a. How does this compare to non-athletes?
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12.

13.

14.

15.

16.

17.

18.

b. Are academics stressed as an important part of being a student-athlete at
[COLLEGE NAME]? How? By whom?

Can you provide examples of ways student-athletes have grown as a result of their
participation in intercollegiate athletics at [COLLEGE NAME]?
a. What lessons are learned as a result of participation here at [COLLEGE
NAME]?

Do you recommend that others get involved on campus in student clubs,
activities, athletics, etc.? Why or why not?

Do you feel that life lesson situations dealt with as a student-athlete are similar or
the same as those dealt with outside of the athletics arena?
a. Describe life lessons that can be learned from athletics.

Do you feel a student-athletes participation in athletics makes them a better
communicator? Leader? Follower? Engager? Explain how?

Would you say students find something out about themselves as a result of their
experiences? Explain.

How important of an influence is the Head Coach to the student-athlete
experience?

How important of an influence is the Athletic Administration to the student-
athlete experience? Describe how.
a. Do you feel student-athletes develop meaningful connections with athletic
administrators?
b. What do you think student-athletes describe as the main points of
emphasis they took away from their interactions with the athletic
administration?
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Interview Protocol (Other College Administrators)

Introduction of Study

To facilitate this interview I will begin taking notes and have started the recorder. Thank
you for agreeing to take part in this study.

| am Anthony J. Trump a student in the Doctoral Program in Educational Leadership at
Rowan University and the Athletic Director here at Ocean County College. As |
mentioned to you earlier I am conducting a study on student development in student-
athletes. 1 plan to use the information gained in this interview for my doctoral
dissertation. It will be published, however, all participants responses will remain
anonymous and confidential. There are no right or wrong answers. | am very interested
in your experiences and what you think, so please feel free to be honest and open with
your answers.

This interview has been planned to take no longer than 90 minutes. During this time |
have several questions | would like us to cover. You have been selected to interview
because you have been identified as someone who can share a great deal of information
from an athletic administrative perspective at [COLLEGE NAME]. Thank you again for
agreeing to participate in this study.

uestions

1. Tell me about your role on campus, who you are, and how long you have been
involved in community college education?

2. How would you say your student-athletes describe their athletic experience here
at [COLLEGE NAME].

3. What do you feel the benefits of being a student-athlete are for students at your

institution?
a. Do you feel the student-athletes are satisfied with their experience?
Explain.

4. How much time do student-athletes invest in being a student and an athlete at
[COLLEGE NAME]?

5. Do you believe that athletics at this level is aligned with the mission and goals of
the institution? How so?

6. Does participation in athletics assist with retention of students? How so?
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10.

11.

12.

13.

14.

Do you believe that connections are created between student-athletes who
participate in athletics at [COLLEGE NAME] and the institution that other
students may not have?

a. Please describe?

b. What relationships make a difference for the student-athletes?

Do you believe that being a student-athlete at [COLLEGE NAME] has an impact
on the student-athletes ? Can you give some examples?
a. Moral Compass and integrity?
Team skills and employability?
Self control in difficult situations?
Ability to get along with others?
Self confidence and self-esteem?
Social growth and maturity?
Do you think this is different than those that are not involved or not a
student-athlete? Why?

@ -~ ® o0 T

What specifically is done at [COLLEGE] to engage student-athletes to connect
with the institution?

What do student-athletes gain from being a student-athlete besides participation in
athletic competition?
a. Describe the drawbacks to being a student-athlete?

Does being a student-athlete have an impact on grades? How? Why?
a. How does this compare to non-athletes?
b. Are academics stressed as an important part of being a student-athlete at
[COLLEGE NAME]? How? By whom?

Can you provide examples of ways student-athletes have grown as a result of their
participation in intercollegiate athletics at [COLLEGE NAME]?
a. What lessons are learned as a result of participation here at [COLLEGE
NAME]?

Do you recommend that others get involved on campus in student clubs,
activities, athletics, etc.? Why or why not?

Do you feel that life lesson situations dealt with as a student-athlete are similar or
the same as those dealt with outside of the athletics arena?
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a. Describe life lessons that can be learned from athletics.

15. Do you feel a student-athletes participation in athletics makes them a better
communicator? Leader? Follower? Engager? Explain how?

16. Would you say students find something out about themselves as a result of their
experiences? Explain.

17. How important of an influence is the to the student-athlete experience?
a. Athletic Director
b. Coaches
c. College Administration

18. Do you feel student-athletes develop meaningful connections with these groups?

a. What do you think student-athletes describe as the main points of
emphasis they took away from their interactions with these groups?
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Appendix B

Survey Protocol

College Selection Factor Survey — Non-Scholarship Community College Student-

Athletes

Adopted from Rinke (2011)
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STUDENT ONLINE SURVEY
CONSENT

You are invited to participate in this online research survey entitled “The Value of Non-
Scholarship Community College Athletics in New Jersey: A Student-Athlete and
Administrative Perspective”. You are included in this survey because you have valuable
experience in New Jersey non-scholarship community college athletics as a student-
athlete. The number of subjects to be enrolled in the study will be approximately 300,
100 from this site.

The survey may take approximately 10-15 minutes to complete. Your participation is
voluntary. If you do not wish to participate in this survey, do not respond to this online
survey. Completing this survey indicates that you are voluntarily giving consent to
participate in the survey. We expect the study to last approximately one year.

The purpose of this research study is to examine why New Jersey non-scholarship
community college student-athletes choose to attend the community college and
participate in athletics and what has the most impact on their decisions. It will also look
to compare administrators and student-athlete descriptions of the benefits of participating
in non-scholarship community college athletics in New Jersey. There are no risks or
discomforts associated with this survey. There may be no direct benefit to you, however,
by participating in this study, you may help us understand the benefit of non-scholarship
community college athletic programs in New Jersey and why students attend and choose
to participate.

Your response will be kept confidential. We will store the data in a secure computer file

and the file will be destroyed once the data has been published. Any part of the research

that is published as part of this study will not include your individual information. If you
have any questions about the survey, you can contact the investigative staff at the address
provided below, but you do not have to give your personal identification.

Principal Investigator: Dr. Monica Kerrigan - [Email Removed]
Co-Investigator: Anthony J. Trump - [Email Removed]

If you have questions about your rights as a research participant, please contact the
Rowan University Glassboro/CMSRU IRB at 856-256-4078.

Your participation in the survey will afford you the opportunity to enter a raffle for a
$100 VISA gift card. To be entered into the raffle, you must provide your name and
phone number. This information will only be used to contact you should you be selected
the winner of the raffle.

Please complete the checkbox below:
To participate in this survey, you must be 18 years or older. Place a check box here [

Completing this survey indicates that you are voluntarily giving consent to participate in
the survey [
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Selection Factor Survey — Non-Scholarship Community College Student-Athletes

Section 1. Demographic/Background Information

oo

~

9.

1.
2. Age
3.

4. Athletic Participation Year

Name of Institution Attending

Gender: a. Male b. Female

a. Freshman (1 Year) b. Sophomore (2" Year)
Number of colleges you applied to
Did you take a recruiting visit with the athletic department at your present school?

a. Yes b. No
Total number of recruiting visits taken for all colleges
Sport(s) Participation

a. Soccer h. Outdoor Track and Field
b. Cross Country i. Baseball

c. Volleyball j. Softball

d. Tennis k. Golf

e. Basketball I. Lacrosse

f.  Wrestling m. Other(s)

g. Indoor Track and Field
Is your current institution your first choice during the recruitment process?

a. Yes b. No

10. Is your current institution the only institution you were accepted to?
a. Yes
b. No
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Section 2. Choice Factors
For each of the following factors, identify the degree of importance on your decision to

attend your community college:

Factor No Slightly Moderately Very Did not
Importance Important Important Important experience or
learn about
during college
search process
1. Head Coach 1 2 3 4 N/A
2. Assistant Coaches 1 2 3 4 N/A
3. Interaction with team 1 2 3 4 N/A
members during college
search process
4. Tradition and reputation 1 2 3 4 N/A
of the athletic programs
5. Weight room and/or 1 2 3 4 N/A
training facilities for
athletes
6. Fields, courts gyms, or 1 2 3 4 N/A
facilities for competition
7. Academic support for 1 2 3 4 N/A
athletes
8. College's athletic 1 2 3 4 N/A
conference
9. Game schedule 1 2 3 4 N/A
10. Potential to travel for 1 2 3 4 N/A
tournaments or
competition
11. Historical success of 1 2 3 4 N/A
team
12. Team's previous two-year 1 2 3 4 N/A
win/loss record
13. Potential to transfer to a 1 2 3 4 N/A
competitive four-year
college athletic program
14. Size of team roster 1 2 3 4 N/A
15. Diversity of team 1 2 3 4 N/A
membership
16. Opinion of fellow high 1 2 3 4 N/A
school teammates
17. Opinion of high school 1 2 3 4 N/A
athletic coach
18. Potential for playing or 1 2 3 4 N/A
competition time
19. Potential for leadership 1 2 3 4 N/A
opportunity on team
1 2 3 4 N/A
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20.

21.

22.

23.

24.
25.

26.

217.

28.

29.

30.

31.

32.

33.

34.

35.

36.

37.

38.

39.
40.

41.

Potential to be 'first
string’ or starter on team
during first year
Potential to be starter or
first string’ before
graduation

Team uniforms and
colors

Distance of college to
home

College campus' size
Academic programs
available

College's academic
reputation

High school counselor's
opinions

High school teachers'
opinions

Prior experience with this
community college
Community size where
college is located
Cultural activities
available in campus area
or town

Social atmosphere of
campus and/or
community

Classroom facilities on
campus

Quality of student
life/activities
Opportunity for
internships within major
Preparation for
transferring to another
institution

Job placement rate
Contacts with
Admissions Office
Campus visit

Tuition and fees for this
institution

Non-athletic scholarships
offered

B~ b

A DS

N/A

N/A

N/A

N/A
N/A

N/A

N/A

N/A

N/A

N/A

N/A

N/A

N/A

N/A

N/A

N/A

N/A

N/A

N/A
N/A

N/A

N/A
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42.
43.

44,

45.

46.

Financial Aid package
Friendliness of the
campus atmosphere
Weather climate of the
college community
Parent(s) opinions on
where | should attend
college

Friend(s) opinions on
where | should attend
college

N/A

N/A

N/A

N/A

Section 3. Comments / Open Ended

Please list any other factors not listed above that were important to your decision

making process:

Please provide any other comments:
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Appendix C
Case Study Protocol
Section A - Overview of the Case Study

Purpose

In this multiple case study (Yin, 2013), | will examine why New Jersey non-scholarship
community college student-athletes choose to attend the community college and
participate in athletics, what factors influence their decisions, and how administrators and
student-athlete descriptions of the value and contribution of participation in a community
college athletic participation align. To keep with the principle of replication logic (Yin,
2013) I have employed a one phase "most similar” cross-case selection process (Yin,
2013; Seawright & Gerring, 2008). Three New Jersey community colleges will be
selected. These institutions will be selected as "most similar” based upon the criteria that
they each offer a robust intercollegiate athletic program in the state of New Jersey with
over 10 sport offerings, participate in non-scholarship Division Il of the NJCAA in all
sports, and are considered suburban serving institutions.

Research Questions and Propositions
The research questions and propositions for this study are:

1. How do Division Il New Jersey community college administrators and student-
athlete descriptions of the value and contribution of being a community college
student-athlete align?

e Proposition 1: Division 111 New Jersey community college student-athletes
describe the value and contribution of their participation in athletics as
having a direct impact on their personal growth, learning, and
development as described by Astin (1984, 1993).

e Proposition 2: Division 111 New Jersey community college student-athletes
describe the value and contribution of their participation in athletics as
having a direct impact on their ability to stay academically eligible,
continue at the institution, and become integrated as described by Tinto
(1975, 1987, 1993).

e Proposition 3: Division 111 New Jersey community college administrators
describe the value and contribution of athletics as having a direct impact
on student personal growth, learning, and development as described by
Astin (1984, 1993).
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e Proposition 4: Division 111 New Jersey community college administrators
describe the value and contribution of athletics as having a direct impact
on student retention, persistence, and integration as described by Tinto
(1975, 1987, 1993).

e Proposition 5: Division 111 New Jersey community college student-
athletes and administrators descriptions of the value and contribution of
participating in athletics align.

2. Why do Division Il New Jersey community college student-athletes choose to
attend the community college?

e Proposition 6: Division 111 New Jersey community college student-
athletes choose to attend the community college based on similar factors
and rankings as described by Rinke (2011), however, as non-scholarship
athletes, they tend to gravitate more towards factors such as the success
and reputation of the team, distance from home, their role on the team and
athletic goals, and the tuition and aid offered.

oRival 1: Division Il New Jersey community college student-
athletes choose to attend the community college and participate in
athletics for reasons ranked differently than those described in
Proposition 6.

3. Why do students choose to participate in athletics in Division 111 New Jersey
community colleges?

e Proposition 7: Division Il New Jersey community college student-
athletes choose to participate in community college athletics because they
have been historically involved in athletics, see the benefits that
involvement has had on them as described by Astin (1984, 1993) and
Tinto (1975, 1987, 1993), and because the selection factors described by
Rinke (2011) resonate with them.

oRival 2: Division Il New Jersey community college student-
athletes choose to participate in community college athletics for
many differing reasons not related to those listed in Proposition 7.

Propositions and rivals, rather than hypotheses, are exceptionally important to case
studies as they bound the research and develop the framework that can later become the
method for generalizing to new cases (Yin, 2013). The importance of generalization to
new cases is a fundamental part of this study. The tenants of replication logic are used to
inform sampling in this study and to assist with the development of theory (Yin, 2013).
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Units of Analysis

The primary unit of analysis in this multiple case study will be the student-athletes and
administrators at the two institutions being studied.

Theoretical Framework

There are a number of theorists who believe that extracurricular and out-of-classroom
experiences are critical to the development, persistence, and retention of students (Astin,
1984, 1993; Tinto, 1975, 1987, 1993). Student Involvement Theory (Astin, 1984) and
Student Retention Theory (Tinto, 1975, 1987, 1993) are at the center of this study. Astin
(1984, 1993) describes the development of a student as a direct result of their
involvement within an institution. Involvement is defined as the amount of psychological
and physical energy the student devotes to their college experience. Tinto (1975, 1987,
1993) believes that for students to persist they need to be integrated into formal
(academic performance) and informal (faculty/staff interactions) academic systems and
formal (extracurricular activities) and informal (peer-group interactions) social systems
such as athletics. This study will serve to draw connections between these theories and
the descriptions of the experiences of student-athletes and administrators.

This study will also examine the question of what draws New Jersey students to
participate in non-scholarship athletics. According to Rinke (2011), the most important
factors influencing college choice by prospective student-athletes at this level were
academic programs and social atmosphere, individual role on the team and athletic goals,
peers, parents, friendliness of campus, and weather, secondary team characteristics, team
reputation and success, high school influences and prior experiences, aid and tuition,
housing and campus life, facilities and academic support for athletes, and interactions
with coaches and teammates. The study will serve to elucidate which factors are most
important to the students that attend and choose to participate in non-scholarship
athletics.

Role of the Protocol

This protocol will serve as a standardized agenda for my line of inquiry. It is composed
to guide my research and ensure that each case stays on track.

Section B - Data Collection Procedures
Names of Contact Person for doing Fieldwork

Anthony Trump
Doctoral Candidate
Rowan University
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[Email Removed]
[Phone Number Removed] (cell)

Data Collection Plan

Prior to collecting data, all participants will be required to complete an informed consent
and agree to participate in the study. All participants will be protected according to the
procedures and policies in line with the IRB and made aware of the level of risk they face
by participating in this study; how the participants will be selected for the study; that their
identities will remain confidential; and the methods used to collect data. Multiple steps
will be taken to ensure the ethical treatment of human subjects within this case study.

Section C - Data Collection Questions
Level 1 Questions — Questions asked of specific interviewees. To include:
e All interview, survey, and follow up questions. See Appendix A & B.
Level 2 Questions — Questions asked of the individual case.

e Do students at [COLLEGE NAME] experience the benefits of athletic
participation as described by student involvement and retention theories?
o What are these benefits specifically?
e Do administrators at [COLLEGE NAME] see that students are benefitting from
athletic participation as described by student involvement and retention theories?
o What are these benefits specifically?
e Do the responses of the student and administrator to the above questions at
[COLLEGE NAME] align?
e What are the most important factors related to college choice for student-athletes
at N.J. non-scholarship community colleges?

Level 3 Questions — Questions asked regarding the patterns of findings across
institutions.

e What similarities and differences exist between the responses of the students from
each case?

e What similarities and differences exist between the responses of the
administrators from each case?

e Do students and administrators descriptions align in all three cases?
e What similarities exist amongst the college choice factors for students at each
institution?

Level 4 Questions — Questions asked of an entire study.

e Do the results of this study align with the results of similar studies of community
college student-athletes?
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Level 5 Questions — Normative questions about policy recommendations going beyond
the narrow scope of the study.

e Are non-scholarship community college athletic programs in N.J. meeting the
missions of the institutions they exist within?

e To what degree is the investment in non-scholarship community college athletic
programs in N.J. worthwhile to the institution?

Section D — Guide for the Case Study Report

The case study report will be geared towards community college educational
professionals and scholars alike to provide further study into the field of community
college athletics particularly at the non-scholarship level. A number of studies have
guided the creation of this study and include:

Cindy Castaneda (2004)

Castaneda's dissertation (2004) outlined an overview of athletics in public community
colleges. She began the conversation regarding a lack of research done within the field of
community college athletic programs nationwide. In her dissertation, she become the
first person to complete a nationwide study on public community colleges within the
United States that sponsor intercollegiate athletics programs. She created the foundation
for future research to be carried out in this realm. Her study focuses on many aspects of
community college athletics, but specifically on the involvement of public community
colleges in athletics and how this involvement varies by college type.

In some of her findings, Castaneda (2004) describes how athletic participation in
community colleges is not evenly distributed nationwide. Further she points to the
inverse relationship between population density and the importance of athletics and the
direct relationship between the size of the institution and the number of intercollegiate
athletic sports offered. She also found that intercollegiate athletics is one of the most
popular activities on community college campuses and that most of them, over fifty
percent, offer their student-athletes aid in the form of scholarship.

Castaneda (2004) points to the need for future research in the relationship between the
engagement in intercollegiate athletics with student retention and development and the
role that athletics plays on each campus. She also points to the need to examine what
motivates students to attend institutions and participate in athletics that do not offer
scholarship aid.

Michele Gill (2015)

Gill (2015) carried out a study on the value and contribution of the participation in
intercollegiate athletics on the personal development of community college-aged
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students. In her study, she looked at how students described the influence on personal
development and the development of soft skills as a result of participation in
intercollegiate athletics as an out-of-classroom experience in a small Midwestern
Community College. Her findings indicated that student-athletes learned a number of
soft skills as a result of their participation including trust, confidence, the ability to set
and complete goals, communication skills, the ability to develop relationships,
opportunities to practice leadership, and follower skills. Additional findings included the
impact of their participation on personal development. As her study was only on one
small Midwestern Community College, Gill (2015) calls for further study in regional case
study format of the value and contribution of the community college intercollegiate
athletic experience.

Daphne Holland (2009)

Daphne Holland (2009) studied the perceptions of community college student affairs
administrators regarding intercollegiate athletics. Specifically she examined the
relationship between student engagement, attractiveness of the institution, school spirit,
and support of the mission against financial earnings, student enrollment, and retention
rates. In her findings, Holland found that the majority of community college student
affairs administrators' strongly agreed that intercollegiate athletic programs benefited the
community college and the general student body, students' memories of their college
experience, and student engagement outside the classroom. They also agreed that
athletics led to higher enrollment, school pride/spirit, reputation enhancement of an
institution, mission support of the institution, and increased financial earnings due to
donations for winning programs. Some recommendations from her study for future
research include continued implementation of research methods to provide generalization
for community colleges in the area of intercollegiate athletics particularly examining and
comparing the students and student affairs administrators’ perspective on the benefits and
challenges of community college athletics.

Patricia Rinke (2011)

Patricia Rinke (2011) studied the influence of the chance to compete in intercollegiate
athletics at the community college level on college choice. She sought to indentify the
factors associated with college choice of student-athletes at the community college level
as well as the satisfaction with the factors influencing their choices. The top factors
included academic programs and social atmosphere, individual role on the team and
athletic goals, peers, parents, friendliness of campus, and weather, secondary team
characteristics, team reputation and success, high school influences and prior
experiences, aid and tuition, housing and campus life, facilities and academic support for
athletes, and interactions with coaches and teammates. Rinke (2011) calls for future
research into the factors affecting college choice on community college student-athletes
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to confirm or repudiate her findings. She believes more research should be done on non-
scholarship student-athletes as much of the current research has been completed on
Division I and 11 athletes in regards to college choice factors. She also points to the need
for more qualitative research into community college athletics to provide a true student
voice.

Karyn Schulz (2007)

Karyn Schulz (2007) conducted research on the impact of academic and athletic
motivation on the academic achievement of community college student-athletes. Her
purpose was to determine how academic and athletic motivational factors impacted the
academic achievement of student-athletes. She found that a number of factors including
race/ethnicity, sport played, and gender had a direct impact on the academic achievement
as measured by Grade Point Average (GPA) on community college student-athletes.
Schulz (2007) calls for more qualitative future research to allow for students voices to
come through. Additionally, she believes that further investigation should be had into
why community college student-athletes choose to attend the institutions they select.
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