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Abstract 

Abigail LaManna 
COMMUNITY ASSISTANT ROLE AND ITS IMPACT ON ACADEMIC 

PERFORMANCE AND MENTAL HEALTH 
2023-2024 

Stephanie Lezotte, Ph.D. 
Master of Arts in Higher Education 

 

The purpose of this study was to analyze the multifaceted challenges faced by 

Community Assistants (CAs) within residential life at Rowan University. Through an 

examination of existing literature, data, and qualitative insights, this study sheds light on 

how CAs prioritize their academics and mental health within their role. Three research 

questions guided the study: (1) To what extent does the demanding role of a Community 

Assistant impact their ability to prioritize their academic responsibilities? (2) To what 

extent does the demanding role of a Community Assistant impact their ability to 

prioritize their Mental Health? (3) How can Residential Life Offices better train and 

support the needs of the CAs academically? Findings reveal that CAs often prioritize 

their job responsibilities over their academic pursuits and mental health. Many 

participants reported difficulties in balancing their roles and were open to initiatives to 

support their academic endeavors better. This study advocates for the potential 

implementation of proactive initiatives to foster an environment where CAs feel 

empowered, valued, and equipped with the resources necessary to navigate their roles 

effectively while maintaining their academic pursuits and personal well-being. By 

addressing these challenges and supporting the holistic development of CAs, Residential 

Life offices can cultivate a more inclusive and supportive community environment 

conducive to success, well-being, and job satisfaction.  
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Chapter I 

 Introduction  

 This thesis delineates the central role of Community Assistants (CA) within the 

field of student affairs, with a specific focus on the intricate balance they must maintain 

between their official responsibilities and the imperatives of academic excellence and 

individual mental well-being. CA is the most updated term for the collegiate student 

leader position commonly known as Resident Assistant, and the position is held by an 

undergraduate student staff member who oversees and supports students who reside in a 

residential area (Letarte, 2012). The term CA provides a more holistic view of their role 

in community-building efforts amongst their living areas. CAs interact and act as a 

support system for residential students daily with their focus being to foster a community 

within their designated residence hall (Jaeger & Caison, 2006). The role of a CA provides 

leadership experience on campus as they typically are the “frontline” of many student 

concerns (Edwards, 2010). As CAs continue to be a prominent leadership position in 

higher education, it is crucial that college housing departments critically assess their role 

in supporting CAs within their position as well as with their personal development. Due 

to the demanding responsibilities and time commitments encompassed with the CAs 

position, CAs sometimes have encountered challenges in achieving strong academic 

standing while concurrently fulfilling their duties within their positions. 

This thesis will explore their perspective on self-prioritization, how CAs complete 

their academic tasks in relation to their work tasks, and potential supportive methods to 

be considered for future implementation to promote strong academic and job 
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performance. While CA training focuses on job-related responsibilities, it is crucial to not 

neglect the critical significance of both academics and well-being. There is a pressing 

need to reengage and restructure how housing departments support and cater to the 

multifaceted positions and the people who serve in them.  

Statement of Problem 

CAs are entrusted to be key figures on campus for numerous situations including 

academic referrals and mental health check-ins. Due to their frontward-facing role, at 

times their own scholarly and personal endeavors do not always occupy a centralized 

position in their collegiate experience. Likewise, placing high emphasis on others’ well-

being in a helping profession may create a personal struggle amongst CAs due to 

“working in the same environment in which they live,” (Maten, 2020, p. 6). Furthermore, 

CAs oftentimes are expected to be a support for students who may be navigating similar 

experiences and challenges as they are mentors for their peers. For CAs to be successful 

in helping others they must receive the help they need to develop themselves 

professionally, personally, mentally, etc. This thesis will aim to identify ways in which 

housing departments can shift toward holistically supporting their staff in the same way it 

is expected that the staff serves their respective residents. How can CAs effectively assist 

fellow students when their academic progress and mental well-being remain under-

assessed? Likewise, how can higher education professionals utilize the assessment and 

feedback from CAs to better develop a residential curriculum that holistically supports 

these individuals to achieve measurable success in their positions, academics, and well-

being?  
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Significance of Problem 

As the field of Higher Education continues to evolve, practitioners must continue 

to research and comprehend the challenges faced by students who are most affected by 

institutional and environmental changes. Higher Education and Student Affairs 

professionals rely on CAs to serve as student mentors and advocates for individuals who 

need a relatable perspective from someone who may have a closer understanding of 

certain challenges as opposed to professionals who are further removed from the student 

experience. This connection is why the role of a CA is pivotal in Higher Education 

(Lynch, 2017). Students look to on-campus living for further learning and social 

experience outside of the traditional classroom, and CAs play a large role in ensuring that 

residential students find belonging within their campus communities. While it is 

important for residents to live in a “community where [they] are known, loved, and 

accepted” it is equally important for student staff to receive this same collegiate 

experience (Rizzi, 2016, p. 1). While training efforts aid in providing a guiding path for 

these student leaders, it can be a challenge to fully prepare CAs to “find a balance and 

boundaries between creating personal space and fulfilling the needs of the residents living 

on the floor” (Maten, 2020, p. 4). This is why departments must assess their student 

workers and provide them with resources for themselves to be able to better handle the 

capacity of roles that are involved in their positions.  

CAs are tasked with providing leadership within their residence halls, acting as a 

liaison for resource referrals, safety information, and support for mental health concerns, 

among other responsibilities. However, these multifaceted tasks often demand a lot from 

the CAs which can divert their focus on achieving their own degrees and academic goals 
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and present challenges in how they enact all their roles (Edwards, 2010).  CAs are 

expected to be a point person for students, but who is actively engaging in making sure 

CAs feel equipped to maintain their schedules and make their academics the forefront of 

their college experience? Additionally, despite the stipulation of a GPA requirement to 

retain their positions, some CAs have struggled to meet these academic criteria of the 

position and have consequently been advised or forced to step away from the role to 

concentrate and prioritize their academics.  

In some cases, the CAs who lose their position due to not meeting minimum GPA 

requirements have done exceptional work in their roles as CAs. While acknowledging the 

importance of prioritizing their academics over the position in these circumstances, CAs 

must balance the passion and excitement they have found within the position and the 

growth in their academic performance. CAs who lose their positions due to their 

academic performance are met with abrupt loss of support and financial benefits, 

particularly in the context of housing waivers. This raises the question of whether more 

can be done to support students so that they do not have to step away from their positions. 

Many CAs rely on the financial benefits of the position to be able to obtain their 

education; losing their role due to academic requirements can worsen the goal of having 

them prioritize their academics when stepping away from the role. The CA position is a 

“demanding job” that requires the “facilitation of social, academic, and personal needs of 

students, while simultaneously balancing [their] schedule and priorities as a student,” 

(Maten, 2020, p. 20). It is the job of Higher Education professionals to equally prepare 

and support these students in the navigation of the balancing act of being a CA, student 

academic performance, and personal well-being.  
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Purpose of Study 

The purpose of this quantitative research study is to identify the expectations and 

requirements that impact CAs’ ability to prioritize their academics and mental health. 

This study seeks to gather information from current CAs at Rowan University in 

Glassboro, NJ, and understand what they believe would be beneficial to their academic 

success without compromising the critical role on campus that they hold. This study can 

inform housing departments on how to better support CAs throughout their academic 

needs and expectations by acknowledging portions of the job that prove the most 

challenging to balance. Due to the complex and evolving role in which CAs hold, it is 

crucial to assess what factors of the CA role impact both mental health and academic 

success the most to promote a better quality of life and work-life balance (McClure et al., 

2022). Additionally, this study will also use those same challenging job expectations and 

requirements to identify potential solutions that may aid in creating a holistic support 

system for all the roles that CAs hold on campus to better maintain quality performance. 

Being proactive about the experience of CAs will help formulate additional training, and 

proper resources, and get a better holistic understanding of their needs. 

Assumptions and Limitations 

 There is a degree of personal bias and experience within this study as I have 

served in this role in my own collegiate experience. Having served as a CA before 

assuming a role as a Graduate Community Director, I gained firsthand insight into the 

intricate balance that CAs navigate. The observation of seeing some CAs grapple with 

maintaining their mental health and overall academic satisfaction has sparked this topic 

of interest. This experience contributes to the motivation behind the research focus on 



 

 
 

6 

enhancing supportive measures for CA development and growth. Furthermore, the 

current role in supervising CAs in Residence Life may introduce an additional layer of 

bias. To reduce bias, each participant in the study will remain anonymous and the study is 

voluntary. This study hopes to find a better understanding on the CA role and their needs 

to be successful in all the roles they may hold which is not directly related to my personal 

experience.  

This study also does not specifically discuss the inequities in educational 

resources and opportunities that are present and could be a potential future research 

addition. Holistically, it is evident that in education inequities and privileges are present 

and need to be addressed as it can have an implication of data results. To be intentional 

with my data, my study will be sent out to all CAs at the university so that no voice is left 

without the opportunity to speak on their experiences and any present educational 

barriers.  

Another potential limitation is defining academic excellence, as this is subjective. 

Measures of academic success vary from student to student.  In this study, the metric for 

assessing academic performance will primarily be based on the GPA requirements 

specific to the CA position.  

While working on this study, the Rowan University Office of Residence Life and 

University Housing implemented a new academic support guide in fall 2023 for CAs to 

support any CA who did not maintain the required GPA and how to support them 

throughout the year to avoid termination due to GPA requirements. This is a limitation as 

it may change how CAs reportedly feel academically supported. Readers should consider 

this limitation when interpreting the findings.  
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Operational Definitions  

1. Community Assistant: Throughout the course of this study, the term 

Community Assistants (CAs) will be used most frequently as it is the direct 

title of the group of students, from whom data will be gathered. The term 

Resident Assistant or Residential Advisor (RAs) can be used 

interchangeably as it defines the same job description across different 

post-secondary institutions and is the most common title for the position. 

Throughout the study, Community Assistant will be capitalized as I am 

directly referring to the position title.   

2. Academic Success: “A student who completes their program and 

graduates on time while being adequately pleased with their performance 

and standing” (Reiley, 2016).   

3. GPA: GPA represents the average grade point earned in a specific 

semester or term, incorporating all grades achieved during that period. 

Cumulative GPA, on the other hand, reflects the overall average grade 

point earned across multiple semesters, encompassing all courses taken 

throughout one's academic experience (Community College of 

Philadelphia, n.d.). 

4. Engagement: Engagement encompasses the depth of interactions and 

connections students establish with their academic pursuits and the 

broader campus community (Wolf-Wendel et al., 2009). 
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5. Involvement: Involvement, as outlined by Wolf-Wendel et al. (2009), 

“refers to the active participation and commitment of students in various 

academic pursuits within the university environment”. 

Research Questions  

This study will aim to answer the following research questions:  

1. To what extent does the demanding role of a Community Assistant impact 

their ability to prioritize their academic responsibilities?  

2. To what extent does the demanding role of a Community Assistant impact 

their ability to prioritize their mental health?  

3. How can Residential Life Offices better train and support the needs of the 

CAs academically? 

Organization of Remaining Chapters 

 Chapter II of this research study will provide literature related to the Community 

Assistants role, the academic performance of student leaders, the mental health of 

Community Assistants, and the challenges this group of students face.  

 Chapter III will discuss the methodology of the study which will cover the 

description of the study, population group, and the tools in which data will be collected.  

 Chapter IV will present the findings of the data collected from the population of 

Community Assistants.  

 Chapter V will analyze the findings and provide additional areas to grow upon the 

research with best practices. 
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Chapter II 

Review of Literature 

This chapter will provide context and explain the literature behind CAs, their job 

responsibilities, their overall mental health, and their academic performance. Student 

leaders of all kinds know the conflict of balancing their positions, schoolwork, and life; 

based on the nature of the CA role, they are often expected to be present and available to 

troubleshoot the needs of their respective building tenants. CAs must be present and 

proactive in helping students at various times of day and night and are expected to uphold 

the standards of the institutions in which they are employed. This literature review will 

include the historical context of the CA role, the conflict of creating a positive work, life, 

and school balance, the mental health of student leaders on college campuses, and the 

academic pressures of being a student leader. CAs are often expected to provide 

resources and support for their residents, however, often overlooked is the fact that they 

are also students in need of resources and support. 

 This literature review also aims to examine how the role of a CA impacts their 

ability to prioritize their academic achievement due to common effects of the position 

including, burnout and secondary trauma. If untreated, these effects can impact a 

student’s overall mental health and be a barrier to achieving high academic status (Lynch, 

2019). As the field of Higher Education is evolving, practitioners must continue to 

research students who are most impacted by institutional and environmental changes. 

Higher Education and Student Affairs professionals rely on CAs to be student mentors 

and to be a voice for students who need a perspective that can relate closer in experience 
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to their struggles. This is why the role of a CA is pivotal in Higher Education (Lynch, 

2017). 

Community Assistant Role 

CAs are undergraduate student leaders who foster relationships and aid in the 

acclimation and development of post-secondary residential students (Lynch, 2017). CAs 

support professional staff with administrative responsibilities and serve as resident crisis-

based first responders. Students fulfilling this role are identified as having a strong 

presence within their institutional communities and are often labeled as: role models, 

counselors, resource providers, friends, and peers (Renn, 2020). Due to their presence, 

they have detailed expectations and mandated protocols in which they must follow in 

order to successfully serve their communities. Likewise, they are expected to be 

academically strong and have a wide campus knowledge to better understand resident 

concerns. According to Boone et al. (2016), “In more recent years, federal legislation has 

required institutions—and, by extension, RAs to pay close attention to residents and the 

residential environment,” society is constantly shifting and demanding more of students, 

faculty, and institutions (pp. 46-47). As safety measures and mental health become 

increasingly more prevalent in students' lives, it is the job of a CA to be able to be 

proactive in supporting their residents' needs while at the same time maintaining their 

own. Blimling and Miltenberger (1981) explained the role of the CA position to be: 

one of the most comprehensive roles in the student affairs division. . . to hold so 

many responsibilities, and to be accountable for so many people during the time 

when you are shaping your own education is one of the greatest challenges you 

will face during early adulthood. (p. 11)  
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CAs continuously work to support their residents and uphold the institution's missions 

and values; they are placed on pedestals with their training to stand on. However, in a 

helping profession, it is equally important to analyze and assess the helper as it is to 

assess the person in which they are helping. Several researchers have discussed the need 

to support professionals working in helping professions and have concluded that repeated 

exposure to those experiencing trauma can have harmful effects on those who are 

providing support (Baird & Kracen, 2006; Lynch, 2017). CAs are responsible for aiding 

in crisis management and supporting serious resident concerns including suicide, suicidal 

ideations, Title IX, domestic violence, microaggressions, discrimination, harassment, 

etc… because of this they are at the forefront of many campus issues and yet there is not 

an emphasis or focus on these individuals and their own required support (Lynch, 2019). 

As the position continues to develop, the importance of being observers will be more 

prominent to continue to be proactive with residential concerns (Boone et al., 2016). The 

question then becomes how institutions continue to add to the CA responsibilities while 

still effectively supporting them as individuals and students.  

Community Assistant History 

Resident Hall Assistants first were utilized throughout college campuses in the 

early 1960s as supervisors to their residents (Upcraft & Pilato, 1982). Resident Hall 

Assistants (RAs) are selected individuals who are strongly developed, academically 

excellent, empathetic, and positive candidates (Renn, 2020). Renn (2020) depicts the CA 

role as one that aids other students in achieving academic success and provides 

mentorship. CAs are chosen due to their demonstrated academic performance and for the 

purpose of promoting healthy academic behaviors and habits (Renn, 2020). However, this 
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is not always the case when it comes to being able to prioritize their own academic 

behaviors.  

Academic Success and Mental Health 

Academics have always been at the forefront of a student's journey, as they play a 

pivotal role in what comes next following graduation. However, CAs are often viewed in 

the forefront by their title and not as students, so attention to their academics may 

sometimes be treated as secondary to their job duties. Given these evolving job duties, 

students now more than ever are struggling to find a balance between their academic 

performance and their mental health. One of the six factors Kruisselbrink (2013) 

identified “as contributing to mental health concerns in higher education is academic 

pressure” (Kruisselbrink, 2013). Students identify academic stress as a leading cause of 

depression, anxiety, and suicidal ideation (Kruisselbrink, 2013). According to research 

conducted by Furr et al. (2001), among 1,455 American students found that 53% of 

participants reported an increase in depressive symptoms after beginning college (Furr et 

al. 2001, pg. 2) The primary reason identified for this increase in mental health concerns 

was academic challenges. In more recent years, the pressure of academic demands has 

intensified due to elevated expectations for high grades and the disparity between 

academic aspirations and actual achievements (Kruisselbrink, 2013). Students are pushed 

to excel without being adequately instructed on how to cope with failure, an essential 

aspect of maturing (Kruisselbrink, 2013). 

Community Assistant Mental Health  

 As more students identify struggling with mental illness and utilizing more 

campus resources, data show that while it is positive that students are seeking mental 
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health resources, there is a definite negative link between mental illness and academic 

outcomes (Jeffries & Salzer, 2022). This is important because if CAs are struggling with 

mental health and are not at the forefront of institutions' minds, they are left behind to 

battle their own concerns for themselves and suffer the academic and personal 

consequences due to their granted autonomy over their student experience. In addition, 

CAs who have experienced burnout and secondary trauma in their position are more 

likely to have longer lasting mental health implications (Jeffries & Salzer, 2022). While 

institutions require CAs to be present and aware in their own areas, the concern is if they 

are appropriately acknowledging their own challenges or placing them off to the side to 

focus on their job responsibilities. Jeffries and Salzer (2022) concluded that mental health 

symptoms have a negative effect on several academic factors including GPA standings 

and retention rates. Furthermore, the study concluded that levels of anxiety and 

depression coincided with lower academic self-efficacy (Jeffries & Salzer, 2022). As the 

number of students with anxiety and depression increases each year, it is important to 

assess the needs of the community and student staff to appropriately serve students 

individually. CAs are expected to support students with their mental health issues but are 

not always being assessed or supported by their supervisors as they do for their residents. 

 CAs play a crucial role in the academic and mental well-being of college students. 

As highlighted in Novotney (2014), an assistant at the Ohio State University said, “for 

students to be able to learn at their peak capacity, they need to be physically, emotionally, 

intellectually and spiritually well” (p.1). CAs' academic performance and mental health 

may be influenced by their roles and responsibilities as they navigate the demands of 

their coursework alongside their duties in supporting their peers. Thus, understanding the 
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relationship between CAs' academic performance and mental health is crucial for 

developing effective support systems within university settings. 

CAs are also responsible for aiding students in crisis and providing resources to 

support mental health concerns that their residents are experiencing. Burnout, secondary 

trauma, and negative workplace relationships are built when workers are not being 

supported (Vaughn et al. 2016). The authors also explain that part-time post-secondary 

student employment, specifically regarding workplace relationships, can have a large 

impact on student mental health (Vaughn et al., 2016). Vaughn et al. (2016) issued a 

survey that requested self-reported data regarding the relationships between the 

participant and their supervisor and work peers, their own mental health, and job factors 

including burnout and available support networks. As this study concludes, the 

prevalence of positive workplace relationships, available support, and mental health can 

prove to hold a large amount of weight and implication on the overall experience of 

undergraduate college student worker experience (Vaughn et al. 2016). 

 The Secondary Trauma in Resident Assistant Scale (Lynch, 2017) and findings 

show secondary trauma is a factor in the negative impacts of resident assistant burnout 

and increased anxiety and depression correlated to the position. The study suggests 

implications for CA training that can be incorporated to support staff in acknowledging 

work environmental factors that lead to secondary trauma and how to better take care of 

themselves before, during, and following incidents helping students in crisis (Lynch, 

2017).  
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Community Assistant Academic Success 

One of the major barriers for CAs to perform academically is the lack of dialogue 

surrounding the importance of academic success (Renn, 2020). Prioritizing student 

success and making sure CA supervisors actively have discussions with CAs about their 

coursework and their mental health is crucial in being able to properly supervise and train 

them. Additionally, when supervisors begin to take notice and acknowledge the academic 

and personal lives of their workers, they are more likely to be able to proactively 

anticipate secondary trauma triggers and interactions, signs of burnout, and mental health 

awareness. In most universities, CAs must meet a GPA standard in order to be hired and 

retain their position, however, they are not taught how to manage their role while 

prioritizing their academics. As CAs hold a leadership role they are expected to utilize 

training and uphold legal elements regarding confidentiality while still attending to their 

individual student needs, their assigned community, and student development (Boone et 

al., 2016). It is a large role to place on students with no professional experience when 

they are expected to be a primary resource to struggling students.  This begs the question 

why continue to have this position if students are struggling? The CA position has 

evolved and includes a higher emphasis on fostering an environment that is safe as well 

as social (Manata et al., 2017). Because of this, community-oriented practices are a focal 

point of the CA position (Manata et al. 2017). Several positive outcomes have been 

identified for those who are employed as CAs, due to the emphasis on more community-

based tasks, including building friendships, a sense of belonging, resident personal 

development, and an increase in academic performance (Manata et al., 2017).  
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Torress et al. (2010) describe the intricate relationship between employment, 

academic success, and mental health among college students. Their study highlights time 

commitments, and the importance of supervision and support for student workers. CAs’ 

attention can divert from socially supportive relationships with their peers on campus due 

to their job involvement (Torress et al., 2010). Furthermore, the authors emphasized the 

pivotal role of supportive interactions with faculty and staff in fostering a positive work 

environment for student employees (Torress et al., 2010). Educating faculty and staff 

about the importance of such interactions could enhance job satisfaction and contribute to 

better mental health outcomes for working college students (Torress et al., 2010). This 

can be demonstrated in assessing common concerns among CAs and implementing 

supportive measures to create a more positive work environment. These findings suggest 

that by creating supportive work environments and facilitating meaningful interactions 

between students and staff, colleges can promote the mental well-being of student 

employees, enabling them to thrive mentally, physically, and academically (Torress et al., 

2010). 

 Higher Education researchers have been focusing on the imperative work that 

CAs provide within their respective communities but often neglect the equally important 

side of growing these students professionally as well as serving them academically and 

personally. Studies have shown that mental illness can have great impacts on student 

performance, likewise, workplace relationships and burnout have similar effects (Jeffries 

& Salzer, 2022).  Students are at risk of lower self-efficacy when there is not constant 

dialogue encouraging their academic performance (Jeffries & Salzer, 2022). When 

students do not believe that they can perform well, they often stunt their development and 
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lose motivation (Jeffries & Salzer, 2022). It is imperative that as Higher Education 

continues to develop, practitioners assess their student workers to make sure that we are 

developing them to be successful when they receive their diplomas and leave post-

secondary education. It is the responsibility of supervisors, Higher Education 

professionals, and institutions to actively engage and encourage their student workers to 

achieve academic excellence while preserving their mental health. The following chapter 

outlines my own study’s research methodology, which aims to contribute to this body of 

knowledge and find an understanding of the impact of not properly supporting CAs as 

students first. 
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Chapter III 

Methodology 

Context of Study 

This study was designed as a quantitative survey and consisted of self-reported 

data from employed CAs, at the time of the survey, within the 2023-2024 academic term 

at Rowan University’s main campus in Glassboro, New Jersey. The position name was 

changed from Resident Assistant to Community Assistant in 2022 due to being a holistic 

encompassing explanation of the role. Rowan University was founded in 1923, and now 

Rowan has grown into a well-regarded institution (Rowan University, 2023). At the time 

of this study, I was a graduate community director for the Office of Residential Learning 

and University Housing.  

 The research will further previous knowledge about how CAs prioritize their 

academics and mental health within their required job expectations. At Rowan 

University, some of the most time-sensitive and long-term job responsibilities, found in 

the current 2022-2023 CA job description, will be referenced throughout the 

methodology to assess how students prioritize these tasks over their academics. These 

tasks are listed below: 

(1) Provide direct assistance to residents by mediating roommate conflicts and 

disagreements, (2) Facilitate 1:1s with each resident in the assigned area once a 

semester, in line with social mapping expectations, (3) Provide active and passive 

programs based on the residential curriculum expectations for your population of 

students, (4) Serve as a mandated reporter and responsible employee for highly 
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escalated and sensitive situations, (5) Complete health & fire safety inspections at 

least once a semester and other times as expected by supervisors as needed, (6) 

Participate in the nightly duty rotation as assigned, complete assigned rounds and 

provide lock-out, emergency, and other assistance to residents as appropriate from 

8pm – 8am each night as scheduled with building staff. (Rowan University, 2023, 

n.p.).  

Population and Sample 

The nature of this study was specific to the 2023-2024 academic year community 

assistants. The population of students employed as a CA at the time of the study, and 

included in the survey distribution was 143 students. To ensure findings were 

representative of the population, the number of responses needed was approximately 109 

which would be considered a 95% confidence level and leave for a 5% margin of error. 

To participate in the study, the respondents needed to meet all four criteria: (1) the 

participant must be 18 years or older, (2) a current Community Assistant at Rowan 

University, (3) currently enrolled in an undergraduate program, (4) a full-time student at 

Rowan University. All currently employed CAs, at the time of this study, were 18 and 

older and were matriculated undergraduate students. Anyone who was not a current CA 

at Rowan University was excluded from this survey. This study also excluded any CAs 

hired mid-year as they may not have been able to speak on their experience within the 

position and this study’s survey may have been distributed before they began their roles 

as a CA. I worked with the housing department to filter out any newly hired CAs from 

being included in the sample. 
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Instrumentation 

The study’s instrumentation consisted of a voluntary and anonymous survey that 

utilized Qualtrics, titled Community Assistants Role and Its Impact on Academic 

Performance and Mental Health. At any point in the survey, participants were allowed to 

skip a question if they did not feel it related to their experience in the role. The survey did 

not take participants more than 15 minutes to fill out on average. 

The survey categories were divided into blocks. The first block was labeled 

consent to participate. This section was mandatory and was where participants gave their 

voluntary consent to participate in the survey. If a participant did not consent, they were 

unable to move forward to the survey questions to guarantee the consent of all 

participants. This block explained that there was no risk to participants who completed 

the survey. This section also explained the purpose of the study and that while there may 

not be a direct benefit to participants, their perspectives and potential solutions may be 

used by housing departments to better support Community Assistants in future years. 

This block also explained to participants that their identity would remain confidential and 

would be stored in a secure computer file. Participants would have to click that they are 

consenting to participate in the survey before they can view any survey questions.  

 The second block included the introduction questions. These introduction 

questions were utilized to potentially identify common themes between answers. This 

section included general informational questions regarding the participants and included 

their GPA and whether they were satisfied with their overall emphasis on academics and 

mental health.  
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The third block focused on the CA role and questions asked included whether the 

participant prioritized job responsibilities over their academics and mental health. This 

block also included a question where the participant could identify some potential 

initiatives that would be beneficial in implementation. These initiatives included: 

academic check-ins with their supervisor on a more regular basis, scheduled study hours, 

specific training sessions on balancing their role and academics, scheduled drop-in hours 

at the tutoring center/writing center catered to CAs, and having an academic support 

coordinator for CAs to utilize when they need support.   

The last two blocks consist of a five-point Likert scale; the first pertained to 

academics and the other pertained to mental health. Likert scales are a user attitude scale 

format for measuring public opinion, which assesses how strongly individuals agree or 

disagree with statements; they are commonly utilized in survey research to gauge 

attitudes and opinions on topics (Robinson, 2023). These questions were utilized to see 

whether participants felt the department supported them in both categories as well as to 

see how they gauged their own experience of academic and mental health prioritization. 

This section was the most crucial to the research as it created numerical that allowed me 

to see what areas community assistants may need additional support or direction in. 

Each block included questions to assess the following Research Questions:  

1. To what extent does the demanding role of a Community Assistant impact 

their ability to prioritize their academic responsibilities?  

2. To what extent does the demanding role of a Community Assistant impact 

their ability to prioritize their mental health?  

3. How can Residential Life Offices better train and support the needs of the 
CAs academically? 
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Procedures of Gathering Data 

Participants were recruited via student email. The utilization of an online survey 

was to encourage more participants to feel comfortable in participating (McMillan, 

2016). I was approved access and use of CA emails by the institution's Director of 

Residential Learning and University Housing. Recruitment email language was approved 

by IRB. These emails included an explanation of the research study and survey. The 

email sent to participants stated that the survey was voluntary and would have no impact 

on their employment or evaluation as a CA. On December 1st, 2023, IRB approved the 

study's data collection methods and instrumentation.  

Data Analysis 

 This study was conducted over a seven-to-eight-month timeframe which 

corresponded with the length of the graduate seminar course. This time frame was 

utilized to allow for an adequate amount of time to receive approval from IRB, recruit 

participants, conduct the study, and assess the data results. The data collected were 

scanned for any outliers and were analyzed for any missing data before analysis (Bannon, 

2015). As such, the dataset was cleaned to ensure quality, completeness, validity, and 

accuracy (Arevalo et al., 2022). The independent variables of this study included the role 

of the CA, how many years a CA has been employed, individual CA GPA, and the 

individual CA's expected graduation date. The dependent variables because of these 

factors included how often CAs prioritize their jobs over their academics, and how often 

they prioritize their jobs over their general mental health. Another dependent variable is 

how CAs view certain support initiatives to help balance their roles.  
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The answers of individuals who participated were not disclosed to the Office of 

Residence Life or Community Assistant supervisors as this survey in no way influenced 

CAs current employment with the Office of Residence Life. 

The following chapter will discuss the findings of the survey questions.  
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Chapter IV  

Findings 

Profile of Sample 

 The participants of this survey consisted of undergraduate student staff members 

from the Office of Residential Learning and University Housing (RLUH) at Rowan 

University. The survey was distributed via Qualtrics email using a current roster of staff 

members from the department. The survey was distributed on December 11, 2023, and 

was closed on February 12, 2024. Within that period, the survey was sent out via 

Qualtrics three times to engage non-respondents to receive more participation. The 

survey was sent to 143 Community Assistants and received 38 responses. Thirty-three 

participants completed the full survey. Of the five participants who did not fully complete 

the survey, two participants completed 85% of the survey and three completed 62% of 

the survey. This yields a response rate of 26.57%. Due to the small response rate, the data 

collected should be seen as a foundation to build upon in future research and findings 

may not be representative of the population. All numbers are rounded to the nearest 

whole number for tables and therefore percentages may add up to 101%. 

 Table 1 contains responses from CAs to gather information on how many years 

they have served as a CA in the department. The total number of responses to this 

question was 38. Twenty participants are within their first year of the position, which is 

53% of the survey participants. This provides insight into the participants and their time 

within the position as their prioritization may vary depending on the years, they have held 

this leadership position. 
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Table 1 

Years of Respondents’ CA Experience  

Years as a Community 
Assistant 

Count Percentage 

1 year of less 20 53% 

2 years 12 32% 

3 years 5 13% 

4 years or more 1 3% 

Note. This survey question had a 100% completion rate from respondents N=38 

 

 

Table 2 provides CA responses on their reported academic year at the time of the 

survey. The total number of responses to this question was 38. Many respondents were 

upper-divisional students – meaning they were juniors or seniors at the time of the 

survey. No participants were freshmen as all CAs must be at least a sophomore in status 

based on credits. 

 

Table 2 

Current Academic Year of Respondents 

Academic Year Count Percentage 

Sophomore 8 21% 

Junior 13 34% 

Senior 17 45% 

Note. This survey question had a 100% completion rate from respondents N=38 
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 Table 3 contains the self-reported cumulative GPA of CAs based on a scale range. 

The total number of participants for this question was 38. Sixteen CAs who completed 

the survey reported their GPA within the range of 3.6 - 4.0, which is 42% of the 

participants. Fifteen CAs reported that their cumulative GPA was between 3.1 – 3.5, 

which is 39% of the participants. Seven CA’s GPA was reported to be under 3.0 and 0 

participants reported a cumulative GPA of under 2.0 as that would fall under the GPA 

requirement for their position.  

 

 

Table 3 

GPA of Respondents  

Cumulative GPA Count Percentage 

4.0-3.6 16 42% 

3.5-3.1 15 39% 

3.0-2.6 6 16% 

2.5-2.1 1 3% 

2.0 or below 0 0% 

Note. This survey question had a 100% completion rate from respondents N=38 

 

 

 Table 4 contains the responses from 38 CAs and their reported relationship with 

Academic Probation. Thirty-one participants, or 82%, have never been on Academic 

probation within their role. Four participants, or 11%, were not currently on academic 

probation but have been in the past. Three participants, or 8%, reported to be currently on 
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Academic Probation within their role as a CA at Rowan University at the time of the 

survey. 

 

Table 4 

Academic Probation Status of Participants 

Current Standing Count Percentage 

No 31 82% 

I am not currently on 
Academic Probation but 

have been in the past 

4 11% 

Yes, I am currently on 
Academic Probation 

3 8% 

Note. This survey question had a 100% completion rate from respondents N=38 

 

 

 Table 5 consists of the general satisfaction with the participating CA’s academic 

performance. This question received a 100% completion rate of 38 participants. Of the 

participants, 63% or 24 individuals reported that were satisfied with their current 

academic performance.  Fourteen CAs, or 37%, reported that they were not satisfied with 

their academics at the time of the study.  
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Table 5 

Academic Satisfaction 

Current Satisfaction Count Percentage 

No 14 37% 

Yes 24 63% 

Note. This survey question had a 100% completion rate from respondents N=38 

 

 

 Table 6 contains the responses from participants on whether they felt their 

academics had an impact on their general mental health. Of the participants, 27 reported 

that their academics did have an impact on their mental health. Eleven reported that their 

mental health was not impacted by their academic performance. 

 

Table 6 

Academic Impact on Mental Health 

Impact on Mental Health Count Percentage 

No 11 29% 

Yes 27 71% 

Note. This survey question had a 100% completion rate from respondents N=38 

 

 

 Table 7 identifies specific CA job responsibilities that occupy a CAs typical 

schedule. Participants were instructed to select the job tasks that they would prioritize 
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over an academic requirement. The participants were allowed to select more than one 

response for this question depending on their own experience with prioritization. The 

total number of participants who completed this question was 35. Of those responses, two 

participants reported that they would not prioritize a job task over their academic 

expectations. Twenty-two participants reported prioritizing one of their residents asking 

to meet with them over their role as a student. Twenty-four participants reported 

prioritizing an escalated roommate mediation over their academic commitments. Thirty 

participants or 86% reported that they would prioritize a resident crisis emergency over 

their academics.  

 

Table 7 

Academic Prioritization and Job Responsibility 

Job Tasks Count Percentage 

None 2 6% 

Resident Crisis Emergency 30 86% 

Resident 1:1s 11 31% 

Health and Safety 
Inspections 12 34% 

Escalated Roommate 
Mediations 24 69% 

Task from Supervisor 18 51% 

Resident asking to meet  22 63% 

Hosting a program 16 46% 

Note. This survey question had a 92% completion rate from respondents N=35. 
Participants could choose more than one answer. 
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 Table 8 suggests five different support initiative suggestions that the CA 

participants could select based on whether they would utilize or be interested in the 

support measure implemented within their positions. Five participants selected that none 

of the initiatives would be beneficial or interest them in terms of academic support. 

Twenty-two participants selected that having an individualized academic support 

coordinator for CAs to utilize throughout the year would be beneficial or a method of 

support in which they would want to utilize in the future. The participants were able to 

select more than one method if they believed that they would utilize the resource or be 

interested in its implementation. Thirty-five participants completed this question of the 

survey. 

 

Table 8 

Academic Support Initiatives 

Initiatives Count Percentage 

None 5 14% 

Academic check-ins with 
supervisor 8 23% 

Scheduled study hours on a 
weekly-Basis 8 23% 

Specific Training on 
Balancing Academics and 

Position 
10 29% 

Scheduled drop-in hours at 
the tutoring/ writing center 

for CAs 
2 11% 
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Initiatives Count Percentage 

Having an Academic 
Support Coordinator for 

CAs to utilize throughout 
the year 

22 63% 

Note. This survey question had a 92% completion rate from respondents N=35. 
Participants could choose more than one answer. 

 

 

 Table 9 utilizes the same framework as Table 7 but focuses strictly on mental 

health prioritization of CA participants. The participants were able to select as many tasks 

as they felt they normally prioritize over their own personal mental health. Four CAs 

reported that they would not prioritize any job responsibility over their own personal 

mental health. Thirty-five participants completed this question. Eighty-six percent of 

participants reported that they would prioritize a resident crisis emergency over their own 

personal mental health.  

 

Table 9 

Mental Health Prioritization and Job Responsibility 

Job Tasks Count Percentage 

None 4 11% 

Resident Crisis Emergency 30 86% 

Resident 1:1s 11 31% 

Health and Safety 
Inspections 11 31% 
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Job Tasks Count Percentage 

Escalated Roommate 
Mediations 23 66% 

Task from Supervisor 19 54% 

Resident asking to meet  21 60% 

Hosting a program 15 43% 

Note. This survey question had a 92% completion rate from respondents N=35. 
Participants could choose more than one answer. 

 

 

 Table 10 utilizes a 5-point Likert scale utilizing (Robinson, 2023) based on how 

often CAs felt academically supported within their student leadership position at Rowan 

University. Eighteen CAs reported that they have never skipped a class due to their job 

expectations. Fourteen CAs reported that they have not often felt academically supported 

within their position. Eleven CAs reported that they somewhat often look to the 

department for ways to receive academic support. Thirty-three participants completed 

this portion of the survey for an 86% participation rate. Participants were asked eight 

questions to assess their experience with academic support. It is noteworthy that while 14 

participants expressed a lack of academic support within their position, 17 CAs reported 

being often encouraged by their supervisors to excel in their academics. 
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Table 10 

Academic Support Within CA Position 

Field Never Not Often Somewhat Often Often Extremely Often 

How often have you felt 

academically supported within your 

CA position? 

1 14 11 6 1 

How often are you to prioritize your 

CA position over academic 

assignments? 

1 5 17 6 4 

How often are you encouraged to 

perform well in your courses by 

supervisors in housing? 

0 5 5 17 6 
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Field Never Not Often Somewhat Often Often Extremely Often 

How often have you skipped a task to 

perform a needed job task? 

18 8 4 2 1 

How often would you utilize reserved 

study hours for classwork provided 

by the department? 

5 6 12 4 6 

 

How often do you look for ways the 

department can better serve you 

academically? 

5 12 11 4 1 

How often would you benefit from 

department check-ins regarding your 

academics? 

4 8 8 4 2 

 Note. This survey question had a 86% completion rate from respondents N=33.
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Table 11 utilizes the same five-point Likert scale as Table 10 however it focuses 

on mental health support within CAs position at Rowan University. The participants were 

asked six questions to assess mental health support within their experience with the 

department. Thirty-three participants completed this portion of the survey for an 86% 

completion rate. One participant expressed that they had never received felt mentally 

supported within their role as a CA. Fifteen participants reported that they somewhat 

often look to the department to better support them mentally within their position. Ten 

participants reported that they often prioritize their role over their mental health. Twelve 

participants reported that they extremely often prioritize their role over their own 

interests. 
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Table 11 

Mental Health Support Within CA Position 

Field Never Not Often Somewhat Often Often Extremely Often 

How often have you felt mentally 

supported within your CA position? 
1 8 14 6 4 

How often are you to prioritize your 

CA position over your mental 

health? 

2 6 9 10 6 

How often are you worried that you 

will not meet an academic deadline 

due to your mental health? 

3 

 

8 

 

12 9 1 

How often do you prioritize this 

position over your own interests? 
2 3 10 7 12 
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Field Never Not Often Somewhat Often Often Extremely Often 

How often do you look for ways the 

department can better support you 

mentally? 

3 9 15 4 2 

How often would you benefit from 

regular check-ins regarding your 

mental health? 

3 6 14 9 1 

 Note. This survey question had a 86% completion rate from respondents N=33. 
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Chapter V 

Summary, Discussion, Recommendations, and Conclusions 

Summary of Study  

This study explores the CA role at Rowan University and how CAs prioritize both 

their academic and mental needs within their student leadership position. The purpose of 

this study is to be able to better support students who hold this role on campus while 

equally empowering them and emphasizing the importance of student success and mental 

well-being and care. Of the 143 CAs who were employed at the time of the study, 38 

completed the survey. The survey was distributed via Qualtrics on December 11, 2023, 

and was closed on February 12, 2024. Within this time frame, CAs who had yet to 

respond were sent three additional reminders for participation. The survey data was 

downloaded and stored on a laptop secured with a password for analysis. 

Discussion 

Research Question I 

As a reminder, the first research question that guided the study and survey 

question was: To what extent does the demanding role of a Community Assistant impact 

their ability to prioritize their academic responsibilities? Participants were asked six 

questions that revolved around academics within their role as a CA. Table 7 and Table 10 

directly discuss academic prioritization within the CA position. Table 7 presents the 

outcomes of surveying participants about which of their specific job duties they would 

prioritize over their academic commitments. Only two of the thirty-five participants for 
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this question explained that they would not prioritize the job over academic priorities. 

Respondents were allowed to choose more than one response to this question. The  

responses to this question demonstrate that of the study participants, approximately 94% 

of them would prioritize at least one of their job tasks over an academic need. The tasks 

that obtained the highest prioritization from the participating CAs were escalated 

roommate conflicts, resident crisis emergencies, resident requests for meetings, and tasks 

assigned by their supervisors. This survey data indicates that the majority of the CAs who 

took part in this study prioritized their role over their student responsibilities in several 

job task categories.  

 The academic prioritization of CAs presents some contradicting perspectives 

between perceived support from the department and the expectations set by supervisors. 

Despite supervisors' encouragement for academic success, many CAs reported feeling 

inadequately supported academically by the department. Renn (2020) concluded the 

persistence of existing responsibilities alongside additional expectations for student 

success initiatives creates a sense of burden and, consequently, enables CAs to prioritize 

certain aspects of their role over academic pursuits (Renn, 2020). The disconnect between 

encouragement and actual support may contribute to the challenges CAs face in 

effectively balancing their academic responsibilities with their role obligations. 

Additionally, job responsibilities present a significant challenge to prioritizing academics. 

While only 6% of participants reported not prioritizing any task over their academics, 

more than 50% of participants indicated they would prioritize at least four out of the 

seven job tasks listed in Table 7 over their academic pursuits.  
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Table 10 surveyed respondents utilizing a 5-point Likert scale. Thirty-three 

participants completed this survey question in which they were asked how often they 

were to prioritize their CA position over academic commitments. Among the participants, 

81% stated they prioritize their job over their student status at least somewhat often. This 

statistic is a combination of participants who reported they somewhat often, often, or 

extremely often prioritize their position over their academic needs. To break it down 

further, 17 participants indicated that they somewhat often prioritize their jobs over their 

academics. Six participants prioritize their jobs often over their studies, while four 

prioritize their jobs extremely often over their role as students. To continue to discuss 

Table 10, participants selected that they do not often miss or skip a class session due to 

their positions. Of the participants, 33% reported that they are somewhat often worried 

that they will miss a deadline due to their job expectations. This data shows that Rowan 

University CAs, who participated in the survey, tend to prioritize their job responsibilities 

over their student assignments and projects at least somewhat often. However, they are 

less likely to skip or miss classes due to their job tasks. 

Research Question II 

The second research question that was utilized to guide this study is as follows: 

To what extent does the demanding role of a Community Assistant impact their ability to 

prioritize their Mental Health? Three survey questions focused on mental health within 

the CA position including surveying how CAs who participated prioritized their mental 

well-being in their role. Table 6, Table 9, and Table 11 aided in the analysis of this 

research question.  
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In Table 6, participants were asked whether their role as a CA affected their 

overall mental health. Among the 38 respondents to this question, 71% indicated that 

their position did have an impact on their mental well-being. This suggests that the 

demanding nature of the CA role does indeed affect their ability to prioritize participants’ 

mental health to a considerable extent. 

Table 9 asked participants to select job tasks in which they prioritize or do not 

prioritize over their mental health needs. Thirty-five participants completed this question, 

and participants were allowed to choose multiple answers as they felt fit. Four 

participants selected that they would not prioritize any of the listed tasks over their 

mental health. Of the remaining results, they trended slightly lower than that of academic 

prioritization; meaning that of the CA participants, they are more likely to prioritize their 

mental health over their position as opposed to how often they would prioritize their 

academics over their position. However, a majority of participants indicated a willingness 

to prioritize at least one job task over both their mental health and academic obligations. 

The data reveals that the same job tasks, which were prioritized over academics, also 

emerged as top priorities over mental health. These tasks include a resident crisis 

emergency, escalated roommate conflicts, a resident asking for a meeting, and a task 

given by their supervisors. This suggests that these four tasks are particularly demanding 

or consuming within their responsibilities as Community Assistants. 

The job responsibility that had the largest response rate in both academic and 

mental health prioritization was responding to resident crisis emergencies. Given the 

prevalence of mental health support in higher education settings and the crucial role of 

CAs in supporting residents facing suicidal ideation, crisis response reportedly can take 
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precedence over CAs' well-being (Lynch, 2017). This emphasis on crisis intervention 

arises from the urgent need for CAs to provide immediate assistance to individuals in 

emotional distress. Furthermore, CAs are expected to navigate a wide range of traumatic 

incidents, including severe mental health conditions, which can lead to increased levels of 

secondary trauma (Lynch, 2017). Table 11 verifies that CAs are feeling the emotional 

impact within their role as 45% indicated that they somewhat often seek departmental 

support of their mental well-being within their role. This highlights the importance of 

ongoing efforts to enhance support mechanisms within the department, ensuring that CAs 

are equipped to maintain and prioritize their mental well-being while fulfilling their 

responsibilities effectively. 

Table 11 utilized the same 5-point Likert scale as Table 10 and focused on mental 

health prioritization within the Rowan University CA role. This question received thirty-

three responses from participants. Specifically, 76% of participants reported prioritizing 

their position over their mental well-being at least somewhat often. Additionally, the fact 

that 12 participants stated they extremely often prioritize their role as a CA over their 

passions and personal interests highlights the substantial impact of the demanding role on 

their overall well-being and personal fulfillment. This data indicates that the demanding 

role of a Community Assistant significantly affects their ability to prioritize their mental 

health. 

Research Question III 

The third and final research question which outlines the trajectory of this study is: 

How can Residential Life Offices better train and support the needs of the CAs 
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academically? Tables 8 and 10 were used in the consideration of this question. Table 8 

shows results from 35 participants and Table 10 shows results from 33 participants.  

Table 8 surveyed participating Rowan University CAs regarding potential future 

implementation initiatives to assess their perceived benefit to their academic pursuits and 

prioritization. Of the recorded data, 14% of respondents explained that none of the 

initiatives would prove beneficial to their academic needs. The remaining respondents 

selected at least one initiative that they would utilize if implemented and feel would 

benefit their academic experience within their student leadership role. This data tells us 

that of the participants, many are looking for ways the department can support them 

further academically, and CAs would indeed utilize added efforts to increase their 

academic prioritization and emphasis.  

Recommendations for Practice 

 According to the findings and analysis of the reported data of this study, these are 

recommendations for implementation or consideration to be utilized by housing 

departments that actively supervise student leaders to support their holistic needs better. 

1. A large majority of CA participants expressed an interest in and benefit from 

working further with campus partners in the Academic Support Programs office 

in having a specific support coordinator who could be a liaison for academic 

needs within student leaders. This could provide a 1:1 support network for CAs 

and aid in the emphasis on academic success and balance within the job.  

2. There were 105 employed CAs at the time of study who did not participate in the 

study. University housing departments should consider utilizing an assessment to 
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routinely audit the prioritization of job and mental health within their role to 

ensure they are adequately supporting their student workers.  

3. CA prioritization and work-school-life balance should be a key topic that is 

covered within CA training sessions as well as should be implemented in 

continuous training sessions throughout the academic year to ensure that CAs are 

frequently reminded to emphasize their academics and mental health within their 

role.  

4. The department of RLUH could create specified training sessions to discuss 

aspects of the CA job that were found to be often prioritized over their academic 

and mental health needs. This could be a preventative measure and a proactive 

way to approach training to prepare incoming CAs of how to ensure they are 

taking care of themselves both academically and personally in more rigorous job 

tasks.  

5. To emphasize academic prioritization, housing departments should develop 

optional study hours to provide a working place for staff to come and place 

emphasis on their academics within their role, as finding time and a space to be 

productive may not be easy within their demanding job responsibilities.  

6. RLUH and other institutions’ housing departments should continue to promote 

GPA requirements within the position to promote the importance of academic 

success in their role on campus. This can be seen in the developed Academic 

Support Plan that was introduced by RLUH in 2023 to be more active in 

supporting students who are placed on academic probation within their positions 

due to their GPA not meeting expectations.  
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7. Housing departments should continue to remind CAs of mental health resources 

and find ways to integrate their passions and interests into the job position, so 

they gain fulfillment and are therefore less likely to feel burnt out due to the role. 

A tangible way to do this would be to have a direct wellness coordinator to act as 

a liaison for student staff well-being needs.  

Recommendations for Future Research 

 An important area for future research or expanding this study would be to 

investigate how much time students in leadership positions spend on their academic 

responsibilities in terms of their role on campus. Research on the time CAs spend 

engaging in academic activities is essential for understanding the potential benefits of 

academic support for CAs themselves, particularly in terms of their involvement and 

engagement with academic matters (Wolf-Wendel et al., 2009). As highlighted by Tinto, 

involvement in academic and social activities is central to the integration process, 

emphasizing the importance of academic engagement for both students and those who 

support them (as cited in Wolf-Wendel et al., 2009). Moreover, Astin (1984) suggests 

that “the amount of time students spend with faculty and other academic matters” has a 

more powerful impact on student learning and college outcomes than any other factor, 

(Wolf-Wendel et al., 2009, p. 411). This emphasizes the significance of investigating 

how CAs' involvement in academic pursuits can contribute to their academic growth and 

engagement.  Hence, further research in this area could offer valuable insights into how 

providing academic support for CAs may enhance their academic involvement and 

overall effectiveness in supporting student success within the university context.  
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 Another aspect worth exploring is how universities distribute their resources and 

set up learning opportunities to encourage student participation and derive benefits from 

such engagements (Kuh, 2001). While this study focuses largely on the specific housing 

department at Rowan University, it would be informative to see how universities on a 

grander scale prioritize their academic emphasis with student leaders. This broader 

institutional context plays a role in shaping how students in leadership positions manage 

their academic responsibilities and would be a valid expansion to this study.  

Conclusions 

 The findings from this study show the explicit need to assess the CA’s role and 

how CAs prioritize their academics, mental health, and job expectations. Continuous 

conversations and efforts to better support CAs are crucial for their development and 

overall well-being. By fostering an environment where CAs feel supported, valued, and 

equipped with the resources they need, institutions can enhance the effectiveness of their 

roles while also promoting their personal growth and development. The research data 

suggest that the implementation of ongoing/additional training, mentorship programs, 

regular check-ins, and opportunities for assessment and collaboration could greatly 

support these efforts of development. Ultimately, investing in the support and 

development of CAs not only improves their individual experiences but also contributes 

to a more positive and thriving community environment and more engaged student 

workers.  

Several conclusions can be drawn from the data collected. With prioritization, a 

significant portion of CAs who participated in this study tended to prioritize their job 

responsibilities over their academic and mental health commitments. This prioritization is 
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consistent across various job tasks and indicates the demanding nature of the CA role.  

The demanding role of being a CA has a notable impact on their mental health as well. 

Most participants reported that their position affected their mental well-being and 

resulted in prioritizing the role over their personal needs. 

There is a need for better support mechanisms for CAs to balance their 

responsibilities effectively. Future initiatives should aim to provide resources and 

strategies to help CAs manage their workload while maintaining their well-being. The 

data can conclude that a majority of CAs who participated in the study are open to 

potential future initiatives that could aid in balancing their academic and job 

responsibilities. These initiatives should be designed to support their academic endeavors 

while recognizing the demands of their role as Community Assistants. 

Overall, the data underscores the complex balance that CAs must navigate 

between their job responsibilities, academic commitments, and personal well-being. It 

highlights the importance of providing adequate support and resources to help them 

thrive in their academic, personal, and professional roles. 

 
 
 

 
 
 
 
 

  

 

 

 



 

 
   

48 

References 

Arevalo, M., Brownstein, N. C., Whiting, J., Meade, C. D., Gwede, C. K., Vadaparampil, 
S. T., Tillery, K. J., Islam, J. Y., Giuliano, A. R., & Christy, S. M. (2022). 
Strategies and lessons learned during cleaning of data from research panel 
participants: Cross-sectional web-based health behavior survey study. JMIR 
Formative Research, 6(6), 1-16. https://doi.org/10.2196/35797 

 
Astin, A. W. (1984). Student involvement: A developmental theory for higher education.   
  Journal of College Student Personnel, 25, 297-307. 

 
Baird, K., & Kracen, A. (2006). Vicarious traumatization and secondary traumatic stress:   

A research synthesis. Counseling Psychology Quarterly, 19(2), 181–188.  
 

Bannon W., Jr (2015). Missing data within a quantitative research study: How to assess  
it, treat it, and why you should care. Journal of the American Association of Nurse 
Practitioners, 27(4), 230–232. https://doi.org/10.1002/2327-6924.12208  

  
Boone, K. B., Bauman, M., & Davidson, D. L. (2016). The evolution and increasing  

complexity of the resident assistant role in the United States from colonial to 
modern times. Journal of College & University Student Housing, 42(3), 38–51. 

 
Blimling, G. S., & Miltenberger, L. J. (1981). The resident assistant: Working with  

college students in residence halls. Kendall/Hunt. 
 

Community College of Philadelphia. (n.d.). Understanding your GPA. Retrieved from   
https://www.cpcc.edu/academics/transferring/understanding-your-
gpa#:~:text=Cumulative%20GPA%20is%20the%20overall,courses%20in%20an
%20academic%20term  

 
Craig, A. M. (2014). Emotional intelligence as a predictor of resident assistant job  

performance (Publication No. 3670521). [Doctoral dissertation, Wilmington 
University]. ProQuest Dissertations and Theses Global.  

 
Edwards, R. (2010). Identity management strategies of resident assistants [Master’s  

thesis, University of Tennessee- Knoxville]. TRACE: Tennessee Research and 
Creative Exchange. 1-83. http:// trace.tennessee.edu/utk_gradthes/701  

 
Furr, R. S., Westefeld, S. J., McConnell, N. G., & Jenkins, M. J. (2001). Suicide and  

depression among college students: A decade later. Professional Psychology: 
Research and Practice, 32(1), DOI:10.1037/0735-7028.32.1.97. 

https://doi.org/10.2196/35797
https://doi.org/10.1002/2327-6924.12208


 

 
   

49 

Kruisselbrink A. (2013). A suffering generation: Six factors contributing to the mental  
health crisis in North American higher education. College Quarterly, 16(1), 1-17. 

 
Kuh, G. D. (2001). Assessing what really matters to student learning: Inside the National  

Survey of Student Engagement. Change, 33(3), 10-17, 66. 
 

Jaeger, A. J., & Caison, A. L. (2006). Rethinking criteria for training and selection: An  
inquiry into the emotional intelligence of resident assistants. NASPA Journal 
(National Association of Student Personnel Administrators, Inc.), 43(1), 144–165. 
https://doi-org.ezproxy.rowan.edu/10.2202/0027-6014.1575   

 
Jeffries, V., & Salzer, M. S. (2022). Mental health symptoms and academic achievement  

factors. Journal of American College Health, 70(8), 2262–2265. https://doi-
org.ezproxy.rowan.edu/10.1080/07448481.2020.1865377  

 
Letarte, C. M. (2013). Keepers of the night: The dangerously important role of resident  

assistants on college and university campuses. Kentucky Journal of Higher 
Education Policy & Practice, 2(2), 1–24. 

 
Lynch, R. J. (2017). The development and validation of the secondary trauma in resident  

assistants scale. Journal of College & University Student Housing, 44(1), 10–29. 
 

Lynch, R. J. (2019). Work environment factors impacting the report of secondary trauma  
in U.S. resident assistants. Journal of College and University Student Housing, 
46(1), 62–78. 

 
Manata, B., DeAngelis, B. N., Paik, J. E., & Miller, V. D. (2017). Measuring critical  

aspects of the resident assistant role. Journal of College Student 
Development, 58(4), 618-623. Doi: https://doi.org/10.1353/csd.2017.0046 

 
Maten, L. (2020). Stress, burnout, compassion satisfaction, and compassion fatigue  

among resident assistants at the University of Mississippi. (Publication No. 
27743223) [Doctoral Dissertation, The University of Mississippi]. ProQuest 
Dissertations and Theses Global. 

 
McClure, C., Birong, G., Anderson, J., Brunn, P., Jang, E. Y., & Krier-Jenkins, A.  

(2022). Understanding the impact of resident assistant experiences on their 
professional quality of life: The case for increased institutional supports. The 
Journal of College and University Student Housing, 48(2), 70-93.  

 
McMillan, J. (2016). Fundamentals of Educational Research (7th ed.). Pearson. 

https://doi-org.ezproxy.rowan.edu/10.2202/0027-6014.1575
https://doi-org.ezproxy.rowan.edu/10.1080/07448481.2020.1865377
https://doi-org.ezproxy.rowan.edu/10.1080/07448481.2020.1865377


 

 
   

50 

 
Novotney, A. (2014, September). Students under pressure. Monitor on Psychology, 45(8).  

Retrieved from http://www.apa.org/monitor/2014/09/cover-pressure.aspx  
 

Reiley, Stephanie. (2016). Examining student leader involvement patterns related to  
academic success (Publication No. 10142863). [Master’s thesis, Rowan 
University]. ProQuest Dissertations and Theses Global.   

 
Renn, K. A. (2020). Student success mindset: How resident assistants understand and  

enact their role in student success. Journal of College and University Student 
Housing, 46(2), 10–26. 

 
Rizzi, G. (2016, November 10). The role of a resident assistant. The  

Vantage. https://www.proquest.com/docview/1837796355/fulltext/2A99AD8A2E
8D4184PQ/1?accountid=13605&sourcetype=Wire%20Feeds  

 
Robinson, J. (2023). Likert Scale. In F. Maggino (Ed.) Encyclopedia of Quality of Life  

and Well-Being Research (pp. 3917-3918). Springer. https://doi.org/10.1007/978-
3-031-17299-1_1654  

 
Rowan University (2023). Community assistant job description 2023-2024 academic  

year. Office of Residential Learning and University Housing.  
 

Rowan University (2023). Fast Facts. Retrieved December 2023, from  
https://sites.rowan.edu/fastfacts/index.html  

 
Tinto, V. (1993). Leaving college: Rethinking the causes and cures of student attrition  

(2nd ed.). Chicago: University of Chicago Press. 
 

Torress, V., Gross, J. P., & Dadashova, A. (2010). Traditional-age students becoming at- 
risk: Does working threaten college students' academic success? Journal of 
College Student Retention, 12(1), 51-68. https://doi:10.2190/cs.12.1.d  

 
Upcraft, M. L., & Pilato, G. T. (1982). Residence hall assistants in college: A guide to  

selection, training, and supervision (1st ed.). Jossey-Bass.  
 

Vaughn, A. A., Drake, R. R., & Haydock, S. (2016). College student mental health and  
quality of workplace relationships. Journal of American College Health, 64(1), 
26–37. https://doi-org.ezproxy.rowan.edu/10.1080/07448481.2015.1064126 

 

http://www.apa.org/monitor/2014/09/cover-pressure.aspx
https://doi.org/10.1007/978-3-031-17299-1_1654
https://doi.org/10.1007/978-3-031-17299-1_1654
https://doi-org.ezproxy.rowan.edu/10.1080/07448481.2015.1064126


 

 
   

51 

Wolf-Wendel, L., Ward, K., & Kinzie, J. (2009). A tangled web of terms: The overlap  
and unique contribution of involvement, engagement, and integration to 
understanding college student success. Journal of College Student Development, 
50, 407-428 

 
 



 

 
   

52 

Appendix A 

IRB Approval 

 

 



 

 
   

53 

 

  



 

 
   

54 

Appendix B 

Data Collection Instrument 

 

 



 

 
   

55 

 

 



 

 
   

56 

 



 

 
   

57 

 

 

 

 



 

 
   

58 

 



 

 
   

59 

 



 

 
   

60 

 

 


	COMMUNITY ASSISTANT ROLE AND ITS IMPACT ON ACADEMIC PERFORMANCE AND MENTAL HEALTH
	Recommended Citation

	tmp.1716901204.pdf.7Fv5o

